
AGENDA 

REGULAR SCHOOL BOARD MEETING 

GADSDEN COUNTY SCHOOL BOARD 

MAX D. WALKER ADMINISTRATION BUILDING 

35 MARTIN LUTHER KING, JR. BLVD. 

QUINCY, FLORIDA 

December 17, 2024 

6:00 P.M. 

THIS MEETING IS OPEN TO THE PUBLIC 

1. CALL TO ORDER

2. OPENING PRAYER

3. PLEDGE OF ALLEGIANCE

4. RECOGNITIONS

5. CITIZEN COMMENTS AND CONCERNS

ITEMS FOR CONSENT

6. REVIEW OF MINUTES – SEE ATTACHMENT

a. November 19, 2024, 4:30 p.m. – School Board Financial Workshop

b. November 19, 2024, 5:30 p.m. – School Board Organization Meeting

c. November 19, 2024, 6:00 p.m. – Regular School Board Meeting

d. November 25, 2024, 4:00 p.m. – Student Hearing

e. November 25, 2024, 6:00 p.m. – Student Hearing

f. December 9, 2024, 4:00 p.m. – Student Hearing

ACTION REQUESTED: The Superintendent recommends approval.

7. PERSONNEL MATTERS (resignations, retirements, recommendations, leaves of absence,

terminations of services, volunteers, and job descriptions)

a. Personnel 2024– 2025 – SEE PAGE #4

ACTION REQUESTED: The Superintendent recommends approval.
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8. STUDENT MATTERS – SEE ATTACHMENT 
 

a. Student Expulsion – See back-up material 
 

Case #034-2425-0051 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

b. Student Expulsion – See back-up material 
 

Case #036-2425-0051 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

c. Student Expulsion – See back-up material 
 

Case #038-2425-0051 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

9. SCHOOL FACILITY/PROPERTY 
 

a. Purchase Order Request for Simpson Environmental – SEE PAGE #6 
 

Fund Source: General Funds 

Amount: $28,500.00 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

b. Purchase Order Request for Moore Doors – SEE PAGE #9 
 

Fund Source: General Funds 

Amount: $47,169.00 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

10. EDUCATIONAL ISSUES 
 

a. Approval of 2024 – 2025 Gadsden County School Controlled Open Enrollment Plan  

SEE PAGE #37 
 

Fund Source: N/A 

Amount: N/A 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

b. Approval of the 2024 – 2025 School Advisory Council (SAC) Membership Rosters 

SEE PAGE #48 
 

Fund Source: N/A 

Amount: N/A 
 

ACTION REQUESTED: The Superintendent recommends approval. 
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c. Approval of the 2024 – 2025 Title I, Parent and Family Engagement Plans - SEE PAGE #65 
 

Fund Source: N/A 

Amount: N/A 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

d. 2024 – 2025 School Improvement Plans – SEE PAGE #236 
 

Fund Source: N/A 

Amount: N/A 
 

Greensboro Elementary School – SEE PAGE #237 
 

Stewart Street Elementary School – SEE PAGE #291 
 

Havana Magnet School – SEE PAGE #330 
 

George W. Munroe Elementary School – SEE PAGE #445 
 

Gadsden County High School – SEE PAGE #485 
 

Crossroads Academy – SEE PAGE #535 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

ITEMS FOR DISCUSSION 
 

11. EDUCATIONAL ITEMS BY THE SUPERINTENDENT 
 

12. SCHOOL BOARD REQUESTS AND CONCERNS 
 

13. ADJOURNMENT 
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THE GADSDEN COUNTY SCHOOL DISTRICT 

December 17, 2024 

The School Board of 
Gadsden County, Florida 
Quincy, Florida 32351 

Dear School Board Members: 

Elijah Key, Superintendent of Schools 
35 Martin Luther King, Jr. Blvd Quincy, Florida 32351 

Main: (850) 627-9651 or Fax: (850) 627-2760 

I am recommending that the attached list of personnel actions be approved, as indicated. I further recommend 

that all appointments to grant positions be contingent upon funding. 

Item 7 A Instructional and Non-Instructional Personnel 2024-2025 

The following reflects the total number of full-time employees in this school district for the 2024-2025 school term, 
as of December 17, 2024. 

Description Per DOE Classification 
Classroom Teachers and Other Certified 
Administrators 
Non-Instructional 

Part Time Instructional 
Part Time Non Instructional 
Total 

100% Grant Funded 
Split Grant Funded 
Total Grant Funded of 719 Employees 

Sincerely, 

Superintendent of Schools 

Cathy S. Johnson 
DISTRICT NO. 1 
Havana, FL 32333 
Midway, FL 32343 

Steve Scott 
DISTRICT NO. 2 
Quincy, FL 32351 
Havana, FL 32333 

DOE 
Object# 
120 & 130 
110 
150, 160, & 170 

Leroy McMillan. 
DISTRICT NO. 3 

Chattahoochee, FL 323324 
Greensboro, FL 32330 

#Employees 
December 2024 

292.00 
54.00 

373.00 
719.00 

4.00 
3.00 
7.00 

190.00 
21.00 

211.00 

Charlie D. Frost 
DISTRICT NO. 4 
Gretna, FL 32332 
Quincy, FL 32352 

Stacey Hannigon 
DISTRICT NO. 5 
Quincy, FL 32351 

7a
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AGENDA ITEM 7A INSTRUCTIONAL AND NON INSTRUCTIONAL 2024/2025 

INSTRUCTIONAL 

Name Location Position Effective Date 
Johnson, Whitney GWM Teacher 11/18/2024 

Sinsurin, Karl GEMS Teacher 12/02/2024 

NON INSTRUCTIONAL 
Name Location Position Effective Date 
Clemons,Morshandra Transportation Bus Attendant 12/02/2024 

Daniels, Roosevelt GTC Custodial Assistant 12/02/2024 

Green, Andrea HMS Educational Paraprofessional 11/20/2024 

Johnson, Cheleshia Headstart/PreK Educational Paraprofessional 12/02/2024 

Larkins, Sarah HMS School Food Service Worker 11/13/2024 

Moore, A viance Maintenance Secretary 12/02/2024 

REQUESTS FOR LEA VE, RESIGNATION, TRANSFERS, RETIREMENTS, TERMINATIONS OF EMPLOYMENT: 

LEAVE 
Name Location/Position 
Johnson, Annie SSES/School Food Service Worker 

Richardson, Willie GCHS/Custodial Assistant 

RESIGNATION 
Name Location 
Dantley, Rechelle HMS 
Milton, Carolyn JASMS 
Parrish, Bobby CPA 

DROP RETIREMENT 
Name Location 
Brewington, Earnestine Transportation 

SUBSTITUTES 
Teacher Custodian/SFS Worker 
Clary, Dritches Chavers, Ta'marion 

Beginning Date 
10/24/2024 
11/20/2024 

Position 
Teacher 
School Food Service Worker 
Teacher 

Position 
Bus Driver 

Custodian 
Goethe, Alton 

End Date 
01/03/2025 
06/12/2025 

Effective Date 
11/19/2024 
12/20/2024 
11/22/2024 

Effective Date 
11/21/2024 
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO. _9a____ _

DATE OF SCHOOL BOARD MEETING: lJ/�17.�/2�4 _______ _ 

TITLE OF AGENDA ITEM: Purchase Order for Simpson Environmental 

DIVISION: 

__ This is a CONTINUATION of a current project, grant, etc. 

PURPOSE AND SUMMARY OF ITEM: Request for School Board approval to issue a 

purchase order to Simpson Environmental in the amount of $28,500.00. Attached is the proposal 

for the cleaning of the library at Stewart Street Elementary School. 

FUND SOURCE: General Funds 

AMOUNT: $28,500.00 

PREPARED BY: Brenton Hudson Be I/ 

POSITION: Director 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

_1_ Number of ORIGINAL SIGN A TURES NEEDED by preparer. 

SUPERINTENDENT'S SIGNATURE: page(s) numbered __ 

CHAIRMAN'S SIGNA e(s) numbered __ _ 

REVIEWED BY: 
-,OL-----__,,_, 
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Company: The School Board of Gadsden County {GCPS) 

Attn: Brenton Hudson 

Address: 35 Martin Luther King Blvd. Quincy, FL 32351 

Project Short Name 

Stewart Street Elementary 

Phone: 850-322-709.2 cell 

Email: hudsonbre@gcpsmail.com 

Project: 

Stewart Elementary School - Library Cleaning 

Date 

12/02/2024 

PROPOSED SCOPE OF WORK - Simpson Environmental Service�,!LC (Simpson] hereby proposes to provide cleaning: 

• Library - Room 7 and 7B

ASSUMPTIONS • This Proposal is subject to and provided based upon the following assumptions: 
• War" to be done in one (1) mobilization.
• All loose items not attached to walls, floors or necessary for alarms etc. to be moved out by others prior to project

starting.
• Rooms 7 A & 7C are excluded from work area and will be separated from worl-. area by poly barriers for the duration of

the project.
• AC system to be shutdown during the project by others. Only work on AC/ductwork will be sealing unit/ductwork off

during project. Grills/vents to be removed and cleaned.
• Ceiling tiles in room 7 to be removed and disposed of by Simpson.
• This project ls for cleaning only. Areas to be cleaned with anti-microbial product(s).
• No air monitoring or clearance testing is anticipated. Site visits by Southern Earth Sciences to monitor the worh. progress

is anticipated. Southern Earth Sciences is NOT included in our price.
• Project to be done on weel-..ends/holidays. Campus anticipated to be unoccupied.
• Carpet is to remain in place and will be vacuumed with a HEPA vac at the end of the project.
• A pre-con meeting is required prior to the start of the project. Simpson/SES/Brenton to be present.

EXCLUSIONS - This Proposal is subject to and provided based upon the following exclusions: 

• DOCUMENTS INCORPORATED BY REFERENCE, if any:

PROPOSED DURATION OF WORK: 
• Work. anticipated to be completed in 2 ½ 3 working days.

CONTRACT PRICE - EIS proposes to provide the above-described Scope of Work for the sum of: 

$28,500.00 Twenty-Eight Thousand Five Hundred Dollars and 
no/100.00 All prices include applicable taxes. 

Page 1 of 2 
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S 
Simpson 

ENVIRONMENTAL
.___I-=-=�� Services, LLC. 

AN EIS COMPANY 

Payment Terms 
Ne! 30 on completion cf project. 

Additional Terms 
In the event payments are not made as outiined herein, the undersigned agrees to pay all costs of collection and attorney's fees incurred by Simpson. Bonds, 
applicable sales .,nd use taxes are not included, unless specrfically noted above. Any alterations or deviation from the above specifications involving extra costs will 
be executed only upon written orders and will become an extra charge ovar and above the estimate. All agreements contingent upor strikes, accidents, or delays 
beyond our control. Owner io carry fire, tornado, and other necessary insurance. 

Authorization 
Submitted by Simpson Representative -
Name: Clint Lanier 

Title: Project Manager 

Phone: 850·408-1794 

Address; Simpson Environmental Services, LLC 
8607 Gall Boulevard, Zephyrhills, FL 33541 

Authorized Signature ______ _ 

NOTE: This proposal shall be deemed withdrawn 
by Simpson if not accepted within thirty (30) days. 

Acceptance 

Acceptance of Proposal • The above terms and conditions are 
satisfactory and hereby accepted. Simpson is authorized to do the work 
as described. Payment will be made as specified above. 
Should you acc

�
pt t is ro al, please sign and 

.. 
re,t_urn via email.

I:. a -7_/ JJ
Authorized Sign . �,;.-£-•�- ?:J. l. - ./"/p � 

Printed Name:_Br�,,._t'?.r £ 

Title: 

Date: 

. •. I -' 

{,11 r c c.rw _p t·

I-;;>/;;> I :;>f..J ---
I 

Page 2 of 2 
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO. --9b---

DATE OF SCHOOL BOARD MEETING: 12/17/24 
--"-='-��-------

TITLE OF AGENDA ITEM: Purchase Order Request for Moore Doors 

DIVISION: 

__ This is a CONTINUATION of a current project, grant, etc. 

PURPOSE AND SUMMARY OF ITEM: Request for School Board approval to issue a 

purchase order to Moore Doors in the amount of $47,169.00. Attached is the proposal for the 

removal and replacement of all exterior doors of the gymnasium at Gadsden County High 

School. 

FUND SOURCE: General Funds 

AMOUNT: $47,169.00 

PREPARED BY: Brenton Hudson 

POSITION: Director 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

_I_ Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT'S SIGNATURE: page(s) numbered ___ _ 

CHAIRMAN'S SIGNATU • age(s) numbered ______ _

REVIEWED BY: __,r:,,q...,._ ____ _
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OORS 

& 

Specialties, Inc. 

"Door Security and Safety Professionals" 

PROPOSAL 

Presented To: 

Gadsden County Schools ATTN: Arnold 

(18) Hollow Metal Doors- Per Attached

Finish Hardware - Per Attached 

Total $47,169.00 
Freight, Delivery, & Installation Included 

Re: 

Gadsden County High School Gymnasium 

Hollow Metal Doors & Hll'dwln Do Not Have t.lalni Dade ProductApproval 

5 - 7 Weeks Lead Tme for Malarials 

See attached Proposal Package for Door Schedule, Hadwn Schedule, & Technical Sheets 

Exterior Hollow Metal Doors & Hardware 

-----------------------------------------------------------------------------------------------------------------------------------------------------

All materials are quoted per plans and specifications unless noted otherwise. Prices are for materials only, no labor or installation is 
included unless noted otherwise. Sales tax is not included unless noted. This proposal may be withdrawn ifnot accepted within 30 
days. Payment is due on the I 0th of the month following purchase and credit is subject to approval by our office. 

Acceptance of Proposal• The above prices 
Specifications and terms of payment are hereby 
accepted. 
You are authorized to do the work specified. 
Authorized Signature: 

Date __________ _ 

Submitted By: 

Name: 
Date: 

2870A Industrial Plaza Drive* Tallahassee, FL. 32301 * Phone ( 850) 671-3360 * Fax ( 850) 671-3364 
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Openings 

j 
t 
g � 

� 
i 

.. 
I� I � E 

Door# Size Locallon � � 0 .. 

01 6'0"x7'0" RHRA/1.HR 1 3/4" Existing 1 

02 6'0"x 7'0" RHRA/1.HR 1314" Elcisti� 1 

03 fr O"x7'0" RHR/\/l.HR 1314•• Existirg 1 

04 6'0'x7' a· RHRA/1.HR 1314" Existirg ,

05 6'4"x7'r:t' 90 RHRA/1.HR 13/�' Existirg 1 

06 6'0'x7'0' 90 RHRA/LHR 13/4" Existing 1 

07 6'0':,:TO' RHRA/1..HR 13/4" Existing 1 

08 6'0"x7'0' 90 RHRAILHR 13/4" Exis1ing ,

09 B'rJ'x 7'0'' 90 RHRA/1.HR 13/4'' Existing 1 

Moore Doors & Specialties, Inc: 

Opening Detail Short 
Project ID: 24.11.20 

Job Number: 

Frames 

§ 1 1 
. ., 

u. 0 � 1 ., ., 
I j i � j 5 w w .. 

<MO 1 
MMD 1 
HMO 1 
HMO 1 
HMO 1 
HMO 1 
HMD 1 
HMO 1 
HMD 1 
HMO 1 
HMO 1 
"MD 1 
HMD 1 
�•o 1 
HMD 1 
"MD 1 
HMO 1 
HMO 1 

Page 1 of2 

Gadsden County High School Gymnassium 

Doors Special lnstructlona 

= j ..

f
s ! 1-. " � 

I
. : .. 

Hf .II 

� i i � . 

" " w w w::, le :r 

LP AOO 16 X , 
LP AOO 16 X 

LP AOO 16 X 3 
LP - 16 X 

LP - 16 X 3 
LP - 16 X 

LP - 16 X 3 
LP NSO 16 X 

LP NSO 16 X 1 
LP NSO 16 X 

LP NSO 16 X 2 
LP NSO 16 X 

LP NSO 16 X 3 
LP - 16 X 

LP - 16 X 2 

LP - 16 X 

LP - 16 X 2 

LP - 16 X 

11/19/20242:57:10 PM 
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Hollow Metal Door 
Face Type 

F 
Gauge 

16 
Label 

BU 

Mfr Location 

CUH 

§!!:Ill 
LP 

� 
ABO 

Flush Door 

16 Gauge 

UL 'B' (1-1/2 Hour Fire Door) indudes 
Positive Pressure 

CURRIES Hinge Spacing 

Legion-Polystyrene Core - Handed 

ABO Galvanneal Steel - ASTM 924 

LEGEND 

Page 2 of 3 11/20/2024 11:57:54 AM 
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I 6'0" JI 
� �

6'4" 

�� 3'0" J 3'0" 
I 3'2" :3'2" 

-- ·1 
--

i::, 

r--

-L. 

,_._ 

Flush 6070 Flush6470 

IProi�ct: GalfKeen County H�h SctJ.ool G)'mnas.&Lim 
I' '11912024 2:51:1 l �M Pail•>"'' I 

Page  13  of  588



DOOR DESIGNS (DEND 
CHANNELS 

INVERTm 
TOP AND 
BOTTOM 

@CLOSER 
REINfORCEMENT 
(OPTIONAL) 

14 � STEEL 
CHANND. 20" 

r G N __ N __ V_ FG Fl E101 E201 E202 E203 E601 E609 £605 £604 
0 . . 

I I 
i-- '°

':,., 

g . "' .., 
N ..; . 

N 

� ':,., 

;;; i .., 
1:l � g "' 

N ..; "' ij 

� 
. . I .., ;;; 

g . 1:l .., "' 
N ..; 

N 

8-1/4" 

Finished Aoor 

1/8" 
I 

� 
I 

'\ 
� EIBE PQ0B$· 

� � 
TEST: UL10B, ULIOC, UL1784 & NFPA 252 

I I
X 

i IABO..ING ACENCIES: u 

I 
UL U.C 

�- �
WARNOCK HERSEY 

� ; RATING: 20 IIIN THRU 3 HR 3 . .,

i 
MAX. SIZE: 4 ·o· • e·o· SINGLE "' 

' 5- • e·o· • e·o· PAIR 
• 9'0" • 9'0" W/ VERT RODS I i z DESIGNS: r,G,N,&V 

; � 
Cold rolled slHI is standard 
Gofvonnealed ond galvanized steel are optional 

3/4" 

DOOR ELEVATION VERTICAL SECTION 

, ==, OPDIING WIOTH 

1/8" 

LOCK PREPARATION Q.) 
HORIZONTAL SECTIONS 

(LC1) 

1-3/4" LEGION (LP) DOOR

oov. 160/161 
CYUNDRICAL 
LOCK PREP 
(ANSI Al 15.2) 
2-3/4" 
BACKSET 

@VERTICAL EDGES @ CORE 
Holrl;ne [pol<)' 'I 

MEC::I��

� INTERLOCKED 
HEMMED EDGES 

ALSO AVAII.A8l.E 
SEAMLESS (WELDED 
OR BODY FILI.ER) 

MINIMUM 

.1 LS/FT'DEHSIIY :: ; 
POt..YSTR'YEHE • ' 

CORE 

14 GAGE STEEL 
CENTER SEAM CONSTRUCTION CONFORMS TO 
WELDED SEAMLESS (ONLY) AS1M C578, TYPE 1 

4-1/2 OR 5 IN. 
HIGH, STANDARD 
OR HEAVY WEIGtfT, •• 
FUU. MORTISE 
HINGES 

ANSI A156.7 
TEMPI.ATE 

HANDED 

, .... -·

) 

LOCK PREPARATION GOV. 86, 
ANSI/BHMA A 115. 1 MORTISE TYPE 

{LM0) 
NOTE: 

0 

II Ceco Door (Conversion: 1 • 25.4 mm, e.g., 1-3/4" 44.45 mm) 

EITHER OF THE LOCK 
REINFORCEMENTS/ 
GUARDS SHOWN MAY 
BE INSTALLED WITH 
ANY MORTISE LOCK 
PREPARATION. 

.. V �� �-�-•-=_-_m_••-•-�--�----------�--�•---�»-u_•_•_���

DRAWN BY ___ DATE __ _ 
CHK'D BY ___ DATE __ _ 

SHT __ CONTRACT NO. 
or __ 

Expcn�nc:c a sa er 
and more open world 

-�"�N.=UE�-------CORE __ c.i_co_•_•TED __ (ASl¥ __ C$_18_l ___ __._•_-_ .. _oe ...... u_-_ •• ,_.-18 
SOUND SOUND TRANSMISSION CLASS (STC): 27 r OESICN, 18 C)Ac;[ rACE � 
1RANSIIISSION SHEETS - - ASTV E90 .t E41J (FULLY OP£RASl£) j 

.IIQJl; roll GIJln<G TRM, LOUVERS 
�--,

.,_

-----+--------- - -----'-----.;_-----1
� 

1---+----------+--I OR ASTIWlAI.S REQUIRED. SEE DOOR ENDURANCE MEETS OR EXCEIOS ANSI • 250.4 PERFORMANCE TIST; 

w REVISIONS BY SCHEllUl£ .t ACaSSORY SHEET � 
20 gage ""'°I (500,000 cyclo9); 18 & 16 gage steel (1,000,000 cycla). � 
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DOOR INDEX 

Project ID: 24.11.20 Gadsden County High School Gymnassium 

Door Number Arch Mark Item Number Heading# Keying Hand 

01 01 5 3 RHRA/LHR 

02 02 6 3 RHRA/LHR 

03 03 7 3 RHRA/LHR 

04 04 8 3 RHRA/LHR 

05 05 RHRAfLHR 

06 06 2 2 RHRA/LHR 

07 07 9 3 RHRA/LHR 

08 08 3 2 RHRA/LHR 

09 09 4 2 RHRA/LHR 

Moore Doors & Specialties, Inc. Page 1 of3 11/19/2024 2:23:30 PM 
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6 EA 

1 EA 

1 EA 

1 EA 

2 EA 

1 EA 

1 EA 

2 EA 

18 EA 

3 EA 

3 EA 

3 EA 

6 EA 

3 EA 

3 EA 

6 EA 

Hardware Schedule 
Project ID: 24.11.20 - Gadsden County High School Gymnassium 

Heading#: 1 Fire Rated 6470 

PRA/PRI Door:05 
2-3' 2" x 7' O" x 1 3/4" HMO/Existing {90)

Hinge, Full Mortise, Hvy T4A3386 NRP 4-1/2" x 4-1/2"

Mullion 12-980 86" 

Rim Exit Device 12 8810 EO 

Rim Exit Device 12 LC 8813 ETL 

Surface Closer DC6210 

Threshold 2005AT x 76" 

Gasketing 303AS x 76" x 84" TKSP 

Sweep 315CN x 38" TKSP 

Heading#: 2 Fire Rated 6070 

1 PRA/PRI Door: 06 

PRA/PRI Door: 08 

1 PRA/PRI Door: 09 
2-3' O" x 7' O" x 1 3/4" HMO/Existing {90) 

Hinge, Full Mortise, Hvy T4A3386 NRP 4-1/2" x 4-1/2"
VI/I

Mullion 12-980 86"

Rim Exit Device 12 8810 EO

Rim Exit Device 12 LC 8813 ETL 

Surface Closer DC6210 

Threshold 2005AT x 72" 

Gasketing 303AS x 72" x 84" TKSP 

Sweep 315CN x 36" TKSP 

US32D 

PC 

US32D 

US32D 

689 

US32D 

PC 

US32D 

US32D 

689 

Moore Doors & Specialties, Inc. Page 2 of 3 

RHRA/LHR 90 

(Hl-1) McKinney 

(MU-2) Sargent 

{ED-3) Sargent 

{ED-4) Sargent 

(CL-1) Corbin Russwin 

{TH-2) Pemko 

(GA-2) Pemko 

{SW-2) Pemko 

RHRA/LHR 90 

RHRA/LHR 90 

RHRA/LHR 90 

(Hl-1) McKinney 

(MU-2) Sargent 

{ED-3) Sargent 

(ED-4) Sargent 

{CL-1) Corbin Russwin 

(TH-1) Pemko 

{GA-1) Pemko 

{SW-1) Pemko 

11/19/2024 2:23:33 PM 
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30EA 

5 EA 

5EA 

5EA 

10 EA 

5 EA 

5 EA 

10 EA 

Hardware Schedule 
Project ID: 24.11.20 - Gadsden County High School Gymnassium 

Heading #: 3 Non-Rated 6070 

PRNPRI Door:01 

PRNPRI Door:02 

PRA/PRI Door:03 

PRNPRI Door:04 

PRA/PRI Door:07 

2-3' 0" x 7' O" x 1 3/4" HMO/Ex isting

Hinge, Full Mortise, Hvy T 4A3386 NR P 4-1/2" x 4-1/2"

Mullion 980S 86" 

Rim Exit Device 8810 EO 

Rim Exit Device LC 8813 ETL 

Surface Closer DC6210 

Threshold 2005ATx 72" 

Gasketlng 303AS x 72" x 84" TKSP 

sweep 315CN x 36" TKSP 

US32D 

PC 

US320 

US32D 

689 

Moore Doors & Specialties, Inc. Page 3 of 3 

RHRNLHR 

RHRNLHR 

RHRNLHR 

RHRNLHR 

RHRA/LHR 

(Hl-1) McKinney 

( MU-1) Sargent 

(ED-2) Sargent 

(ED-1) Sargent 

( CL-1) Corbin R usswin 

(TH-1) Pemko 

(GA-1) Pemko 

( SW-1) Pemko 

11/19/2024 2:23:33 PM 
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Five Knuckle Heavy Weight Full Mortise Series 
Recommended for use on high frequency and/or heavy wood or metal doors in 

schools, hospitals or other public buildings where heavy traffic is experienced. 

• Heavy weight hinges should be used on all extra heavy

doors or those exposed to high frequency use

• T4A3386- Stainless steel base or available in brass base

material polished

• T4A3786- Steel base material

• For Beveled Edge, where doors are beveled on hinge

side, specifyT4A4386 orT4A4786

• For available finishes see page 28

Note: s· x 6" ands· x 8" have six bearings. Specify T6B3386 orT6B3786. 

T4A3386 A5111 

T4A3386 A2111 

T4A3786 A8111 

Specifications 

4'/,'x4" 

4 1 /i" x41/2" 
------· 

s· x4 1/i" 

5" X 5•• 

6" X 5'* 

6'x6"• 

8' X 6"** 

s·xs·· .. 

114.3 X 101.6 
··-· ····-· _..__, ______ 

114.3 X 114.3 

127 X 114.3 

127 X 127 

152.4 x 127 

152.4 X 152.4 

203.2 X 125.4 

203.2 X 203.2 

.180 

.180 

.190 

.190 

.203 

.203 

.203 

.203 

• Not available in brass base material.
•• Available in steel only.
•••A vailable in stainless steel only.

Stainless 

Brass 

Steel 

8 

8 

8 

8 

10 

10 

16 

16 

HVY 

HVY 

HVY 

1/,x 12-24 

1/JX 12-24 
·---·---

1 /,x 12-24 

1/,x 12-24 

'l>x¼-20 

1 /,x ¼-20 

1 /,x ¼-20 

1/,x '14-20 

•• .. FT tips not offered on 6" and 8' sizes, BT and ST not offered on 8' sizes.

1f4A3386 

T4A3786 

1'14x 12 

1 1/<X 12 

l'l◄ x12 

11/. X 12 

1 1/,x 14 

1 1/i X 14 

1'/,x 14 

l'i,xl4 

• Refer to page SP-3 for Raised Barrel.

800-346-7707 I www.assaabloydooraccessories.us
Check the web site for the up-to-date catalog 

McKinney is a brand associated with ASSA ABLOY Affessor/cs arid lJaor Controls G; oup, Inc, un ASSA ABLOY Group wmpuuy. 
Copyright© 2012,2019,ASSA ARLOYArassories and Door Controls G1oup, Jn(. All rights rest'rved. RPproduct/un in whole or in 
part without the e)(press written permission of ASSA ABLOY Acces.rnries and Door Controls r.roup, Inc. is prohibited. 

Application 

Options: 

u I 

NRP Non-Removable Pin 

T4B Ball Bearing 

TCA Concealed Bearing 

RC Round Corner-¼" 

radius furnished unless 

specified otherwise 
. --- . 

HT Hospital Tip 

BT**** Ball T ip 

FT**** FlatTip 

ST**** Steeple Tip 

SSF Safety Stud Feature 

RB Raised Barrel* 

QC 

cc 

CC-18

MM 

Electrolynx® Hinge -

4, 8 or 12 wire available 

Concealed Circuit-

4, 8 or 12 wire available 

Concealed Circuit-2, 4, 

6 ,  8 or 10 wire available 

(2-18AWG wires and the 

remainder 28AWG wires) 

Magnetic Monitoring 

/ISS/l.ABlDY 
Opening Solutions 

Experience a safer 
and more open world FM-11 
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Hinge Pins 
Pins, by design, are non-rising. 

Non-Removable Pins 

NRP 

Two Knuckle 

Pins on bearing hinges are furnished in stainless steel. 

Three Knuckle 

Pin stems in all non-ferrous bearing hinges are stainless steel. 

Pins in all ferrous hinges are steel. 

Five Knuckle 

Pins on all non-ferrous bearing hinges are stainless steel 

with button tips. 

Pins on all ferrous hinges are steel. 

NRD 

A set screw is driven into the barrel of the hinge that is 

inaccessible when the door is in the closed position. To order, 

add the suffix "NRP" to the hinge number. 

Two knuckle hinges are available with a non-removable pin 

which features a dowel which is force fitted into the jamb leaf. 

When the door is hung, the pin is completely concealed and 

impossible to remove. One doweled hinge is usually furnished 

per set of three. To order, add the suffix "NRD" to the hinge 

number. 

�ABI.DY 
Opening Solutions 

Experience a safer 

12 and more open world 

800-346-7707 I www.assaabloydooraccessories.us

Check the web site for the up-to-date catalog 

McKinney is a brund ossodated with ASSA ABLOY Ac<Pssories and Doo, Controls Group, Inc., an ASSA ABLOY Group company. 
Copyright© ;w12.2019,ASSAABLOY Accessories und Door Controls Group, Im. All rights reserved. Reproduction in who/� or in 

part wilhout the express written permissio11 of ASSA ABLOY Accf.s�orie'i and Door Controls Group. Inc. is prohibited. 
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80 Series 
Exit Device 

ASSA ABLOY, the global leader 
in door opening solutions 
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Mullions: Aluminum, Steel 
and Electrified 

SARGEN'f 

ASSA.ABIDY 

Aluminum Mullions Electrified 

Product Desi9nation 

Description 

Material 

Standard Finish 

Options 

Stk Size 

Max Stk Height 

Pre-prepped 

Cylinder Size 

Shape 

Misc. Information 
and Accessories 

650A 

Removable 

Aluminum 

US28/Satin 
Anodized Aluminum 

Specify 
"650Ax 10B" 

for 313AN to match 10B 

96" 

120' 

658 Strikes Included 

Not Required 

1-1/2" X 2-1/2" 

Includes 651 Stabilizers and 
imbedded Weather Stripping 

Top Retainer 94-2050 
Bottom Retainer 94-2051 

• Note: Cylinder Kits must be ordered separately 

Product DesJvnations HC980 
Description Hurricane Code 

filmrlal S1eel 
Fir• Rated Specify 12-HC980 

F'ore Reted MIX Height 96" 
Rnish Gray Paint 

Sd< Sit• 96" 
Max Sd< Height 96' 

Pre-prepped No 
Cylinder Size Not Required 

�hape Rectangular 2' x 3 '. 
Designed for severe wind 

load conditions due to 
hurricanes or windstorms. 

Tested to Dade Coun� Proto-
cols & ASTM Stan ards 

Top Ret Pack - 98-2599 

980 

Removable 

Aluminum 

Prime Coat 

Specify 
"980A" for Anodized US28/ 

Satin Aluminum 

96" 

12-0' 

No

Not Required 

T Shaped 
2-1/2" X 3' 

Top Retainer - 511 
Bottom Retainer - 502 

Adapter for narrow transom: 
507 -Aluminum Prime Coated 
507 A - Anodized Aluminum 

L980 

Lockable 

Aluminum 

Aluminum Prime Coat 

Specify: 
"L980A" Anodized Aluminum 

Specify: "L980A x10B" 
for 313AN to match 10B 

96' 

120' 

No 

#41 

T Shaped 
2-1/2' X 3' 

All Cylinder Options Available 
Wall Mount Kit 98-2578 
Top Ret Pack 98-2526 

Bottom Ret Pack 98-2525 
Cylinder Kit 980C 1 • 

Steel Mullions 
9SPS. l.9805 HCJ.980 

EL980 

Electrical Lockable 

Steel 

Gray Paint 

Wall Mounting Kit: 98-2580 
Top Ret Pack :98-2559 

96" 

120· 

No 

#46 Only 

Rectangular 2' x 3" 

For use with Electric Strikes 
and Monitoring, Quick 

Connect Wiring Supplied 
Cylinder Kit 980C2• 

12-HD980 
Standard Mullion Lockable Lockable Hurricane Code Heavy Duty 

'"' S!ffl Steel Steel 
Specify 1_2-980 Specify 12-L980 Specify 12-HCL980 Specify 12-HD980 

96' 96" 96' 120· 
Gray Paint Gray Paint Gray Paint Gr�y _P�int 

96" 96" 
96" 120· 

120' 120' 96' 120' 
No No No No 

Not Required #41 Std (#42 & #43 available) #41 Std (#42 & 443 available) Not Required 
Re�ular 2• x 3· Rectangular 2· , 3' Rectan!jU!ar 2; X 3 • Rectangula;2. _x3" 

O,annel Iron & 12-HD980 is for pair of doors 
Fire rated for over s•o• to 10•0• includes Malleable iron top & See Notes Below 

bottom retainers 8'0" x a·o· paired openings two 
piece strikes 

Top Ret Pack- 98-2190 Wall Mounting Kit - 98-2579 Top Retainer Pack: 98-2593 Top Ret Paclc - 98-2599 Top Ret Pai:k - 98-2559 Bottom Retainer Padc: 98-2594 Accessories Bottom Ret Pack - 98-2600 Bottom Ret Pack - 98-2191 Bottom Rel Pack - 98-2556 Top Retainer Shim Kit - 601 Bottom Rat Pack - 98-2600 
Top Retainer Shim Kit - 601 Top Retainer Shim Kit - 601 Top Retainer Shim Kit - 601 

Cylinder Kit 980C1• Cylinder Kit 980C1 • Top Retainer Shim Kit - 601 

* Note: Cylinder Kits must be ordered separately 

Note for HC980/12-HC980 
Mullions: 

• Designed for severe wind load 
conditions due to hurricanes or 
tornadoes 

• Tested to Dade County protocols and 
ANSI 250.13 ASTM Standards and 
FEMA 361

• 12- Fire labeled version 
• Replacement lock kits are available for 

lockable mullions 
Part numbers for each model are listed 
in the price book 

HCL980 Mullion Information 

• Model 12-HC-L980 may be supplied for 
doors UL fire rated up to and including 3 
hrs not exceeding 8 ft in width and height 

• Meets the following standards: ANSI 
250.13, ASTM E330, ASTM 1886, ASTM 
1996, T AS 201 , T AS 202 & T AS 203 

1 8 1-800-727-5477 • www.sargentlock.com

Lockable Mullion Cylinder Kit Options 

Lockable mullions are shipped without 
cylinders. Order Cylinder Mullion Kit separately. 
• L980, L980A, L980S & HC-L980 are 10, 

10-21-, 10-63-, 11-, 11-21-, 11-60, 11-63-,
11-64-, 11-72-7P-, 11-65-73-7P-, 11-73-7P-, 
21-, 22-, 60-, 63-, 64-, 70, 72-, 73-, 65-73-, 65-
73-7P-, 73-7P-, 81-, 82-, F1-82-, 83-, F1-83-, 
84-, SC-& SE-

• EL980 are 10, 10-21-, 10-63-, 11-, 11-21-, 
11-60, 11-63-, 11-64-, 11-72-7P-, 11-65-73-7P-, 
11-73-7P-, 21-, 22-, 60-, 63-, 64-, 70, 72-, 73-, 
65-73-, 65-73-7P-, 73-7P-, 81-, 82-& F1-82-

Note: See page 21 for option details 

Experience a safer 
and more open world 
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SARGENT-
Mechanical Options and Descriptions 
SO Series �ABIDY 

Mechanical Options: 

Categories How to Specify Detailed Description 

Fire Rated 12- UL Fire Label Exit hardware (not available with 16-& HK-)

SVRBolt 14- Sliding bolt bottom case for 8700 

16- Cylinder lockdown with# 41 Cylinder & # 97 Ring (not available with 12-, 57, 59-, AL- or BT-Option)
Cylinder Dogging 

LD- Less dogging for non fire rated devices 

Less Touch Pad 19- Pushbar without Lexan touchpad (not available TL-)

8900/8300 Strike 23- 4-7/8" (124mm) ANSI flat lip strike (for 8900 & 8300 Series Mortise Lock Exit Devices) 

Thick Doors 31-
Doors over 1-3/4" and/or Panels (Specify door thickness, panel thickness & location as required) Not available for HC8700, 
FM8700, PP, PR & SP8700, PP, PR & SP8600, LP, LR & LP8700 Extended lip strike supplied for 8300 & 8900 Series 

36- Six lobe security head screws
Security Fasteners 

37- Spanner head screws

Aush End cap 43- Flush End Cap (Not available with LP, LR & LS Devices) 

Indicator 49- Indicator (Available on 8816 and 8866 functions only) 

53- Latchbolt monitoring switch (not available with 59-, Gl-, HC-, WS- or on FM8700, PP/PR/SP8600 & LP/LR/LS8600 Exit Devices) 

54- Monitors ET lever movement with Internal micro switch in ET Control 

55- Request to Exit - Signal Switch in Rail (not available with 59-& FM8700) 

56- Remote Latch Retraction (not available 57-, 58-, 59-, Al- or BT-Option) 

56-HK- Remote Latch Retraction with manual Hex Key dogging(not available 12-, 57-, 58-, 59-, AL- or BT-Option) 

57-
Delayed Egress (Electromagnetic Lock required & purchased separately) (not available 16-, 53-, 56-, 56-HK, 58-, 59-, Al, Bc-59 -

Electrical or BT, Gl, Tl Prefixes) ( NB, 54- are available on request) 

Options 
58- Electric Rail Dogging (Not available 56-& 59-) 

59-
Electroguard®Self Contained Delayed Egress Device (not available with 16-, 53-, 55-, 56-, 57-, 58-,Al-, BT-, GL-, HC-& WS 
Option Prefixes, PP/PR/SP8600, LP/LR/LS8600 Exit Devices) (NB, 54- are available upon request) 

Al- Alarmed Exit(Not available 16-, 56-, 57-, 59-, BT-, Gl-, HC-& WS-) 

BC-59-
Electroguard® Boca Code (Door Status Switch required) (not available with 16-, 55-, 56-, 57-, 58-, AL-, BT-, Gl-, HC-& WS-
Options and on NB8700, PP/PR/SP8600 & LP/LR/LS8600 Exit Devices) 

Tl- SARGuide Electro-luminescent Touchpad (not available 19-, 85-, 87-& Pl-) 

76- Tactile Warning -Milled Outside lever (not available with Studio & Coastal Levers and the A lever)

Tactile Warning 85- Tactile Warning - Abrasive strip on Push Rail (Not available with Pl-& Tl-) 

Options 86- Tactile Warning - Abrasive coating on Outside lever

87- Tactile Warning - Abrasive strip on Push Rail & Abrasive coating on Outside lever (not available with Pl-& Tl-)

CPC- Clear Powder Coat(Available for 32 & 320 Finishes) 
Finish Protection 

SG- MicroShield® antimicrobial clear powder coat(only available with 15, 26D and 32D finishes) 

Top Rod Only NB• less Bottom Rod & Bolt(for SVR & CVR Devices) 

Guarded latch GL- Guarded Latch for Rim Exit Devices (not available 53-, 56-, 59-, Al-, HC-& WS-) 

SARGuide PL- SARGuide™ Pl-Photoluminescent Coated Push Rail-(Touchpad eliminated)(not available 85, 87 & TL-) 

Through Bolts TB- Through Bolts for 8300, 8500, 8600, 8700, 8800 & 8900 Devices 

Rail Force SCH- Sib. Pressure Release (8800 only) 

(1\ 

a 

ASSA ABLOY, the global leader in door opening solutions 1-800-727-5477 • www.sargentlock.com 75 
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SARGENT-
Cylinder Options and Descriptions 
80 Series ASSAABIDY 

Cylinder Options: 

Conventional Cylinder . SARGENT Conventional Cylinders Supplied Standard (Unless Otherwise Specified) 

DGl- SARGENT Degree Key System Level 1 (bump resistant with patented keys) 

DGl-21- Degree Level 1 Construction Master Keying 
DGl-60- Degree Level 1 Removable Disposable Construction Core 

DGl-63- Degree Level 1 Removable Core 

DGl-64- Degree Level 1 Removable Construction Keyed LFIC 

DGl-65- Degree Level 1 Unassembled/Uncombined Core 

DG2- SARGENT Degree Key System Level 2 (geographically exdusive; bump and pick resistant) 

DG2-21- Degree Level 2 Construction Master Keying 
DG2-60- Degree Level 2 Removable Disposable Construction Core 

Degree Key System 
DG2-63- Degree Level 2 Removable Core 
DG2-64- Degree Level 2 Removable Construction Keyed LFIC 

DG2-65- Degree Level 2 Unassembled/Uncombined Core 
DG3- SARGENT Degree Key System Level 3 (geographically exclusive; UL437 certified; bump and pick resistant) 

DG3-21- Degree Level 3 Construction Master Keying 

DGl-60- Degree Level 3 Removable Disposable Construction Core 
DG3-63- Degree Level 3 Removable Core 
DG3-64- Degree Level 3 Removable Construction Keyed LFIC 
DGl-65 Degree Level 3 Unassembled/Uncombined Core 

Signature 10- SARGENT Signature Key System (Not Available with other Key Systems) 
Key System 10-21- SARGENT Signature Construction Key System (Lost Ball) 

Signature- LAC 10-63- SARGENT Signature Large Format Interchangeable Core Cylinder (Removable) 

XC- Key System
11- XC Kev Svstem (Not available with other Key systems unless soecified) 

11-21- XC- Construction Key System (Lost Ball)

XC- Large Format 11-60- Device to accept XC- Permanent Large Format Interchangeable Core, Disposable plastic Core- provided 
Interchangeable Core 11-63- Device provided with XC- Large Format Interchangeable Core Cylinder• (Includes masterkeying, grand masterkeying) 

(Removable Core) 11-64- Device provided with Keyed construction core to accept XC- Permanent Large Format Interchangeable Core (ordered separately) 
11-70-7P- Device to accept XC-SFIC ( 7-Pin) XC- Permanent Cores, plastic disposable core provided 

XC-Small Format 11-72-7P- Device to accept XC-SFIC (7-Pin Keved Construction Core provided) cylinder Permanent core ordered separately 
Interchangeable 

11-73-7P- Device provided with XC-Small Format 7-Pin interchangeable core (Includes masterkeying, grand masterkeying) Core 
11-65-73-7P- Device provided to accept XC- Uncombinated 7-Pin SFIC (Permanent) Core - (Packed Loose) 

Construction Key 21- SARGENT Lost Ball Construction Keving for Conventional, XC and Signature Series ( NIA with 63- or 73-l 
Systems 22- SARGENT Construction Split Kev Svstem for Conventional Cvlinders (Existing Svstems Onlv) (N/A with 10-, 11-. 63- or 73-l 

Old Style Removable 51- Removable Core Cylinder (Old Stvle} Provided ( existing <vrtems onlv) 
Core 52- Removable Construction Core (Old Style) Permanent core ordered separately ( existing svstems onlv} 

Large Format 60- Device to accept SARGENT Permanent Large Format Interchangeable Core, Disposable plastic Core provided
(Permanent Cores ordered separatelvl 

Interchangeable Core 63- Device provided with large format Interchangeable Core Cylinder -(Includes masterkeylng, grand masterkevinll} 
(Removable Core) 

64- Device provided with K..,,,.d construction core to accept Permanent larRe Format lnterchan1teable Core (ordered separately)
70- Device to accept 6- or 7-Pin SFIC Permanent Cores, plastic disoosable core provided
72- Device to accept 6- or 7-Pin SFIC (6-Pin Keyed Construction Core provided) Cvlinder (Permanent Core ordered separately)

Small Format 73- Device provided with 6-Pin SFIC (Includes masterkevinst. ll:fand rnasterkevinll) 
Interchangeable 

65-73- Device orovided to accept Uncombinated 6-Pin SFIC ( Permanent) Core - I Packed Loose for field kevin1tl Core 
65-73-7P- Device provided to accept Uncombinated 7-Pin SFIC ( Permanent} Core - (Packed Loose for field keying} 

73.7p. Device provided with Small Format 7-Pin Interchangeable Core (Includes masterkeying. grand masterkeying} 
81- Device provided with housinllS to accept Keso (83) & Keso F1 (Fl-83-) removable cores. (Permanent Cores ordered separately)
82- Device provided with SARGENT Keso Security Cylinder

Keso & Keso Fl 
Fl-82- Device provided with SARGENT Keso Fl Security Cylinder (Patented) 

83- Device provided with SARGENT Keso Securicv Removable Core cvlinder
Fl-83- Device provided with SARGENT Keso fl Securicv Removable Core cylinder (Patented) 

84- Device orovided with SARGENT Keso Construction Cores (Permanent Cores ordered separately)
Added Security BR- Bump Resistant Cylinder (Available with Conventional & Conventional XC Cylinders Onlvl 

Less Cylinder LC- Less Cylin�er - SARutN I supplies standard blocking rings tor 1-1.1s· Cylinders {For longer cylinders order collars/nngs 

Schlage Keyways 
SC- Sehl.age C keyway cylinder, 0 bitted (not available with: 8904, 8916, 8944, 8975, 8976, 8866, 8304, 8344, 8375 & 8376) 
SE- Sehl.age E keyway cylinder, 0 bitted (not available with: 8904, 8916, 8944, 8975, 8976, 8866, 8304, 8344, 8375 & 8376) 

Lever to SF- L Lever to accept MED ECO KeyMark Large Format Interchangeable and Schlage Full Size Interchangeable Core 
Accept Schlai.e (Supplied Less Cylinder, but with tailoiece needed) (Available for 88-KLL & 88-CLL l 

"' 

a Note: For V-10 Cylinders and information, contact ASSA 

76 1-800-727-5477 • www.sargentlock.com ASSA ABLOY, the global leader In door opening solutions 

Page  23  of  588



SARGENl 
8800 Rim Exit Device 
SO Series ASSAABIDY 

8800 Features 8800 Series 
Rim Exit Device • Designed for standard width stile applications on wood and metal doors 

• Also available as an HC8800 or WS8800 for hurricane-resistant applications, 
see Hurricane-Resistant section of this catalog 

• Single point rim latching device
• Single door & double door applications with mullions
• Quiet operation and solid security
• ANSI/BHMA A 1563 - Grade 1
• UL lOC (Fire) and UL305 (Panic) Listed

Specifications 8800 Series Rim Exit Device 

Door Type Metal Doors 
Door Thickness 1-3/4' ( 44mm) minimum thickness. For doors over 1-3/4" to 2 1 /4" thick. 

specify-thickness and order as 31-
Rail sizes as Rails are available in 4 sizes, use door width to determine size needed. 
determined by door Rails will be factory cut to size, if door width is supplied 
width • E Rail for 24"to 32" door widths, No cutting required for 32' door 

• F Rail for 33" to 36" door widths, No cutting required for 36" door 
• J Rail for 37' to 42" door widths, No cutting required for 42" door 
• G Rail for 43" to 48" door widths, No cutting required for 48" door 

Strike 649 Standard Black Nylon Coated 49- Lock/Unlock Indicator Option
Optional Strikes 642, 644 and 613 
Dogging Feature Hex key dogging standard on non fired rated devices; specify 16- for 

• Displays whether the door has 
been secured by the inside 
cylinder. cylinder dogging(#41 cylinder supplied) 

Electric Options AL- Alarm 
PL- SARGuide Photoluminescent Coated 
TL- SARGuide Illuminated Touchpad 
49- Indicator
53- LX Latchbolt Monitor
54- Outside Lever Monitoring
55- Request-to-Exit Signal - Rail Monitoring
56- Remote Latch Retraction
57- Delay Egress & Electromagnets
58- Electric Dogging
59- Electroguard -Self Contained Delaved Egress

Mounting Fasteners Supplied standard with wood and machine screws 
Available with through-bolts and mortise (sex) nuts 

Latch Bolt Stainless steel, 3/4" (19mm) throw 
Device Centerline from 41" (1041 mm) for Standard Applications Finished Floor 
Center Case Dimensions 8-3/8" (213mm) x 2-5/8" (67mm)
Projection Push bar Neutral-3"(76 mm) 

Push bar Depressed-2-1 /8" (54 mm) 
Fire Exit Hardware See Chart -Page 6 

• Red icon indicates locked 
• White icon indicates unlocked 
• Dogging overrides 49-

functionality (must order less 
dogging)

• Available on 8816 and 8866
functions only 

649 Strike 

= 

• Supplied standard for panic 
& fire rated openings 

• Surface applied 
• Black nylon coated 

688 Trim Retrofit Kit Alternate Strikes For 8800 Rim Devices 

10 

• 688 Trim Retrofit kit 
allows an 8800* Series 
rim exit with an ET to 
replace Von Duprin's
98/99 Series exit with 
trim with minimal door 
prep. 

* Except for 16 function 

• Order as: 688 Kit 

642 Strike 

• Mortised. Dimension "L"
equals door thickness plus 
1/2"(13mm). Black nylon 
coated on lip only

1-800-727-5477 • www.sargentlock.com

• Surface applied. For use
on pairs of doors without
mullion. Ductile Iron.
Black nylon coated 

613 Strike 

�1 

�J' 1-1/2"
1-.....J (38mm) 1- �1_J_ 

sis· T � 1/4" 
(16mm) ...L_\../ f (6mm) 

• Half rnortised. 
Black nylon coated 

ASSA ABLOY, the global leader in door opening solutions 
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SARGENT-
8800 Functions and Trims 
80 Series ASSAABIDY 

Options 
Fl-83�56 

Serles 
88 

Function Rail Lgth 
1.3 F 

Trim 
ETL 

Hand 
RHR 

Outside Finish 
26D 

Inside Finish 
J2D 

Door Width 
36" 

Exits with ET Trim, specify 
lever design after the £T 
designation ( e.g, m) 

Lever Desi&!!s for ET Controls 
A,B,E,F,J,L.P,W 

Also available with Coastal Series & 
Studio Colleaion levers 

ET Designation with Suffix 
! Used to order ET without device l 

8800 Series: 704, 706-8, 710, 713-8, 
715-8, 716,740, 743-8, 744, 746-8, 
773-8, 714-8, 775-8 & 776-8 

Freewheeling Trim 
The lever rotates wnen the door is 
locked preventing excessive force from 
being applied to the horizontal lever 

Electrified ET Trim 
Voltage must be specified for the 
following fimc tions: 73, 7 4, 75 and 76. 
Specify: 12VDC or 24VDC 

SARGENT ANSI 
Function Function 
Numbers Numbers 

04 03 

06 09 

10 01 

10 02 

13 08 

15 14 

16 10 

40 02 

43 08 

44 03 

46 09 

73 

74 

75 

76 

Description & Cylinder Info 
(1-3/4"Door) 

Night Latch 
Key Retracts latch 

#34 Cylinder Supplied 
Key unlocks Trim, Trim retraas latch/ 
Trim relocks when key is removed 

#41 Cylinder Supplied 

No outside operation (No Cylinder) 
No ;g:���r;:r�edn..\M����er) 

Key Outside Unlocks/locks Trim 
#41 Cylinder Supplied 

Passage Only(No cylinder) 

Key Outside Reuacts latch; 
Key Inside Unlocb/locks 0/S Trim 

O/S.#34 Cylinder & 1/S #44 C:ylinder Supplied 
freewheeling Trim -

No outside operation 
(No Cylinder) Dummy Trim 

Freewhttilngl;lm-
Key Outside Unlocks/locks Trim 

#41 Cylinder Supp!Je� 
Freewheeling Trim 
Key Relracts latch 

#34 Cylinder Supplied 
Freewheeling Trim• 

Key unlocks Trim, Trim retracts latch/ 
Trim relocks when key is removed 

1141 C)'linderSupplied 
Elearified ET Trim· Fail Safe 

Power Off, Unlocks Lever (No Cylinder) 
Electrified ET Trim • Fail Secure 

Power Off, locks lever (No Cylinder) 
Elearified ET Trim· Fail Safe 

Power Off, Unlocks Lever, Key Retracts latch 
#34 Cylinder Supplied 

8earifiod ET Tri;,, • Faii Secure 
Power Off, Locks lever, 

Key Retraas Latch 
#34 Cylinder Suppliell 

ANSITypel 
8800 

Panic& Fire 

8804xET_ 

8806xET_ 

8810 

8810xET_ 

8813xET_ 

8815 x ET_ 

8816xET_ 

8840xET_ 

8843xET_ 

8844xET_ 

8846xET_ 

8873 xET_ 

8874xET_ 

8875xET_ 

8876xET_ 

Note: Exit devices are available in all standard finishes, except 14, 1 S, 26 & 260. With these finishes, exit devices are supplied in 32 
or 320 to match accordingly. 32 or 320 is automatically supplied when 26 or 260 is specified. For nickel finishes, specify 14/32 or 
15/32D to receive nickel finished trims and stainless exit devices 

Pull & Thumbplece Trim Section Trim Designations 

SARGENT ANSI Description & 
Function Function Cylinder Info. 
Numbers Numbers (1-3/4" Door) 

04 03 
Nightlatch 

Key Retram latch 
#34 Cylinder Supplied 

10 02 No 0/S Operation or Cylinder 
(Pull Only) 

28 15 Passage Only 
(No cylinder) 

63 05 
Key Outside Unlocks/ 
Locks Thumbpiece 

#34 Cylinder Supplied 

66 07 
Key Outside Retracts latch; 

Key Inside Unlocks/Locks 0/S 
TrimO/S#34& 1/5#44 

• Use three letter designations (Ex "PTB") when ordering the 
Exit Device with trim 

• Use the six digit designation (Ex "866-MAL") when 
ordering trim without an Exit Device, always specify finish 

• 

] 7 
814-FSL* 814- 814-MSL• 814-PSB• 814-STS 862 Pull Fsw• 

810-FLL 810-FLW 810-MAL 810-PTB 810-STS 862 Pull 

828-FLL 828-FLW 828-MAL 828-PTB 828-STS N/A 

866-FLL 866-FLW 866-MAL 866-PTB 866-STS N/A 

866-FLL 866-FLW 866-MAL 866-PTB 866-STS N/A 

Serles 

8800 
Panic& Fire 

8804xTri m 
Designation 

8810xTrim 
Designation 
8828xTrim 
Designation 

8863xTrim 
Designation 

8866xTrim 
Designation 

• FSL. FSW, MSL and PSB trims are used with (HC-& 12-) 8888 and 8804 only and are the same as FU. FLW, MAL and PTB pulls except for cylinder hole located 3/8" (9mm) lower. 
Note: Thumbpiece trims for 63 and 66 function devices are Identical and are identified as 66 function when trim Is ordered separately. 
Note: FLW & FSW trims are not available in 32(629) or 320(630). 
Note: Pulls and thumb piece trims are not available in 14, 1 S, 26 or 260. 

ASSA ABLOY, the global leader in door opening solutions 1-800-727-5477 • www.sargentlock.com

Options 
8800 

Mechanialllpllans: 
12-
16, 
19-
31, 
36-
37-
O-
S3-
54-
55-
56-

51>HK-
57-
58-
59-

SOI
BC-59-

76-
BS-
86-
87. 
Al.
BT

CPC
Q.. 
lO
Pl

"SG-
TB-
11-

CylinderOpdons: 
10-

10-21-
10-63· 

11· 
11-21-
11-ro 
11-63-
1J.64-

11-70.7P-
11-72-7P-
11-73-7P-

11-6s-73-7P-
21-
22-
51-
S2-
60-
63-
64-
70-
72-
73-

65-7l-
6S·73-7P-

73.7p. 
81-
82-

Fl-82-
83-

Fl-83-
8'
Bil
lC

"SC
'SE-

• Options are not 
available with 8816 

•• Only available with 
1 S, 260 and 320 
finishes 
Available
Anishes 

SMC.ENT BHMA 
finishes Anishrs 

03 605 
04 606 
09 611 
10 612 

108 613 
10BE 613E 
l0BL 614 

14 618 
15 619 

20D 624 
26 625 

26D 626 
32 629 

320 630 
BSP 

WSP 

11 
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SARGENT 
ET Trim, Levers and Pulls 

ASSAABIDY SO Series 

ET Lever Controls 

T 
8-1/16" 

(205mm) 11 ____ _ 

1-l 
1-13/16" 
(46mm) 

3-9/16" MAX* 
(90mm) 

13/16" 
(21mm) 

*Projection varies by lever design. 
2-1/2" (63mm) projection with 
L Lever

Note: ET suffixes required when ordering ET 
trim without an exit device, see page 7 4 for 
complete details 

J Lever* 

WLever 

13/16"

WI 
(21mm) 

J 
(76�m)l_ 

C I 4-11/16" 
f i

-
(119mm) 

• Lever returns within 1/2" (13mm) of door face

A Lever 

• Handed 

l13/16

F (89mm) j_ 3-1/2" (21mm) 

] 

! _j_ I_ 4-1/2" I 1(114mm) 

E Lever 

13/16"

W, 
(21 m) 

J
(76�m) I 

l 

LLever* 

Pulls 

13/16" 
(21mm) 

2-3/8" l_
(6

:r;-

2-3/4" 
(70mm) 

B Lever 

f (����)

[l 

3-1/8" 
J_ (79mm) 

� I 4-s,s· j- (117mm) 

F Lever 

13/16"

ITT 
(83mm� 

3_114
_(21mm) 

� 

1--=r h,.::.,

PLever* 

862 863 864 

I I 
4' H (102mm) H

3-1/2' 
(89mm) 

T 1-3/4' 
(44mm) 

90° 

I 

SIDE PROFILE 

�T 
]

10· 

1" Dia. 
(25mm) 

(254mm) 
MTG 
Holes 

_L 

1' Dia. 
(25mm) 

18" 
(457mm) 
MTG 
Holes 

_l 

10' 
(254mm) 
MTG Holes 

j_ 
3/4' Dia. 
(19mm) 

ASSA ABLOY, the global leader in door opening solutions 1-800-727-5477 • www.sargentlock.com 63 
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Features 

DC6000 

DC6200 - Multi-Sized 
DC6400 - Sizes 1-6, half size 

adjustable 

Features 
Spring Power 
DC6200 closers: multi-sized; fully 
adjustable sizes 1 through 6. 
DC6400 closers: sizes 1 through 6; 
half-size adjustability. 
For recommended sizes, see page 14. 

Handing 
Non-handed (with the exception of some 
arms and accessories). 

Body 
Cast-iron case with seamless cold headed 
steel spring tube. 

Arm 
Standard: forged steel. 
Arm options pages 8-10. 

Spindle 
Heat-treated steel with a crowned gear set 
for increased efficiency. 

Piston 
1-3/8" diameter; precision machined, heat
treated steel.

Springs 
Chrome silicon wire. 

Valves 
Latching speed valve standard. 

Closing speed valve standard. 

Multiple backcheck location valve and 
backcheck intensity valve standard. 

Delayed action valve optional. Delayed 
action preset for 20 seconds. Between 90° 

and 70° for all mountings. To order specify 
M71. 

Seals 
"O" rings. 

Fluid 
Standard: high lubricity extreme 
temperature hydraulic fluid. 

Degree of Opening 
Up to full 180° opening standard for 
regular, top jamb and parallel arm 
mountings, conditions permitting. 

Power Adjustment Arm Bracket 
15% adjustment standard. 

Experience a safer 
and more open world 

DC6000.4 

Cover 
Standard: plastic V-O flame rated cover. 
Optional: full metal cover; specify M73 x 
hand. 

Mountings 
Standard: regular or top jamb. 
Parallel arm or tri-style packaging: specify 
DC6210 or DC6410. 
Optional mountings available; see 
Mountings, page 6. 

Mounting Bracket 
Quik-lnstall™ mounting bracket standard. 

Fasteners 
Standard: self-drilling screws. 
Optional: sex nuts and bolts (SNBs); specify 
M54. 

Corrosion Protection 
Painted protective coating on all metal 
surfaces for use in corrosive environments. 

Security Package 
Includes heavy-duty parallel or regular arm, 
full metal cover and security Torx"' machine 
screws. Specify M87 x arm x hand. See 
pages 8-12 for arm options. 

Warranty 
25-year limited warranty. Refer to Corbin

Russwin price book for details.

Certification/ Compliance 

� Barrier-Free Code
Compliance 

The DC6000 Series Door Closers listed 
below conform to the 5 lbf. maximum 
door opening force requirement for non
fire-rated interior hinged doors, according 
to: 

Americans with Disabilities Act (ADA) 
Complies with the Accessibility Guidelines 
for Buildings and Facilities, Section 4.13.11 

ANSIIBHMA 
Meets A 156.4, Grade 1. 
Meets A 11 7. 1 . 

DC6200 
DC6210 
DC6220 
DC6411 

DC6412 
DC6421 
DC6401 

These door closers are certified by Corbin 
Russwin Architectural Hardware to comply 
with the above standards when properly 
installed and (if applicable) adjusted, in 
regular arm, parallel arm and top jamb 
mountings. 

UL/ULC I UL10c 
Listed for fire and cycle requirements. 

15 Million Cycles 
Witnessed and verified by UL 

Finishes 

600 (USP) 

BHMA 605 (US3)* 

BHMA 606 (U54)* 

BHMA 611 (US9)* 

BHMA 612 (US10)* 

613E 

BHMA 625 (US26)* 

BHMA 626 (US26D)* 

689 (SBL) 

690 (LBL) 

691 (DBL) 

693 (FBL) 

696 (GBL) 

BSP 

WSP 

*Metal cover is required for these finishes.

Primed 

Bright Brass 

Satin Brass 

Bright Bronze 

Satin Bronze 

Dark Oxidized Satin Bronze, Equivalent 

Bright Chromium Plated 

Satin Chromium Plated 

Silver Aluminum 

Dark Bronze 

Light Bronze 

Black 

Satin Brass 

Black Suede Powder Coat 

White Suede Powder Coat 

For split finish on doser cover and arm, specify cover finish first, then arm finish. (e.g., DC6200 x 625 x 689).

Copynght.:i.??04-.?
f
019. ASSA ABLOY A(,:_e�� ,mo Egre<,s Hardware Group, Int All nyhb 1eserwd Rt>prmlucnon in wholP. or in p,lll vJithnut the e)(pte.ss 

wntten pe1mb5,1on o N)C:.A ABlOY Acce'!I� and Egre�-; Hardware Grour,. Inc 15 prohihilf'd Patent pending ;md/DI ricnelll w·wwa:>S.aatiloydss rnrn/pateiits 

45052 9/19 
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DC6200 - Multi-Sized 
DC6400 - Sizes 1-6, half-size adjustable 

Double "O" 
ring seal 

Spring Power 
Adjuster 

Backcheck intensity 
valve 

DC6000 

Multiple backcheck location valve permits choice of 70° or 90° 

backcheck setting. 

Latching speed valve 

Closing speed valve 

Quik-lnstall™ mounting bracket included, see p11 

<.or,yughi C, 2004 2019. ASS.:.. ABIO'� Atci-:s.� ;mo fy,E:S.; llo1t.iwa1t (11oui;. In• fo.U r1yht,; re:>ervE:cl RE-f,rodunioo m whoh,, or in pail v,ithoul the t'��1·es:
w1men Jki'r<•is·,inn ol A.">'>A A.Bl OY Ac.::>:.,� and fyrP.',, Hard1,",',)f€ Gr:'"Jup. In< is 1xoh1bi!ed Pcr:ent pending andfor !'.Ji3ten;: VM.".-: ilS:i.li1tJl01ch; torrJpatf'n,:.s 

.:tS0S2 9!19 

Experience a safer 
and more open world 
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Page  29  of  588



R
Corbin:,;a 
USSWln"/..il 

ASSA.ABLOY 

Mountings and Applications 
DC6000 Series 

Regular Arm Mounting DC6200, DC6400 Series 
Most common mounting, providing the greatest closing 
efficiency. Closer is mounted on the pull side, with the arm 
almost perpendicular to the face of the door. Arm bracket is 
attached to the door frame. 

Parallel Arm Mounting DC6210, DC6410 Series 
Allows inside application of closer on out-swinging doors. Closer 
is mounted on the push side, with the arm almost parallel to the 
face of the door. Arm does not project from the opening. 

Top Jamb Mounting DC6220, DC6420 Series 
Closer is mounted on the frame on the push side, with the arm 
perpendicular to the face of the door. Arm bracket is mounted 
on the door. Minimum 1-3/4" (44mm) top jamb required. 
Accommodates reveals up to 3-1/4" (83mm). 

Track Mounting DC6230, DC6430 Series 
Closer is top jamb mounted on the pull side; arm is connected 
to a door-mounted track. Maximum degree of opening is 110° 

Maximum closing power is size 4. Minimum 3" (76mm) frame 
face required. 

DC6000.6 

Track Mounting DC6240, DC6440 Series 
Closer is mounted on push side of door; arm is connected to 
a stop-mounted track. Maximum degree of opening is 110°. 
Maximum closing power - size 4. 

(opynght Q!l 2004•.?018. C. orbm Ru�w1n. In\'., an ASSA ABLOY Grou� corr:pan;; All 11yhts 1P.>€rveel Reµrodudion in whrile 01 1n pdrt 
w1!ho!,t thP expres� written pt>rmic,sion of Corbin RU5swi11 is p1oh1hitP<I P,1!ent pending antl/nr pa!ent vvww a!-i.i,1b1ovd�s corn/pa:ents 

ASSA ABLOY, the global lead�r in dnor opening soluttom 

45052-3/18 
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Arm Options 

DC6000 

688F95 
(Non-Hold Open) 

688F77 
(Hold Open) 

691F72 
(Non-Hold Open) 

597F52 
(Non-Hold Open Only) 

688F95 x 188F41 
(Non-Hold Open) 

688F77 x 509F49 
(Hold Open) 

Experience a safer 
and more open world 

DC6000.8 

Regular Arm 
• Used with regular arm (pull side) and top jamb (push side)

mounting
• Available in painted or plated finishes
• Non-hold open arm standard on the DC6200 and

DC6400 closers
• Hold open arm optional, specify closer x A 1 *

Deep Reveal Arm (3-3/8" (86mm) - 7-1/4" (184mm)) 
• Accommodates top jamb mounting for reveals up to 7-1/4"

(184mm), depending on door and frame conditions
• Mounted on push side
• Available in painted or plated finishes
• Optional on DC6220 and DC6420 closers

• Non-hold open, specify closer x A6

• Hold open, specify closer x AS*

Non-Hold Open 

Hold Open 

Heavy-Duty Regular Arm 

691F72 

691F74 

• Recommended for high-use, high-abuse environments
• Tamper-resistant, solid forged steel riveted arm
• Mounted on pull side
• Not available in plated finishes
• Optional on DC6200 and DC6400 closers, specify

closer x A10

Parallel Arm 
• Mounted on push side
• Non-hold open arm - combines regular arm with parallel

arm mounting bracket
• Available in painted or plated finishes
• Hold open arm - combines regular hold-open arm with

parallel arm mounting bracket
• Non-hold open arm standard - order DC6210 or

DC6410 series
• Hold open arm optional, specify closer x A 1 *

Specify finish when ordering arms. *Not allowed by code on fire doors. 

(oµ,.-119M <;i 2004-2019. ASSA ABlOr Acee� .arKI (gre:,,� Hani•,\dre Gi'0U!). hlc All riyh!:> 1ese1vnl R!'prcxJudion rn whole or In po:111 �·,ithout the e:,.p,e:,,� 
w.-rtten pernii;'>ion of ASSA ABtOV Acte:,.\ arid Egrf,:. Harrt,-.arP. Group. Irie i'l. 01oh1b1:f'd Pi'ltt'rli r.iending nf1C1/0< p.ii:en: ·:.wv; u:i;�hloyd'l.�.com/palf'nt:i; 
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Covers and Plates 

DC6000 

Full Cover 
• Standard on all DC6000 series door closers
• Completely covers closer body
• Non-handed
• Dimensions: 11-5/8" (295mm) x 3" (76mm) x 2-3/4" (70mm) deep
• Available in painted finishes only
• Flame rated V-O material compliant with UL 1 0C

Full Metal Cover 
• For use in high-abuse applications or when an architectural plated finish is desired
• Specify hand; not field reversible
• Available in painted and plated finishes
• Dimensions: 11-1/2" (292mm) x 2-7/8" (73mm) x 2-3/4" (70mm) deep

Drop Plate 

603F55 

603F57 

RH/LHR 

LH/RHR 

Permits parallel arm mounting on door when top rail is too narrow to install closer in 
the regular manner. Minimum 2-5/8" (67mm) top rail required. Jamb mounted where 
there is insufficient ceiling clearance 
for standard mounting or where it 
is necessary to allow vertical arm 
clearance for overhead door holders 
or frame gasketing. To order 
separately, specify Part No. x Finish. 

DC6210, DC6410 

DC6220, DC6420 

DC6240, DC6440 

597F58 

188F65 

597F58 

(opynght � 2004-2019, A<;SA ABIOY Atce!-5 ,inCJ Ey,e.,� l-lo1JwarE: Group, Inc All riyhts re�ei-.,ed Reprodun,0111n whole or in p,3I1 without Ihe e�µre�� 
v..-duen µermis�ion of ASS.A AB! OY A(<:f!ss ;ino fgres., Hafflware Group, lnr b, proh1bi1ed Pa1Pn! pending ;rnd/or patent www assac1bloyd�s tom/paten Ls 
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Quick Codes 

DC6000 

Arm 

Regular non-hold open 

Hold open 

Heavy-duty parallel with hold open 

Heavy-duty parallel non-hold open 

Heavy-duty backstop non-hold open 

Heavy-duty backstop with hold open 

Deep reveal (3-3/8"-7-1/4") 

Deep reveal with hold open 

Heavy-duty regular non-hold open 

Spring stop non-hold open (specify door width) 

Spring stop heavy-duty with hold open (specify 
door width) 

Heavy-duty parallel arm with extra clearance 

Heavy-duty friction hold open arm (specify hand) 

Push side track with hold open 

*Hold open arms cannot be used on fire doors. 

Handing 

Left Hand/Right Hand Reverse 

Right Hand/Left Hand Reverse 

Blade Stop 

1/2" 

5/8" 

Torx• Tool Kit Package 

Experience a safer 
and more open world 

DC6000.18 

.. 

Bits and driver 

• 

(standard) 

Al• 

r,:i• 

A3 

A4 

A5• 

A6 

All" 

A10 

All 

A12* 

A13 

A14* 

Al* 

LH 

RH 

M77 

M78 

597F24 

Finish 

USP Primed 600 

US3 Bright Brass 605* 

US4 Satin Brass 606* 

US9 Bright Bronze 611* 

US10 Satin Bronze 612* 

NIA Dark Oxidized Satin Bronze, Equivalent 613E 

US26 ; Bright Chromium Plated 625* 

US26D Satin Chromium Plated 626* 

SBl Silver Aluminum 689 

LSL Dark Bronze 690 

DBL Light Bronze 691 

FBL Black 693 

GBL Satin Brass 696 

BSP Black Suede Powder Coat BSP 

WSP i White Suede Powder Coat WSP 

*Metal cover is required for these finishes. 

For split finish on doser cover and arm, specify cover finish first, then arm finish. 
(e.g., DC6200 X 625 X 689). 

Door Thickness 

1-3/4" (44mm)

2" (51mm)

2-1/4" (57mm)

(standard) 

D200 

D214 

Copyng�.; (., .?004-2019, A:JoSA ABLO'r' Ac.le:,.,:, arm Egie�s Ha1d1.·v.are Grouo. b1r All ngli1; 1eSE!l'JPd Rt:prOOurnon m wtiol� or in p;-.,: �-,i!t�:;u; thl' f:).rJ1e�5, 
writ!en pe1rt•i5stnn c' ASS/.1 AI!l OY Aa.e)s anti [91es� Han:l•Nare Group, In( i, DrohibirP.d Pr1te;H t1e11ding an<llo. f)iltern �·.ww.:,s.',i,aolC1y1b\ rnrri.lp;'l\£-nt� 

.!'505.? 9/l� 
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Latching Panic Exit Saddles 
• Used in conjunction with surface applied vertical rod exit

device, or as a stop and a seal at the bottom of door
• For offset applications, use an elevator (see page 135)
• 2006_T and 2007_T are only ADA compliant when

installed butted to 1/4' tile or other floor material
2001_T 
AVAILABLE FINISHES: 10BE, A, BSP, D, G, WSP 
REPLACEMENT INSERT: T5 (BL) 
• Allow¼• door clearance
• Special purpose bumper threshold designed for use with a low

11; to 3/,' undercut door. 

¼" 
[ (3.2) 

--1¼"1-lts!11 
ThennoSeal™ (T) 91 

T..----- - - - - - --5"
(127,0) 

2002_Q 
AVAILABLE FINISHES: 10BE, A, BSP, D, G, WSP 
Replacement Insert: Q103 (D, W) 

• Allow¼" door clearance 
• Must specify gasket color when ordering 

1---1%"

I 

(34.9) 

½" 

,,}1) i(!] 

½" 

�:JJ�. _ __ _ _  31/a" _ _ _ _ ___ I
r,.;iu -------------------------

2005_T 
AVAILABLE FINISH: 10BE, A, B, BSP, D, G, WSP 
REPLACEMENT INSERT: T5 (BL)
ANSI (aluminum): J35100, )35130, J36100, )36130
ANSI (brass): 115100,)15130,)16100, J16130

Allow,/,' door clearance 

--i¼"r--1¾"---i I ts�> • (41.3) 

T
chB C 

ThennoSesl™ (T) p,-
½" 
(12.7) 

St 00
1 

2006_T 
AVAILABLE FINISH: l0BE, A, BSP, D, WSP 
REPLACEMENT INSERT: T5 (BL) 

5" 
(127.0) 

ANSI (aluminum):J35100,J35130, ]36100, ]36130 
Allow 3/," door c learance 

1------1 %" ---l 
I (4

1
.3) I 

gr ,_l ��fj� ThermoSeal"' (T) ½II 

(
1
2,7) [!)

.,. -,---"• 
¼"_J 
(B.4) 

-------------. 5 _ _ _ _ _ _ _ ____ _ (127.0} 

i 

NOTE: Products shown in this section may not be drawn to scale. 

Alternate Inserts 

pile(P) 

2001 P ll(!] 
2005_P 

2006_P ��(!] 
2007_P 
REPLACEMENl INSERl: 
P2(BL, W) 

Ec:o-V"'(V) 

2001_V �(!) 
2005_V 

2006_V ��(!] 
2007_V 
REPLACEMENT INSERT: 
EV41 (BL, GR, W) 

AVAILABLE FINISHES FOR PRODUCTS SHOWN ON THIS PAGE (see General Information section for finish chart) 
lOBE(Stain Bronze Powder Coated Aluminum) A (Mill Finish Aluminum) B (Mill Finish Extruded Bronze I Brass]) 
BSP (Black Suede Powder Coated Aluminum) D (Dark Bronze Anodized) G (Gold Anodized) 

�ABLDY 
Opening Solutions 

122 

Experience a safer 
and more open world 

WSP (White Suede Powder Coated Aluminum) 

NOTE: G is available with limited inventory 

800-824-3018 I www.assaabloydooraccessories.us
Check the web site for the up-to-dote catalog 

Copyright© 2015-2019, ASSA ABLOY A,msories and 0oOI Controls Group, Inc., an ASSA ABLOY Group rnmpony. All rights reserved. 
Reproduction in whole or in part without thf' express written permission of ASSA ABLOY Accessories and Door Controls Group, Inc. is prohibited. 
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Standard Perimeter Gasketing 
• Rigid jamb weatherstrip shown mounted on openings with 1/,s"

gaps; however, each weatherstrip can seal gaps up to the depth
of its seal. Seal depth provided on each illustration (example: the
303 has a 11.• seal; therefore, it can seal up to a 11.· gap)

• Punched on 6" centers with slotted holes for adjustment. Models
294, 303, and 306 are available with self-adhesive two-sided
tape (TST) and tek screws (3 slotted holes per part) for easy
installation. To obtain this option, add "TST" to the end of the 
part when ordering (example: 303AVTST)

303_5 
AVAILABLE FINISHES: 
A, BOG, C, D, G, PW, SN 
REPLACEMENT INSERT: S3 (BL, GR, W} 
ANSI: R3E164, R3E165 

316_5 
AVAILABLE FINISHES: A, BDG, 0, G 
REPLACEMENT INSERT: S3 (BL, GR, W) 
ANSI· R3E164, R3E165 

jamb 

�-��� 
fj 1\:- - --f.

smoon•IS)�� 

-+l¼"j._1½
6
"....j I 

(6.4) (17.5) 

297_5 
AVAILABLE FINISHES: A, BOG, 0, G. PW, SN 
REPLACEMEN f INSERT: SJ (BL, GR, W) 
ANSI: R3E164, R3E165 

190 

ASSA.ABIDV 

The global leader in 
door opening solutions 

303_PK 
AVAILABLE FINISHES: 
A, BOG, C, D, G, PW, SN 
REPLACEMENT INSERT: PK47 (BL, GR, W) 
ANSI: R3G164 

316_PK 
A :l\ll.AB! E i-1 15HtS. A, BDG, D. <, 
REPLACEMENT INSERT: PK47 (BL, GR, W) 
ANSI: R3G164, R3C165 

-� 
doo,edg� 

fj 
1\ ;stop - .. ..1 

PemkoP'"(;;; � �• 

-i¼"l.-11Ae11 
(6.◄) (17.5) 

297_PK 
AVAILABLE FINISHES: A, BOG, 0, G, PW, SN 
REPLACEMENT INSERT: PK47 (BL, GR, W) 
ANSI: R3G164, R3G165 

303_V 
AVAILABLE FINISHES: 
A, BOG, C, 0, G, PW, SN 
REPLACEMENT INSERT: EV47 (Bl, GR, W) 

316_V 
AVAILABLE FINISHES: A, BOG, 0, G 
REPLACEMENT INSERT: EV47 (BL, GR, W) 

297_V 
AVAILABLE FINISHES: A, BDG, O, G, PW, SN 
REPLACEMENT INSERT: EV47 (BL, GR, W) 

NOTE: Products shown in this section may not be drawn to scale. 

AVAllAl!ll HNISt IES mR l'ROlJUlT � SI IOWN ON I HIS PAGE (;ee General Info, mation section fo, finish cha,1) 
II (Mill finish Aluminum) BDG (Bright Dip Gold Anodized) C(Oear Anodized) D (Dark Bronze Anodized) 
G (Gold Anodized) rw (Painted White) SN (Satin Nickel Anodized) 

Copyright© 2015, Pemko Manufacturing Co., a11 ASSA ABLOY Group company. All rights reserved. 
Reproduction in whole or in part withol1tthe express written permission of Pemko Manufacturing Co. is prohibited. 
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800-824-3018 J www.pernko.com

Check the web site for the up-lo-dale catalog PEMKO 

Door Bottom Sweeps 

315_N 
AVAILABLE FINISHES: B, C, D, G, PW, SN 
REPLACEMENT INSERT: NS (BL, GR) 
ANSI: R3B434, R3B435 

�¼�" 

'(6.4) 

I • 1¼"

neoprene (N) 

368_N 
AVAILABLE FINISHES: C, D, G 
REPLACEMENT INSERT: Nl O (BL) 
ANSI: R3B434, R38435 

-I¾" 
: 

(
9.5) 

door bottom 

1" 
(25.4) 

11/is" 
117.5) 
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315l_N 
AVAILABLE FINISHES: C, D, G 
REPLACEMENT INSERT: N9 (BL) 
ANSI: R3B434 

29326_V 
AVAll ABU FINISHtS: C, D, G 
REPLACEMENT INSERT: EV65 (BL, GR, W) 
ANSI: R3D434 

A All ABlf FINISHES FORl'ROOUCTS SHOWN ONT: :;S PAGE (s eG 11c1al lnfon ati n ser11011 f r fini h hart) 
8 (Mill Finish Extruded Bronze (Brass]) BOC(Bright Oip Gold Anodized) C (Clear Anodized) 
D (Dark Bronze Anodized) G (Gold Anodized) PW (Painted White) SN (Satin Nickel Anodized) 

Copyright© 2015, Pemko Manufacturing Co., an ASSA ABLOY Group company. All rights reserved. 
Reproduction in whole or in part without the express written permission of Pemko M.anufacturing Co. is prohibited. 

321_N 
AVAILABLE FINISHES: C, D, G 
REPLACEMENT INSERT: NS (BL) 
ANSI: R3B434, R38435 

neoprene (N) 

293100_V 
AVAILABLE FINISHES: C, D, G 
REPLACEMENT INSERT: EV54 {BL, GR, W) 
ANSI: R3D434 
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(
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1" 
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Gadsden County Controlled Open Enrollment Plan 2024-2025 

Contact Information: 

Gary Russ-Sills, MSW 

Family and Community Engagement Coordinator 

850-627-9651 X 1292

Fax: 850-627-7594 

russga@gcpsmail.com 

Enrollment Plan Link: www. •adsdenschools.or • 

Open Enrollment Policies 

"Controlled open enrollment'' means a public education delivery system that allows school 
districts to make student school assignments using parents' indicated preferential educational 

choice as a significant factor. 

Introduction: 

Florida Statute 1002.31 states that " ... beginning with the 2017-2018 school year, each district 
school board shall allow a parent from any school district in the state whose child is not subject to 
a current expulsion or suspension to enroll his or her child in and transport his or her child to any 
public school that has not reached capacity in the district, subject to the maximum class size". 

1. Application Process

The School Board shall establish residential attendance zones for each school. All students, 
unless otherwise provided by School Board rule or authorized by the School Board's order, 
should attend the school serving the student's residential attendance zone. A student's residence 
is the residence of his/her parents(s), as defined by Florida Statutes. Any student residing in the 
School District shall be assigned to a school for attendance by the Superintendent or his designee. 

The Gadsden County School District (GCSD) gladly honors school choice from any 
parent/guardian. Open enrollment options are available for parents to choose a school outside 
their residential attendance zone school. Gadsden County School District allows parents from 
any school district in the state, whose child is not subject to a current expulsion or suspension, 
to enroll his or her child in and transport his or her child to any public school in the district, 
including charter schools, that have not reached capacity subject to the maximum class size 
pursuant to Florida Statutes and the Controlled Open Enrollment Plan adopted by the School 
Board. No student shall be permitted to transfer, enroll, or be admitted to a school when he/she 
has been expelled or suspended from another school district. This prohibition shall be effective 
for the period in which the student was expelled or suspended from another district. Such 
students shall be accorded the same appeals procedure which is available for district students. 

Any parent wishing to apply for school choice options should complete the following steps: 
1. The parent/guardian will complete the GCSD's Application for Attendance to request

llPage 
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permission to attend a school different from the student's zoned school. This form is available 
on the district's website, at the Parent Resource Center, or at any GCSD school. The form must 
be completed in its entirety and must have attached any additional justifications/documentation 
and proof of residency at the time of submission to the school. 

2. The parent/guardian will complete a Controlled Open Enrollment Student
Performance Contract which is available on the district's website, at the district office, or at 
any GCPS school. 

Once the school receives ALL the required items, the request will be reviewed. The 
parent/guardian will be notified in writing via U.S. Mail within two weeks or as soon as a 
decision is made. Due to this process, students may not be allowed to enroll in the choice 
school at the time the Application for Attendance is submitted. Once notification of acceptance 
has been received, the parent/guardian may enroll the student in the approved school. 

Charter school open enrollment processes may provide enrollment preferences consistent with 
the enrollment preferences permitted under the charter school statute (s. 1002.33(10), F.S.), if 
such preferences are included in the charter school contract. The charter school shall annually 
post on its website the application process required to participate in controlled open 
enrollment. Determination of capacity must be listed on the charter school website and must 
be consistent with its charter school contract. 

GCSD does not operate a home education program. However, the parent/guardian only registers 
with the school superintendent for the purpose of complying with the state's attendance 
requirements under s. 1003.21(1). Additionally, the district will help parents to facilitate the 
registration processes available under approved Virtual Instruction Provider (VIP) contracts as it 
is required to do under the state's attendance requirements (s. 1003.21(1) F.S.). If a parent or 
guardian chooses to homeschool their child(ren), the Superintendent shall accept a notice ofintent 
to set up a home school program and shall immediately register the home education program 
upon receipt of the notice. The notice of intent must come from the parent/guardian and include 
the full legal name, address and date of birth of all children who shall be enrolled as students in 
the home education program. If the student chooses to participate in a school district program, 
additional information or verification from the parent will be required. 

The assigned school for an out-of-district student shall be designated based on space available. 
Such transfers shall be made on a nondiscriminatory basis and shall not result in reducing 
desegregation in either the school district or in reinforcing the dual school system. The 
student· will be accepted pursuant to the district's controlled open enrollment process 
described below, and the district will report the student for purposes of the district's funding 
pursuant to the Florida Education Finance Program (FEFP). Students residing in the district 
shall not be displaced by a student from another district who is seeking enrollment through the 
open enrollment provisions. 

The Controlled Open Enrollment Process is approved by the School Board and is consistent 
with the School Board Policy 5.23*+. The process includes, but is not limited to the following: 
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A. Eligibility requirements
B. Application process for parents to notify the school district of their desire to be part of

Controlled Open Enrollment,
C. Forty-five ( 45) daytime period fir accepting applications,
D. Method of determining the capacity of schools,
E. Capacity determination for each district school,
F. Identification of schools that have not reached capacity,
G. Class size standards (pursuant to s. 1003.03(4), F.S.),
H. Lottery procedure for determining student assignment, if transfer requests exceed

available space,
I. Provision for a parent to request placement of siblings within the same school,
J. Appeals process for hardship cases,
K. Availability of transportation; and
L. Method and timeline for notifying a parent of his/her child's placement for the next

school year.

The process for implementation must: 
A. Adhere to federal desegregation requirements,
B. Maintain socioeconomic, demographic, and racial balance,
C. Allow a student to remain at the chosen school until he/she completes the highest grade

level at the school, and
D. Maintain existing academic eligibility criteria for public school choice programs.

Information about school choice and special programs is provided annually to the 
community through parent communication links, listservs, school mail-outs, backpack 
disseminations, individual program promotional materials, open houses at school sites, 
parent orientation meetings, school visits, and through the district's Family and Community 
Engagement (FACE) office. 

Open enrollment options include school choice for grandfathering, sibling support, 
over/under capacity schools, school safety, and other parent hardships. Preferential 
treatment will be given to dependent children of active duty military personnel who has or 
will be transferred by military orders to an installation within the school district; children 
who have been relocated due to a foster care placement in a different school zone; children 
who move due to a court-ordered change in custody from separation or divorce; children 
who have moved due to the serious illness or death of a custodial parent; students at multiple 
session schools; and students residing in the district. 

In all cases, applications for school choice are available at all public schools, the FACE 
Office, on the district website, or by mail or fax, as requested. The form provides 
instructions, information, and contact information for questions and support. Applications 
are processed by the FACE Office. Applications for magnet and special programs are 
processed at the individual school level in accordance with each program's admission 
criteria. Determinations about student eligibility for acceptance into the special program are 
made based on eligibility of the program. 
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Applications for other choice options are reviewed by the FACE Office and the 
Superintendent, or his designee, taking into consideration any hardships that may need to 
be accommodated. The FACE Office then updates the student information system. A 
notification letter responding to a school choice application is sent to parents as soon as 
possible, including an appeal process in the case of a denial for reassignment based on 
hardship at a school that is over capacity. Parents with an approved school choice request are 
directed to the new school to proceed with student enrollment. 

2. Process for Declaring School Preference

Gadsden County School Choice options are available on our website 
www.cadsdenschools.org. Applications can be downloaded from the web or picked up 
at any Gadsden County Public School, at the district office, or at the Parent Resource 
Center. Additional applications may be required by special programs. 

Gadsden County School Choice programs include: 
• (22) Career and Technical Education (CTE) courses, with over (106) CTE sections

offered in GCSD's secondary schools
• District-owned technical college designed to meet secondary and postsecondary

students at their diverse skills level (Gadsden Technical College)
• Advanced Placement (AP} course opportunities in mathematics, language arts,

science, social studies, music, and art (Gadsden County High School and Crossroad
Academy)

• AVID education (Gadsden County High School, James A. Shanks Middle School, and
West Gadsden Middle School)

• Journalism (Gadsden County High School)
• Gifted Programs (Gadsden Elementary School and District-wide via Exceptional

Student Education Department)
• Art and Music Education
• Virtual School opportunities via K 12/FUEL Virtual; Florida Virtual School (FL VS);

P AEC FL VS Virtual Franchise; and through Home Education.
• Dual Enrollment Agreements with all local colleges and universities
• Athletic competition programs

Per District School Policy 5.20+, (Assignment Within District), a student may be permitted 
to attend a school other than the school serving the parents' residential area by completing 
a Request for Out-of-Zone Assignment Form and submitting the form for the approval or 
disapproval of the Superintendent or Designee. Parents who choose to send their child to 
a school outside their home residential zone will be responsible for providing 

transportation. 

A student who has been attending, in the year prior to the designation, a public school that 
has been classified as performance grade category "F" or has earned three (3) consecutive 
grades of "D" or a student who is assigned to a public school that has been designated as 
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performance grade category "F" or has earned three (3) consecutive grades of "D" may 

attend a higher performing public school in the district, virtual or home school, or a school 

in another district as allowed by law. The district will provide transportation to a student 

impacted by Florida Statutes for Opportunity Scholarship. Designation of schools within 
the district included in Opportunity Scholarship Options are determined by Florida 
Department of Education (FDOE). 

Family Empowerment Scholarship (FES) Program: Gadsden shall honor a school choice 

opportunity for low-income and working-class families that is designed to extend support to 
middle-income families. Following the 2019 Legislative Session, Governor Ron DeSantis 

signed SB 7070, which creates the FES Program and provides 18,000 students life-changing 
education opportunities for academic and career success. A student is eligible for a 

scholarship if the student meets the following criteria: 
• The student's household income level does not exceed 300% of the federal poverty

level ($77,250 for a family of four) or the student is on the direct certification list
(list of children who qualify for the food assistance program, the Temporary

Assistance to Needy Families Program, or the Food Distribution on Indian
Reservations program), or

• The student is currently placed, or during the previous state fiscal year was placed,

in foster care or in out-of-home care as defined in s. 39.01, and

• The student is eligible to emoll in kindergarten or has spent the prior school year
(2018-19) in attendance at a Florida public school. Prior attendance means the

student was emolled in and in attendance at a Florida public school during both

October and February student counts.

Prior to scholarship funds being awarded, the student must be accepted and emolled in a 
participating private school. A private school that is currently eligible to participate in any 

of the scholarship programs is eligible to participate in the FES. However, parents should 

contact the schools to inquire as to whether the private school will participate in the program. 
The student will remain eligible until he/she graduates from high school or turns 21 years of 
age, whichever first. It is parental responsibility to request the scholarship from the Florida 

Department of Education (FDOE) at least 60 days prior to the first payment due date at the 

school of their choice. 

The Hope Scholarship: Beginning with the 2018-2019 school year, a student enrolled in a 
Florida public school in kindergarten through grade 12 are provided the opportunity to 
transfer to another public school with the capacity or enroll in an approved private school 

under the Hope Scholarship, if they have been subjected to any of the following: 

a. battery, to include sexual battery
b. harassment, to include sexual harassment
c. hazing

d. bullying
e. kidnapping

f. simple battery
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g. robbery

h. sexual offenses
1. assault
J. threat or intimidation
k. fighting at school

Incidents reported may be investigated at the district level; however, there does not have to 
be substantiation on the part of the district to offer a transfer to another public school with 
the capacity or ability for the student to move to an eligible private school on scholarship. 

Section 1002.40, Florida Statutes (F.S.), was established and provides the parent of a public
school who was subjected to an incident of bullying or violence (a complete list of incidents 
is found in section I 002.40(3), F.S., an opportunity to transfer to another public school, or 
request a scholarship for the student to enroll in and attend a participating private school. The 
law states in part, "Upon receipt of a report of an incident, the school principal, or his/her 
designee, shall provide a copy of the report to the parent and investigate the incident to 
determine if the incident must be reported as required by s.1006.09. Within 24 hours after 
receipt of the report, the principal or his/her designee shall provide a copy of the report to the 
parent of the alleged offender and to the superintendent. Upon conclusion of the investigation 
or within 15 days after the incident was reported, whichever occurs first, the school district 
shall notify the parents of the program and offer the parent an opportunity to enroll his/her 

student in another public school that has the capacity or to request and receive a scholarship 
to attend an eligible private school, subject to available funding. 

Pursuant to State Board of Education Rule 6A-6.095 l, Florida Administrative Code, the 
district shall notify the parent by providing the parent with a completed Hope Scholarship 
Notification Form. The Hope Notification Form was adopted by the State Board of Education 
in July 2018, and therefore shall not be substantively altered. 

Students attending a "persistently dangerous" school, as defined by State law, have the 
right to transfer to another "safe" school in the district. Students who are victims of a 'violent 
crime' on school property also have the right to transfer to another school. If there is not 
another "safe" school in the district providing instruction at the student's grade level(s), 
the Superintendent or his designee shall contact neighboring counties and request that they 
permit students to transfer to a school in one (1) of those counties. 

3. Process that Encourages Placement of Siblings within the Same School

Students who have siblings enrolled at a school other than their home zone school may 
apply for reassignment to that same school based on sibling support. GCSD understands the 
importance of keeping brothers and sisters together and encourages parental involvement. 
Parents of siblings who are assigned to the same grade level and school may request that 
the school place the siblings in the same classroom or in separate classrooms. The sibling 
must be attending the school the same year as the requested reassignment. Students assigned 
for sibling support may remain at the assigned school until they reach the highest grade 

6IPagi:> 

Page  43  of  588



level available at that school. On the school choice form. parents identify "sibling support" 
and provide the name of the sibling who is at the school that the parent wants the student to 
be reassigned to. Parents choosing this option will be responsible for their own student 
transportation. 

The Superintendent or his designee will develop and revise this plan as necessary, including 
the administrative procedures necessary to implement these policies. Except for homeless 
students, foster students and other student safety measures required by Florida Statute, 
parents who choose these options are required to provide their own student transportation. 

4. Open Borders

In 2016, State Lawmakers removed school-district boundaries by allowing parents to enroll 
children in any public school beginning in 2017-18. School districts must accept most 
students if the school they want to attend has not reached capacity, according to Florida 
Statutes. If a school has more applications than openings, the law calls for schools to use a 
lottery to fill the spots. 

5. Lottery Procedure to Determine Student Assignment

GCSD uses a lottery procedure, as necessary, to determine student assignment. Applications for 
choice schools and special programs are reviewed at the individual school level in accordance 
with each program's admissions criteria. Students are admitted to the program according to the 
available capacity in each program. In the case of too many requests for available slots in a 
special program or choice school, the district reserves the right to hold a lottery to determine 
admissions. The lottery process is designed to prevent the loss of more than five percent (5%) 
enrollment at any one school. 

For purposes of continuity of educational choice, a student who enrolls or transfers under 
Controlled Open Enrollment may remain at the Controlled Open Enrollment School until the 
student completes the highest grade level at the school. After completion of the terminal grade of 
that school, the student must return to their zoned school or apply for and be granted another 
lottery selection through Controlled Open Enrollment. Students residing in another county must 
return to their school district in the absence of another lottery selection entitling them to enroll in 
another district school. 

6. Appeals Process for Hardship Cases

Students may be allowed to attend a school other than their residentially zoned home school 
based on documented economic or medical hardship, or other documented reasons. A 
reassignment form must be completed, signed by both school administrators, and be submitted 
to the Parent Resource Center for review. 

A hardship is defined as documented economic or medical factors that are beyond the 
student's and parent's/guardian's control that have a negative impact on the student's 
educational process, safety, mental health, or physical well-being. Upon receipt of a 
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hardship reassignment request, the Superintendent or his/her designee will afford the 
parent/guardian of the student an opportunity to present such evidence as may be 
appropriate. Thereafter, the Superintendent will make his/her recommendations to the 
Board. The Superintendent or his designee will furnish the parent/guardian of the student 
with a copy of his/her recommendation to the Board. 

If the parent/ guardian of the student wishes to appeal the recommendation of the 
Superintendent, they must submit a detailed statement specifying the basis for the 
disagreement to the Superintendent within ten (10) working days of receipt of the 
recommendation. If the Superintendent denies the reassignment appeal, the parent/guardian 
may appeal the decision to the Board at the next Board meeting. The parent/guardian must 
file for an appeal through the Board secretary prior to the meeting. The Superintendent will 
permit the student to remain at the current school until a decision is made by the Board. 
Parents choosing this option will be responsible for providing their own student 
transportation. 

7. Procedures to Maintain Socioeconomic, Demographic, and Racial Balance

Gadsden County School District provides equal opportunity for school choice to all students 
in the district regardless of race, ethnicity or socio-economic status. To better ensure that 
participation in school choice supports socioeconomic, demographic and racial balance, 
Gadsden County Public Schools annually evaluate participation by race and free and 
reduced lunch eligibility and make changes accordingly. 

8. Homeless Students

Pursuant to District School Board Policy 5111.01, (Homeless Students), any child in 
Gadsden County whose primary nighttime residence is in a supervised publicly or 
privately operated shelter for temporary accommodations, or in a public or private place 
not designated for, or ordinarily used for, continuing human habitation or is currently 
in foster care sha1l be entitled to enrollment in the Gadsden County School  Dis t r ic t  
at their school of  origin, unless it i s  determined that it is not in the best interest of the child. 
The District's Homeless Liaison shall work in collaboration with the Department of Children 
and Families (DCF) to determine the school of origin for foster students. Student 
transportation to their school of origin will be provided within the school district. If the 
verified homeless situation is such that the student is crossing district lines, the Gadsden 
County Transportation Department will coordinate transportation between the district 
and neighboring districts. 

9. Availability of Tram,portation

Except for homeless students or foster care students, it is the responsibility of the 
parent/guardian to provide transportation for students who chose to participate in a choice 
option and are approved to attend a school other than their residentially zone school. 
Transportation can be arranged by contacting Gadsden County's Transportation 
Department. Transportation provisions follow s. 1002.31 (2) F .S. 
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10. Parental and Family Engagement

Encouraging and promoting strong parental and family engagement is a priority for every 
school and department throughout Gadsden County. Throughout the district, there are 
parent liaisons, community liaisons, instructional specialists, guidance counselors and other 
staff in positions to strengthen parental engagement. The district does not have specific 
parental engagement requirements for its public schools, however, individual programs at 
the schools may require parent participation. 

11. Strategy for Establishing an Information Clearinghouse

Gadsden County has a full-time, year-round Family and Community Engagement Office 
(FACE) that serves as a clearinghouse for information on school choice opportunities for 
students. In addition, each school disseminates information and promotes their choice 
options. Information is provided to parents and to the community through parent 
communication links (Skylert), listservs, school mail-outs, individual program promotional 
materials, open houses at school sites, school visits, and through the district FACE Office. 

12. Athletic Eligibility

A student participating in Controlled Open Enrollment choice program will be immediately 
eligible to participate in interscholastic and intra-scholastic extracurricular activities. 
However, a student may not participate in a sport if the student participated in that same sport 
at another school during that same school year, unless the student meets one of the following 
criteria: 

1. Dependent child of active-duty military personnel whose move resulted from military
orders

2. Child who has been relocated due to a foster care placement in a different school zone
3. Child who moves due to a court-ordered change in custody due to separation or divorce,

or the serious illness or death of a custodial parent.
4. Authorized for good cause in district or charter school policy.
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FOR SCHOOL USE ONLY: 
Date Received: _________ _ 
Time Received: _________ _ 
Received Bv: 

Gadsden County School District 
2024-2025 Controlled Open Enrollment 

Student Performance Contract 

You have elected to attend a school in Gadsden County School District that is not your zoned 
school. Gadsden County School District is proud of its tradition of excellence and the academic 

accomplishments of our students. As such, you will be expected to adhere to certain standards and 
expectations. 

For the 2024-2025 school year,_ I, __________ _,, will be emolling at 
(Student Name) 

_________ _ _ _ __ in the _____ grade rather than 
(School Name) (Grade) 

(Zoned School) 
By signing this performance contract, we (student and parent), agree to abide by the following: 

1) Grades: I understand that I must have a passing score in all core academic areas, a minimum of
2.0 cumulative GOA and a score indicating proficiency in each area on state mandate assessments.

2) Attendance: I understand that I must not have more than 3 unexcused absences within a 90-day
period.

3) Discipline: I understand that I must not have any repeated discipline referrals or acts of violation
of the Student Code of Conduct nor any suspensions or expulsion within the past calendar year.

4) Behavior: I understand that ifl violate the Student Code of Conduct or school's policies, my child
will be returned to his/her zoned school.

5) Transportation: I understand that I am responsible for providing transportation for my student.
Transportation difficulties cannot interfere with my child's attendance and/or timely pick-up after
school. If transportation issues become a barrier for my child's regular attendance or prompt pick
up, my child may be returned to his/her zoned school.

I understand that if I fail to comply with any one of these above statements, my Controlled Open 
Enrollment approval may be revoked, and I must return immediately to my home zoned school. I 

also understand that this performance contract is only valid for the current school year. 

Student Signature Date 

Parent/Guardian Signature Date 

The student performance contract must be submitted with the Controlled Open Enrollment Application. 
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School Advisory Council l\1embership Roster 

School Year 2024-2025 School: Carter-Parramore Academy 
Telephone #: 850-627=6030 
Site Administrator Signature:�.:,J..:.:�:ii.e..,,r.u..:.._.!....:�� 
SAC Chairperson's Signature:·������� 

• Gadsden Ce
f<l�t-a- Date:

Name 

l\frs. Catina Simmom 

Russ 

Hen11· Gunn 

Re,·. Charles Flowers 

Frances Harrell 

Sam Palmer 

Anthon�· Thomas 

Dorothy Thomas 

Gary Russ-Sills 

Mr. Ron Green 

Trenda Carroll 

Lamar Kirkland 

Alma \' enisee 

Carlos Hill 

Address 

631 S. Stewart Street 
Quine�·. FL 32351 
P.O. Box 1314 
Quincy. FL 32353 
799 Friday Road 
Quinn. FL 32352 
P.O. Box 123 
Quinn·, FL 32353 
Berry Street 
Quine�·, FL 323S1 
I S9 Strong Road 
Quine,·. FL 32351 
583 Shiloh Road 
Quine,-. FL 32351 
3SMLK 
Quincy, FL 323S1 
100 North Adams St. 
Quine,·. FL 32351 
339 E. Jefferson St. 
Quine,·, FL 32351 
21 Loblolly Lane 
Midway, FL 32343 
P.O. Box 105 
Quine,·, FL 32353 
121 E. Jefferson St. 

_ Quine,·. FL 32351 
Richard & Tracy 1850 St. Hebron Road 
Lockwood Ouinc,·. FL 32351 
Robert Nixon 404 W. Jefferson St. 

Quine,·, Florida 
Abdul Howard 2252 Killearn Center 81,•d. 

Tallahassee, FL 32309 
Joe Harris 1017 W. Clark St. 

Quine,·, FL 32351 
Valentina Cha,·aria 631 S. Ste\\ a rt St. 

Quine,·, FL 32351 
Melvin Collins 631 S. Stewart St. 

Ouine,·, FL 32351 
Tasheka Moore 631 S. Stewart St. 

Ouinc\·, FL 32351 
Tiffany Baker 631 S. Stewart Street 
- --

Quine,·, FL 
Jalen Perkins 631 S. Stewart Street 

-·-

Phone# Sex Race Position 

8S0-627-6030 F B Site 
Administrator 

850-251-0765 M B Chair 

850-766-2883 M 8 Vice Chair 

850-445-S260 F B Secretary 

850-509-3504 M B Community 
Member 

8S0-S70-S759 M B Community 
Member 

8S0-510-8693 F B Community 
Member 

850-627-9651 M B Community 
.Member 

850-322-2349 M B Business 
Partner 

850-694-2456 F B Business 
Partner 

719-650-39S9 M B Community 
Member 

8S0-270-2003 F 8 Parent 

850-627-7111 M B Community 

850-508-1333 M B Business 
Partner 

850-933-0287 M 8 Community 

850-668-3700 M 8 Business 
Partner 

850-570-1952 M B Parent 

850-627-6030 M B Parent 

850-728-4049 M p Parent 

850-62 7-6030 F B Parent 

850-627-6030 F B Parent 

850-879-0823 M B Parent 

Method of 
Selection* 
District 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Eled 

Peer Elect 

Peet-Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Elect 

Peer Eled 

Peer Elect 

Peer Elect 
--

Peer Elecl 
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Quine,·, FL 323S1 I I 
Wanda McGriff 63 t S. Stewart St. 8�0-627-6030 F B Parent Peer Elect 

Quine,-. FL 3235 l 
- -

Sharaine Williams 631 S. Stewart Street 850-627-6030 F B Parent Peer Elect 
Quinn. FL 32351 

Shaniqua Da,·is 63 t S. Stewart St. 850-62 7-6030 F B Parent Peer Elect 
Ouinc,=, FL 32351 

Ke'Aniyah Sanders 631 S. Stewart Street 850-627-6030 F B Student Peer Elect 
OuinC\', FL 32351 

Keion Parks 631 S. Stewart Street 850-627-6030 M B Student Peer Elect 
Quinn, FL 32351 

Fredrick Thomas 631 S. Ste"·art St. 850-627-6030 M 8 Student Peer Elect 
Quine,-. FL 32351 

-f-

Judith Mandela 631 S. Stewart St. 850-627-6030 F B Educational Peer Elect 
Quine,-. FL 32351 Representati\'e 

Randall Estelle 63 t S. Stewart Street 850-627-6030 M B Educational Peer Elect 
Quine,-. FL 32351 Support 

Dorene Brady 631 S. Stewart St. 850-627-6521 F 8 Educational Peer Elect 
Quinn, FL 32351 Support 

Ms. Jeanne Gunn 63 t S. Stewart St. 850-210-4417 F B Instructions Peer Elect 
Quine,-. FL 32351 Represtncati\'e 

Mr. Barkley Lewis 631 S. Stewart St. 850�895-6637 :\1 8 Parent Peer Elect 
Quincy, FL 32351 Liaison 

-

-- -
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Gadsden County High School 
2024-25 School Advisory Council Membership Roster 

School Year 
Telephone# 
Principal's Signature 
SAC Chair Signature 

2024-25 School Gadsden Count Hi h School 
(850)662-J?}0§ ___ Email _Hughesleekstam@gcpsmall.com 

i'. ) ,:'( • ·4:, Date October 30, 2024_ 
{� -- --) 1 ·-==--... Date _October 30. 2024 ----

,, 

Name Address Phone# Gender Race Posltlore Method of 
Selechor, 

Nicole Cole 373 Ball Farm Road 850-879-2830 F B Vice Election 
Quincy, Florida President 

i--- - -

Quianna Davis 100 Lake Gretna Drive 850-544-4110 F B Secretary Election 
Gretna, Florida 32332 

-

Sheneka Fields 1588 Rustling Pines Blvd. 850-284-2787 F B Community 

Midway, Florida 32343 Member 

Shenekalfields@gmail.com 
-

Yakira Norwood Student Representative Info Available F 8 Student 

Information Available 

Vakira.norwood@gcpskids.com 

Shanita Hall 21 Patton Road 850-S28-0218 F 8 Parent 

Quincy, Florida 32351 
Shanitaha11065@gmail.com 

�� 
Bunion, Andreka 635 Road Stage Road 850-320-0298 F B School 

Quincy, Florida 32351 Registrar 

Currva@gcpsmail.com 

Delores Quintero 402 MLK Jr. Blvd. 850-566-1011 F H Treasurer Election 
Quincy, Florida 32353 
Quinterod@gcpsmail.com 

Amber Vazquez 1962 Lakeview Point Rd. 8S0-933-4218 F w President Election 
Quincy, Florida 323S1 850-879-2830

Amber.vazquez05@gmail.com 
-

Bobby James Student Representative Info Available M 8 Student 

Bobby.james@gcpskfds.com 

Joel 1962 Lakeview Point Rd. 8S0-933-4218 M H Parent 

Vazquez-Mendoza Quincy, Florida 323S1 850-879-2830
-- - -

Tamika 27001 Blue Star Highway 850-662-2306 F B Principal 

Hughes-Leeks Havana, Florida 
Hughesleekstam@gcpsmail.com 

-- - -- --
Ronte Harris 121 BW Roberts Drive 850-661-0977 M B Instructional 

Quincy, Florida 32351 Staff 

Harrisro@gcpsmail.com --- � l - - -·-
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School Advisory Council Membership Roster 

School Year 2024-2025 School Gadsden Elementary Magnet School 
I Telephone# 1850) 627-755?. 

Prlnclpal's Signature Ai_ i� 
SAC Chair Signature '�·· ,ti

I Name

1 

Timothy Cole 
! NikkiC�le

"? 

l Address

Date 

Date 
....12..L/� 

lad f.J/&1/ 

! Selection -i-Phone# l Gend�r I Race �Position • Method of
I �!:��� Rd l850} 510-2485 i M � ; B Chair Pe" Selection 
Quincy 32352 373 Ball Fann Rd , (850) 510-2485 -

1
. F iF f Parent - 7 Peer Selection 

Olvin_R_o_d_riguez 1:.z:�-�-Th-omas ! (850) :544-3819 iM • �Parent -
1 

Peer�ectlon I _ Quincy, FL �?351 I ---

r Morena-Vasquez- 2215 W. Jeffers� (850) 743-8278 F H • Parent --+-Peer Selection 

I Hernandez StLot9 
I Quincy 3235 l I j 

! �;15 W. leff.;;;;,- '(85_0_)-74-3-7338-IM ! H Parent -1 Peer_s_el-tttion lL---1 Hernandez, Juan 
Lemus 
ILamar Kirkland 

I Lot9 I I Quincy 32351 
1j

21LobloIJeyLN j (719) 650.:J959 • _M_J' B ' Community 
Midway, FL 32343 

I Areonia Jackson i 
R�2 s. oioman. Daizy I (850) 508-9985 Ji - B Parent I

Peer Selection 

1 

Debra Lewis Ji. ����!��51
-1:

· 850-743-7561 •1-F- J B Parent -Gretna Fl 32322 ___ I 
Tyrone Starks . 236 Uptain RD I (850) 491-3205 I M - Je I Piu-ent •

1 Peer Selection 

+,.., Selection j

-f ,..,. Selection

I ()uincy, FL 32352 I I Reginald Washington .• 18 North Adams St •
1 
(850) 508-8739 M TB I Business - Peer Selection I 

I Reina Zamora

j Quincy, FL 32351
1 (713) 514-2206 l F - H j°Parent-

1 188 South Ave. 
Quincy, FL 32351 

\ Peer Selecti'"'l 
L Latasha Pride
I
Allysun Davis 

l- -
200 Providence 
Rd 

I (850} 627-775 

__ J Quincy, FL 32351 j . --·-• • 200 Providence Rd 1 (850) 627-7557Quincy, FL 32351 
I 

I --F 
I � I B +reacher 

I_ 
B Principal 

I 

I 
; Peer Selectio�
I 

-,-· 
r Appointed 
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School Advisory Council Membership Roster 

School Year 2024-25 
--=--�----------

Telephone# �85_0�4 _4_2- _6_32_7_�----
Principa�'s Signature :==' ir:=� 
SAC Chair Signature _.'&...._.�=c....""'_ ..... +=--.... ��F--"-'........_ __ _ 

1Name --r Address 

Ms. Beatrice 67 South Ave. 850-524-5933
Hopkins . �retna, FL 32332 1 Ms. Jacqueline 276 Selman St. 850-597-2918
A�uilar _ quincy! FL 32351 
Ms. Marquisha 219 Jordan Ln. 
Gunn __ J �uincy, FL 32351
Emilio 12 Howell St. 
Lominchar Quincy, FL 32351 

!-----

Shirley Walker 1 310 Gadsden Ave. 
-� Quincy, FL 32351

448-230-0822

850-518-9714

850-766-9297

Angela 
Stephens 
Stephen Pitts 

PO Box 28 1850-510-2575 
_____§:_een___s�oro, FL 32330 _ _ 

3849 Bristol Hwy. I 850-510-7932 
()uincy, Fl 323�J 

School Greensboro Elementary School 

Date 11/04/2024 
Date 11/04/2024 

Gender 

F 

F 

F 

M 

F 

F 

M 

Race Position 

B President 

H Vice 
President 

B Secretary/ 
Treasurer 

H Parent 

B Parent 

W� Business 
, Partner 

, __ 

W Principal 

Method of 
Selection 

Vote 

Vote 

Vote 

Volunteer 

Volunteer 

- - - -l
Appointed
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i 
! 

11 
i 

i' 
I. 

i 

I I 

School Advisory Council Membership Roster 2024-2025 

George W. Mu'lroe Elementary School Telephone 850-875-8800 

Princlpal's Signature� f\lJ� 
SAC Chair Signatu;,.r 

1.,--=z LC' ;:Q.� 
Date 

Date 
totdla4 

lo i4-]oi.4 
I I 

---------- --------- ---

Name Address 
Email Address Selection 

j Phone# I Gender I Race LPosition 
I Method

V I w·tr 
158 McDaniel Circle 

I 
a ery I iams Quincy, Florida 32351 

Valeryw llllams96@gmall.com 

� d G r60 Dusty House Road
__ . � � ___ _9,uincy, Florida 32352 _ i __ 

850-510-8193

850-756-3293

female 

female 

female 

.1 • Black I Chair 
..... _....,..,_.__. 

Black l Vice -Chair

Hispanic Secretary

Elected 

Elected 

Elected K I JI 520 N Bellamy Drive kaylafsul@aol.com 
I 

850_274_2573ay a menez Quincy, Florida 32351 I 
--··- •• -----+--' -- �----------------- - ---+-- ---- -- -;- - .. - -

I 
Germaine Kirkland 183��- King Street brow�J�gcpsmail.com 850-875-8800 female �lack I Principal I Appoi_!lted- l
Brandon Hill 1830 W. King Street hillb@gcpsmait.com 850-875-8800 I male Black Teacher I Elected 

. eariicla B!ker ___ 1830 W. King Street _ I bakercarllcla(§)gcpsmai�.�om 850-875-8800 1 female 
- -

Black Teacher I Elected 
I-Gw�n Forehand 1830 W. King �!reet fore ha�dgc��il.com 850-875-8800 fef!!al� Black I Teacher Elected 

Kiara Williams 1� Gold wi� Road 
• 

850-321-6386 female 
Quincy, Florida 323S1 ___ . 

M. h II T h  t"fis N 13th Street
•--

IC e e omas 
___ ...,._Q..:...u _ln_cy-'-'tFlon�a 3_2_3_51 _______ _ 

850-284-3835 female 

female 

Black Parent 

Black Parent 

Black Parent Daeshaneik Allen 9
Q
5� Bainb

l
ri

ri
dg

d
e H

2
ig

3
h
5

w
1
ay I 850-980.2699 u1ncy, F o a 3 

"955 Bainbri�_g_e_H_i-gh_w_a_
y
_____ I 850-472-�023 

1 female I Black I Parent Patricia Baker Gretna, Florida 32332 

Maria Salgado I Quincy, Florida 32351 __ �50-756-8373
_ 
H1span�c , 

44 Macon Street 

f
I female . 

Kendra Perry 

Marla Trejo 

Francisca Arevalo 
-

538 Beck Petts Road female 
Quincy, Florida 32352 

I . -�--
850-544-1970 I W hite 

I 13�3 E Jeffe�on St. Lot 19 I 850-545_3977 female His anlc . gumcy, Florida 32351 _ _ _____ __._____ P 
, 212 Rentz Road Lot 22 

j Quincy, Florida 32351 I
850·S62·1020 female Hispanic 

Parent 
--

Parent 

Parent 

Parent 

Elected 
,-.- I--; 
Elected 

Elected 

Elected 

Elected 

Elected 

Elected 

Elected 
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I 

' 

School Advisory Council Membership Roster 2024-2025 

George W. Munroe Elementary School Telephone 850-875-8800 

Principal's Signature ___________ _ 
SAC Chair Signature ___ _______ _ 

Date 
Date 

Name Address Email Address Phone# Gender I Race I Position 
I Selectionl
I Me;h;d· I

Pearlean James 813-510-0010 female1863 Reservation Trall, 
Tallahassee, Florida 

----------
I

18004 Blue Star Highway 850-980-2699 femaleDeyli Rivera Quincy,Florida 3Z351 ____ -1________________ L- _ 
Zola Akins 119 Grace Cunningham Road ' 850-591-9766 I female

Qui�, Florida 
Whitley Johnson 130 Hickory Hill Lane 850-322-4638 j female \Quincy, Florida ________________ _ 
Nlja McMillan 200 Raymond Road 

Havana!_F_lo_r·_,d _a ____ _ 
I 

I 
I 

--
Sorija Wilson Lewis 1830_W. __ Kin_J __ St_ r _ee_t __ _ -----
Denesha Kitchen 1830 w. King Street 

_Olinita ��SCO'!!___ 1830 w. King Street 
�mmy Starks 1830 W. King Street 
' Yazmln Reyes 1830 w. King Stree� 

Latisha Hutley-Figgers 1830 W. King Street 
j Maritza R,5>�en _ 129 Del Rio Drive 

Teambernique James 424 Line Street D6, 

, Luis Figueroa 
·_Mayte Serna

i. 

I 

I 

Chattahoochee 
I 219 Havana Highway 
1 325 N Love Street 

_j_ -

_J --
. J_ --- -

I 

·-1� -

-
--

I 
---------· 

-
-

-

850-524-8190

850-875-8800

850-875-8800 
850-875-8800
850-875-8800
850-875-8800
850-875-8800
850-566-4139-! 850-694-8484 

. -
448-215-1229
850-264-8538

J female 

female 
I female 

female 
female 
female 

; female 
female 

I female

male 
I 

female 

Black Parent Elected 

Hispanic I. 
Parent
- -

Elected 

Black 

Black I
Black 

Black 
Black 

Black 

Black 

Hispanic 
Black 

Hispanic 

Black 

Hispanic 
Hispanic 

Grandparen�l. 
Elected

_____, 

Parent 

Parent 

I
I 

Elected 

Elected
---.�- " .  ---, 

Asst. Principal Elected 
As�. _Prl�ipal 

Guidance 
Teacher 

Data Entty_ 
Teacher 

- - -- -

- -

Elected 
Elected 

Elected 
_____ ,. 

Elected 

+--
Elected 

-

Parent __ I Elected ' 
Parent I 

1_ 

Parent ' 
Parent 

Elected 

Elected --- --
Elected 

--
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Gadsden County Public Schools 
School Advisory Council 

Membership Roster 

School Year: 202,4.2025 

Telephone #: (ISO) 662•2750 

Principal's Signature ·,,. ,,. • ·\ Date � /?:,O/ J-. Y

SAC Chairperson's Sl-gn-:::::a,..ture----r-...,._-1��
1
-;;-�r-�· � j !Jo/tr __

Mian \IViili:mu 

Mtu-ceb Olmdea 

K.JlffllWa.wr 

L.To.yd Smidnvicl

ilH.anis 

DcbomhDicley 

, Mat'l"d baracbi 

Anthony Flach 

Aabley Bl'OWD 

Julill! Harris 

�lqer-a 

Addna 

14i7 Nma Hms Cout ( 
TalabaMtt� 3230-t 
7,Sladliane ---- < 
Midway, 11.82848 
270 Silver ()aknri,e • C 

s Havana. FL 8W2 
808AbMepil Drive (o.-:,vJI�

!a1'm!"!!, � �1'. 
74 Sluh Lane I 
�i-PL� 
107 ADeo Bmc:h L 

J. l�..!t FL32388
· 601 s.w. ,·Sttat
-��8�38
82 Gr.mt.Road
ffmmtFL�
24122 Blue SCar Hwy

i-�'!9!�32351
J900 Biddle Court l 
.!a!'!'!a•��� �230
680 .McNair Road
Ha".nilt F'l.32333 
ciafJ McNac iu;_d 

·-

t¾avaoa. Fl. 32333 
j 601 SW4' A,�---

tiavana, Fl 32333 
26 Piruuan Sot:d 
�FL823.SJ 
4.'i Sbllw.ucr Lane 
Havana.FL 
9260 FJJGA Highway• 
Hawn� FL 32333 
--�--, 330 Hill Top Drive 

!
Midwa,y, Fl, 32343 I 
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Rickie White 

Ogaz Moreno. Yaretzi 
- -- -

Jayden Hunter 

Thehna Hickman 

Deputy Brianna Mitch 

-==-..c 

515 Sand Pine Road (904) 657-8142 
Midway I FL 32343 Rickie \1/hite 

(Parent) 

1280 Bainbridge Hwy (850) 210-8359 M 
Quincy, FL 32351 Gahri�la Ogaz•M 
630 Gibson Road , (786) 718-4923 
Havana, FL 32383 j Chrystalgalc Hun 

, Wright 
• 4799 Leah Court 7 (850) 57()..1253
Tallahassee, FL 32303 __ -~ _

249 Charles Willis Rd! (850) 694-4391 F 
Mi.!!way, FL 32343 

H / Student 

B Studenc 

Pfo derlt"<l 

Peer elected 

B Student Peer elected 

B PrincijW ±Appoint,d 

B School Resource Peer elected 
Officer 
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School Advisory Council Membership Roster 

School Year 2024-2025 
Telephone# 850-M2-9500

"I ./ ,.·-·""'\ / I 

,,../}'{ � ,,,, 
Principal's Sfgnatu�;" i

6
�� .-·� ..-,���� 
� f .. 

SAC Chair Signature ill ' � .(7_ � 

School West Gadsden Middle School 

Date 10/30/2024 

Date 10/30/2024 

! Name j Address Phone# 7 Gender Race- Position 

I I 
I 

I 
----.--- • -· - - -�-

Sherita Moore 20 James Will lams Dr. 

I 

LaWanda 
Mathews 
Elder Gerald 
McGIii 

Gretna, FL 32333 
2115 Barack Obama 
�Iv� quincy� �L 32351 
St. Mary M.B.Church 
Sawdust Rd. Quincy, FL 
32351 

j 850-545-2139 I Female B President /Parent 

850-321-5603 ! Female B 

850-339-6086 
1 

Male B 

Vice President/Para 

Community Partner 

- ---- ---,-----------

Foy Anderson 865 Dewey Johnson 850-570-6897 Female B Parent 
Way Gretna, FL 32333 

_____ _,___--''----- -+----------- -

LIiiian Jimenez 16 Little Mexico Lane 850-895-6215 Female H I Parent 

Alex Jimenez 

Bernard March 
-

Shlrley March 
-----·- -
Andrea 
Sandberry 

, Tammy Fancher 

Isaac Jimenez 

Jaylen March 

Pauline West 

r - -
: Annette Vickers

Quincy, Fl 32351 
16 Little Mexico Lane 
Quincy, Fl 32351 
172 Hopkins Lane 
c:l�incy, FL 32351 
172 Hopkins Lai,e 
Quincy, _FL 32351 
2490 Greensboro Hwy 

_gulncy, FL 32351 
20 Oak Street 
Chattahoochee, FL 
32324 
16 Little Mexico Lane 
Quincy, FL 323�� _ __ 
172 Hopkins Lane 
Quincy, FL 32351 

1128 Point Milligan 
Road Quincy FL 32351 
1008 West Clark St 
Quin !. FL 3?:��1 

l<iimberly 200 Providence Road 
Cummings___ Quin9'� FL 32351 

I 850-895-6219 Male 

- 850-408-4149 j Male

H 

M 

• Parent

Parent
' �----

850-408-4149 Male M Parent 

850-661-8842 Female H Parent 

850-612-2610 Female B Parent 

850-895-6215 Male
-·
850-408..\149 Male 

---·--,� -
850-524-0896 Female

850-510-6458 Female

850-442-9500 ! Female 

Student 

Student 

--,-·-·---' Educator 

I Educator 

Prlnclpal 
__L __ 

-

1 Method 
of 

Selectlor 
Eleded 

Elected 

Elected 

I Elected 

Elected 

I 
Elected 

• Elected

Elected

·-j Elected

Elected

Elected 

Elected 

Elected 

fleeted

_I AppolntE
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School Advisory Council Membership Roster 

School Year 
Telephone# 
Principal's Signature 
SAC Chair Signature 

J924-25 
�501442-632_7 _ 

School GreensboroJlementar 1 School 

"' 
Name 

Ms. Beatrice 

Address 

•- '- !Ll !\ 

167 South Ave. 
1 Gretna, FL 32332 

Phone# 

I 
850-524-5933

Hopkins 

l Ms. Jacqueline I 276 Selma�-st-:- -- I 850-597-2918
. Aguilar _ _ 1 Quincy, FL 32351
Ms. Marquisha 
Gunn --
Emilio 
Lominchar 
Shirley Walker 

I 

219 Jordan Ln. 
. Quin�t� F� ��-
I 12 Howell St. 
! Quincy, FL 32351
, 310 Gadsden Ave. 
I Quincy, FL 32351 

448-230-0822
-·t -- •• 

I 850-518-9714 

I sso-766-9297 

I Angela --rpo Box.28 850-510-2575
I Steph��s 
I Stephen Pitts 

I Greensboro, FL 32330 
I -----· �- -- -•-

; 3849 Bristol Hwy. 850-510-7932
Quincy, FL 32351 

Date liJ04 2024 
Date 11/04/2024 

Gender 

F 
.

F 

F 

M 

F 

F 
--i 

M 

Race Position 

B 
j 

President

H Vice 
--i: - -President-�----

B I Secretary/
Treasurer 

H --i -----· i Parent 

B Parent 

! 
w ; Business 

i Partner 
w I Principal 

-- -

-

Method of 
Selection 

Vote 
+--- -I Vote

TVot� 

·j -

Volunteer 

i Volunteer 
-f- - -

: Volunteer 
I�-- - ·---
Appointed 
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Name 

Pamela Jones 

I Ruthann Cunningham 

Mariah Frye 

---·----

Nickeya Toombs 

,..._ .. 
1 Sandi Manzanarez 

Carlicia Thomas 

r victoriaScott --

�- ---------' Kendreka Trawick 

1-

laPorschia Barkley 

Stewart Street Elementary School 

Phone (850) 627-3145 

2024-2025 Student Advisory Council (SAC) 

Sign In Sheet 

Address 

749 S. Stewart Street 
Quincy, FL 32351 

Phone# 

850-627-3145

--------

1

749 s. Stewart Street 
ncy, FL 32351 

Anita Road 

I 
Quincy, FL 32351 
809 2nd St 
Quincy, FL 32351 

- ' -
3750 High Bridge Road 
Quincy, FL 32351 
10797 Flat Creek Road 
Quincy, FL 32351 

"'1"635 Strong Road
Quincy, FL 32351 
90 Pallbearer Lane 

850-627-3145

850-408-2302

850-321-0827

8S0-702-7382 

850-544-4664

850-273-9542

850-694-0544

F 

F 

F 

Sex Race 

B 

18 
B 

18 
H 

Position 

Principal 

Teacher 

! Parent

Parent

l Parent

�•rent-� 

B \ P:
nt 

___ _ 
B f Parent

Quincy, FL32351 ··• !!,",,-.------+------,......---
402 8th Street 448-500-3620 F B Parent 

�beth Deleon 
________ Quincy, FL 32351 

Melonie Anthony 

1296 Pat Thomas Parkway 713-815-1360 
I F I H I Parent

I Quincy, FL 32351 

644 Betlinet Dr 850-627-6445 F B Parent 

---·· Quincy, Fl 32351 ___ __,__ __ __.__�_.:.....I __ • 
( 

Principal's Signat�� Date 1,/1�� 
SAC Chair Signature;'3i\(5ijX£hi:(5M{f; Date U f i(witf

Method of 

Selection 

Appointed 

Elected 

Elected 

-' -
Elected 

Elected 

Elected 
(Vice Chair) 
Elected 

\ Elected 

Elected 
(Chair) 
Elected 

Elected ' 
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1 Candace McMillon

Maxwell Bryant 

: Linda Jordan 

Stewart Street Elementary School 

Phone(850)627-3145 

2024-2025 Student Advisory Council (SAC) 

Sign In Sheet 

1250 Canal St 
Quincy, FL 32351

I 625 Ha 
l Quincy 

zel Green Rd 
, FL 32351 
Stewart Street7495. 
,, FL32351 

T 850-339•8122

1850-345-0566

850-627-3145

IF
B 

M 1s 
I 

F 8 

Community 

Community 
-

Staff 

Kyshada Walker 
Quincy 

i 749 s. Stewart Street 850-627-3145
� 

·F 8 I Teacher 
,, FL32351Quincy .{ -- � -

.. If 

• II.. ..

"'-..... .. .....,..... ,,

• ' J;"
,..� . : :., • 

'

lr 

� 

.a 

... 

Principal's Signat Date 
_n ·�

SAC Chair Signat:'l3ji�� 
� Oat�-

·-'-

I .._ 

I 
I .. 

- ---

Elected 
-- -- 1 I Elected

Elected 
(Secretary) �_J
Elected 

� -
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School Advisory Council Membership Roster 

School Year 
Telephone # 
Principal's Signatur Date 12/06/2024 
SAC Chair Signatw.e.: • __ • _' .,,,.· �------j........=.-'----1_,,,, � bate 12/06/2024 

,'I"-----'

1/ 
I Name Address Phone# Gender Race 

Camry S. Floyd 1400 W King Street 850.875.8737 F B 

Quincy, Florida 
32351 

Kimberly McNeal 1400 W King Street 850.875.8737 F B 

Quincy, Florida 
32351 

Ms. Erica Addison 1400 W King Street 850.875.8737 F B 

Quincy, Florida 
32351 

LaTisha Hutley- 1830 W King Street 850.875.8800 F B 

Figgers Quincy, Florida 
32351 

Ronterious T. 1715 W Jefferson 850.662.4679 M B 

Green Street 
Quincy, Florida 
32351 

Queyli Torres 826 Cleveland Street 850.363.3859 F H 
Quincy, Florida 
32351 

Position 

Principal 

Lead 
Teacher 

I Support 
Staff 

Parent 
Advisor 
(Chair} 
Community 
Member 

Parent 
Advisor 

I Method of l Selection 

Appointed 

Election 

Election 

Election 

Appointed 

Election 
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ROSSROAD CADEMY 

CHARTER SCHOOL OF BUSINESS 
470 Strong Road I Quincy, FL 32351 I Ph (850) 875-9626 I Fax (850) 875-1403 

@lamcacs I www.mycacs.com I www.facebook.com/iamcacs 

Tireshla Galloway, Principal 

Name 

Tireshla Galloway 

Naomi Bell 

Asante Moore 

Keyondlo lee 

Derrick Owens 

Clifton Robinson 

Clariss Battles 

Monica Grimaldo 

Tia Thorpe 

Jasmine Garcia 

Shakarah Hopkins 

2024-2025 

SAC Committee 

Title Email Address 

( ex. Parent or 

community member) 

Principal gallowaytireshla@gcpsmail.com 

Teacher belln@gcpsmall.com 

Teacher moorea@gcpsmail.com 

Community Member 

Parent 

Parent cllfton_robinson@yahoo.com 

Parent royallyrestored.33@gmail.com 

Parent moni<:a.grimaldo@paec.org 

Parent tiathorpe51@gmail.com 

Parent jayaron 1023@gmail.com 

Student shakarah.hopklns@gcpsklds.com 

Meeting Dates & Time 

All meetings will take place at 6 p.m. via zoom 

Contact Number 

(850) 662-2141

(850) 875-9626

(850) 875-9626

(352) 615-6915

(305) 725-0149

(850) 491-1868

(850) 508-9029

(850) 694-4219
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CROSSROAD CADEMY 
CHARTER SCHOOL OF BUSINESS 

470 Strong Road I Quincy, FL 32351 I Ph (850) 875-9626 I Fax (850) 875-1403 

@iamcacs I www.mycacs.com I www.facebook.com/iamcacs 

Tireshla Galloway, Principal 

October 3, 2024 

November 7, 2024 

December 5, 2024 

January 9, 2025 

February 6, 2025 

March 6, 2025 

April 3, 2025 

May 1, 2025 
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO.      10c

DATE OF SCHOOL BOARD MEETING: December 17. 2024 

TITLE OF AGENDA ITEM: Approval of the 2024-2025 Title I, Parent and Family 

Engagement Plans 

DIVISION: Family And Community Engagement 

__ This is a CONTINUATION of a current project, grant, etc. 

PURPOSE AND SUMMARY OF ITEM: 

Family And Community Engagement is seeking approval for the 2024-2025 Tide I, Parent 
and Family Engagement Plans. 

FUND SOURCE: NIA

AMOUNT: NIA

PREPARED BY: Gary Russ-Sills MSW 
�� vJ
, I 

POSITION: Famil '. And Communit, En •a 1ement Coordinator 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

__ Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT'S SIGNATURE: page(s) numbered 

CHAIRMAN'S SIGNATURE: page(s) numbered 

REVIEWED BY: 
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2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 

SCHOOL NAME: Chattahoochee Elementary School 
I, Zola Akins, do hereby certify that all facts, figures, and representations made in this 
application are true, correct, and consistent with the statement of assurances. 
Furthermore, all applicable statutes, regulations, and procedures; administrative and 
programmatic requirements; and procedures for fiscal control and maintenance of 
records will be implemented to ensure proper accountability for the expenditure of funds 

I 

I on this project. All records necessary to substantiate these requirements will be available 
for review by appropriate state and federal program staff. I further certify that all 
expenditures will be obligated on or after the effective date and prior to the termination 
date of the project. Disbursements will be reported only as appropriate to this project, 
and will not be used for matching funds on this or any special project, where prohibited. 
As the leader of this school, I certify that I will agree to and uphold the following 
assurances. 

ASSURANCES 
• The school will be governed by the statutory definition of parent involvement, and will not carry

out programs, activities, and procedures in accordance with the definition outlined in the
Elementary and Secondary Education Act

• The school shall offer parents multiple opportunities to attend parent meetings to provide input in
decisions relating to the education of their children.

• The school shall involve the parents of children served in Title I, Part A in decisions about how
Title I, Part A funds reserved for parental involvement are spent

• The school shall convene an annual Title I meeting, at a convenient time for parents, to which all
parents of participating children shall be invited and encouraged to attend.

• The annual Title I meeting shall provide parents with a description and explanation of the
curriculum in use, the academic assessments used to measure student progress, and the
achievement levels of state standards.

• The annual Title I meeting shall provide parents with an understanding of Title I and what it can do ,
for their child.

• The annual Title I meeting shall provide parents with an understanding of their rights to know the
qualifications of the staff at the Title I school and their right to be informed if the Title I staff do
not meet the state definition of qualified or in-field.

• Parents shall be informed of their right to participate in the development of the Parent and Family
Engagement Plan (PFEP), the Title I schoolwide plan, and the School Improvement plans (SIP).

• Parents shall be informed about the school accountability grade and that of the district.
• Parents shall be informed about how the school plans to improve their accountability grade so that

all students reach grade-level proficiency.

• The school will jointly develop with, and distribute to, parents and family members of
participating children, a written PFEP, agreed upon by such parents, that shall describe the means
for carrying on the requirements of parent involvement - Section l l 16(b)(l).

• Parents shall be given an opportunity to review the previous year's PFEP annuall�:

1 
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·--- ··- ·-- - --·--
• If the PFEP does not meet parent needs, the parents shall be given an opportunity for input into

changes of the PFEP.
• The PFEP shall be updated periodically to meet the changing needs of the parents and the school.
• The PFEP shall include strategies for parents to understand the State Standards, the State

Assessment, and how to monitor their child's progress and work.

: • The PFEP shall provide training and resources to help parents work with their children at home to 
improve their academic achievement. 

• The PFEP shall provide strategies for educating teachers, support personnel, and school leaders to
better assist parents, communicate more effectively with parents, and value the contributions of
parents - working with them as equal partners and encouraging them to fully participate in the
education of their children.

1 • The PFEP shall provide strategies to build ties between parents and the school.

i • The PFEP shall, to the extent possible, plan to coordinate and integrate parent involvement of all 
Federal, State, and local programs. 

• The PFEP shall include parents of all subgroups (English Language Learners EL; Exceptional
Student Education ESE; Migrant; Homeless; and Neglected/Delinquent) and provide them with the
same information and opportunities in a language and manner that is practicable so they can
understand it.

• The PFEP shall be distributed to parents and the community in an understandable and uniform
fonnat and to the extent practicable, in a language that parents can understand.

• The PFEP may provide literacy training for parents with the set aside allocation.
• The PFEP may pay reasonable expenses necessary to remove barriers of child care to enable

parents to participate in school-related meetings and trainings.

• The school shall jointly develop a school-parent compact annually that outlines how parents, the
entire school staff, and students will share responsibility for improved student academic
achievement.

• The compact shall include the means by which the school and parents will build and develop a
partnership to help children achieve academic standards.

• The compact shall describe the school's responsibility to provide high-quality curriculum and 
instruction to enable children to meet the Standards.

• The compact shall describe the ways in which each parent is responsible for supporting their
child's learning.

• The compact shall offer parents an opportunity to volunteer in their child's classroom.
• The compact shall offer parents reasonable access to staff and the classroom.
• The compact shall spell out how parents can participate in decisions relating to their child's

education and their responsibility to monitor the positive use of their child's extracurricular time.
• • The compact shall address the importance of regular two-way communication between teachers

and parents on an ongoing basis.
• For elementary students, the compact must include how the school will discuss the compact with

the parent as it relates to the child's achievement. This must be done annually.
The compact shall address providing frequent reports to parents on children's progress.

2 
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Signature of Principal 

:MISSION STATEMENT 
-----------

10/10/24 

Date 

Ch a tt ah o o ch e e Elementary School is committed to ensuring that all students have access 
to diverse high-quality educational experiences and are well prepared for middle school. 

INVOLVEMENT OF PAR[NTS 
Explain how the school will involve all parent5 in an ongoing and timely manner In the p/a,rn/ng, review and 
improwment of Title 1 and how all parents will be involved in decisions about how parent Involvement money 
will be used to w ; wrt this f'l lP. 

Chattahoochee Elementary believes that parents should be involved and help make 
decisions concerning Title I and student outcomes. The Student Advisory Council is 
responsible for developing, implementing, and evaluating the School Improvement Plan 
and Parental Involvement Plan. School Advisory Council is composed of 51 % parents 
and 49% school and community members. All parents are given the opportunity to 
review the plan and offer their input prior to approval. During the SACS meeting, the 
council will decide how Title I funds will be utilized. 
Chattahoochee Elementary School will involve parents in all aspects of its Title I 
program. The School Advisory Council (SAC) has the responsibility for developing, 
implementing, and evaluating the School Improvement Plan (SIP) and Parent 
Involvement Plan (PIP), now known as the Parent Family Engagement (PFEP). The SAC 
is composed of S1 % parents and 49% school and community members. During the first 
SAC meetings, Title I pamphlets are provided along with the Florida Standards. The 
school involves all parents in the discussions regarding how funds will be used by seeking 
parents' ideas and suggestions for the expending of the funds during the first meeting of 
SAC. Funds are allotted according to goals for student achievement and school culture, 
based on assessment and behavior data. The SAC along with all other parents provide 
input into the development , implementation, and evaluation of the PFEP. The annual 
Title I parent meeting provides information to parents about Title I and their rights to be 
involved and be knowledgeable about the qualifications of the children's teachers and 
paraprofessionals. The meeting also informs parents about school and district grades, 
curriculum, school choice, and other assistance their child will receive by virtue of being 
a Title I school wide program. Other parent meetings and expos are held quarterly with 
the intent to seek parent involvement and input regarding the school investment of 
federal funds. 
During the quarterly meetings, input is solicited from Council members and all parents 
in attendance in regards to specific goals they have for the school and in decisions 
involving the use of parent involvement funds for parent activities to reach those goals, 
and how those goals relate to the development of the SIP. Parents are also surveyed at 
least once for Title I for their input on activities and expenditures for those activities that 

i support the PFEf and p �arent activities. 

3 
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ACCESSIBILITY 

--- -------

Explain how tJ,e school will provide opponunities for all parents to panic/pate In parent involvement activities, 
1:ot1 the school will share information related to the school with parents, ana now tht· �chool will r•rovide all 
informatio,, in an understandable language. Include all subgroups: £SE. EL, Homeless, Migrant, Foster 
Neklected/Deli11 ue11L 

1 Chattahoochee Elementary will hold quarterly meetings where information will be 
presented regarding the Title I programs, curriculum, and academic assessment. Parents 
will obtain information about the school wide programs, community partnerships, 

, communication norms, and will have opportunities to participate in decisions on these 
• topics. Parents will obtain the parent handbook, which includes more detailed
information. Parents will be able to visit the classrooms during these meetings. Teachers
will provide additional information on the subjects they teach, home-school folders and
how parents can help at home. Teachers will maintain sign-in sheets. Information
packets will be sent home with students for parents who are unable to attend.
Chattahoochee Elementary School provides full opportunities for participation in
parental involvement activities to all parents, students, and community members. Memos
and letters announcing various parental involvement activities are reviewed for ease of
readability, translatability and to make certain all special populations are included.
Social media and mass messaging systems (i.e. Remind, Sky Alert) are employed to
ensure consistent communication regarding all school events. A monthly calendar is
provided via these platforms to encourage maximum involvement. Accommodations are
provided during parent activities for special populations. There is a close coordination
between the school and the ESOL/EL/Migrant offices to blend activities into each other's
plans, to provide appropriate services, and to ensure connections to service providers are
made available to parents upon identified need. Translating machines with a Spanish
translator are provided at all major parent meetings and will be available upon request
for any other school or teacher parent activities. The school with the assistance of the
district communicates to parents via the Sky Alert communication system newsletters,
flyers, newly purchased digital sign, phone calls, news materials and trainings to help
parents work with their children to improve their children academics achievement.
Forums including Open House, SAC, Parent Teacher Association (PTA) meetings and
Parent Expos are utilized to facilitate parental involvement at the school level The PFEP
is provided to all parents the first month of school in a language parents can understand.
Any informational documents sent to parents of English Language Learners (EL) and/or
migratory children are transcribed and delivered in Spanish or any other language
students reportedly spoken in the home. Any information sent to parents of Exceptional
Student Education (ESE) is watermarked with contact information for parents to use
whenever they have questions about anything they read. As requested, the school
employs translators to relay messages to parents via telephone and/or issues certified

i letters or hand delivered letters to parents' homes to keep them fully aware of
Chattahoo�!t�e Elemental")· School happenings, especially issues regardi_!!gJheir children.

4 
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L
J. What is your overall strategy for Parent Involvement in Student Achievement?

Include items from the assurances above that must be addressed in the PFEP. 

Parents will be invited to quarterly parent meetings to discuss student progress following 
the issuance or report cards from each grading peripd. In addition, students identified as 
low-performing will have semi-quarterly conferences to discuss interventions and 
support. 

r------ ---- -

_____ R_o_w will ,rgu build parent ca ac_1____,·ty'--'-
? ___ � �-----

Parents will be empowered via the establishment of relationships with teachers, 
administrative participation in parent conferences, and bi-directional communication 
with teachers via messaging applications. Parents will also be provided with access to 
su lemental materials for use at home. 

------

What is the Activiry or strategy you will be using? 
The main activity for parent engagement in student achievement and building capacity is 
the involvement of parents in semi-quarterly conferences and the provision of 
supplemental materials. 

_ How will you deliver the activity/strategy? 
Title I Annual Meeting, Professional Learning Community, School Advisory Council 
Meeting, Parent Training 

-

What is the timeframefor when the activity/strategy will be implemented? 
{i.e., annualfr, quarterly, each semester, monthly, etc.) 

First Quarter, Second Quarter, Third Quarter, Fourth Quarter 

Who will be facilitating or implementing the strategy/activitv? 

Teachers 
What 

All Parents 
. 

How are 1·ou _goin to let parents know that the activity is that is available to them? 

_-·--· -=7 Fiver O_! Invitation 
Who are ,·ou.gging to coordinate with to offer the activio, or implement the.str�t_e.,__11? _ ____,

Title I, Part A-Parent Involvement, Title III, Part A-ELL, Title IX Homeless Student 
Education, IDEA- Federal ESE 
I _ �J' a.!_�•ou offering this activi��,Jstral'!KJ.'t .. --------

5 
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To make parent aware of state assessments and their parental rights. 

What is the impact you hope to achieve? 

Improve Parent Participation Rates 

. Improve_ attendance at mandato�arent Nights to 30% of parents.
.J 

How will i•ou document that the activi , ha ened? 
Meeting/Training Sign-in Sheets, Meeting/Training Agenda, Meeting Minutes 

6 
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2. How are you going to provide parents with an understanding of the requirements of
Title I and their rights under Title I?

Include items rom the assurances above that must be addressed in the PFEP. 

Parents are invited to an annual Title I meeting where the purpose of the Title I 
programs and use of funding are discussed. 

______ j 
_____ .J 

, Parents will be invited to • oin adviso council and 
What is the Activit or strategy you will he using? 

Provide information on the Title I program, Training developed in collaboration with 
arents to su � parent involvement, data chats, School Advisory Council Meetings 

I How will ,ou deliver the activi vstrate •? 
l Title I Annual Meeting, Parent Training, School Advisory Council Meeting

i What is the time frame for when the activity/strategy will be implemented? 
(i.e., annual/J', uarterli•, each semester month/• etc, 

! First uarter

Director of Federal Programs, Parent services Team

I All Stakeholders 

How are ,ou arents know that the activit is that is available to them? 

School or District Website Fiver or Invitation 

I Parent Involvement Resource Center, Title I, Part-A Parent Involvement 
·?

1 To make parents aware of the funding provided to the public schools with low-income 
I families. To make parents aware of the funding provided to the public schools with low
I income families and give them an opportunity for input. 

What is the im act 1ou ho e to achieve? 
----------< 

Improve knowledge of the Title I Program 
Improve parent participation by 5% 

How will you_documen�t
....::
t
::..:
h

.:::
at

::...;
t
:.:.;
h
:..::
e
....::
a
::..:
c
:.:::
tiv

:..:..
· .::..:.i L...:..:=c.c..::..:==-=---- __

Meeting/fraining Sign-in Sheets, Meetingffraining Agenda, Meeting Minutes 

7 
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-
3. How will you pro vide parents with a n  understa nding of the state a nd local

assess ments you will he using a nd the schooVdistrict report card?

Include itemsjrom the assurances above that must be addressed in the PFEP._. ____ _

A Parent Expo will be held that focuses specifically on the guidelines for the State 
Progress Monitoring Assessment, provides the schedule for groups of students, and 
re uests support from home with regard to test preparation. 

How will ou build arent ca aci ? 
1---------------......_ __ ___._ ___ ���-------- ---, 

Parents are provided with access to the F.A.S.T. parent portal, and the links to the 
practice tests appropriate for their students' grade level. 

______ Wh_a_ t _is_ffl_ e_A_c _ti _w�zy�o_ r_ s_tr_a_t�egy....__y�o_u _w _ll_l_b _e _u_s _m�g�? __ 

Florida Standards Assessment- English Language Arts, Florida Standards assessment
Mathematics Grades 3-8, Understanding the Florida Standards assessment Student 
Re ort Understandin i-Read,· Diamostic Re ort 

School Advisory Council Meeting, Title I Annual Meeting 

What is the timefra me for when the activity/strategy will he im plemented? - 7 
'i.e., annua/11• uarterl each semester monthlv etc. 

_ ___J 
Second Quarter 

-------------- --·-- ---------- ------, 

Who will be facilitating or implementing the strategy/activi.ty? 

Princi al Resource Teacher 
What the co ntent o 

All Stakeholders, Parents of At-Risk Students 
How are ou oin to let arents know that the activi is that is a va ilable to them? 

Back ack Cam us Dis lav on Mar uee, Fl er or Invitation 
Who are ou oin o to coordinate with to o er the acti v • or im lement the strate ? 

Title I, Part-A Parent Involvement, Title III, Part-A ELL. IDEA- Federal ESE, State 
Voluntary Pre-K, Headstart- Federal Pre-K 

Wh • are ,ou o erin·"' this activit ,/strategy?__ _ _______ _
Based on student data from last year, only 27% of our students are proficient in 
Reading. 

,__ __________ '!¥hat is the impact you hop_e_t _o _a _c _h _ie_ v _e _? _______ -----1 

Improve English Language Arts Achievement 
: Im rove bv 15% in rades 3-5 

l _ How will you document that the activity happened? 

8 
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Meeting/Training Agend�,. Meetingffra�_ing Sign-in Sheets, Meeting Minu._t_es ____ _

9 
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'I 

- -
4. How will you provide parents with an understanding of the State Standards and the

curriculum you will be using? 
_____ [11_,;.fude items from the assurances above that must be addressed in the PFEP. 

At Parent Expos, parents are provided with information regarding the state assessed 
standards. Student work is displaved, and connection to the standard is highlighted. _J

How will you build parent capacity? ... 
Parents will be provided with at-home assignments that encourage their involvement in 
and understanding of the standards and the associated assignments. This will encourage 

I
them to be involved in the process of standards mastery. 

- -
What is the Activity or strategy you will be using?

Provide information on the Title I Program, Training developed in collaboration with 
arents to su ort arent involvement data chats School Adviso Council Meetin s 

___ _ --·--_ How will you deliver the activity/strategy? 

Title I Annual Meetin Parent Meetin•� School Advisoq· Council Meetin 
What is the time frame for when the activity/strategy will be implemented? 

_ _ _ (i.e., annuallv, quarterlp, each semester, monthly. etc.) _____ ___ _ 

First Quarter 
Who will be acilitating or implementing the strategy/activily? 

Director of Federal Programs, Parent Services Team 
�- --- -------- ·-----

What group will be receiving the content of the strategylactivil}1? 
All Stakeholders 

____ _____,
arents know that the activi • is that is available to them? _____ ___..__....._____,..__ _____._ _____ _ 

School or District Website, Fl er or Invitation 
Who are vou oin to coordinate with to o er the activ" , or im lement the strate •? 

Parent Involvement Resource Center, Title I, Part A- Parent Involvement 

Why are you offering this activity/strategy? 
To make parents aware of funding provided to the public schools with low-income 
families. To make parents aware of the funding provided to the public schools with low
income families and give them an opportunity for input. 

What is the impact you hope to achieve? 

j Improve knowledge of the Title I Program 
Improve parent participation by: 5% __ __ _ __ 

[____ _ How will rou document that the activity happened? 
l Meetingff raining Sign-in Sheets. Meetingffraining Agenda, Meeting Minutes

---· 

10 

Page  75  of  588



·-- ----------------------------·-

11 

Page  76  of  588



5. How will you provide parents with an understanding about how to help their
children at home and how to improve academically?

Include items from the assurances above that must be addressed in the PFEP. 

In addition to the exposure to standards at Parent Expos and through homework 
assignments, teachers will provide options that are learner-based (i.e. iReady teacher 
assigned lessons) as means of remediation at home. 

!fow will you build parent c_a ... a_c_i_t _, ?--�-

Parents who have access to the internet at home will be able to monitor their students' 
progress without having to provide instruction, and can aid in ensuring that academic 
gaps are closed. 

What is the Activi , or strate • vou will be usin °? -----
Understanding i-Ready Diagnostic Report, Understanding the Florida Standards 
Assessment Student Report 

How wilf 1,ou deliver the activitvlstrate 7 •? 
=.,;u...:. __ _ 

[ Parent/ Teacher Conference, Parent Train
_
in

_
g 
___ _

What is the timeframe for when the activity/strategy will be implemented? 
f _ -------�O�i._e.,t annual/' uarterl, each semester month/I', etc.J

Second Quarter 

.. 

_____ Wh_o_will be facilitating or implementing the strategyl'!.::..ccti'-'---·v:....:.·
....c....:..

:? _____ -;

Princi al Resource Teacher 
What rou will be receivin the content o the strate JVactivily? 

-----------'iL-..L. 

All Parents 
How are you going to let parents know that the activirv is that is available to them? 

Sk ·Iert, Fl ·er or Invitation, Email 
Who are you going to £!!Ordinate with to offer the activi , or im lement the strategy? 

Title II, Part A- Staff Training 

Why are you offering this activity/strategy? ________ _ 
To show parents their child's strengths and areas of need down to the sub-skill level. 

, This report help pinpoint the area of target. 

Improve English Language Arts Achievement 
Improve b,' 10% in grades 3-5 

......__ __ ____ R_ow will you document that the ac[ivity happened? _______ _ 
Meeti�f[rainin Si -in Sheets Meet!!iJ¥!r�inin A enda Meeting �inutes 

12 
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I -
- - -

6. How will you provide assistance to parents in understanding how to monitor their
l child's progress?

, 

Include items from the assurances above that must be addressed in the PFEP. 

1 The ST AR assessment and iReady assessment provide parent letters that describe, in I 
detail, how students score and what their strengths and weaknesses are. These parent 

J , reports are provided to all parents. 

_____ �_o _w_w_il�'l >�•o_u_h_u_ild�p_a _re_n_t _c_a�p_ac_i-◊_•? __________ _. 

In administrative conferences, parents receive a detailed analysis of the parent reports, 
and materials to use in support of the recommendations mad� by the diagnostic results. 

What is the Activity or strategy you will he using? 
Understanding Report Cards, Understanding i-Ready Diagnostic Report, Understanding 

: the STAR Diagnostic, Understanding the Florida Standards Assessment Student Report 

�---- How will you deliver the activitylstrate-gJ-,-.7--_-_ -_------

I 

Parent/ Teacher Conference, Data chat meetings, Parent Training 

What is the timeframe for when the activity/strategy will he implemented? 
(i.e., annuallr, quarterly, each semester, month/�•, etc.) 

Second Quarter 
Who will be the strategy/activity? 

Princi al Resource Teacher 
1--------Wh __ at ..ff!..Oup will be receiving the content of the strategy/activity? 
All Parents, Teachers 

How are you going to let parents know that the activ!!Y_ is that is available to them? 

Back ack 

Title I, Part A- Parent Involvement, Title III, Part A- ELL, IDEA-Federal ESE, State 
Voluntary Pre-K, Headstart-Federal Pre-K 

Why are vou offering this activity/strategy? 
Provide parents with information that they can use to understand how their child is 
performing in his/her academic courses. 

What is the impact you hope to achieve? 

Improve Student Attendance 
Im rove attendance b , 10% 

1----- _____ How �ill you document that the activity happened? _ 
__ Meeting/f raining Agenda, Meeting/Training Sign-In Sheets, Meeting Minutes 

14 

I 
a 

Page  79  of  588



�--;--�ow will you provide teachers and staff wilh training to understand of the value 

!
parents can bring to the school? 

lncludt! hmu from the assur"nces above th111 must be addresseti In tllf. PF ____ f.J1._. ______ , 

Parent partnerships are integral to the success of the school. Teachers are required to 
make contact with all parents at the beginning of the school year, and of the parents of 
students requiring intervention twice per quarter. Parents are invited to conduct 
behavior observations and to artici ate in the l�aming I!!��ess via an open door poli�_y.,

How will you build paren.t capaci1y'I 

Parents are provided with contact information for their scholar's teacher via mass 
messaging application and email. Parent observations are ingrained within the school's 
J>rescri tive dis�ipline pla_!!t and arent contact is re uired at least once ea�h uarter. 

What is the Activity or strate,gJ• "'-1_t>u_w_i_l/_b_e_us __ in�? ________ _ 
Training module on building tie between parents and the school, Training developed in 
collaboration with parents to support parent involvement. 

How will i·ou deliver the activit V.11;1ra1e r? 
!Parent Training, Online Self-guided Training

What is the time}rame jor when the a�lty/strategy will be implemented? 
_ /Le., onnual/ • uor1erJ • each t,emestu. m11nthl1 ere., 

uarter 
_______ -�----

� 

W/w will be acilitatino or im the strateuyluctivit •? - I 
Principal, Resource Teacher 

All Parents, Teachers, Specialized Instructional Support Personnel, School 
Administrators 

-

How are 1ou going to ler parents /,,now tJiat the activity is that is awlilable tt1 tl,em? 
Flyer or Invitation, Email 

- -
. 

Wlw are 1ou lJin to coordinate with 10 offer tile activi(v � im lemem tJ1e stru1e ,? 

Title Il, Part A- Staff Training, Title I, Part A- Parent Involvement, IDEA- Federal ESE, 
--�itl��omeless StmJent Education, Early !,ea_!nin Coalition 
I Whi· are vou o erin thi!i activity/strafe •? 
j Identify how perceptions effect reality and identify and barriers and possible solutions to 

parental participation 
• •  - - ·-··- ----- - ··- - . -

. JJ!liat is the impac1 you hope to achieve? 
rove Parent Partici ation Rates 
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Improve parent participation by 10% 

How will you documenr that the activin, hapJ>!,red? 
Meetingffraining Agenda, Meeting/Training Sign-in Sheets, Meeting Minutes 

] 

J 
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8. How will you and your staff reach out and communicate with/work with parents as

equal partners to buil.d ties between home and school?

Include items from the assurances above that must be addressed in the PFEP. 

Quarterly parent mass meetings and individual parent conferences, as well as monthly 
activity calendars will be the major mode of communication with parents. 

Parents will be solicited to • • ctivities for students. 
What 1ou will be usin ? 

I 

Training module on communicating with parents or diverse populations, Training _J
developed in collaboration with parents to support parent involvement 

How will u deliver the activi ,fstrate ·? 
Staff Training 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e., annually, quarterlr. each semester, month/}•, etc.) 

First Quarter 

Who will be acilitatin 
Principal, Resource Teacher 

Teachers 

What 0rou will be receivin 

Email, Schoo) or District Website, Campus Display on Marquee 

1 

i 
I 

I 
Title II, Part A- Staff Trainin Title III Part A- ELL 

. 
Why are you offering this activi(1,Jstrategy? 

________ _
; 
i 

Create arent friendh' notices and create a list of the required arent notifications. 
What is the im act }10U ho e to achieve? 

--------------

Improve parent satisfaction, Improve Parent Participation Rates 
Im • • ation b ' 10% 

Meetingffraining Agenda, Meeting Minutes, Meeting/Training Sign-in Sheets 
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- - - - · --·------

9. What other evidence-based strategies/activities will you be providing to parents to
improve their ability to be a full-support partner to their child at home?

Include items rom the assurances above that must be addressed in the PFEP. 

Each grade level is required to participate in field trips that expand the students' 
horizons and promote awareness of local opportunities and career paths. Parents will be 
encouraged to participate in these trips and the follow-up activities. 

1---------'-- _ _ 
How will ·ou build parent c_a

..r;;__
__,,_

___.. 
--------� 

Many of the field trips are payable as supplemental curricular activities under grant 
funding, so parents do not have to concern themselves with the cost of student admission. 
This will _all!)W p�r_�nts to cov� their �wn_Eost or participation with ea_�• 

What h the Activ#y or strategy you will_be_us_1_·n.....__? _______ 
-.. 

The activity used to increase acitv and enga ement are grade-le�el field trips
.:..

How will vou deliver the activi •? 

The activi • will be coordinated hr the classroom teacher. _ . ______ _ 
What is the timeframe for when the activity/strategy will be implemented? 

(Le. annual/ , uanerl each semester, monthh, etc.) 

The field trips will take pac� each s_!!mester. 
1 Who will be acilitatin 

The field trips will be planned as school-wide activities. The teachers are responsible for 
• • • with the curriculum. 

Parents at each ?<!.e leve� wm _!tave the opport�ni_!y t.Q._P.a�cip2!,�e in these tri s. 
How are ,ou oin to let parents know that the activity is that is available to them? 

Parents will receive flyers, mass messages, and field trip permission forms to encourage 
their artici ation. 

•ou
• 

to coordinate with to o er the activ, ement the strate 1? 

Coordination will occur between parents, teachers, school, and grant managers at the 
district level. 

These activities are hi -interest and accessible makin t!!e_m �e.al f�r our poputation. 
What is the im act 1ou ho e to achieve? 

l 

Through these field trips, we hope to facilitate increased exposure to local opportunities, 
and_!>u�ld str�ge�_!'elationships b�tween parents and t_e�chers. _ _ _ -------1 

How will you document that the activit • happened? __ 
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�
' C�pleted participation fo�s -ind follow up activiti�s.�I be used as documentation for 
the trips. 
-- ---------------- -- -- -----
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I 0. What did you say you were going to do last year in your PFEP to help parents? 

Review the activities you said you were going to do in last year's PFEP. 
list all activities se aratel •

Last year, we focused on increasing positive publicity and exposure. 

Wl,at was the Activit •? 
Building communication between home and school via Social Media Posts highlighting 
school events. 

How o en did i'ou o er it? 

I Parents and community members received weekly updates via social media to engage 
L them and kee them abreast of school events and activities. 

How man • arents and/or sta artici ated? 

I Hundreds of parents participated and used the Social Media posts. 

Increased parent and school involvement and positive interaction. 

What outcomes did •ou see as a result o the activir •? 
1---------------

Parents shared information related to the school with their families and other 
community members, and the school became more recognizable, with parents beginning 
to reference the school's a e as a source of information. 

i 

I 1. What did you say you were going to do last year in your PFEP to help parents? 

Review the activities you said you were going to do in last year's PFEP. 
List all activities separately 

CES Established a resource room as a means of providing assistance to parents. 

What was the Activitv? 

The resource room was stocked with school su�Qlies
2 clothing2 and l!ersonal items. 

How often did you offer it? 
The resource room was available throughout the year. 

- --

How man}_' p_arents and/or staff p_articip_ated? 
There were 30 parents, in particular, who made regular use of the resource room. All 10 
of the teachers contribute to the items in the resource room, and our operations team 
(custodial staff) was responsible for ensuring the area was tidy and inviting. 

- -

What was the l!Oal of the activitJ1? 
--

To provide support to parents who may not have the means to provide necessities for all 
their children. 

--

What outcomes did J!..OU see as a result o[_the activiJy? 
-- ----
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Parents are more trusting of the school and school personnel, and feel comfortable 
comin to make re uests and discuss their needs. 
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12. What did you say you were going to do last year in your PFEP to help parents?
Review the activities you said you were going to do in last year's PFEP. 

List all acdvltles seearatelv 

Last year, CES hosted parent meetings in order to inform parents about student
progress and school events.

, _

What was the Activit>•? 

Quarterly Parent Meetings

I How often did 1•ou offer it?
, The parent meetings occurred at the end of each quarter.
I 

How mam· oarents and/or staff particioated? 

25-30 parents participated, and all staff member (30) participated in the parent meetings
on a regular basis. 

What was the goal of the activit11? 
The goal of the parent meetings was to ensure that parents bad all information necessary
to aid in their students' success.

What outcomes did J'DU see as a result of the activirv? 
The parents were not extremely responsive to the face-to-face mass meetings, but
responded better to individual meetings.

- - -

-- ------
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Possible People who can facilitate activities: 
• Principal
• Assistant principal
• Guidance counselor
• Consultant
• Teacher
• SAC
• Professional Learning Team
• Parent Services Team
• Technology Staff
• Federal Programs Staff
• ESE Staff
• EL/Migrant Staff
• Assessment Staff
• Technology Staff
• Elementary Education Staff
• Secondary Education Staff
• CTE Education Staff
• Parents
• Community/Business Members

Possible communication tools: 
• Newsletter
• Skyward
• Parent Portal
• Skylert
• Facebook
• School Marquee
• Flyers
• Invitations
• Email
• District or school website
• Backpack
• School/parent handbook

Possible documentation: 
• Agenda
• Presentation documents
• Presentation recordings
• Sign-in sheets
• Skylert reports
• Meeting minutes
• Meeting handouts
• Completed surveys

Possible Capacity Activity: 
• ELA training

• Math training
• Science training
• Social Studies training
• Standards training
• Literacy workshops
• Assessment training
• Intervention training
• End of Course prep
• Industry Standards
• CTE training
• Report Card training
• Behavior training
• SEL training
• PBIS training
• Data Chats
• Curriculum nights
• Parent Expos
• College Awareness
• DLOPI
• Resource Center
• SAC training
• Parent Portal training
• Title I training
• Training on values
• Training on communication
• Training on relationships
• Training n collaboration
• Technology training
• Safety training
• Credit recovery training
• Health/nutrition training
• Drug/opioid training
• Physical fitness training
• Research training
• Copyright training
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2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 

SCHOOL NAME: Carter-Parramore Academ 
I, Catina Simmons-Russ, do hereby certify that all facts, figures, and representations 
made in this application are true, correct, and consistent with the statement of 
assurances. Furthermore, all applicable statutes, regulations, and procedures; 
administrative and programmatic requirements; and procedures for fiscal control and 
maintenance of records will be implemented to ensure proper accountability for the 
expenditure of funds on this project. All records necessary to substantiate these 
requirements will be a,•ailable for review by appropriate state and federal program staff. 
I further certify that all expenditures will be obligated on or after the effective date and 
prior to the termination date of the project. Disbursements will be reported onl�· as 
appropriate to this project, and will not be used for matching funds on this or any special 
project, where prohibited. As the leader of this school, I certify that I will agree to and 
u hold the folloftin assurances.

• The school will be governed by the statutory definition of parent involvement. and will not carry

out programs. activities. and procedures in accordance with the definition outlined in the

Elementary and Secondary Education Act
• The school shall offer parents multiple opportunities to attend parent meetings to provide input in

decisions relating to the education of their children.
• The school shall involve the parents of children served in Title I. Part A in decisions about how

Title I. Part A funds reserved for parental involvement are spent

• The school shall convene an annual Title I meeting. at a convenient time for parents, to which all

parents of participating children shall be invited and encouraged to attend.
• The annual Title I meeting shall provide parents with a description and explanation of the

curriculum in use. the academic assessments used to measure student progress. and the

achievement levels of state standards.
• The annual Title I meeting shall provide parents with an understanding of Title I and whal it can do

for their child.
• The annual Title I meeting shall provide parents with an understanding of their rights to know the

qualifications of the staff at the Title J school and their right to be informed if the Title I staff do not

meet the state definition of qualified or in-field.
• Parents shall be informed of their right to participate in the development of the Parent and Family

Engagement Plan (PFEP). the Title 1 schoolwide plan, and the School Improvement plans (SIP).
• Parents shall be informed about the school accountability grade and that of the district.
• Parents shall be infonncd about how the school plans to improve their accountability grade so that

all students reach grade-level proficiency.

• The school will jointl)' denlop with. apd distribute to, parents and family members of
participating children. a written PFEP, agreed upon by such parents, that shall describe the means

for carrying on the rcquirementi,; of parent involvement - Section 1 l I 6(b)( I).
• Parents shall be l!iven an o onunit to review the revious ear's PFEP annuall •.
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• If the PFEP does not meet parent needs. the parents shall be given an opportunity for input into
changes of the PFEP.

• The PFEP shall be updated periodically to meet the changing needs of the parents and the school.
• The PFEP shall include strategies for parents to understand the State Standards. the State

Assessment. and how to monitor their child's progress and work.
• The PFEP shall provide training and resources to help parents work with their children at home to

improve their academic achievement.
• The PFEP shall provide strategies for educating teachers. support personnel. and school leaders to

better assist parents. communicate more effectively with parents. and value the contributions of
parents - working with them as equal panners an<l encouraging them to fully panicipatc in the
education of their children.

• The PFEP shall provide strategics to build tics between parents and the school.
• The PFEP shall, to the extent possible. plan to coordinate and integrate parent involvement of all

Federal. State, and local programs.
• The PFEP shall include parents of all subgroups (English Language Learners EL: Exceptional

Student Education ESE; Migrant; Homeless; and Neglected/Delinquent) and provide them with the
same infommtion and opportunities in a language and manner that is practicable so they can
understand it.

• The PFEP shall be distributed to parents and the community in an understandable and unifom1
format and to the extent practicable, in a language that parents can understand.

• The PFEP may provide literacy training for parents with the set aside allocation.
• The PFEP may pay reasonable expenses necessary to remove barriers of child care to enable

parents to participate in school-related meetings and trainings.

• The school shall jointly develop a school-parent compact annually that outlines how parents. the
entire school stafl: and students will share responsibility for improved student academic
achievement.

• The compact shall include the means by which the school and parents will build and develop a
partnership to help children achieve academic standards.

• The compact shall describe the school's responsibility to provide high-quality curriculum and
instruction to enable children to meet the Standards.

• The compact shall describe the ways in which each parent is responsible for supporting their
child's learning.

• The compact shall offer parents an opportunity to volunteer in their child's classroom.
• The compact shall off er parents reasonable access to staff and the classroom.
• The compact shall spell out how parents can participate in decisions relating to their child's

education and their responsibility to monitor the positive use of their child's extracurricular time.
• TI1c compact shall address the importance of regular two-way communication between teachers

and parents on an ongoing basis.
• For elementary students. the compact must include how the school will discuss the compact with

the parent as it relates to the child's achievement. This must he done annually.
• 

J 
T .. he comp:�• shall • ddrcss p�oviding frequent reports to parents on ch'ldre ·s prn��css.

t l llH c..,,P- r{<-.� /0 t},{)rJ) 
S!.gnqture of P ncipal _____ _ _ _ __ Date 

! 
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:\IISSIO!\ STATE�tE�T 

We are committed to providing a safe and inclusive environment where every student can 
thrive academically, socially, and emotionally. We believe in providing a well-rounded 
education that prepares students for the challenges and opportunities of a rapidly changing 
world. 

IN\"Ol.\"E:\1ENT OF PARE1'iT. 

E.l.pl11ill 1,,,._. thr ,dttml "·1/1 inw,/1,·r all pt1tt'lfh in an 1m,:t1i1tg und ,-;,,u·�r ,,,,,nru•r ,,, 1hr plon11i11x, rr•·i ,n,J
imp,m•e,n,-n.1 ,,J Tit/fl I un,l lim, 11// pu,·rnt, .,..ii/ hr rnw,il'f'd in dru�im,, ahflut Ii,,,.. P"'""' i111'f1f,,,.,,,,.,., "'""t)
H'ill be u.,ed 10 umnnn thi� 1'1-'EP

Carter-Parramore Academy involves stakeholders through the implementation of a School 
Advisory Council ( SAC) with an annual Title l meeting, monthly community meetings, and 
various parent night out activities. School Board policy requires that all schools have an active 
SAC' with the appropriate mix of stakeholders. School Advisory meetings will be held 
monthly at a time feasible for the committee. The annual Title 1 meeting will be scheduled in 
September and community meetings held at the Superintendent's discretion. Stakeholder input 
is recorded through SAC minutes and online parent, student and/or community surveys. 

AC'CESSIBIUT 

l.xpluin l111tt· ,1,,. ,, l11111/ t1·ill p1t,.·1dt• upp11n111111i,� ft,r 11/I {'llrt'ttt• ro pt1rttdp11tr ,,. pt1rc•n1 ,,,,.,,,,�,,,,.,,, octn•it,r.., 
"""' the- \t:h,111/ k'ill Jht1u inf11rmtltwn r,lott'tl to tht' sc·hoo/ ..,.;,It par,nt�. 11nd """' thl' tC'htJo/ tr.ill pr,wiill' 11/1 
inf,,,11,111;,,,, in un 1mdc-r�·ta11d11hl, /11111tt1t1Jlr. l11ch11/, all s11bJlruup,: l::Sl:, EL. H11mrlr\\, JliKro1tt, F,,.�,,.,, 
.\ �lrt"tet/.1/)elin1111r111. 

Carter-Parramore Academy involves stakeholders through the implementation of a School 
Advisory Council (SAC) with an annual Title I meeting, monthly community meetings, and 
various parent night out activities. School Board policy requires that all schools have an active 
SAC with the appropriate mix of stakeholders. School Advisory meetings will be held 
monthly at a time feasible for the committee. The annual Title 1 meeting will be scheduled in 
September and community meetings held at the Superintendent's discretion. Stakeholder input 
is recorded through SAC' minutes and online parent, student and/or community surveys. 

I. What is your overall strategy for Parent Involvement in Student Achievement?

lncludr itt'm:J from tltr 11uur11nus abo••� that mus, b� adtlre.-.sed in the PFEP. 

• The school shall offer parents multiple opportunities to attend parent meetings to provide input in
decisions relating to the education of their children.

• The PFEP shall provide strategics to build tics between parents and the school.
• The PFEP shall include parents of all subgroups ( English Language Learners EL: Exceptional

Student Education ESE; Migrant: Homeless; and Neglected/Delinquent) and providL' them with the
same infom1ation and opportunities in a language and manner that is practicable so they can
understand it

How will you build parent caoa<.'iot? 
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The school will employ an open door policy wherein parents may visit the Principal and staff 
at a time convenient for them. The school will keep parents informed of student progress. 
attendance and discipline regularly. 

What is the Activin· or stratel!V ,,ou will be. usine? 
Parents will be invited to various Parent activities, invited on field trips and school meetings 
that address the needs of the students. Post secondary readiness planning meetings with the 
school counselor, students and parents to discuss postsecondary opportunities. 

How wil/ 11ou deliver the actfrih•lstratel!V? 
Face to face, Powerpoint presentations, flyers, newsletters. and/or virtual meetings. 

What is the timeframe for when the activitylnrategy will be implemented? 
fie .. annuam� Quarurly. ead, sellfnter. llfonthll\ etc.J 

Each semester 

Who will be facilitatinl! or imolementinR the stratel!Vlactivin,! 
School Administrators, Parent Liaison, Guidance Counselor, teachers and/or staff. 

What l!rouo will be rec-eivine the content of the strateevlactivitv? 
All parents and teachers 

How are ,,ou k'oinR to let parents !mow that the actii•in• is that l,; a,•ailab/e to them? 

The District's Parent Portal through FOCUS, school flyers and/or social media will be utilized 
to communicate with parents. 

H'ho are J•ou twin!! to coordinate with to offer the activitJ• or imalement the stratevl'°! 
Title I Parent Involvement, IDEA- Federal ESE, Title III, Part A- ELL, Title I, Part CMigrant 
Student Education, Title VI- Rural Education Program. Title IX Homeless Student Education. 
and Title II. Part A- Staff Training 

Whv are ,,ou offerinl! this activin•lsrraten? 
To inform parents of ways to assist with vocabulary and comprehension; to provide parents 
with the training and the tools to assist their children at home: and to provide parents with an 
understanding of the testing standards and how standards are scored so that they can work with 
children to reach higher expectations 

What is the impact 1•ou /,ope to achieve? 
Increased student achievement. parental involvement. improved student discipline and 
attendance. 

Ho"' will vou document that th, actfritv haooened? 

Meeting/training agendas, sign-in sheets, meeting minutes. monthly attendance and discipline 
reports. 
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1. HoJt.• are you going ttJ pr,wide parents with an, understanding of the requirements of

Title I and their rights under Title I?

lnc:ludt! items frnm tht! assuruncn ubo••e' that 11u1sr be addnssed in thtt PFE r.

The annual Title 1 meeting shall provide parents with an understanding of Title I and what it can do for 
their child. 

/low will ,1ou build oaren,, capaC'in•l 
Provide Infom1ation on the Title I Program, training module on building ties between parents 
and the school. and school advisory council meetings 

What is thr Activitr or stratef!I• i•ou will be usinJ?.? 
Annual Title I Parent Meeting and/or School Advisory Council Meetings 

How ,.,;111•ou de/b,oer the activmt/stratel!\I? 
Face to Face 

What is the timeframe for when the activity/strategy will be implemented? 
{i.e .. annua/l1• f/Uarterh• each :rnnm�r. lffontltlr. etc.J 

At the conclusion of each grading period. 

Who will be facilitatinR or imnlementinR the stratefllltu:tivity? 

Principal. Parent Liaison, SAC 
What J?.rouo H-·ill be receivinJ! the content of the stratel!V/activin,1 

Parents, students. teachers. staff, community 
How are vou �oine to let Darents k110H-• that the activity is a1,•ailable to them?

Parent Portal. School maroue. flvers 
Whn are vnu eoinl! to coordinate H-•ith to offer the activin· or implement the strateP-1'1 

Title I, Part A- Parent Involvement. Title I, Part C- Migrant Student Education, Title Ill, Part 
A- ELL, and IDEA- Federal ESE
SAC, Federal Programs Staff

Whv are 1,ou 1)/ferinl! this arlivih{strateP11? 
To provide parents with awareness and knowledge of the Title I program so that they are better 
able to assist their children, understand the qualifications of the staff and be fully aware of test 
results for the district and the school. 

What is the impact t•ou hone to achieve? 
Increased Parental awareness of the Title I program 

How will vou document that th� activitJ, haooened? 
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Meeting/training agenda. meeting/training sign-in sheets, meeting minutes. and 
meetin /training handouts 

3. How will you provide parents with an understanding of the state and local
assessments you will be using and the schooVdistrict report card?

Include items from the assura1tcn 11bo11e that must be addressed in the PFEP. 

The PFEP shall include strategies for parents to understand the State Standards, the State Assessment, 
and how to monitor their child's progress and work. 

How will vou build parent capacitv? 
Provide assistance to parents of children served to understand State and local assessments. 

What is the Activitv or strate,n, you will be usinl!? 
Schedule individual parent meetings to discuss student progress and graduation options. 

How will .vou deliver the activit]'/strate,n,? 
Face to face parent training. virtual meetings. Title I Parent Meeting 

What is the timeframe for when the a�tivi'ty/strategy will be implemented? 
(i.�. 11nn11alh:. llllarterfr. ead, se111nter. mo111lt/J• nc.J 

Quarterly 

Who will be facilitatinl! or imolementinl! the stratevai/activitv? 

Princioal and Guidance Counselor 

Parents 

What vrouo will be receivine the content of the strateevlactivitv? 

How are pou JloinR. to let oarents know that the activitJ1 is available to them'! 

Personal ohone call, Skvlert and/or notices sen� home 

Who are you goini: to coordinate with to offer the activi1J1 or implement the straten? 
Title I. Part A- Parent Involvement. Title Ill. Part A- ELL, and IDEA- Federal ESE 

H'hv are ••ou offerin!l this acti,,itJi/stratePV? 

To provide parent information and insight to assist students in preparation for standardized 
assessments. 

What is the impact you hope to achieve? 

Increased student oerformance and oarental involvement 

How wil/ i,•ou document that the activitv hannened? 
Meeting/training agenda, meeting/training sign-in sheets, meeting minutes. and 
meeting;training handouts 

6 

Page  94  of  588



4. How will you provide parents with an understanding of tht State Standards and the
curriculum you will be using?

lnclud� it�,ns fro111 the assuranc�s abm� that must b� adduss�d in th� PFEP. 
The PFEP shall include strategies for parents to understand the State Standards, the State Assessment 
and how to monitor their child's progress and work. 

How will 1•ou build oarent caoacin•? 
Invite parents to Standards training, credit recovery training and/or assessment training to help 
parents understand the state standards and the curriculum used. 

What is the Activin· or strater;,v ,,ou will be usin�? 
Effective utilization of parent/teacher communication tool( s ). understanding the Florida 
Standards Assessment Student Report. understanding i-Ready diagnostic report. understanding 
STAR diagnostic, Parenl Teacher Expos. provide other resources that eliminate barriers to 
greater participation, enhance parent resource center at the school. and SAC meetings 

How will ,1011 deln•er the activin,Jstratel!ll? 
Face to face parent trainings, Title l annual meting, SAC 

What is the timeframe for K•hen the activity/strategy will be implemented? 
(i.e., an1111alh•, ouonerh\ ,111:h sem,ster, Monthh•, dc.J 

Each semester 
Who will be facilitatinR or imolementin£ the stratel!V/al1il•itv? 

Principal. Guidance Counselor, ESE Department 

What erouo H•ill be recefrine the content of the stratel!Vlactivin,? 
Parents, teachers and staff 

How are •••ou l!oine to let oarents· know that the activin• is that is ,n•ailablt! to them? 

Newsletter. school marque. social media 
Who are 1•ou l!Dinl! to coordinate. with to offer the acti,1ih· or imo/enumt the stratev11? 

Title I, Family and Parent enga�ement, and district staff 
Whv are vou offerinl! this activint/stratel!l!? 

To provide assistance to parents of children served on how to understand the state standards 
and the curriculum used. 

What is the impact you hope to achiei•e? 
Improved parental awareness and student outcomes. 

How will vou document that the activirv haooened? 
Meeting/training agenda. meeting/training sign-in sheets. meeting minutes. and 
meeting/training handouts 
Sil!n-in sheets 
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5. llow will you provide parents with an understanding about hoK' to help their

children at home and how to impro,•e academically?

Include items from the assurances above that must be addressed in the PFEP. 

The PFEP shall provide training and resources to help parents work with their children at home to 
improve their academic achievement. 

The PFEP shall provide strategics for educating teachers. support personnel, and school leaders to 
better assist parents, communicate more effectively with parents, and value the contributions of parents 
- working with them as equal partners and encouraging them to fully participate in the education of
their children.

How will vou build narent caoacin•? 
Pro, idc assistanL'r to pa1c11h. til' children scrn.'d to under1-tand ho,\ IP help their children m 
home and ho\\ to 1mpru, c academic.di). 

What is the Activitv or stratem; 1•ou will be usinl!? 

Effective utilization of parent/teacher communication tool(s), understanding the Florida 
Standards Assessment Student Report, understanding i-Ready diagnostic report, understanding 
STAR diagnostic. Parent Teacher Expos. provide other resources that eliminate barriers to 
greater oarticioation, enhance parent resource center at the school. and SAC meetings 

How will vou deliver the activinvstratel!l'? 
Literacy workshops. Intervention training, Parent Portal training 

What is the timeframefor when the acti••itylstrategy will be implemented? 
(i.t! .. onnu11II••· f/Uarter/J•. tacit semester. month/,., etc.J 

Quarterly 

Jl'ho will be facilitatinl! or imr,/ementinl! the stratePV/actii•itl'? 

Principal, Guidance Counselor, Social Worker 

What l!rOU/J will be receiving the content of the stratel!Vlactivitv? 

Parents 
How are ,,ou going to let parents knoH' that the activin• is that is available to them? 

Skylert. school and district website. and flyers or invitations 

Who are 1•ou 2oinl! to coordinate with to offer the activin• or implement the stratel!l'? 
Title I. Family and Parent engagement, and district staff 

Wh1• are rou offerinl! this activitv/strate211? 
Pro\ idc a,si,tanL'L' 111 p,1rent, , 11· \'hildrcn sc1Yed IP lltHkr�tand ho\\ In help thci1 l'liildn:n at 
IHHllL' and ho\\ 1,1 in1p10, l' a�·adcmirnll�· 
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What is the impact ,,ou hope to achin•e? 

Increased student achievement 

How will 11ou document that the activitv hannened? 
Meeting/training agenda. meeting/training sign-in sheets, meeting minutes, and 
meeting/trnining handouts 

6. How will you provide assistance to parents in understanding how to monitor their

child� progress?

Include items from the assuranus abo11e that must M addressed in the PFEP. 

Provide training and resources to help parents work with their children at home to improve 
their academic achievement 

How will vou build parent caoacitJ,? 

Provide assistance to parents of children served to understand how to monitor their child's 
progress. 

What is the ActivitJ• or stratel!V 1,ou will be usin£? 

Effective utilization of parent/teacher communication tool(s), Understanding the Florida 
Standards Assessment Student Report. Understanding i-Rcady Diagnostic Report, 
Understanding STAR diagnostic. Parent Teacher Expos, Provide other resources that eliminate 
barriers to greater participation, Enhance Parent Resource Center at the School, School 
Advisory Council Meetings 

How will vou deliver the activini/stratel!ll? 

Parent Training, Parent / Teacher Conference, and Data Chat meetings 
What is the timeframe for when the activity/strategy will be implemented? 

(i.e., annua//l•. quarter/J•. each se,,,ester, 1'1011thlr, etc.) 

Quarterly 

Who will be fac:ilitatine or imolementinl! the stratel!Vlactivin,? 

Principal. School Counselor 

What J?rouo will be recei••in2 the content of the stratevi,facfi,,itv? 

Parents. teachers. and staff 
How are 11ou eoine to let oarents know that the actit•itv is that is at•ai/able to them? 

Skylert, school and district website, and flyers or invitations 

Who are J'OU going to coordinate witli to offer the activitJ' or implement the strateev? 

Title I. Family and Parent en)!agement, and district staff 
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Whv are J'OU offerinR this actfritl'lstratef.Tl,? 
To provide assistance to parents of children served to understand how to monitor their child"s 
progress. 

What is the impact J'OU hope to achieve? 

Improved student achievement 

How will vou document that the activitv haonened? 
Meeting/training agenda. meeting/training sign-in sheets, meeting minutes, and 
meeting/training handouts 

7. HoH' will .vo11 provide teacher� and naff with training to understand th, •·olu,
parenrs can bring 10 the chool?

Jn,ludr itrml from tltr 11ssur11nt"rs tdwiy, tliat llfMSI br ot/d,ysJe(/ in the PFEP. 

Provide training to teachers and staff to understand the value parents can bring to the school. 

/low will 11ou bulld nare111 c111>adtr'! 
Provide infonnation on Parent Engagement and Educational Programs, Conducting an 
effective parent/teacher conference. Training module on communicating with parents or 
diverse populations. 

What is the Activitr or stroteY&· rou will b, usinR1 
Provide infonnation on Parent Engagement and Educational Programs, Conducting an 
effective parent/teacher conference, Training module on communicating with parents or 
diverse populations. 

Hoti· will 1·011 deli�r tire activitJ'/straten! 
Parent Training, Parent / Teacher Conference, and Data Chat meetings 

What h tire timeframr for tt•he11 the 11ctivitylstraten· will be implemented'! 
(i.r .. •11n1111/11·. 011onerlr, eo,·I, semrstrr. nwnth/1� rte: 1

Ouarterlv 
Who H'ill be facilitatin!l or imo/ementine the ,\t,•orttv/activin•? 

Principal. Parent Liaison. Guidance Counselor 

Jl"hat ert1uD "'ii/ l,e recei•,in!l the cpntent of the stratem-lactivitv? 
Parents, teachers, staff 

/low are rau RtJinR UJ let parents know that tht' activih· is that is ai•ailable to them? 
Skylcrt, school and district website. and flyers or invitations 

ff'l,o are you ROinx w ,·oordinat, with to ()ffer the activitJ' or im11l,ment the !rratefl'l•? 

10 

Page  98  of  588



Title I, Family and Parent engagement, and district staff 

JI 'h ,, arr l'UII offerinR this actfriho/strat,vv? 
Provide training to teachers and staff to understand of the value parents can bring to the 
school. 

Wh111 is thr imoact ,,ou hone to o,.:hirt•e? 
Increased student achievement 

llo,.., will vou document that thr actfritJ• h11nnened? 

Meeting/training agenda, meeting/training sign-in sheets, meeting minutes, and 
meeting/traininl! handouts 

8. How will you and your staff reach out and communic•ott' with/work with parents as
equal partners to build ties between home and school?

/nt:lud� itl!ms from tht! assurancn aboio, that ,nllSt bl! IHlllns,tt!tl in ti,� PFEP. 

CPA will strive to build the capacity of all parents and families throughout the year by various 
activities and learning opportunities. 

flow will you build parent ,�apacitl'? 
CPA will provide both internal and external workshops and activities that strengthen these 
relationships throughout the school year 

What is the ActivilJ, or stratern, J'OU will be usine? 
Report Card Conferences: Teachers will conduct individual conferences to discuss the 
student's test results. expectations, progress tO\,vard benchmarks. and individual needs. Connect 
Phone Messages: Increased parental awareness of school events and participation. Community 
Fomms: Parents and students will have access to infonnation about school events/ activities 

Jlow ..,,;11 rou deliver the activifJVstraten? 
Face-to-Face Meetings Virtual Meetings Telephone Contact 

What' is the timeframt' for when the ac-tivitylstrategJ' will br implemented? 
fi.e. 1111n11a/ll• 11uan11rli• eat'/, .ire111e.1t11r. month/ti. t!tc.J 

Quarterlv 
Who will be facilitatinx or imolementinl! the stratenvactil,ih•? 

Principal, Guidance Counselor, Teachers, and Staff 

What xroup will be re<:eivinx the content of the stratent/activity? 
All stakeholders 

How are _vou xoinl! to let parents know that the actfrity is that is available to them? 

11 
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Connect Phone Messages • Flyers • Email • Home-to-School and School-to-Home 
Communication • School Website 

Who are vou l!oine to coordinate with ttJ offer the actii•itJ• or imolement the stratev11? 
District Parent Engagement Liaison 

1
f

1,v are 1•ou offuin2 this activittt/.wrateev? 
To facilitate collaborative relationships with parents of children served to understand how to 
monitor their child's progress 

What is the imooct vou hooe to ach1ie••e? 
Build strong partnerships between the home and school to increase student achievement 

How will vou document that the aL'livill• hannened1' 
Parent survey. Meeting/training agenda. meeting/training sign-in sheets. meeting minutes. and 

meeting/training handouts 

9. What other evidem:e-based strategies/activities will you be providing to parents to

improve their ability to he a full-support partner to their child at home?

lnc-J11dr itrnu from thr assura11c:r,· 11bovr thot must be 11ddresse(/ in ti,,- PFEP. 

CPA will strive to build the capacity of all parents and families throughout the year by various 
activities and learning opportunities. 

Hott• will yc1u build parent capaL'itJ•? 
CPA will provide both internal and external workshops and activities that strengthen these 
relationships throughout the school year 

W'hat is the Activin• or stratevr i·ou will hi usimt'! 
Report Card Conferences: Teachers will conduct individual conferences to discuss the 
student's test results, expectations. progress toward benchmarks. and individual needs. Connect 
Phone Messages: Increased parental awareness of school events and participation. Community 
Forums: Parents and students will have access to infom1ation about school events/ activities 

llow will J'OU deliver the a,:tivitJ>/stratel!V? 
Face-to-Face Meetings Virtual Meetings Telephone Contact 

What is the timefran,e for when tht1 activity/strategy will be implemented? 
(i.e .. annuulfr. auarterlt• eat·N semrstrr. month/Jo. ett�J 

Quarterly 

Who will be facilitatine or imo/ementine the strateevlactivitv? 
Parent Liaison 
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What kroup will bl! receiving the content of the strate�i/activity? 

Parents, students, teachers and staff. 

How art! J'OU enine tn let parents know that the activitJ• is that is a••ailable tn them? 

• Connect Phone Messages • Flyers • Email • Home-to-School and School-to-Home
Communication • School Website

Who are ,1
011 J!oinl! to coordinate with to offer the activin• or imolement the stratesn•? 

Office of Communitv Enea2emenl 
Win• are 1•ou offerin� this actil>in,fstratel!V'I 

To provide assistance to parents of children served to understand how to monitor their child's 
progress 

What is the imoact w,u hope to achieve� 

Build strong home to school partnerships between the home and school to increase student 
achievement 

How will vou document that the activin· hannened? 

Parent surveys, Meeting/training agenda. meeting/training sign-in sheets. meeting minutes. 
and meeting/training handouts 

IO. What did you say you were oing to do last year in your PFEP to help parent. ? 

Rn,;,,., th� actfrit�s you J11id you H�r, going to tlo in /•st )'�ar � PFEP. 
Lisi •II activitin s�nor11uli 

Provide assistance to parents of children served to help better understand state academic 
standards. 

What was the Activin•? 
Parent training. title I annuaJ meetings, SAC meetings. and teacher conferences 

How o(ien did vou offer it? 
Quarterly 

How man,• parents and/or staff participated? 
16 

What was the Roal of the a1.:til1itJ'? 
Provide information on parent engagement and educational programs. training module on 
parent value and contributions, and school advisory council meetings. 

What outcomes did J'OU see a!t· a result of the actfrio•? 
Slight increase in student achievement, parental participation. 

13 
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11. What did you say you were going to do last year in your PFEP to help parents?

Review the acth-ities you said you were going to do in last year� PFEP. 
List all actii-ities seoarateflo 

Providing assistance to parents of children served to understand the requirements of Title I. 

What was the Acflvin1? 

Parent conferences, Parent/student data chats 

How ofien did vou offer it? 
Twice per student 

How manv narents and/or staff particinated? 
Varied 25-41 

What was the l!Oal of the activi�? 
Inform parents/student of state standards and requirements for high school graduation 

What outcomes did 1•ou see as a result of the activirv? 

Increase in student scores on state assessments and oarent oarticioation. 

12. What did you ay ou were going to d, last ear in our PFEP to help parents?

Reviett• tit� activities u id J'OII K>ert! going to do in la t "' PFEP. 
Lisi al/ activities sentzr111eA 

Provide assistance to parents to help better understand how to monitor their child's progress. 

Whal was the .A.ctivin•? 

Parent training, parent/teacher conference, Guidance conferences. 

How often did ,•ou offer it? 

Quarterly 

How manr parentl and/or staff partici1'ated? 
15-20

What was the !loaf of the activin·? 
HcJp parents understand how they may be able to assist their children at home and monitor 
their progress at school. 

What outcomes did �1ou see as a result of the u£"tivin•? 
Im.:rease student achievement and oarental emm2.ement. 
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13. What did you say you were going to do last year in your PFEP to help parents?

Rn'lnv th� actfritin you said you wer� going to do in 111st year� PFEP. 
List 11/I activities 1·eoarat�I•• 

CPA will strive to build the capacity of all parents and families throughout the year by various 
activities and learning opportunities. 

-

What was the Activio1? 

Report card conferences. data chats community forums. 
Ho-.. often did J•ou offer it? 

Quarterly 

How mam• oarents and/or staff oarticir,ated? 
Varied 20-41 

What was the £oaf of the activin•? 
Build parental capacity 

What outco,ne.v did vou su as a res11lt of the activitv? 

Increased parental involvement. improved student achievement. 

15 
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Possible People who can facilitate activities: 
• Principal
• Assistant principal
• Guidance counselor
• Consultant
• Teacher
• SAC

• Professional Leaming Team
• Parent Services Team
• Technology Staf

f 

• Federal Programs Staff
• ESE Staff
• EL/Migrant Staff
• Assessment Staff
• Technology Staff
• Elementary Education Staff
• Secondary Education Staff
• CTE Education Staf

f 

• Parents
• CommunityiBusiness Members

Possible communication tools: 
• Newsletter
• Skyward
• Parent Ponal
• Skylen
• Facebook
• School Marquee
• Flyers
• Invitations
• Email
• District or school website
• Backpack
• School/parent handbook

Possible documentation: 
• Agenda
• Presentation documents
• Presentation recordings
• Sign-in sheets
• Skylen reports
• Meeting minutes

• Meeting handouts
• Completed surveys

Possible Capacity Activity: 
• ELA training

• Math training
• Science training
• Social Studies training
• Standards training
• Literacy workshops
• Assessment training
• Intcr\'cntion training
• End of Course prep
• Industry Standards
• CTE training
• Report Card training
• Behavior training
• SEL training
• PRIS training
• Data Chats
• Curriculum nights
• Parent Expos
• College Awareness
• DLOPI
• Resource Center
• SAC training
• Parent Portal training
• Title I training
• Training on values
• Training on communication
• Training on relationships
• Training n collaboration
• Technology training
• Safety training
• Credit recovery training
• Health/nutrition training
• Drug/opioid training
• Physical fitness training
• Research training
• Copyright training

16 
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Crossroad Academy 
I, Tireshia Galloway, do hereby certify that all facts, figures, and representations made in this application are 

true, correct, and consistent with the statement of assurances for these waivers. Furthermore, all applicable 

statutes, regulations, and procedures; administrative and programmatic requirements; and procedures for 

fiscal control and maintenance of records will be implemented to ensure proper accountability for the 

expenditure of funds on this project. All records necessary to substantiate these requirements will be 
available for review by appropriate state and federal staff. I further certify that all expenditures will be 

obligated on or after the effective date and prior to the termination date of the project. Disbursements will 

be reported only as appropriate to this project, and will not be used for matching funds on this or any 
special project, where prohibited. 

ASSURANCES 

• The school will be governed by the statutory definition of parental involvement, and will carry out

programs, activities, and procedures in accordance with the definition outlined in Section 8101(39), ESEA;

• Involve the parents of children served in Title I, Part A in decisions about how Title I, Part A funds reserved
for parental involvement are spent [Section 1116(b)(1) and (c)(3l];

• Jointly develop/revise with parents the school parental involvement policy and distribute it to parents of

participating children and make available the parental involvement plan to the local community (Section

• Involve parents, in an organized, ongoing, and timely way, in the planning, review, and improvement of

programs under this part, including the planning, review, and improvement of the school parental

involvement policy and the joint development of the school-wide program plan under section 1114(b)(2}
rC',..,.+:i-. .... 111 ,cf,..\l�\1. 

• Conduct an evaluation of previous year's parent and family engagement and use the findings of the

parental involvement policy review to design strategies for more effective parental involvement, and to
revise, if necessary, the school's parental involvement policy [Section 1116(a}(2)(D} and (a)(2}(E)];

• If the plan for Title I, Part A, developed under Section 1112, is not satisfactory to the parents of
participating children, the school will submit parent comments with the plan when the school submits the

plan to the local educational agency (Section 1116(b)(4)];

• Provide to each parent an individual student report about the performance of their child on the state
assessment in at least mathematics, language arts, and reading (Section 1112(e}(l){B)(i)];

• Provide each parent timely notice when their child has been assigned or has been taught for four (4) or

more consecutive weeks by a teacher who is not highly qualified within the meaning of the term in 34 CFR
Section 200.56 [Section 1112(e)(l}(B)(ii)];

• Provide each parent timely notice information regarding their right to request information on the

professional qualifications of the student's classroom teachers and paraprofessionals [Section 1112(e)(l}

• Provide each pa ent, at the beginning of the school year, the right to request information regarding any

State, or District !icy, procedure, or parental right to opt the child out of such assessment.
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MENT 
Crossroad Academy Charter School believes that positive parent/family involvement 

is essential to student achievement and thus encourages such involvement in the 

school's educational planning and operations. This policy seeks to strengthen the 

partnership among all our parents/guardians, staff, school, the community and the 

board of Directors by providing for parents' involvement in decision making as 

members of the school-based planning teams, local parent groups, and county-wide 

committees. Developing training programs that help the individual parent support 

their child at home will further strengthen this partnership. 

F PARENTS 
Describe how the school will involve parents in an organized, ongoing, and timely manner, in the planning, 
review, and improvement of Title I programs including involvement in the decisions regarding how funds for 

parental involvement will be used [Sections 1116(b)(1), 1116(c)(3), and 1114(b)(2)] 

Crossroad Academy will involve parents in all aspects of its Title I program. The School Advisory Committee 
(SAC) along with all other parents provide input into the development, implementation, and evaluation of 

the Parent Family Engagement Plan (PFEP). The annual Title I parent meeting will provide information to 
parents about Title I and their rights to be involved and be knowledgeable about the qualifications of the 

children's teachers and paraprofessionals. The meeting will also inform them of school and district grades, 
curriculum, school choice, and other assistances their child will receive by virtue of being in a Title I school
wide program. Other parent meetings will be held throughout the school year especially to seek parent 

involvement and their input regarding how the school invests federal dollars in parent activities. During the 

School Advisory Council (SAC meetings), input is solicited from Council members and all parents in 
attendance in regards to specific goals they have for the school and in decisions involving the use of parental 

involvement funds for parent activities to reach those goals, and how those goals relate to the development 
of the School Improvement Plan (SIP) by the SAC. Parents are also surveyed at least once for Title I for their 

input on activities and expenditures for those activities that support the PFEP and their children. 

AC E 181 rTY 
Describe how the school will provide opportunities for participation In parental involvement activities for all 

parents (including parents with limited English proficiency, disabilities, and migratory children). Include how 
the school shares information related to school and parent programs, meetings, school reports, and other 

activities in an understandable and uniform format and to the extent practical, in a language parents can 
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Crossroad Academy provides full opportunities for participation in parental involvement activities to all 
parents, students, and community members. Memos and letters announcing various parental involvement 
activities are reviewed for ease of readability, translatability and to make certain all special populations are 
included. Accommodations are provided during parent activities for special populations. There is close 
coordination between the school and the ESOL/EL/Migrant offices to provide appropriate services and to 
ensure connections to service providers are made available to parents upon identified need. Spanish 
translators are provided at all parent meetings and are available upon request for any other parent 
activities. All Skylert messages are in English and Spanish and any acronyms in written correspondence are 
identified and explained. Spanish translations are provided for school documents as requested. The school 
facilities are kept in compliance with regulations regarding access for persons with disabilities. Crossroad is a 
school and parent friendly facility. Parents are provided information during Open House regarding the 
availability of parent involvement opportunities and resources. Crossroad Academy collaborates to make 
sure every opportunity is given to all families for participation in parent involvement activities and to have 
access to important resources in a language parents can understand. 

CURRENT YEAR FOCUS BASED ON PARENT INPUT 

Based on SAC input and review of parent surveys, the following will be addressed through processes and 

Parental Involvement and Student Achievement 

Building Capacity to Support Parents' Involvement in School 

1. Shall provide assistance to parents of children served to understand State academic standards., 2. Shall
provide assistance to parents of children served to understand State and local assessments., 4. Shall provide
assistance to parents of children served to understand how to monitor child's progress., 5. Shall provide
assistance to parents of children served to understand how to improve their child's achievement.

Building Caoacitv Activitv Impact of Activity 
Florida Standards Assessment- Mathematics Grades 3-8 Improve Mathematics Improve by 6% 

Achievement 

Person(s) Delivering Content Person(s) Receiving Content 

Principal, Assistant Principal, Teacher, Resource Teacher All Parents, Teachers 

Timeline of Activity 

Calendar Timeframe Time of Day 
First Quarter, Second Quarter Evening (6:00pm-8:00pm), Afternoon (3:00pm-6: 

00pm), Day (11:00am-2:00pm) 

METHOD(S) TO DELIVER CONTENT OF ACTIVITY 

Parent Training, Title I Annual Meeting, School Advisory Council Meeting, Parent/ Teacher Conference 

Communication Tools Coordination with: 
Skylert, School or District Website, Flyer or Invitation, Campus Di Title I, Part A- Parent Involvement, Title II, Part A-

Staff Training, Title Ill, Part A- ELL, Title IXHomeless 
Student Education, State Voluntary Pre-K, IDEA-
Federal ESE 

Evidence of Activity Reason for Activity 

Meeting/Training Agenda, Meeting Minutes, Meeting/Training CRA believes involving parents in all aspects of its 
Handouts, Copies of Communication Tool Used educational program so they can assist the school in 

helping ensure all student succeed academically. 

Building Capacity to Support Parents' Involvement in School 
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2. Shall provide assistance to parents of children served to understand State and local assessments.

Building Capacity Activity Impact of Activity 
Florida Standards Assessment- English Language Arts, Florida Improve parent involvement Improve by 10% 
Standards Assessment- Mathematics Grades 3-8, i-Ready program, Improve Parent 
Diagnostic- English Language Arts, End of Course Exam-Algebra Participation Rates 
1, Florida Standards Assessment- 5th Grade Science, Florida 
Standards Assessment- 8th Grade Science, End of Course Exam-
Biology, Understanding the Florida Standards Assessment 
Student Report, Parent Teacher Expos, School Advisory Council 
Meetings, Effective utilization of parent/teacher communication 
tool(s)* 

Person(s) Delivering Content Person(s) Receiving Content 

Principal, Assistant Principal, Teacher, Resource Teacher All Parents, Teachers 

Timeline of Actlvitv 

calendar Timeframe Time of Dav 

Second Quarter Evening (6:00pm-8:00pm), Afternoon (3:00pm-6: 
00pm), Weekend (9 a.m. - noon) 

METHOD{S) TO DELIVER CONTENT OF ACTIVl1Y 

Parent Training, Title I Annual Meeting, School Advisory Council Meeting 

Communication Tools Coordination with: 
Skylert, School or District Website, Flyer or Invitation Title I, Part A- Parent Involvement, Title IXHomeless 

Student Education, Title Ill, Part A- ELL, State 
Voluntary Pre-K, IDEA- Federal ESE 

Evidence of Activity Reason for Activity 

Meeting/Training Agenda, Meeting/Training Sign-in Sheets, To Inform parents of ways to assist with ELA, 
Meeting Minutes, Meeting/Training Handouts mathematics, science, civics, biology,and algebra, To 

inform parents of ways to assist with ELA, 
mathematics, science, civics, biology, and algebra in 
preparation for standardized assessments 

3. Shall provide assistance to parents of children served to understand the requirements of Title I.

Building Capacity Activity Impact of Activity 
Provide Information on the Title I Program, Training module on Improve knowledge of the Title Improve by 15% 
parent value and contributions, Provide other resources that I Program 
eliminate barriers to greater participation 

Person{s) Delivering Content Person(s) Receiving Content 

Assistant Principal, Guidance Counselor, School Advisory Council All Stakeholders 
Chair, Teacher 

Timeline of Activity 

calendar Tlmeframe Time of Day 
First Quarter Evening (6:00pm-8:00pm), Afternoon (3:00pm-6: 

00pm), Weekend (9 a.m. - noon) 

METHOD(S) TO DELIVER CONTENT OF ACTIVITY 

Title I Annual Meeting, Online Self-guided Training, Parent / Teacher Conference, School Advisory Council Meeting 

Communication Tools Coordination with: 
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Skylert, Flyer or Invitation, Campus Display on Marquee, School Title I, Part A- Parent Involvement, Title Ill, Part A-
or District Website ELL, Title IXHomeless Student Education, IDEA-

Federal ESE, State Voluntary Pre-K 

Evidence of Activity Reason for Activity 

Meeting/Training Agenda, Meeting/Training Sign-in Sheets, To provide parents with awareness and knowledge of 
Meeting Minutes, Meeting/Training Handouts the Title I program so that they are better able to 

assist their children, understand the qualifications of 
the staff and be fully aware of test results for the 
district and the school. 

Building Capacity to Support Parents' Involvement in School 

4. Shall provide assistance to parents of children served to understand how to monitor child's progress.

Buildlml Capacity Activity Impact of Activity 
English Language Arts Standards, Mathematics Standards, i- Improve Parent Participation Improve by 5% 
Ready Diagnostic- English Language Arts, Provide information on Rates 
Parent Engagement and Educational Programs 

Person(s) Delivering Content Person(s) Receiving Content 

Principal, Assistant Principal, Guidance Counselor, Teacher, All Parents, Teachers 
Resource Teacher, Parent 

Timeline of Activity 

Calendar Timeframe Time of Dav 
Second Quarter Evening (6:00pm-8:00pm), Afternoon (3:00pm-6: 

00pm), Weekend (9 a.m. - noon) 

METHOD(S) TO DELIVER CONTENT OF ACTIVITY 

Parent Training, Parent / Teacher Conference, Data Chat meetings 

Communication Tools Coordination with: 
Flyer or Invitation, Backpack, Skylert, Email Title I, Part A- Parent Involvement, Title Ill, Part A-

ELL, IDEA- Federal ESE 

Evidence of Activity Reason for Activity 
Copies of Communication Tool Used, Parent/Teacher To improve student achievement in academic areas 
Conference Completed Forms {Sampling) 

Building Capacity to Support Parents' Involvement in School 

5. Shall provide assistance to parents of children served to understand how to Improve their child's achievement.

Building Capacity Activity Impact of Activity 
Science Standards Improve Science Achievement Improve by 34% 

Person(s) Dellverlng Content Person(s) Receiving Content 

Teacher, Parent Services Team, Guidance Counselor All Parents 

nmeline of Activity 

Calendar Tlmeframe Time of Day 
First Quarter, Second Quarter, Third Quarter, Fourth Quarter Morning (7:00am-10:30am), Day (11:00am-2:00pm), 

Afternoon (3:00pm-6:00pm) 

METHOD(S) TO DELIVER CONTENT OF ACTIVITY 

Parent /Teacher Conference, Staff Training 
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Communication Tools Coordination with: 
Flyer or Invitation Title I, Part A- Parent Involvement, Title Ill, Part A-

ELL, IDEA- Federal ESE, State Voluntary Pre-K 

Evidence of Activity Reason for Activity 
Meeting Minutes, Parent/Teacher Conference Completed Forms To ensure all parents understand how to improve 
(Sampling) their child(ren) academic performance 

Building Capacity to Support Parents' Involvement in School 

6. Shall provide training to teachers, specialized instructional support personnel, principals, other school leaders, and
other staff, with the assistance of parents in the value and utlllty of contributions of parents, or how to reach out to,
communicate with, and work with parents as equal partners, or building ties between parents and the school.

Building Capacity Activity Impact of Activity 
Provide information on Parent Engagement and Educational Improve Parent Participation Improve by 5% 
Programs, Conducting an effective parent/teacher conference, Rates 
Training module on communicating with parents or diverse 
populations 

Person{s) Delivering Content Person(s) Receiving Content 

Guidance Counselor, Consultant, Professional learning Team, Teachers, Professional Learning Team, Other Staff 
Parent Services Team 

Timeline of Activltv I 

Calendar Timeframe Time of Day 
First Quarter Afternoon (3:00pm-6:00pm), Day (11:00am-2:00pm), 

Weekend (9 a.m. - noon) 

METHOD(S} TO DELIVER CONTENT OF ACTIVITY 

Staff Training, Online Self-guided Training, Professional Leaming Community 

Communication Tools Coordination with: 
Flyer or Invitation, Email Title II, Part A- Staff Training 

Evidence of Activity Reason for Activity 
Meeting/Training Agenda, Meeting Minutes, Meeting/Training 

To ensure all teachers know how to effectively Handouts, Copies of Communication Tool Used 
communicate and work with parents and colleagues 

Building Capacity to Support Parents' Involvement in School 

7. Shall provide training to teachers, specialized instructional support personnel, principals, and other school leaders,
and other staff, with the assistance of parents in how to reach out to, communicate with, and work with parents as
equal partners.

BuildinR: Capacity Activity Impact of Activity 
Training module on communicating with parents or diverse Improve parent satisfaction Improve by 5% 
populations, Training developed in collaboration with parents to 
support parent involvement, Provide information on Parent 
Engagement and Educational Programs, Training module on 
parent value and contributions 

Person(s) Delivering Content Person(s) Receiving Content 
Guidance Counselor, Professional Learning Team, Consultant Teachers 

Timeline of Activity 

Calendar Timeframe Time of Day 
First Quarter, Second Quarter Afternoon {3:00prn-6:00pml, Day {ll:00arn-2:00pm), 

Evening (6:00pm-8:00prn), Weekend (9 a.m. - noon) 
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METHOD(S) TO DELIVER CONTENT OF ACTIVITY 

Staff Training 

Communication Tools Coordination with: 
Flyer or Invitation, School or District Website, Email Title II, Part A- Staff Training 

Evidence of Activity Reason for Activity 

Meeting/Training Sign-in Sheets, Copies of Communication Tool 
To improve ties between home and school , To Used, Meeting/Training Agenda 
improve communication between home and school 

Building Capacity to Support Parents' Involvement in School 

8. Shall provide training to teachers, specialized instructional support personnel, principals, and other school leaders,
and other staff, with the assistance of parents in building ties between parents and the school.

Building Capacity Activity Impact of Activity 
Training module on building tie between parents and the school Improve Parent Participation Improve by 5% 

Rates, Improve parent 
involvement program 

Person(s) Delivering Content Person(s) Receiving Content 

Guidance Counselor, Professional Learning Team, Parent Teachers, School Administrators, Other Staff 
Services Team 

Timeline of Activitv 

Calendar Timeframe Time of Day 
First Quarter, Second Quarter Afternoon (3:00pm-6:00pm), Evening (6:00pm-8: 

METHOD(S) TO DELIVER CONTENT OF ACTIVITY 

Staff Training, Online Self-guided Training, Professional Learning Community 

Communication Tools Coordination with: 
Flyer or Invitation, Email Title II, Part A- Staff Training, Title I, Part A- Parent 

Involvement 
Evidence of Activity Reason for Activity 

Meeting/Training Sign-in Sheets, Meeting/Training Agenda To improve ties between home and school 

Building Capacity to Support Parents' Involvement in School 

9. May pay reasonable and necessary expenses associated with local parental involvement activities to enable parents
to participate in school-related meetings and training sessions.

BuildinJ? Capacity Activity Impact of Activity 
Provide other resources that eliminate barriers to greater Improve Parent Participation Improve by 5% 
participation, Provide childcare at activity to eliminate barriers Rates, Improve parent 
to greater participation satisfaction, Improve parent 

involvement program 

Person(s) Delivering Content Person(s) Receiving Content 

Principal All Parents 

Timeline of Activity 

Calendar Timeframe Time of Day 
First Quarter, Third Quarter Evening (6:00pm-8:00pm), Afternoon (3:00pm-6: 

00pm), Weekend (9 a.m. - noon) 

METHOD(S) TO DELIVER CONTENT OF ACTIVITY 

Parent Training, Parent / Teacher Conference 
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Communication Tools Coordination with: 
Campus Display on Marquee, Skylert, Flyer or Invitation, School Title I, Part A· Parent Involvement, Title lll, Part A· 
or District Website ELL, IDEA- Federal ESE 

Evidence of Activity Reason for Activity 
Meeting/Training Agenda, Meeting/Training Sign-in Sheets To increase parent participation at school-level meeti• 

Building Capacity to Support Parents' Involvement in School 
13. May establish a districtwide parent advisory council to provide advice on all matters related to parental
involvement in programs supported under Title I Parent Involvement.

Building Capacity Activity Impact of Activitv 
Provide information on Parent Engagement and Educational Improve knowledge of the Title 

/
Improve by 5% 

Programs I Program 

Person(s) Delivering Content Person(s) Receiving Content 
Director of Federal Programs, Director of Elementary Education, All Stakeholders, Community Members 
Director of Secondary Education, Parent Services Team 

Timeline of Activity 
Calendar Ttmeframe Ttme of Day 

First Quarter, Second Quarter, Third Quarter, Fourth Quarter Evening (6:00pm-8:00pm), Day (11:00am-2:00pm), 
Weekend (9 a.m. - noon) 

METHOD(S} TO DELIVER CONTENT OF ACTIVITY 
Parent Training, School Advisory Council Meeting 

Communication Tools Coordination with: 
Skylert, School or District Website, Flyer or Invitation Title I, Part A- Parent Involvement 

Evidence of Activity Reason for Activity 
Meeting/Training Agenda, Meeting/Training Sign-in Sheets To improve parent relations with the school district 

EVALUATION OF PREVIOUS YEAR'S IMPLEMENTATION 

1. Shall provide assistance to parents of children served to understand State academic standards., 2. Shall provide
assistance to parents of children served to understand State and local assessments., 4. Shall provide assistance to
parents of children served to understand how to monitor child's progress., 5. Shall provide assistance to parents of
children served to understand how to improve their child's achievement.

ACTIVITY NUMBER OF ACTIVITIES NUMBER OF PARTICIPANTS 
Back to school Events 2 500 

ESTABLISHED GOAL ACTUAL OUTCOME(S) 
Shared student progression in regards Parents were informed on the changes in standards and curriculum 
to classwork and assessment data for the school year and how to best help their students at home. 

The faith-based community informed parents on after school 
programs and tutoring services offered at their churches. Research 
has shown that when parents and community join forces, student 
academics is positively affected. 
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- - -

BUILDING CAPACITY ADDRESSED 
1. Shall provide assistance to parents of children served to understand State academic standards., 2. Shall provide
assistance to parents of children served to understand State and local assessments., 5. Shall provide assistance to
parents of children served to understand how to improve their child's achievement.

ACTIVITY NUMBER OF ACTIVITIES NUMBER OF PARTICIPANTS 

Building Ties between home and School 3 300 

ESTABLJSHED GOAL ACTUAL OUTCOME(S) 
Staff participated in parent -communication professional 

Shared student progression in regards to development; This activity including role playing and how to handle 
classwork and assessment data, Shared parent-teacher conferences. When parents and teachers foster 
content specific strategies to increase positive relationships, students benefit from the support of both 
parents' knowledge of standards assessed 

stakeholders. in various core subject areas 

ACTIVITY NUMBER OF ACTIVITIES NUMBER OF PARTICIPANTS 

Parent involvement training 1 100 

ESTABLISHED GOAL ACTUAL OUTCOME(S) 

Shared strategies for working with Staff were trained on a variety of ways to involve parents in their chi I 
children at home; shared awareness 
of standards and how to maximize 
performance 

ACTIVITY NUMBER OF ACTIVITIES NUMBER OF PARTICIPANTS 

Curriculum Expectations 2 50-100

ESTABLISHED GOAL ACTUAL OUTCOME(S) 
Informed parents of school curriculum expectations 

Shared student progression in regards to 
classwork and assessment data, Shared 
content specific strategies to increase 
parents' knowledge of standards assessed 
in various core subject areas 

ACTIVITY - NUMBER OF ACTIVITIES NUMBER OF PARTICIPANTS 

Parent Expo 3 400 

ESTABLISHED GOAL ACTUAL OUTCOME(S} 

Shared strategies for working with Informed parents of student progress 
children at home; shared awareness 
of standards and how to maximize 
performance 

ACTIVITY NUMBER OF ACTIVITIES NUMBER OF PARTICIPANTS 

Parent Partner Program 1 50-100

I ESTABLISHED GOAL ACTUAL OUTCOME($) 

Students will gain assistance from parents which will impact their 
Shared student progression in regards to achievement
classwork and assessment data, Shared 
content specific strategies to increase 
parents' knowledge of standards assessed 
in various core subiect areas 
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ACTIVITY 
,_ NUMBER OF ACTIVITIES NUMBER OF PARTICIPANTS 

Parent Volunteer/Conference 1 50 

ESTABLISHED GOAL ACTUAL OUTCOME(S) 

Shared strategies for working with Parents are made aware of their child's academic progress so that 
children at home; shared awareness they will be able to continuously monitor progress to ensure 
of standards and how to maximize academic success 
performance 

Activities Not Implemented 

none 
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1. Shall provide assistance to parents of children served to understand State academic standards.

2. Shall provide assistance to parents of children served to understand State and local assessments.

3. Shall provide assistance to parents of children served to understand the requirements of Title I.

4. Shall provide assistance to parents of children served to understand how to monitor child's progress.

5. Shall provide assistance to parents of children served to understand how to improve their child's achievement.

6. Shall provide training to teachers, specialized instructional support personnel, principals, other school leaders, and other s·

7. May involve parents in the development of training for teachers, principals, and other educators to improve the effectiven

8. May provide necessary literacy training from funds received under this part if the District has exhausted all other reason ab

9. May pay reasonable and necessary expenses associated with local parental involvement activities to enable parents to par

10. May train parents to enhance the involvement of other parents.

11. May conduct in-home conferences between teachers or other educators, who work directly with participating children,"'

12. May adopt and implement model approaches to improving parental involvement.

13. May establish a districtwide parent advisory council to provide advice on all matters related to parental involvement in p1

14. May develop appropriate roles for community-based organizations and businesses in parent involvement activities.
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English Language Arts Standards 

Florida Standards Assessment- English Language Arts 

i-Ready Diagnostic- English. Language Arts

District Standards Assessment Grades 6-12- English Language Arts

Mathematics Standards

Florida Standards Assessment- Mathematics Grades 3-8

End of Course Exam-Algebra 1

End of Course Exam- Geometry

End of Course Exam- Algebra 2

Science Standards

Florida Standards Assessment- 5th Grade Science

Florida Standards Assessment- 8th Grade Science

End of Course Exam- Biology

Civics Standards

End of Course Exam- Civics

U.S. History Standards

End of Course Exam- US History

Industry Certification Standards

Industry Certification Assessments

Improve Student Behavior*

Understanding the Florida Standards Assessment Student Report

Understanding i-Ready Diagnostic Report

Understanding STAR diagnostic

Understanding Edgenuity Reports

Understanding Report Cards

Technology Instructional Tools

Technology Safety

Parent Teacher Expos

Curriculum nights

Data Chats

College Awareness Night

DLOPI Training

Enhance Parent Resource Center at School

Develop Parent Resource Center at School

School Advisory Council Meetings

Technology Copyright Piracy

Provide Information on the Title I Program

Provide information on Parent Engagement and Educational Programs

Conducting an effective parent/teacher conference

Effective utilization of parent/teacher communication tool(s)*

Training module on parent value and contributions

Training module on communicating with parents or diverse populations

Training module on building tie between parents and the school

Effective relationship building with community-based organizations and businesses

Training developed in collaboration with parents to support parent involvement

Provide childcare at activity to eliminate barriers to greater participation

Provide other resources that eliminate barriers_ to greater participation
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Improve English Language Arts Achievement 

Improve Mathematics Achievement 

Improve Science Achievement 

Improve History Achievement 

Improve Industry Certification rates 

Improve Discipline 

Improve Student Attendance 

Improve Parent Participation Rates 

Improve knowledge of the Title I Program 

Improve parent satisfaction 

Improve parent involvement program 
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Principal 

Assistant Principal 

Guidance Counselor 

Consultant 

Teacher 

School Advisory Council Chair 

Professional Learning Team 

Resource Teacher 

Parent Services Team 

Technology Staff 

Director of Federal Programs 

Director of Exceptional Student Education 

Assessment Coordinator 

Director of Elementary Education 

Director of Secondary Education 

Director of Career and Technical Education 

Parent 

Community Member 

Community Organization 

Business Member 
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All Parents 

Parents of ESE Students 

Parents of ELL Students 

Parents of At-Risk Students 

Professional Learning Team 

Community Members 

Business Member 

Teachers 

Specialized Instructional Support Personnel 

School Administrators 

All Stakeholders 

Other Staff 
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First Quarter 

Second Quarter 

Third Quarter 

Fourth Quarter 

Summer 

Open House 

Page  120  of  588



Morning (7:00am-10:30am) 

Day (11:00am-2:00pm) 

Weekend (9 a.m. -1 p.m) 

Weekend (9 a.m. - noon) 

Summer 

Afternoon (3:00pm-6:00pm) 

Evening (6:00pm-8:00pm) 
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Parent Training 

School Advisory Council Meeting 

Title I Annual Meeting 

Staff Training 

District wide parent training 

Annual Parent Input Training 

Data Chat meetings 

Online Self-guided Training 

Regional or State Conference 

Professional Learning Community 

Parent/ Teacher Conference 

Communication Tool (Detailed in Communication) 
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Newsletter 

Skyward Student Data System 

Facebook 

Campus Display on Marquee 

Skylert 

Flyer or Invitation 

Email 

School or District Website 

Backpack 

District Parent Resource Calendar 

Student School Handbook 
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Title I, Part A· Parent Involvement 

Title I, Part A 

Title l, Part C- Migrant Student Education 

Title l, Part D- Neglected, Delinquent or At-Risk Youth 

Title II, Part A- Staff Training 

Title Ill, Part A- ELL 

Title VI- Rural Education Program 

Title IXHomeless Student Education 

IDEA- Federal ESE 

State and Local ESE 

State Voluntary Pre-K 

Headstart- Federal Pre-K 

Early Learning Coalition 

21st CCLC 

District Technology 

District Positive Behavior Support 

District MTSS Process 

Parent Involvement Resource Center 

Parent developed resource 

All Federal, State and Local resources coordinate to support 

Volunteers 

Community Organization(s} 
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Meeting/Training Agenda 

Purchasing Documents for Meeting/Training 

Meeting/Training Sign-in Sheets 

Copies of Communication Tool Used 

Meeting Minutes 

Meeting/Training Handouts 

Parent/Teacher Conference Completed Forms {Sampling) 
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2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 

SCHOOL NAME: GADSDEN COUNTY HIGH SCHOOL 
I, Tamika Hughes-Leeks, do hereby certify that all facts, figures, and representations 
made in this application are true, correct, and consistent with the statement of 
assurances. Furthermore, all applicable statutes, regulations, and procedures; 
administrative and programmatic requirements; and procedures for fiscal control and 
maintenance of records will be implemented to ensure proper accountability for the 
expenditure of funds on this project. All records necessary to substantiate these 
requirements will be available for review by appropriate state and federal program staff. 
I further certify that all expenditures will be obligated on or after the effective date and 
prior to the termination date of the project. Disbursements will be reported only as 
appropriate to this project, and will not be used for matching funds on this or any special 
project, where prohibited. As the leader of this school, I certify that I will agree to and 
uphold the followin2 assurances. 

ASSURANCES 

• The school will be governed by the statutory definition of parent involvement, and ·will not carry
out programs, activities, and procedures in accordance with the definition outlined in the
Elementary and Secondary Education Act

• The school shall offer parents multiple opportunities lo attend parent meetings to provide input in
decisions relating to the education of their children.

• The school shall involve the parents of children served in Title I, Part A in decisions about how
Title I, Part A funds reserved for parental involvement are spent

frtie[Keedag 
• The school shall convene an annual Title I meeting, at a convenient time for parents, to which all

parents of participating children shall be invited and encouraged to attend.
• The annual Title l meeting shall provide parents with a description and explanation of the

curriculum in use, the academic assessments used to measure student progress, and the
achievement levels of state standards.

• The annual Title I meeting shall provide parents with an understanding of Title land what it can do
for their child.

• The annual Title I meering shall provide parents with an understanding of their rights to know the
qualifications of the staff at the Title I school and their right to be informed if the Tille I staff do not
meet the state definition of qualified or in-field.

• Parents shalJ be informed of their right to participate in the development of the Parent and Family
Engagement Plan (PFEP), the Title I schoolwide plan, and the School Improvement plans (SIP).

• Parents shall be infonned about the school accountability grade and that of the district.
• Parents shall be informed about how the school plans to improve their accountability grade so that

all students reach grade-level proficiency.

fm:t.ntau�lemi1Y E.aau.wmt.F/tm tPHFl 
• The school will jointly develop with, and distribute to, parents and family members of

pa1iicipating children, a written PFEP, agreed upon by such parents, that shall describe the means
for carrying on the requirements of parent involvement- Section 1116(b)(l ).

• Parents shall be given an opportunity to review the previous year's PFEP annually.

1 
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• If the PFEP does not meet parent needs, the parents shall be given an opportunity for input into
changes of the PFEP.

• The PFEP shall be updated periodically to meet the changing needs of the parents and the school
• The PFEP shall include strategies for parents to understand the State Standards, the State

Assessment, and how to monitor their child's progress and work.
• The PFEP shall provide training and resources to help parents work with their children at home to

improve their academic achievement.
• The PFEP shall provide strategies for educating teachers, support personnel, and school leaders to

better assist parents, communicate more effectively with parents, and value the contributions of

parents - working with them as equal partners and encouraging them to fully participate in the

education of their children.
• The PFEP shall provide strategies to build ties between parents and the school.
• The PFEP shall, to the extent possible, plan to coordinate and integrate parent involvement of all

Federal, State, and local programs.
• The PFEP shall include parents of all subgroups (English Language Learners EL; Exceptional

Student Education ESE; Migrant; Homeless; and Neglected/Delinquent) and provide them with the
same information and opportunities in a language and manner that is practicable so they can
understand it. 

• The PFEP shall be distributed to parents and the community in an understandable and uniform

format and to the extent practicable, in a language that parents can understand.
• The PFEP may provide literacy training for parents with the set aside allocation.
• The PFEP may pay reasonable expenses necessary to remove barriers of child care to enable

parents to participate in school-related meetings and trainings.

�chooi-i«cfnl Cq,mpad 
• The school shall jointly develop a school-parent compact annually that outlines how parents, the

entire school staff, and students will share responsibility for improved student academic
achievement.

• The compact shall include the means by which the school and parents will build and develop a

partnership to help children achieve academic standards.
• The compact shall describe the school's responsibility to provide high-quality curriculum and

instruction to enable children to meet the Standards.
• The compact shall describe the ways in which each parent is responsible for supporting their

child's learning.
• The compact shall offer parents an opportunity to volunteer in their child's classroom.
• The compact shall offer parents reasonable access to staff and the classroom.
• The compact shall spell out how parents can participate in decisions relating to their child's

education and their responsibility to monitor the positive use of their child's extracurricular time.
• The compact shall address the importance of regular two-way communication between teachers

and parents on an ongoing basis.
• For elementary students, the compact must include how the school will discuss the compact with

the parent as it dates to the child's achievement. This must be done annually.
• The compact 11 add ss providing frequent reports to parents on children's progress. 

�✓ �� ,.,_ 
-

O!hwJIJ.� 
Signature of Principal Date 
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MISSION STATEMENT 

Gadsden County High School, in partnership with community stakeholders, will provide world 
class customer service, a safe environment and positive school culture. The core curriculum 
will be diverse, standards aligned and relevant, considering the various learning styles of all 
students. 

INVOLVEMENT OF PARENTS 
Explain how the school will involve all parents in lll1 ongoing and timely manner in the planning, review and 
improve111ent of Title I and how all parents will be involved in decisions abolll how parent involvemenl money 
will be used to suooort this PFEP. 

Gadsden County High School believes in involving parents in all aspects of its Title I 
programming; therefore, our school will encourage parents to become active members of our 
School Advisory Council (SAC). More than 50 percent of the members of the SAC are 
required to be parent (non-employee) representatives. The SAC is responsible for developing, 
implementing, and evaluating the school level plans, including the School Improvement Plan 
(SIP) and Parent and Family Engagement Plan (PFEP). Therefore, parents will be provided 
opportunities to give input in the development and decision-making process of all Title I 
activities related to the school. An annual evaluation will be conducted using surveys 
completed by stakeholders. The results will be analyzed to evaluate the effectiveness of the 
school's parent involvement program. Parents may request additional support either directly 
through their child's teacher or grade level administrator. A parent may also request support 
during regularly scheduled SAC or PTA meetings. 

ACCESSIBILITY 
Explain how the school will provide opportunities for all pRrents to participate in parent involvement activities, 
how the school will share information relaud to the school H'ith parents, and how the school will provide all 
information in an understandable language. Include all subgroups: ESE, EL, Homelns, Migrant, Foster, 
Nef!lected/Delinauent. 

Gadsden County High School will make the Parent and Family Engagement Plan (PFEP) 
available to parents in all languages represented at the school site on the school's website. A 
hard copy of the PFEP will be housed in the "Parent Station" located in the front office and 
will be copied upon parent request. Written communication may be requested to be translated 
in languages other than English. Upon parent request, a translator will be made available at 
parent meetings and in the school office to provide translation services to ensure that parents 
are able to fully participate in parent meetings. American Sign Language (ASL) translation 
services will also be made available upon parent request. 

I. What is your overall strategy for Parent Involvement in Student Achievement?

Include items from the assurances above that must be addressed in the PFEP. 

How will you build parent capacity? 
We provide parents of scholars in grades 9-11 with quarterly workshops in person and virtually 
to discuss best practices, strategies for support in the home environment, review of schoolwide 
strateg_ies and individual student data. 

What is the Activitv or strate¥r 1·ou will be usinl!? 
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College and career-readiness workshops provided by community partners. Exploration 
workshops introducing in-district, career-technical programming. Family planning and 
academic advisement workshops nrovided b\' our student services team. 

How will rou deliver the activitvlstratel!l•? 
Workshops will be presented face-to-face and recorded to provide access for families in the 
future. 

What is the timeframe for when the activity/strategy will he implemented? 
(i.e., annualfr quarter/�•. each seme.fter. monthfr, etc.} 

Workshops wilJ be presented Quarterlv. 

Who will he facilitatine or imolementin£ the strateev/activin•? 
Workshops will be facilitated by our FSU and FAMU Trio Program partners, the GTC and 
GCHS CTE staff and our GCHS Scholar Services team members. 

What group will be receivin� the content of the strate1nvactivity? 
These workshons will be tailored to GCHS families and scholars. 

How are vou eoinJ! to let parents know that the activin• is that is available to them? 
We are communicating through FOCUS, by email and telephone. We will also post 
information on the school website and social media platforms. Families will also receive Title 
I newsletters bv traditional mail outs on a quarterlv basis. 

Who are you ,win£ to coordinate with to offer the activi/Jl or implement the stratel!l•? 

Our Title I Coordinator, Erin Shields will work with our cadre of facilitators to implement our 
strategic plans and prog:ramming. 

Whv are J'ou offering this activitvlstrateYr? 
These activities will increase the level of understanding regarding graduation requirements, 
accelerated and post-secondary pathways and opportunities for hands-on, internship 
onnortunities. 

What is the imoact l•ou hope to achieve? 
Increase the percentage of students with acceleration, industry certification and 
dual-enrollment course completions as prescribed in our school improvement plan. 

How will rou document that the activity haooened? 
Families will complete the sign-in process at each session and complete a Title I survey. 
Families who "attend" the post-recording session will have the opportunity to sign virtually 
throueh a data form. 
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2. How are you going to provide parents with an understanding of the requirements of

Title I and their rights under Title I?

lnr:lude items from the assurances above that must be addressed in the PFEP. 

Parents will receive critical information regarding their rights and requirements identified 
through Title I within written correspondence in our Quarter 1-4 newsletter and mailouts. 
They will also receive notifications through the FOCUS Parent Portal, school website and in 
hard copy at school events and the Title I Parent Station. Review of all guiding documents 
will be addressed durinl! our auarterlv familv workshops also. 

How will l•ou build oarent caoacitv? 
Training and empowennent of our School Advisory Council and Parent Involvement 
Committee to provide information sessions are each of our parent meetings that will be 
integral to increasine parental cai,acitv. 

What is the Activitv or strateE!l' rou will be usin.l!? 
Parents will receive continual written communication of critical tenets of the Title 
requirements and rights. Additionally, parents will be able to attend mini-sessions facilitated 
by parent leaders within the school on a quarterly basis. Activate our Journalism program to 
capture positive and productive coverage of schoolwide and individual successes. 

How will rou deliver the activit)vstraten•? 
The workshops will be presented during Title I Quai1erly meetings through fonnalized 
presentation accompanied bv handouts. 

What is the tinieframe for when the activity/strategy will be implemented? 
fie., annual[),, quarterlt, each semestl!r, monthfr. etc.) 

The related workshops will be convened on a Quarterly basis in October 2024, January 2025, 
March 2025 and Mav 2025. 

Who will be facilitatinfl or imolementing the strateevlactivio,? 
The school administration team inclusive of the principal, assistant principals, registration and 
intake teams will implement the Parents Right to Know initiative regarding Title I. 

What 2roup will be receivinl! the content of the stratee-vlactivirv? 

Parents and guardians of current scholars at Gadsden County High School will receive 
information and training at the Title I Annual meeting, the Mid-Year State of the School 
workshop and the End of the Year Title l Family First workshop. 

How are rou 2oin2 to let parents know that the activi11• is available to them? 
Ms. Andreka Bunion, Registrar and Family Community Liaison and Ms. Cleanita Wiggins, 
Assistant Principal will prepare communication to the families by US mail, email, parent 
portal and postin�s on the school website and social media platforms. 

Who are vou !!oin2 to coordinate with to offer the activi/J• or implement the stratef!l•? 
Our Title I Coordinator, Erin Shields will work with our cadre of facilitators to implement our 
strateric plans and nrogrammin.e. 

Whr are rou offering this activin,fstrateYV? 
The goal is to improve family engagement in suppmi of our school goals. 

What is the imDact 1,ou hooe to achieve? 
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It is our intention to increase family awareness about educational services and systems. This 
awareness will aid students and families in conneclinc to available services. 

How will J'OU document that the activity hanoened? 
Families will complete the sign-in process at each session and complete a Title I survey. 
Families who "attend" the post-recording session will have the opportunity to sign virtually 
through a data form. 

3. How will you pro••ide parents with an understanding of the state and local

assessments you will be using and the schooVdistrict report card?

Include items from the assurances above that must be addressed in the PFEP. 

Student orientation and onen house. 
How wi/l 1•ou build parent canacin•? 

Parents will be able to attend district-sponsored Expo Night and present parents with 
assessment infonnation and data. Parents will also have the opportunity to participate in 
graduation data chats with school counselors. 

What is the Activirr or strate1n• ••ou will be usinf!? 
Families will receive an overview regarding state and district assessments and the impact on 
graduation and collelle-readiness. 

How will vou deliver the activill'lstratePJ•? 
A workshop addressing state and district assessments will be presented. Additionally, families 
will learn about national assessment registration, waivers and scheduled school day and 
Saturdav assessments. 

What is the time frame for when the activity/strategy will be implemented? 
(i.e .. annualll•, ouarterfr. each semester. monthfr. etc.J 

Quarterl\' for students and twice a vear for parents. 
Who will be facilitatinJ! or imolementinl! the strateev/activitv? 

School-based Leadership Team inclusive of the testing coordinator, guidance counselors, 
administrative team and reading and mathematics coaches. 

What f!roun will be receivinl! the content of the strate¥1•/actfrirv? 
Families (parents, guardians and students) 

How are 1•ou swine to let oarents know that the activitv is that is available to them? 
Ms. Andreka Bunion, Registrar and Family Community Liaison and Ms. Cleanita Wiggins, 
Assistant Principal will prepare communication to the families by US mail, email, parent 
portal and postings on the school website and social media platforms. 

Who are rou J!Oinl! to coordinate with to offer the activirv or implement the stratef!I:? 
Our Testing Coordinator, Erin Shields will work with our cadre of facilitators to implement 
our stratecic �,lans for test nreoaration and pro2ress monitorinl!. .. 

Wh1• are 1·ou offerin,: this activioVstratel!v? 
To increase an understanding of the state and federal assessment requirements and tips and 
stratel!ies to help students improve. 
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What is the imoact vou hope to achieve? 
Increased success on state and federal assessments and imnroved eraduation readiness. 

How will rou document that the activity haooened? 

Families will complete the sign-in process at each session and complete a Title I survey. 
Families who "attend" the post-recording session will have the opportunity to sign virtually 
throueh a data fom1. Additionallv, meetin1t handouts and a2endas will be provided. 

4. How will you provide parents with an understanding of the State Standards and the

curriculum you will be using?

Indude items from the assurances above that must be addressed in the PFEP. 
Parents will be provided quarterly highlights and critical information regarding state standards, 
assessments and curriculum. Additionally, at orientation and open house counselors will 
provide !!Tade-level specific brochures includinR eraduation requirements. 

How will pou build oarent caoacit1•? 

At Quarterly Family FIT and LIT Nights 

What is the Activin• or strateJ?.r rou will be usinl!? 
Review this infonnation through multiple methods of communication. This includes 
cohort-level parent meetings quarterly ( grades 9-11 land monthh' for 12th grade. 

How will 1·ou deliver the activit,,Jstratef.JlJ? 
WICOR Strategies will be used to acclimate parents to BEST standards with high emphasis on 
literacv and FAST assessment alignment on a quarterlv basis. 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e .. annuallv, quarterly, each semester, monthfr etc.) 

Ouarterlv for families with 9th-11th f!raders and monthh for families with 12th graders. 
Who will be {acilitatin,z or imp/ementin2 the strate2v/activi1J·? 

Class sponsors, core-content department chairpersons, and guidance counselors. 

What !lroun will be receivinl! the content of the stratel!v/activirr? 

Families (students, parents, guardians) 

How are ,,ou f!Oinl! to let oarents know that the activio• is that is available to them? 
We are communicating through FOCUS, by email and telephone. We will also post 
information on the school website and social media platforms. Families will also receive Title 
I newsletters bv traditional mail outs on a auarterh basis. 

Who are 1·ou goin.e to coordinate with to offer the activit,• or imnlement the strate!!l'? 
Our Title I Coordinator, Erin Shields and Reading Coach, Ms. Lightfoot will work with our 
cadre of facilitators to implement our strategic plans for test preparation and progress 
monitorin1t. 

Whr are rou offerine this activitrlstratePV? 
To increase an understanding of the state and federal assessment requirements and tips and 
stratedes to help students imnrove. 

What is the imnact 1·ou hone to achieve? 
Increased success on state and federal assessments and improved 1?raduation readiness. 
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How will 11ou document that the activity happened? 

Families will complete the sign-in process at each session and complete a Tjtle I survey. 
Families who "attend" the post-recording session will have the opportunity to sign virtually 
throu12h a data form. Additionallv. meeting handouts and a2endas will be rirovided. 

5. How will you provide parents with an understanding about how to help their

children at home a11d how to improve academically?

Include items from the assurances above that must be addressed in the PFEP. 

Families will receive interactive training on ways parents can progress monitoring students 
usinl? FOCUS, TIDE and other tangible tools. 

How will 1•ou build narent canacio•? 

Progress-monitorinl! 1rainine. and quarterlv follow-uo. 
What is the Activirv or stratef!r pou will be using? 

Graduation check and promotion check, GPA calculation, college-readiness assessments, 
financial aid sunrort. 

How will 1•ou deliver the activinfstrate1rr? 

Families will receive a rubric. powemoint. and presentation. 
What is the timeframe for when the activity/strategy will be implemented? 

(i.e., annualfr, quarterfr each semester. month/ii, etc.J 

Even· quarter. 
Who will be facilitatine or imo/ementinl! the strateev/activio1? 

Counselors and administrators. 
What J!roup will be receivin2 the content of the stratee1,factivi1J•? 

Families (students, parents and uuardians) 
How are ,•ou 2oin2 to let »arents know that the activitl' is that is available to them? 

Email, phone, mailouts, social media, and FOCUS. 

Who are rou 2oine to coordinate with to offer the activitv or implement the strate�v? 
To help students and parents have the tools necessary to understand GPA requirements. 

Wh1• are 1·ou offerinl! this activit,o/strateI!V? 
To heln students and narents have the tools necessarv to understand GPA reuuirements. 

What is the impact 11ou hope to achieve? 
Increase student GPAs. 

How will vou document that the activity haooened? 

Families will complete the sign-in process at each session and complete a Title I survey. 
Families who "attend" the post-recording session will have the opportunity to sign virtually 
through a data fonn. Additionally, meeting handouts and ag·endas will be provided. 
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6. How will you provide assistance to parents in understanding how to monitor their

child's progress?

Include items from the assurances above that must be addressed in the PFEP. 

FOCUS trainine for families (students parents and �uardiansJ. 
How will vou build parent capacin·? 

Semester progress monitorin� training (August. Januarv and Mav) 
What is the Activitv or strateflv 11ou will he usimz? 

Provide interactive trainin!! and exoloration on FOCUS Parent Porta1. 
How will }'OU deliver the activitvlstrate2►•? 

Parents will be set-up with access to FOCUS and receive step-by-step, fundamental use 
traininu. 

What is the timeframe for when the activity/strategy will he implemented? 
(i.e., annualfr, ouarter/r. each semester monthfr, etc.J 

Presented face to face annuallv and recorded and uploaded to the website for unlimited access. 
Who will be faci/itatinI! or imnlementin2 the stratel!li/activin·? 

Ms. Bunion. the Familv-Community Liaison will supr,ort this effort. 
What xroup will be receivin.c. the content of the strate1!vlactivity? 

Families (students, parents and guardians) 
How are J•ou J!oinl! to let parents know that the activirs is available to them? 

All modalities of communication (phone, email, mailout and FOCUS). 

Who are sou l!Oin2 to coordinate with to offer the activiry or implement the strateITT:? 
Ms. Bunion and Ms. Shields. 

W/11• are J•ou offerinl! this activitJ'lstrate1n•? 

Parents. 
What is the impact 1·ou hope to achieve? 

Parents will track and monitor their students' grades to increase promotion at the end of each 
vear. 

How will 11ou document that the activity hQ,fJoened? 

Families will complete the sign-in process at each session and complete a Title I survey. 
Families who "attend" the post-recording session will have the opportunity to sign virtually 
through a data form. Additionally, meeting handouts and agendas wi11 be provided. 

7. How will you provide teachers and staff with training to understand of the value

parents can bring to the school?

lnc:lude items from the assurances above that must be addressed in the PFEP. 

Provide professional development opportunities at Administrative PLCs. Complete a book 
studv usin2 the text "More Than Carrots and Peas" for our school-based leadership team. 

How will vou build oarent capacity? 
. Parent capacity will increase with bet 

What is the Activifl• or stratePl.' ,,ou will be usinJ!? 
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Providing training and implementation support for instructional staff regarding creating 
connections to families. Training topics include classroom interventions, usage of FOCUS 
Parent Portal, effective communication, progress monitoring and safety. 

How wil/ 1•ou deliver the activin•lstrate!!v? 
Workshops will be presented face-to-face and recorded to provide access for further review. 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e. annuallv auarterll\ each semester, monthll• etc.) 

Professional develonment will be Provided on a monthlv basis. 

Who will be facilitatinl! or imp/ementinl! the stratet!V/activiry? 
Professional development will be facilitated by district staff, administration, and members of 
the school-based leadership team (SBLT). 

What !!rouo will be receiving the content of the stratef!v/activitv? 
School staff will participate in the professional development and implementation of the school 
plans. 

How are vou ,win!! to let parents know that the activitv is that is available to them? 
School staff will increase communication with families. This includes FOCUS, email, phone 
calls. mailouts, social media and other methods. 

Who are rou l!Oint! to coordinate with to offer the activitv or implement the stratef!l•? 
The school administrative team will coordinate the implementation of this nrogrammine. 

Whr are 1•ou offerin� this activitir/stratecrtJ? 
These activities will increase partnered support of students through increased parent 
engagement. Additionally, these activities will support teacher preparation, growth and 
develorment and retention of school staf£ 

What is the imoact vou hone to achieve? 
Increase student success through the develonment and retention of school staff. 

How will you document that the activity haooened? 
Documentation will include presentation documents, meeting handouts, sign-in sheets, 
agendas, and completed surveys. 

8. How will you and your staff reach out and communicate with/work with parents as

equal partners to build ties between home and school?

Include items from the assurances above that must be addressed in the PFEP. 

School staff will communicate through FOCUS, by email and telephone. Face-to-face and 
virtual meetings will be available durinc extended school hours. We will also oost information 

How will l•ou build parent capacin1? 

10 

Page  135  of  588



on the school website and social media platforms. Families will also receive Title I 
newsletters b\' traditional mail outs on a quarterlv basis. 
The increased use of graduation data chats and alternate or extended meeting times. 

What is the Activitv or stratel!l' vou will be usine? 
Provide an extension of missed Google classrooms, links, and FOCUS to communicate to 
parents and guardians to ensure partnered expectations. 

How will you deliver the activitvlstratel.!V? 
School staff will communicate through FOCUS, by email and telephone. Face-to-face and 
virtual meetings will be available during extended school hours. 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e. annually, quarterfr, each semester monthfr etc.) 

These activities will be implemented on a quarterly basis. 

Who will be facilitatinl! or imp/ementinl! the strater!vlactivitl'? 
The school-based leadership team will implement this strategy. 

What J!rouo will be receivin2 the content of the stratee-i!activitv? 

Parents and guardians will receive the content from this strategy. 

How are vou eoine to let oarents know that the activitr is that is available to them? 
School staffvi'ill increase communication with families. This includes FOCUS, email, phone 
calls. mail outs. social media and other methods. 

Who are vou l!OinJ! to coordinate with to offer the activitl' or imolement the stratetn.•? 
The administrative team will coordinate this effort. 

Whr are J1ou offerinf! this activitv/stratet>1•? 
This activity is being offered to increase academic success in the classroom as represented by 
GPA, course completion, attendance and disciplinary action. 

What is the imoact 11ou hope to achieve? 
We expect improvement in meeting on-track progress monitoring. 

How will rou document that the activitr haooened? 

FOCUS communication logs, Google Meeting notifications and/or recordings, and sign-in 
sheets. 
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9. What other evidence-based strategies/activities will you be providing to parents to

improve their ability to be a full-support partner to their child at home?

Include items from the assurances above that must be addressed in the PFEP. 

College and career-readiness workshop will be provided for families to determine 

How will vou build parent canacitJ•? 
Send e]ectronic communication to our parents that include testing dates, strategies and ways to 
encourage students. 

What is the Activitv or stratePi: vou will be usinK? 

Communication will be distributed bv email. phone, website and FOCUS. 
How will vou deliver the activint/stratef!l'? 

FOCUS, Skvlert email and more. 
What is the timeframe for when the activity/strategy will be implemented? 

(i.e .. annualfo quarterlv, each semester. month/v, etc.) 

Monthlv 
Who will be facilitatine or imolementine the stratePV/activitv? 

Guidance counselors and Curriculum Asst. Principal 
What group will be receivinR the content o[the stratetni/activitv? 

Parents and guardians wiIJ receive the content from this strate}!v. 
Who are J'OU eoine to coordinate with to offer the activitv or imolement the strateITT1? 

Ms. Erin Fields, our Title I Coordinator will work with our cadre of facilitators to implement 
our strategic plans and progranuninl!. 

Wht• are vou offerinu this activitvlstrateev? 
To increase parent involvement, J?raduation rates and on-time promotion. 

What is the impact ••ou hone to achieve? 
This activity is being offered to increase academic success in the classroom as represented by 
GPA, course completion, attendance and disciplinary action. 

How will 11ou document that the activitv haooened? 
FOCUS communication logs, Google Meeting notifications and/or recordings, and sign-in 
sheets. 

10. What did you say you were going to do last year in your PFEP to help parents?

Review the activities you said you 1t•ere going to do in last year's PFEP. 
List all activities senaratef r 

Semester parent nights and monthly parent meetings. 

What was the ActivilJ.•? 

Semester parent nights (Data chats) and Open House Title I meetings, monthly parent 
meetings (testine, Literacv Ni�ht. FAFSA Ni.eht. 

How often did 1•ou offer it? 

Monthly/Semester 

How man,, parents and/or staff narticioated? 
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What was the !!oaf of the activitv? 

Increase parent understanding of assessment and graduation requirements that would assist 
students in 4-Yr. on-time 2raduation. 

What outcomes did 1•ou see as a result of the activirv? 

More parents were aware of the requirements to assist their students in achieving their 
Jlraduation eoals. 

11. What did you say you were going to do last year in your PFEP to help parents?

Review the actiltities you said you were going to do in last year's PFEP. 
List all activities sevaratefr 

See responses provided for Question 10. 

What was the Activitv? 

How often did vou offer it? 

How manv parents and/or staffoarticioated? 

What was the goal of the activitv? 

What outcomes did rou see as a result of the activitr? 
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12. What did you say you were going to do last year in your PFEP to help parents?

Review the activities you said you were going to do in last year's PFEP. 
List all activities separatelr 

See responses provided in Question 10. 

What was the Activity? 

How often did rou offer it? 

How man I-' oarents and/or staff oarticioated? 

What was the Roal of the activir,•? 

What outcomes did ••ou see as a result of the activitr? 

13. What did you say you were going to do last year in your PFEP to help parents?

Review the activities you said you were going to do in last year's PFEP. 
List all "cdvities separate/1• 

See responses provided to Ouestion 10. 

What was the Activil],? 

Monlhlv. quarterlv and semester meetings. 

How often did �•ou offer it? 

Ranf!e of two to ten meetings oer vear. 

How mam• oarents and/or staff oarticioated? 
Participation ranged from 10-40 families per event. 

What was the e-oa/ of the activin·? 
An average of 100 families per event. 

What outcomes did rou see as a result of the activi,v? 
Maintenance of our graduation rate, limited progression on ELA/Reading and Mathematics 
assessments. 
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Possible People who can facilitate activities: 
• Principal
• Assistant principal
• Guidance counselor
• Consultant
• Teacher
• SAC
• Professional Leaming Team
• Parent Services Team
• Technology Staff
• Federal Programs Staff
• ESE Staff
• EL/Migrant Staff
• Assessment Staff
• Technology Staff
• Elementary Education Staff
• Secondary Education Staff
• CTE Education Staff
• Parents
• Community/Business Members

Possible communication tools: 
• Newsletter
• Skyward
• Parent Portal
• Skylert
• Facebook
• School Marquee
• Flyers
• Invitations
• Email
• District or school website
• Backpack
• School/parent handbook

Possible documentation: 
• Agenda
• Presentation documents
• Presentation recordings
• Sign-in sheets
• Skylert reports
• Meeting minutes
• Meeting handouts
• Completed surveys

Possible Capacity Activity: 
• ELA training

• Math training
• Science training
• Social Studies training
• Standards training
• Literacy workshops
• Assessment training
• Intervention training
• End of Course prep
• Industry Standards
• CTE training
• Report Card training
• Behavior training
• SEL training
• PBIS training
• Data Chats
• Curriculum nights
• Parent Expos
• College Awareness
• DLOPI

• Resource Center
• SAC training
• Parent Portal training
• Title I training
• Training on values
• Training on communication
• Training on relationships
• Training n collaboration
• Technology training
• Safety training
• Credit recovery training
• Health/nutrition training
• Drug/opioid training
• Physical fitness training
• Research training
• Copyright training
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2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 

SCHOOL NAME: Gadsden Elementary Magnet School 
I, Allyson Davis, do hereby certify that all facts, figures, and representations made in this 
application are true, correct, and consistent with the statement of assurances. 
Furthermore, all applicable statutes, regulations, and procedures; administrative and 
programmatic requirements; and procedures for fiscal control and maintenance of 
records will be implemented to ensure proper accountability for the expenditure of funds 
on this project. All records necessary to substantiate these requirements will be available 
for review by appropriate state and federal program staff. I further certify that all 
expenditures will be obligated on or after the effective date and prior to the termination 
date of the project. Disbursements will be reported only as appropriate to this project, 
and will not be used for matching funds on this or any special project, where prohibited. 
As the leader of this school, I certify that I will agree to and uphold the following 
assurances. 

ASSLIR NCE' 
• The school will be governed by the statutory definition of parent involvement, and will not carry

out programs, activities, and procedures in accordance with the definition outlined in the
Elementary and Secondary Education Act

• The school shall offer parents multiple opportunities to attend parent meetings to provide input in
decisions relating to the education of their children.

• The school shall involve the parents of children served in Title I, Part A in decisions about how
Title I, Part A funds reserved for parental involvement are spent

-
• The school shall convene an annual Title I meeting, at a convenient time for parents, to which all

parents of participating children shall be invited and encouraged to attend.
• The annual Title I meeting shall provide parents with a description and explanation of the

curriculum in use, the academic assessments used to measure student progress, and the
achievement levels of state standards.

• The annual Title I meeting shall provide parents with an understanding of Title I and what it can do
for their child.

• The annual Title I meeting shall provide parents with an understanding of their rights to know the
qualifications of the staff at the Title I school and their right to be informed if the Title I staff do
not meet the state definition of qualified or in-field.

• Parents shall be informed of their right to participate in the development of the Parent and Family
Engagement Plan (PFEP), the Title I school wide plan, and the School Improvement plans (SIP).

• Parents shall be informed about the school accountability grade and that of the district.
• Parents shall be informed about how the school plans to improve their accountability grade so that

all students reach grade-level proficiency.

• The school will jointly develop with, and distribute to, parents and family members of
participating children, a written PFEP, agreed upon by such parents, that shall describe the means
for carrying on the requirements of parent involvement-Section 1 I 16(b)(l).

• Parents shall be given an opportunity to review the previous year's PFEP annually.
• If the PFEP does not meet parent needs, the parents shall be given an opportunity for input into

changes of the PFEP.
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r-;-• The PFEP shall be updated periodically to meet the changing needs of the parents and the school.
The PFEP shall include strategies for parents to understand the State Standards, the State 
Assessment, and how to monitor their child's progress and work. • The PFEP shall provide training and resources to help parents work with their children at home to
improve their academic achievement. • The PFEP shall provide strategies for educating teachers, support personnel, and school leaders to
better assist parents, communicate more effectively with parents, and value the contributions of
parents - working with them as equal partners and encouraging them to fully participate in the
education of their children. • The PFEP shall provide strategies to build ties between parents and the school. • The PFEP shall, to the extent possible, plan to coordinate and integrate parent involvement of allFederal, State, and local programs. • The PFEP shall include parents of all subgroups (English Language Learners EL; Exceptional 
Student Education ESE; Migrant; Homeless; and Neglected/Delinquent) and provide them with the
same information and opportunities in a language and manner that is practicable so they canunderstand it. • The PFEP shall be distributed to parents and the community in an understandable and uniform
format and to the extent practicable, in a language that parents can understand. • The PFEP may provide literacy training for parents with the set aside allocation. • The PFEP may pay reasonable expenses necessary to remove barriers of child-care to enableparents to participate in school-related meetings and trainings. 

• The school shall jointly develop a school-parent compact annually that outlines how parents, theentire school staff, and students will share responsibility for improved student academic 
achievement. • The compact shall include the means by which the school and parents will build and develop a
partnership to help children achieve academic standards. 

• The compact shall describe the school's responsibility to provide high-quality curriculum and
instruction to enable children to meet the Standards. • The compact shall describe the ways in which each parent is responsible for supporting theirchild's learning. 

• The compact shall offer parents an opportunity to volunteer in their child's classroom.• The compact shall offer parents reasonable access to staff and the classroom. • The compact shall spell out how parents can participate in decisions relating to their child's education and their responsibility to monitor the positive use of their child's extracurricular time.
• The compact shall address the importance of regular two-way communication between teachers

and parents on an ongoing basis. 
• For elementary students, the compact must include how the school will discuss the compact with

the parent as it relates to the child's achievement. This must be done annually. 
• The compact shall address providing frequent reports to parents on children's progress.

��-
Date 

--------
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i. 

MISSIO� STATEMENT- -- �- ·� � -:,....._;_.;.. :.. - . - - -It is the mission of Gadsden Elementary Magnet School to provide educational excellence in 
every c1assroom, for every student, every day. 

ARENT� 
in hm1· 1t st! m 11i inYo•llt' 11/1 puren1. i . , 11ilri· und tilneh· 111111,ner in tilt' p1ll1Uling. ani 

i,,,r l"t 11en • oJ Tit!, I and hm1· 11/1 arent� ff•i h i rv, _.,,ed ;,. deci'lion�· about how parent in-,nlllemem mont!J 
ti•ifl Ot' !'' ' J I lnt)TI tlli'i 'rt .. 
Gadsden Elementary Magnet School (GEMS) will engage parents in the development and 
evaluation of the school's Title I program in a timely manner. This will be accomplished 
through a collaborative effort of participants who represent the school community in the 
decisions about how funds will be used to support the Parent, Family & Engagement Plan. 
The school will employ the following strategies to accomplish this goal: 
-Invite parents and community members to attend School Advisory Council (SAC) meetings &
participate in volunteer initiatives 
- Hold an annual meeting for families to explain the Title I program and the rights of parents
- Schedule parent meetings at varying times to accommodate parent schedules

1 - Provide materials and training to help parents support their child's learning at home. These 
activities 
include open house, conferences, family events, and meetings where assessment data, 

activities, and 
standards are shared 

- Communicate with parents via Google Classroom, Class Dojo, email, website, backpack mail,
flyers, 

I social media & Skylert 
- Communicate in English & Spanish
-Conduct an annual evaluation of the content and effectiveness of the parent and family

1 engagement plan 

L 

-- - - ·-

CCESSIBILm' 

Explain hoH• th11 �lwol ,,.,;JI prtwide oppvrtunuie� ft1r all purentr. in participate in parent invo/1:ement activities, 
h,,,.. the scliool will slu1re inf ormlltinn re/111.t!d t11 tile ,,;c/wol H•iJh parents. 11nd hoH' the school will provide all 
inft1nnarion in an 11nderstandable language. Include all s11bgro11ps: ESE, EL, Homeless. 1Uigrant. Fosier, 
•V.�.Flt(CU'tF!h,/in,,11.:nr.. _ . _ _ _ _ ---- _ _ . In an effort to provide opportunities for all parents to participate in parent involvement 
activities, GEMS will coordinate and integrate parent and family engagement strategies with 
other Federal, State, and local programs. 
Head Start, Voluntary Pre-K, Title I, Part C, ESOL 
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-------

J. What is your overall strategy for Parent Involvement in Student Achievement?__ _ _ _ Inc[ude itemsft_om t�� �s,�ranc�� !]hove 1-hat, must __ � _'!. addressed in the PFE:'it�---- _ . ' In an effort to involve parents in the overaH progression of student achievement, we will • implement strategies that engage families and lead to student success. Examples include butare not limited to monthly data notifications that outline skills and provide examples of howI they'll be assessed. An outline of student penormance will also be provided to families to keep them aware of student perfonnance. 
,__ __ _ __ _ How will vou !JJ!!/!_pare'!! C.':'l!!!.£it)'? _ _ _ __ __ . ' At GEMS, we recognize the importance of building a strong connection with our families. To l ensure this takes place, we will utilize the following strategies: 
Provide after-school activities that extend learning initiatives. Establish a portal that provides a connection to additional school resources Encourage opportunities for families to volunteer 

I Provide trainings/workshops to familiarize families with the B.E.S.T standardsInclude parents on school committees that are directly aligned with student achievement Maintain open lines of positive communication 
r _ _ _ -- _ What is the Actil!_l},' '!! strategy f!!!! will be�i11g?-=:__ = -= � _ 
I Implement a parent- engagement program designed to discuss parent concerns, plan activities 
I for parents & teachers, and provide resources for parents to use at home.
�--- - - ------

------- _ . How wi!L+-'OU ,!(!liver th�. ac'ljy_f!lY�tJ'Jl:fe1n,r Quarterly parent meetings, Title I Annual Meeting, School Advisory Council Meeting & Parent / Teacher Conferences 
What is the timeframe for when the activity/strategy will be implemented? (i.��n11ualfr

.__ 
'JUDrtul\\ eac� semester, 11101'.!!lfi'

!.-
_etc,J _ 

The activity wil1 be implemen�ed qu�erly.. _ _ ____ _ 
"!fho w!JJ 1!!if_acilitati1!JL or implementing the strat5!gy(__a�ti_!l!;JJ The instructional Leadership Team will be responsible for implementing the strategy. 

What will be receiv.!E_g the content of the strategylactivi�J 

1 How ���_l'O�ing to_/et arents ff:now that the_�ctiyi!J• is that is ava�lable to them?Parents will be notified via Facebook, backpack mail, Skylert, Class DoJo & Google Classroom. 
4 
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---- - - ·-�- ·- - - -· - - - - ·-----· ----- -_ J}'!i_!]_.!!�e ,VO!!_ g(!i�g '!!! £._oordi�a�� with to oj[e! t_�e acti,!i�_r ?".'pie��'-'!. th!_slral'!S.I'!...
/ The instructional staff �- __ ·-- Why are you o�,:i!!J{!b_�s activin'i�ategy? �To improve the overall Reading perfonnance of our student population
1 _ ____ What is the im act 'OU ho f to achieve? _ _ __ End of year results wi11 show that 75% of students will score at or above Level 3 on theF.A.S.T. Assessment.
•· - - - -- - -- ----

- -_ How will__E!u document that the activio1 hapPened? Documentation will be verified by agendas and accompanying sign in sheets & attendance 7verification on Zoom caJls. !

5 
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--

2. How are you going to provide parents with an understanding of the requirements of
Title I and their rights under Title I? 

I _ 
_ _Include items from the a s s urances above that m ust be addressed in the PFEP. _

Host an annual meeting, at a time convenient for parents, to inform them of their school's 
I participation in Title I, Part A programs, and to explain the Title I, Part A requirements and the 
right of parents to be involved in those programs. 

- - -----

How will »1ou b uild ;oarent ca acin,•? 
--- --- � _..., -· -- - ---·-- ·-- - --

GEMS staff will provide assistance to parents to understand state standards and trainings to 
help monitor student achievement. This will help to ensure effective involvement of parents 

1 and family members and to support a partnership among the school, parents, and the
community to im ve student academic achievement 
-- - ---·-_.._ ___________ ---- -· - - -- - __J 

- --- ----- - - -- ----

_ ______ How w illvoudeliverthea ctivi ,Jstrategy? ___ _
Quarterly parent meetings, Title I Annual Meeting, School Advisory Council Meeting & 
Parent/ Teacher Conferences 

r--
-

"What is the timeframe for when the activity/strategy will be implemented? 
__ _ ji.e.L��n_1_1�!!Ji qlf._'!_rter!Ji .e..llci!_ �-���!!.l!.r1. m.<2nthlA �.!£J._ .

1 The activity will take place each semester. 
i--

---- --·- --- - ·-- ---- - - - - -

1 _______ Who will l,'!Jacllitating or imJ!l!menting the strateg>Vactiv!f2? 
1 The Instructional Leadership Team 

- ... -- - --- ----l

rn
- _ _Wha�roup will be recei v ingthe content of the strategJ_r/activiQ!!_ �- ----lParents and extended family members 

. � ___ ,_____ - ---�---- -- � - -----� -- . -··· , How are J'..OU __g_oingJO let J!!!_rents know_ that the. activity is that is available to them? 
i Parents will be notified via Facebook, backpack mail, Skylert, Class DoJo & Google 
Classroom 

I Who a�e )''!_U 9.!!�ng to co��dinate with to '!f]er the �ctivity or imp_lement the strate !1'? 
I Title l, Part A- Parent Involvement, IDEA- Federal ESE, Headstart- Federal Pre-K, State 
I Voluntary Pre-K, Title III, Part A- ELL, Title I, Part C- Migrant Student Education 
I ·- - ·- - -- -·- • ------- -
1 ______ . ___ Wh r ar!!._.fou �ringj_his acti�fstrat!.KJ'.._? _
Improve parent's knowledge of Title I and their rights 

t _ - ·-=- - =- =- � Jfl!at is. the)!!Jpac�J'O; l!;;pe to a c�ieve? 
1 'l]!�_goal is t_o �ave su_!?�t�ti� �crea�e in 1�entaj in�o!vement .. __ . _ 
I --~-- ___ How will you document that the activity happened._' __ -, 

i Meeting/Training Agenda, Meetingl'fraining Sign-in Sheets, Meeting Minutes 

6 
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------·- - ----
3. How will you provide parents with an understanding of the state and local

assessments you will be using and the schooVdistrict report card?
_ _Jnclude items from the assurances above that must be addressed in the PFEP.

Parents will be involved in ongoing sessions that describe state standards, the methods in 
_ _ whi�h.: they are ass��� and the impact th�e on student achJev�ent. . -· 

__ ···---------- How will you built! parent cap�£!.t,y? __ _ ______ _ 
Involvement in the sessions wiU keep parents aware of daily demands students endure as well 
as the importance of regular attendance, family engagement and extended day support 
opportunities for growth. 
------------ --

,.. 

__ w_hat is the Activ!!J• .'!!. strat�gJJ'!!U will be ysing? _ 
_ Utilization of the parent cadre notification svstem 

___ Jlow �II you deliver the acti'!!!!)'istrateg�•�-- _

__ Data meetin, , Monthlv meetinh_ Title I Parent Meeting, �e�sletters, 

I 
What is the tim

. 
eframe for when the activity/strategy will be implemented? 

_ _ ___ . (i.e.! a_�nu�!{s:1 j!!_�rterlv, ea_t;h S!Jmes_�r, monthlv. etc.) __ _ 

l�e.!'.!L �-·Who 1!1!Jl � facilit�.ing or impie7nenting ti!�.!at"iiiiiictil!l!J:_?

Parents 
. How_c,,:�Y.!!J._1__.KOi�_!'! _!et parents know that the activi is that is available_!,�_![,e�r-
Newsletter, Skyward Student Data System, Campus Display on Marquee, Backpack 

_ Who are i'Ol_!,JJoinK.J!!_coordinate with to offer the activi • or impkment the stratern·? 
Title I, Part A- Parent Involvement, IDEA- Federal ESE, Headstart- Federal Pre-K, State 

, yolun!ar_y �r�-K,.Jitle II½ Part A- ELL, Title I, Part C- Mi t Student Edu�tion 
- ___ Wh)_· are )'OU _!!/fmng this activity/strategy?

' To increase the arents knowledge of available resources. 
i--

-- _____ ,, .. ' -- ---

f- _ _ _ __ _ JY!,at is the im act ,·ou h!?� to achieve?

_j 

7 

j 

The ultimate �oal is to increase )arental 11artici pation
r- --- - --- --t 

1 _ _ __ _,!Jow wi1-U.'<!'i d(!�!l_lent �IJ�t the at;_tl,vitJ· hap.P!!_ned? 

I Docugientati�� Qf a£tivities will be ��_Erd� throug�igzJ iJ!_sheets and minutes. 
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I 

-··---·-

4. How will you provide parents with an understanding of the Stau Standards and the
curriculum you will be using?
__ _Include items from th� assurances above �at must be addressed infhePFJJP.

1 Provide an overview and examples of cwriculum & standards to help parents gain an 
l understan�f the curriculum ���!i�t ft looks like. _ � ___ _
1 ·---·--- --· How �ill you build pa,:_(!nt �ac!!J!J __ _ _ �-

-
I 

Explain, in understandable terms, that the curriculum is a plan for learning that every school 
develops for each key learning area. Clearly describe relevant infonnation that supports 
teachers. Include school priorities and resources & outline how the content is planned to be 
taught. 
L---·-__ _ What is the A..£!ivi!.2J}_!: !lrategy )'OU will be usin_g?__ _ _ _____ '. 
i Host a parent meeting and assign small 5 groups to discuss the standards. Each group will 
include a member of the Instructional Leadership Team. The culminating activity will give 

; each .£!:O:!!P !!!1 OEP<!rtuni�y_ to_Jl_�ent a_ standard. 
�-- . Ho.!Y wfll )'OU deliver the activity/strategy? . __ ·- _ 

What i; the timeframe for whe; the activitylstritegy will be implemented? 
_ _ __ (le., annual(,•, quarterly, each semester, monthb� �tc.) ___ ·-
erlv 

_ _ .,,. _ _ Who will be ffldlitadnp o�unplementin the stratg}factiyitJ11 __ ---� 
I The Instructional Lead�r�l!!.r T� ___ _ __ 
�--- _ What group will be receiving th_e_ content o !_he strat�gJjac�!!}_•_� 
Parents of students in Pre-K- 8th IQ:ade t ·- ----. ·- -·--· --------

1- Ht?W <Jre you g'!_i�gJp l�t IP..'!!!.�t! 1£n..'!.� �hat �he activitJ1.fs that is available to them? 
Back, ac� mail, Facebook, Skylert _ __ __ _ _ _ __ ·- _ __ 

. _ �o ��'!_f!!.U going to coordinat'!__'!_vith to offer the activi�1 or illJJ!.lemelJ.! �he Strate.Ki'� 
I 

E.§9L� 9f!l.ce (!_f Sf!,ld�_t ���. Parent, Family & Engagement Office _ __ 
:=-_ _ ___ Why ar!!_!ou offering this activif2!.strategyJ _ _ l 
1 I2J!�vide a cl� oyezview of student expectations and to �er more support from ffil!!ili(?_S J1 _ _ __ __ _ __ .Jfhat i!Jhe i'!!P�c!J:ou hope to achieve?_ _ _ _ _ _ __ 1 

�crease in parental involvement
.:_

_ _ . __ _ _____ __ ___ __] 
r=_- ---· _ Ho!!_�u document that the activi '1'!!-PJ!!..ned! 
Sign in s)1��

.1. 
a_g_e��a; meeting minutes ______ _ 
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5. How will you provide parents with an understanding about how to help theirchildren at home and how to improve academically?Inclu_de items from the assurances above that must be add}'t!ssed in ffie PFEP. _ Meet with parents and highlight the importance of active participation and how it directly ! impacts the students' academic success.
I 
I How'!!!!�!''!_!' l!_uilt!_pJl��n! Cf!,J!_acity?__ ·-Promote parental involvement at home by providing activities related to school curriculum and suggesting opportunities parents can use to discuss math at home. _. l 
r H0ip paraltS cfe�e 1i=.':!!-:1:�:t-;�:::;;:;:g;-: t�ei:':¥ocus on 10cati;;n;-
l space, time and schedule. 

_ _ Ho!V .�II JCJ!'_del!l!�!: tlJ�. i!�t!.'!l!J:!�!!Jil�g_,�f 
I 

What is the timeframe for when the activity/strategy will 11; implemented? ---·--1 _ _ _ _ _ _ (i.e.
t 
annuall;�uarter..Jl·

i 
each semester, monlhjy, de.� _ Quarterly 

r---

Who will b(!_facilitating �r i!!wlementing the strate£Q-lactiv!!y? _ 
. The ���ion� ��dership T� 
t Wh� grf!!!.p_ will b_e_ rece{ving th_� tlO!!tent �I .!fte �tr�_g)iac�v�tJ·? Parents 

. �ow are yo11 going Jo Jet pi!,r�nts �now tha_t �I!�-ad,ivity is th_at is a�ail�ble to the_n., J· Backpack mail, Facebook, Skylert
i- -··---· - - ---· -- -·--- -- - -- --- - -- - _____ , ___ - - -- - l Who ar_e)'OU goi�g to p_(!ortf.inate wit_h .'-!J !!if'!! !!1.�.�.C:tj,VJ!)' or !mp!e1'1(!_11t t�!!. Sfr!!�fll' f
ESOL, Student Services, Academic Services (as needed) '. _ .. - _ _ _ _ __ • _ _ _ W!!;� !!-re f'!"-!!if�ring -,hi§_ activ!_tJfstrategJ_'l__ __ _ _ _ _ _ _ -� • Children need to feel supported both at home and at school and to have learning environmentswhere they can grow and develop to their full potential.

i---
- -· --·- --\ "!J"hat is the imJ1act i·ou �!!P'!. If! achieve? 1 Increased engagement in class and a stronger partnership between the school and the families

i weserve. 
-- - - �- •]!o_� will ,rou df!':Um_ent t�[d fl!.e f.!ctiv!!J· hf!,pp�ned? 
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- -� - - -- - ------- ------
6. How will you provide assistance to parents in understanding how to monitor their 

I child's progress? 
___ Include items ftom_ !_li.e assurances above that must b(!. (!:_d!lresse4._fn .!_he PFEf. _ _

i Explain what data we collect from students, how we track student progress & why we collect 
_ �� rather than just focusing on �rades. 

t_ - -- _!foW_!f!!!.!.J'O� build parent capacitJ.·r 
Review the data points during parent-teacher conferences as well. 

_______ What is the Activi111 or strat� you will.be usingJ � 

• ··--·---- .___ --·•- -·----. - - - - ---·-- - _! 
L _ ___ How_!¥!!!.J1ou deliver the aElivl!YISf!aten._? ___ ---- ___ .. _ , 
_ Monthlytraining sessions with teachers & _E_arents _ _______ I

What is the timeframe for when the activity/strategy will be implemented? II.. (f_e., ann�fllJ;:, q�11;rterly, -�<!._c_h_ Se'!f.'!,sfe_r, month.!Jj__!!c.)._ _ _____ ......,
Monthl� ,--
_ _ _ Who will b_!!_/_acilitatin..,_ or �mplementing th'!_,,S!!:,(!leg;!f11.C!ivi�•!__ ·-1
The 1;!!s�ctional Leaders� Team ___ _ _ _ _ 

[ _ _ Wh'!!._gr'!_up will �e receiving the content ofth'!__§trateg:y/activity? 
1 Teachers & Parents 

t 
- �- -- ------- -� - . --· - -- - . - --·-· 

How are you going to let parents know that the activi!J• is thaJ i� available to them? . _ 
I Sk_xlert, Backpack mail � the School's web a� _ __ __ _ _ l 
r _ Jf!!o a"':e )'(!� g�ing t'!._�O.!!tt!Jnate with I(! effer th!!._activifJ!_p!__i.!.!J_plement 1/Jf! ���·y

-

Wh1 are J'OU offering this activity/strategy? ____ _ 
To establish a _protocol for on-l!Oinl[__pro ress monitorin_g 

- -1
__J 

What is the impact )_'OU hope fe achieve? 

[ IJow "Hj{l y_ou document that tfte activitv happened?

Agendas, min�tes fro� sessions & sign in shee� .... 
':. HoH' will you ..-. ·mide tnu·lters <md ''lllff11•itl ·ti,,

�-•(JJrents c,m bring 1(1 tile sc/101' 
In, • .(I_ frl!m� from the '!!i.,·11rarre:,s cwr·,·r r,;i,. ,,. .. ,· 11,._ ,,,11_tr,·�,.,•c1 ,, 1114 r- ,.·,:-,

r Research -sh�ws that  -children-learn best when the adults in their lives work together 
I to encourage and support them. Conveying this message to the staff and helping 
them to gain an understanding of the impact of strong school-family partnerships 
e_o�iti�e_!Y_i�.eacJ s_!udent acl!!ev�_!!l�nt:_ _ _ _ ___ __ __ _ _ __ 

,.i!OW �••iJ! w,u J,uilr1 p11rrnt �·qpaci!.f_? _ _ _ ___ _ 
1 Conduct tra ining sessions designed to help parents understand the inner workings of 

I 
curriculum and instru�tion. 

____ -. _ _ _ __ 
---- _.,.,�!.;! is th_e .1C',,.;l'tf1 fl nra1eg .�·'!!!. ,1·ill l}_e usins 

L_ 
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Partici_pation on school-:_based _p_lanning_ and mana_gem.ent teams I ow wiliyo,u deJ;ver the aciivitr�..-r , .,, 
I Initially, training sessions will be held monthly. Additional sessions will be scheduled for 
��g�e5!_J!1:�ups � n�ec!- _ _ _ _ ___ ---.·- _ 

• �'hat is the tlmeframe /01· ,,,Jie, t tJu n 'lJ,,•, ,: ' btJ im , 111 d; 
(i.e_., a1imu11/··. '!_,._ ,.,, sr,,, .v• , .J i Monthly with add�tiona� sessi�i� as "need� l __ f ho wili br fecilita1i11J;_!_:' I �" ·?I The Resource Teacher -7

f-
'f!1r_at gro�p �'111 he re_cei¥f�J; !_,• ��lfl.. r nf th 

I Pa�ents, Teach� & Staff ��- ___ _ _ j !f''!!' arr�· goinf_!!! {f'!_parents /Jnfl�_,. ! ��!1 t11� !'' ·,•:,�- • r at,: ,. ilabl rv th m. 
1 �r/,:•::• g;�

o

:� :�:air ><itll to o f,J t�q£.J,1!1 . · !_ ,�� , ff_ ,, •• .J j Business Partners, Paren�ESOL & Stud-:! �enlices_ . -' 7 __ __ _ _ _ v.:1,r are J•�u ofj_erl.n14 ,,,;_�i.4fP.l'i..tr .,, ·a gr; .. _____ _ I To increase parental participation and to help stakeholders gain an understanding of the importance of everyone's role in educating our students. . . . _ -� W"l#pt 4· t/1e in r,ac:r wm /lo, __ , !P £_c:h1e,·.._J 
l � increase in student atten�ce & parent participation.r _ ::·u� willf!!U docu.1��'!..� th,,r ll1e urtivft· l,f!B''�!'' .r!l/1 Agendas, sign in sheets, minutes from meetings 
I 
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,-
1 

- - - � ---- ·-· . - - - - � -- . - -- ·- . 
8. How will you and your staff reach out and communicate with/work with parents as 

equal partners to build ties between home and school? 
Include items from the assyrance! above that must be addressed in the ff EP. __ � 

The staff will be trained on effective communication strategies to ensme our efforts will be 
received. -- -------- _, --- -- - ---

--- _ How wfll 1ou build parent capacity? 
Communicate often and in various forms (calls, notes, emails) 
Make a positive phone call home once each month 
Lead with the good news when contacting parents 
Find a Translator to assist parents 

,-

- - ----
Jfh�t is_ the Activity or strategy 1•ou will be usj_ng? 

Face to face in monthlv trainine sessions 
1 __ • ,-- ·- �·� .. • -�------ ---- I 

:- ���;h,-�::;� ::!:,�:;:.::�beio,ple:,��?---1 
I Monthl� 

___ . �6:-;1fl!lf!1.!al/y!:.t.'Ua,:!!_,:})\_�ach sem�r, monthlyi etc.l _ _ _ __ _ __ 

I _· _ _ Jf!i.l! �efacliitaiin. o--;:/;,, te;,,;;,,;;;-;;tkesii;iiir7acuvi!J? �-- --
] 

1 The Instructional �adershi Tea!!!_ _ 
1
__ _ ____ What groyp will be receivinn the content .!!fJhe strate 'lactivi •? 
lJartici P!l_!io_!! is_!�quired for a.JI �taff_l!le.!lll>ers ·- _ ___ 
L How are_1•ou going to let parents �now that the activitv is that!� �!'l.�'!i?!e �o !,/:lem? 
,lare_!\_!s w_i.11 be i.!iformed via the school's website, flyers & Class Dojo _ _ _ 

-1 

i-- JYh..o ar'!.J.''!�go_i!J_g_to_�f!.f!.rdi!!ale with to offer the activ!!J.• or imelement the strategy? -�
,._ _ ___ __ The Instructional Leadership Team _______ _ 

rFincr�� student��:;� yo
u '!iM!faKffi_!� �ctb!f_l),fSt!�l!.KJ:? ,.. • -

1 
�-- ____ �. _ What istheimpact_vouhope to achieve? ________ I 
� goal is to �Iidi fy c!E_artner��.!E. betw� th� �ch_o(_?!_az1d the families we serve . _) 

l 
.. --

.
�

_ 
_ H.�

_
w 
.
.. - �l[l•ou_4'!c1±_�ent that the_ activity hapP!_�e_d? 

Agen,��s, �ign !11 Shee�, minutes __ ___ _ _ 
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9. 

r-

L - -

L 

L 

r 

Whlff other evidence-based strategieslactivid.es will you be providing to parents to 
improve their ahilitJ· to be a full-support partner to their child at home? 1 

-1
_lndu/1.e item� 1m111 !ht' assurances abt,w !f!'ik ,.J .. st bt• advresser' in tile PFl_j_e_ 

- -- --------
-- What is the ActivitJ• or strafe • sou will he usin:e? __ _ 

.. 

H_o-w_ w!_Il x�� t!�!!t:e! �1!e ac,#vitJVs'!_�te..KJ_'! _ 

- --- - ... --- - -- - -- -- -· -- .... - - ,.._ • ----

What is the timeframe for when the acd.vity/strateg)· will be implemented? 
(i.e •• �,mua/lJ•• (Jum·,, rtv. �_!le/! semesrc•r.,_1JW!fth{l1 t'tf.:1 

j 

I 
I 

-- - -- - ---t 

Wh�LJ:.r�-� Hj]_l be receivin_g t}J_�_con_tent of the stratt!gylactivitJ,? ____ 
1

- . . 

H!J."!f' a_,:__e_)!)U !iOin& to l�t parents know that the activitr_i§_ tha1-Js 51vailable to them? 

1---

I 
- . -·- - ---

- Whr are i•ou oj)ering this '!._�tiviQ-lstrategy?

---- --- - - ------
Jrhat is t�e impact )'DU hoJJe_to achit!]!e? 

_j 

I 

---- --� 

__ How_wil(r_ou document that the activi.!J• hap�ned? 
_ _J--1
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I
I 

/ o. What ditl J'Oll say you were goi11g t(J dt> l�.\'I )'ear ill _l'IJll-,:,,FEP '" help pare;,,,;? 
Re,•it>H' th,• at·tb•itie.� .''"" said y1111 w,•rt' g,,ing t,, do in last J't!Ur •s PFEP. 

� 
_ _ . _ _ l:,i�1 ul(!!CJMties_�J!.urute{i- _ _ 

, Increase Parent Involvement in school activities by 50% 

__ _ _ ____ WhatwastJieActiviJl:.? 
D_evelop PFEP wi� parent cadre and mak� copies!,vai.!_alll��n request

I. __ , _ _ __ _ How often did ,,ou offer i!?_ _ _ _
i Monthlv I . - -� --------

How ma'!l.p_«rent.\· and/or steff_p__articipated? 

A!J staff meml?_ers parµci pated but parent atu:_ndance vacillated for each event. 
____ -·-· _ _ _ __ Wl,atw�tl,e oaloftheact!!!!JJ.•!____ 

, To sf!"el!_gt!i_en E_�e;:rships with the families we serve _ _ _ _ _ ___ _ 

J 

1 ____ !fhat outcomes did}'OU see as a_result �the aefvity? _ � _ _ _ __J 
Qr.en lines of communication between the school and the community ____ ·--- ' 

C
J. What did you say you were going to do last year in your PFEP to help parents? --i

Review the activities you said you were going to do in last year's PFEP. I 
______ __ _ _ _ .l-#!,all activities sepll_!ateJy_ _ _ _ _ _ __ � 

l 

• Familiarize Parents with Curriculum Expectations 
o Use Parent Friendly Language 

• Host Virtual Meetings/Workshops 
• Post recorded meetings/workshops on the school's webpage

• Be sure the first contact with parents is a positive interaction
• Communicate with parents in a respectful manner, avoiding educational ''.jargon."
• Ensure that all parents have regular access to cJear, concise, and easily readable

information about the school and the expectations of their child. 
• Provide clear directions for acceptable behavior in class and on the bus.
• Ask parents to share their concerns with the staff, and then address those concerns.
• Help parents understand performance reports (ST AR, i-Ready, FSA)

. --- - • -·----

_______ Jfha!.,wastheActivity? ___ _ 

t- ..
-----�---

____ /f!]_W ofte!J...f!id J'OU o_fier it? __ 
l Qt!arterl}'. -� 

__ _ _ ___ Bow many parents andlgrstaffp_articip_ated? _ _ _ 
�I staff !_!!embers t�ici pated but parent !ttendance va�ll�taj �! �ach e"{ent. 
L __ _ _ _ . --� _ W.h'!t ��· t!}e K'!..al olth!!_ activ!!J.�? 
' To build capaci��rt parents' i!!_y�1veme_gt i_� sci!_�! __ _ _ _ _ _ __ _ 
I . _ . _ _ __ Wh!!.,t�utcomes did you see as a res�_!t_o_ltft�'!£tiv�1y? 
• Decrease in the number of repprted student infractions 
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. -
12. What did you say you were going to do last year in your PFEP to l,elp parents?

Re,•iew the activities you said )'OU were going to do in lastJ•ear's PFEP.
I _____ _ ___ _ _ _ -�--- __ List all_activiti� sepflratel _ ___ _ __ 
' Maintain regular communication with students and parents utilizing tools designed to remove
barriers

o Email 
o Virtual Classrooms 
o Electronic Parent Meetings (Zoom, Google Meets, Phone Conferences)

I 
� --- - - ----·-- - �-- ·- --- - -- --- - -i 

l _ . __ _ _ _ WJ,at was the Activity? __ _____________ J
' Ensuring that the school staff is accessible to parents at times that are more convenient for 
them. I 

c-=--- ___ - ·no;;oft_e_n-didyo_u_ojjer
it?--_- ---1 

1 Weekly __ 
� _ __ _ __ _ 

How man;· parents and/or stajfparlici ate_d_? __ 
1 
A11 staff members actively participated

r- ----

- ·----- .... ---- - - - ---- ---
What �_th!!_goal gf the activi 1 ? 

_ .. Jf!ia.!_l!��con,es did l'OU Sl!_e as a result of the activity?
___ -�9mrnuni�tio_n b�een paren� �d schoo�taff!!!!J!!OVC_?

13. What did you say you were going to do last year in your PFEP to help parents?
Re,,iew the activities you said you were going ftJ do in last year's PFEP.

______ ___ _  Listallactivitie_ssepa�:- __ ---------

1 
Provide monthly calendars of special events to be celebrated or taught

_ � was the Activity? _

_!foff!._!!'any parents and/or staJJ'participated? 
Varied 50-100 I - - - - -- -�- • --- - -

What was the_gmz[o 'the activin1? _ _
! To establish and maintain an awarene�. of school related activi!i_es

! 

- - ---, 

_ _ _ _ __ What out�omes did •ou see as a result of the ad!�!.l]__ __ _ _ _
.1 r �tul!�t� _fe!t s�Eo�ed � s�hoo] and at home. _ _ _

15 
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2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 
SCHOOL NAME: Georee W. Munroe Elementarv 

I, Germaine Kirkland, do hereby certify that all facts, figures, and representations made 
in this application are true, correct, and consistent with the statement of assurances. 
Furthermore, all applicable statutes, regulations, and procedures; administrative and 
programmatic requirements; and procedures for fiscal control and maintenance of 
records will be implemented to ensure proper accountability for the expenditure of funds 
on this project. AU records necessary to substantiate these requirements will be available 
for review by appropriate state and federal program staff. I further certify that all 
expenditures will be obligated on or after the effective date and prior to the termination 
date of the project. Disbursements will be reported only as appropriate to this project, 
and will not be used for matching funds on this or any special project, where prohibited. 
As the leader of this school, I certify that I will agree to and uphold the following 
assurances. 

• The school will be governed by the statutory definition of parent involvement, and will not carry

out programs, activities, and procedures in accordance with the definition outlined in the

Elementary and Secondary Education Act
• The school shall offer parents multiple opportunities to attend parent meetings to provide input in

decisions relating to the education of their children.
• The school shall involve the parents of children served in Title I, Part A in decisions about how

Title I, Part A funds reserved for parental involvement are spent

• The school shall convene an annual Title I meeting, at a convenient time for parents, to which all

parents of participating children shall be invited and encouraged to attend.

• The annual Title I meeting shall provide parents with a description and explanation of the

curriculum in use, the academic assessments used to measure student progress, and the

achievement levels of state standards.
• The annual Title I meeting shall provide parents with an understanding of Title I and what it can do

for their child.
• The annual Title I meeting shall provide parents with an understanding of their rights to know the

qualifications of the staff at the Title I school and their right to be informed if the Title I staff do not

meet the state definition of qualified or in-field.
• Parents shall be informed of their right to participate in the development of the Parent and Family

Engagement Plan (PFEP), the Title I schoolwide plan, and the School Improvement plans (SIP).
• Parents shall be informed about the school accountability grade and that of the district.
• Parents shall be informed about how the school plans to improve their accountability grade so that

all students reach grade-level proficiency.

• The school will iointk develop with, and distribute to, parents and family members of

participating children, a written PFEP, agreed upon by such parents, that shall describe the means

for carrying on the requirements of parent involvement- Section 1 l 16(b)(l).

• Parents shall be given an opportunity to review the previous year's PFEP annually.
• If the PFEP does not meet parent needs, the parents shall be given an opportunity for input into

changes of the PFEP
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• The PFEP shall be updated periodically to meet the changing needs of the parents and the school.
• The PFEP shall include strategies for parents to understand the State Standards, the State

Assessment, and how to monitor their child's progress and work.
• The PFEP shall provide training and resources to help parents work with their children at home to

improve their academic achievement.
• The PFEP shall provide strategies for educating teachers, support personnel, and school leaders to

better assist parents, communicate more effectively with parents, and value the contributions of

parents - working with them as equal partners and encouraging them to fully participate in the

education of their children.
• The PFEP shall provide strategies to build ties between parents and the school.
• The PFEP shall, to the extent possible, plan to coordinate and integrate parent involvement of all

Federal, State, and local programs.
• The PFEP shall include parents of all subgroups (English Language Learners EL; Exceptional

Student Education ESE; Migrant; Homeless; and Neglected/Delinquent) and provide them with the

same information and opportunities in a language and manner that is practicable so they can

understand it.
• The PFEP shall be distributed to parents and the community in an understandable and uniform

format and to the extent practicable, in a language that parents can understand.
• The PFEP may provide literacy training for parents with the set aside allocation.
• The PFEP may pay reasonable expenses necessary to remove barriers of child care to enable

parents to participate in school-related meetings and trainings.

• The school shall jointly develop a school-parent compact annually that outlines how parents, the

entire school staff, and students will share responsibility for improved student academic

achievement.
• The compact shall include the means by which the school and parents will build and develop a

partnership to help children achieve academic standards.
• The compact shall describe the school's responsibility to provide high-quality curriculum and

instruction to enable children to meet the Standards.
• The compact shall describe the ways in which each parent is responsible for supporting their

child's learning.
• The compact shall offer parents an opportunity to volunteer in their child's classroom.
• The compact shall offer parents reasonable access to staff and the classroom.
• The compact shall spell out how parents can participate in decisions relating to their child's

education and their responsibility to monitor the positive use of their child's extracurricular time.
• The compact shall address the importance of regular two-way communication between teachers

and parents on an ongoing basis.
• For elementary students, the compact must include how the school will discuss the compact with

the parent as it relates to the child's achievement. This must be done annually.
• The compact shall address providing frequent reports to parents on children's progress.

1a �a 
Sig1111t11re tJf Pri11dpal /)ate 

.� .. --, ., ---- ... -
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MISSION ST A TEMENT 

George W. Munroe Elementary School faculty and staff work cooperatively and 
collaboratively with students, parents and community. We will set high expectations and 
create a positive learning environment for students, faculty and staff in order to enhance 
performance and promote development of critical skills. Students will be provided a 
challenging curriculum in a clean, safe, non-threatening and drug free environment. High
quality staff, innovative and research-based strategies, as well as the use of modern technology 
wiU be a kev in the delivery of instruction. 

JNVOLVEME 
1

T OF PARENTS 

Exp/11i11 MM' th, .,chool will inw,lw 11/1 p11r,11I5 ilf 1111 ongoiltg "'"' liMel)· M111111rr;,, th� pl111111i11g, rniftt t111i 
i•prnvnr,111 of Thu I 11nd how 11I/ p111·1nt'i Mill b� invomd in det'isiom, obo111 """' JIIUffll i11w#Pa,a,t •01t')' 
11·ill ht" r,s�d ro Sllnnol't this PFl::P. 

Describe how the school will involve parents in an organized, ongoing, and timely manner, in 
the planning, review, and improvement of Title I programs including involvement in the 
decisions regarding how funds for parental involvement will be used [Sections 1116(b )(1 ), 
1116(c)(3) and 1 l 14(b)(2)1 

ACCESSJBIUTV 

Explllin hott· th, sdool will provi,, oppon11nhin for ull pa,v11I.\ ro ,-nkipo, 111 parmt lnw,1,wm,n, 11dii'Uin. 
J,ot,• 11,, sclwul will sl,11,r l11for1 .. do11 nlt,td u, th� seltool tt•itlt pt1nnts. ""' llow 111, school will prowb .ii 
infv,.,,,11tion in "" 1111dBS11111tl11/llr ln11g'll11ge. lacl'lltk 1111 nbpo,,p • ESE. EL. Hoaekss .. .r,pa1tl. F�r. 
,\'t:1!lt:d("dtD�li11q11c•n1. 

George W. Munroe Elementary School provides full opportunities for participation in parental 
involvement activities to all parents, students, and community members. Memos and letters 
announcing various parental involvement activities are reviewed for ease of readability, 
translatability and to make certain all special populations are included. Accommodations are 
provided during parent activities for special populations. There is close coordination between 
the school and the ESOL/EL/Migrant offices to blend activities into each other1s plans, to 
provide appropriate services, and to ensure connections to service providers are made 
available to parents upon identified need. Translating machines with a Spanish translator are 
provided at all major parent meetings and will be available upon request for any other school 
or teacher parent activities. The school with the assistance of the district communicates to 
parents via the Skylert communication system, newsletters, flyers, school marquee, phone 
calls, news materials and trainings to help parents work with their children to improve their 
children academics achievement. Forums including Open House, SAC, Parent Teacher 
Association (PTA) meetings and Parent Expos are utilized to facilitate parental involvement at 
the school level. The PFEP is provided to all parents the first month of school in a language 
parents can understand. Any informational documents sent to parents of English Language 
Learners (EL) and/or migratory children are transcribed and delivered in Spanish or any other 
language students reportedly spoken in the home. Any information sent to parents of 
Exceptional Student Education (ESE) is watermarked with contact information for parents to 
use whenever they have questions about anything they read. As requested, the school employs 
translators to relay messages to parents via telephone and/or issues certified letters or hand 
delivered letters to parents• homes to keep them fully aware of George W. Munroe Elementary 
School happenings, especially issues regarding their children. 
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I. What is your overall strategy for Parent Involvement in Student Achievement?
Include items from the assurances above tlrat must be addressed in the PFEP. -

, 

Shall include strategies for parents to understand the State Standards, the State Assessment, 
and how to monitor their child's progress and work 

How -.till ;·ou build r,ateut car,acif]•? 
Provide parents with the tools and resources necessary for monitoring student progress toward 
mastery 

What is the Activin• or stratef!.1• 1 ou will be usinz? 

Provide parents with a training on navigating through Focus 
Provide parents with opportunities to discuss their child's specific content weaknesses and 
strengths with teachers. 
Receive information and strategies to be used to heln children at home 

II How will J'OU deliver the activitrlstrate.f!V? 
~ 

Parent Report Card Nieht, School Advisorv Council Me�tings 
What is the timeframe for when the activity/strategy will be implemented? 

(le .. ann11a/fi,, auartuf,� uch semester. monthlr, de.) 
-

Quarterly 

-

Who will be facilitatinJ! or imp/ementinJ! the strafet!lVactivit,1? 

Teachers, Principal, Assistant Principals 
Whllt group will be receivinx the conte.nt tJfthe strlllef!Vlactivitl'? 

Parents ofK-4 students 
How are 1•ou f!oin� to let parents know that the acdviti' is that is available to them? 

Flvers, Skvlert, Displav on School Marquee, School Facebook Pa2e 
Who are vou .r,oitif! to coordinate with to offer the acrivirr or in1,1lement the strateel'? 

Title I Part A-Parental Involvement, Title I Part C - Migrant Student Education, IDEA-
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart-
Federal Pre-K, Early Learning Coalition 

Whr are 1·ou offerinJ! this activioi/strafe.Pv:' 
To build parent capacity on monitoring student achievement through the Focus Portal 

What is the impact 11ou hope to achieve? 

To increase student achievement as a result of parents monitoring student pro2ress. 
How will vou document that the activity haooened? 

Survevs a:gendas, photos, and sien-in sheets 

4 

Page  159  of  588



2. How are you going to provide parents with an understanding of the requirements of
Title I and their rights under Title I?

Include items ftom the assurances above that must be addressed in the P FEP. 

Shall provide strategies to build ties between parents and the school 
Shall, to the extent possible, plan to coordinate and integrate parent involvement of all 
Federal State and local programs. 

How will you build parent capacitr? 
Parents will understand the purpose of Title I, an overview of Every Student Succeeds Act, 
and an explanation of the Parent's Right to Know Act. 

What is the Activit� or strateeY J'OU will be usinJ[? 

Title I Annual Parent Night 
What is the timeframe for when the activity/strategy will be implemented? 

(i.e.. annualfr, quarterlr each semester. monthli. etc.) 

Annually 
Who will hefacilitatin,: or implementim: the strate1!vlactiviry? 

Principal, Assistant Principals, and support staff 

What xroup will be receiving the content of the stratel()lactiviry? 
Parents and families of students in grades PK-4 

How are ,•ou J!.oin� to let parents know that the activit]' is that is available to them? 

Flvers, Skvlert, Display on School Marquee, School Facebook Page 
Who are ,·ou J!.Oin.e to coordinate with to of/er the activitv or imnlement the strateit·? 

Title I Part A-Parental Involvement, Title I Part C - Migrant Student Education, IDEA-
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart-
Federal Pre-K, Earh Learning Coalition 

Wh v are J'OU o/lering this activirvlstrate_l{}'? 
To provide parents with an overview and purpose of Title I schools and programs and provide 
them with their Parent Rights 

What is the impact J'Ou hope to achieve? 
An an increase in parent attendance at Family Engagement events as a result of their 
understanding of Title I Federal Proe:rams 

How will vou document that the activit]· happened? 
Survevs, agendas, photos, and sign-in sheets 
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3. How will you provide parents with an understanding of the state and local
assessments you will be using and the school/district report card?

Include items from the assurances above that must be addressed in the PFEP. 

Shall include strategies for parents to understand the State Standards, the State Assessment, 
and how to monitor their child's progress and work. 

How will �•ou build parent capacity? 
Parents will receive an overview of the Florida Assessment of Student Thinking. 

What is the Activitv or stratef!V you will be using? 
We will build parent capacity through engaging trainings on the state benchmarks and how 
they are assessed 
Parents will receive training on how to monitor student progress through the Focus Portal 
Provide parents with sample assessment items 

How will J'OU deliver the activity/stratel!Jr? 
F.A.S.T Assessment Night 

What is the timeframe for when the activity/strategy will he implemented? 
(i.e., annually, quarteri.J,', each semester, monthly, etc.) 

Annuallv 
Who will be facilitating or implementinf{ the strate!!vlactivittr? 

Principal, Assistant Principal, Teacher, and Guidance Counselor 
What 2roup will be receivin.e the content of the strateffl>Yactivitv? 

Parents of students who are in grades PK - 4 

How are )IOU .eoing to let parents know that the activity is that is available to them? 

Flvers, Skvlert, Display on School Marquee, School Facebook Pa!!.e 
Who are you f{oing to coordinate with to offer the activity or implement the stratel!V? 

Title I Part A-Parental Involvement, Title I Part C - Migrant Student Education, IDEA -
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart-
Federal Pre-K, Early Leaming Coalition 

Wh1• are vou offerin11 this activitvlstrate�v? 

To build parents' understanding of state and local assessments 
To increase parents' understanding of school report cards 

What is the impact you hope to achieve? 
An increase in student achievement as a result of parents gaining an in-depth understanding 
state benchmarks and assessments. 

How will you document that the activity hanoened? 

Surveys, agendas, photos, and sign-in sheets 
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4. How will you provide parents with an understanding of the State Standards and the
curriculum you will be using?

- -
. -

Include items from the assurances above that must be addressed in the PFEP . 

Shall include strategies for parents to understand the State Standards, the State Assessment, 
and how to monitor their child's �regress and work 

How will J"OU build parent capacity? 
.

,� 

Provide parents with an overview ofB.E.S.T standard� 
What is tire Activity or strateVl' rou will be 11sin1:? 

-

Provide parents with strategies for assisting their child with mastering the B.E.S.T standards. 

How will you deliver the activit1-lstrateev? 
B.E.S.T Success Night 

What is the timeframe for when the activity/strategy will be implemented? 
fi.e., annuallr 1111artofr, each se111ester. month/) etc.) I 

Annually 

Who will befaci/itatinx or inrp/ementinJ! tli.e strate,J!Jt/activifJ'? 
Principal, Assistance Principals, Teacher 

What Mroup will he receivinl! the content o[the strateer/activit)'? 
Parents of students in grades PK-4 

How are you �oin.� to let pare11ts know that the activitl' is that i.� available to them? 

Flyers, Skylert, Display on School Marquee, School Facebook Page 

Who are sou 1wi..ne to coordi11ate with to offer the activity or implement the strate.n? 

Title I Part A-Parental Involvement, Title I Part C - Migrant Student Education, IDEA-
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart-
Federal Pre-K, Early Learning Coalition 

Whr are 1·ou o]Jerinl! this activity/strate1.,y? 
To increase parent knowledge of the B.E.S.T framework 
To equip parents with strater?.ies for improvinJ? their child's achievement 

What is the impact rou hope to achieve? 
To improve student mastery ofB.E.S.T standards 
To improve student achievement through parents' abilitv to monitor progress. 

How will you document that the activio1 han-oened? 
Surveys, agendas, photos, and sign-in sheets 
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5. How will you provideparents with an understanding about how to help their
children at home and how to improve academically?

Include items from the assurances above that must be addressed in the PFEP. 

Shall provide training and resources to help parents work with their children at home to 
improve their academic achievement 

II How will i:ou build parent capacitl'? 
Provide parents with strategies that can be implemented at home to support with literacy 
Increase parent knowledge of early literacy behaviors 
Provide parents with an overview of technology that supports with literacy such as 
Accelerated Reader, iReady and Splash Learn 

_ �- _ Whaiii the Activit]' or stratem-, rou will he usinx? � 

--

-

Provide parents will be given an opportunity to explore technology that supports with literacy 
such as Accelerated Reader, iReady , and Splash Learn 
Parents will participate in a Book Walk to receive free children's books 

How will J'OU deliver the activit)'/strate�r? 
School Family Literacy Night 

� What is the timeframe for when the activity/strategy will he implemented? 
_ ·- (i.e., annuallr, quarterfr each semester, monthfr etc.) 

Annually 
Who will be facilitating or implementing the stratef!lfactivifJ'? 

Principal, Assistant Principals, Teachers 

What eroup will be receivin.!! the content of the strate1..11vactivin"7? 
Parents of students in grades PK-4 

How are ,,·ou goinf( to let parents know that the activit:r is that is available to them? 

Flyers, Skylert, Display on School Marquee, School Facebook Page 

Who are pou f!Oin.� to coordinate with to offer the activity.or implement the strate1.·,,..?- � 

Title I Part A-Parental Involvement, Title I Part C - Migrant Student Education, IDEA -
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart -
Federal Pre-K, Earlv Learning Coalition 

Wh1· are 1•ou offerinJ.? this activiovstrateJ!l'? 
To increase student achievement in English Language Arts 

What is the impact�Jtou hope to achieve? 
-

An improvement in STAR Early Literacy scores 
An increase in English Language Arts proficienv 

..__ 

_ How will rou document that the activitJ happened? - - - - -;=

Surveys, agendas, photos, and sim-in sheets 
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6. How will you provide assistance to parents in understanding how to monitor their
child's progress?

Include items from the assurances above that must be addressed in the PFEP. 

Shall include strategies for parents to understand the State Standards, the State 
Assessment, and how to monitor their child's progress and work 

How will you build parent caoacitv? 
Increase parents' understanding of adaptive technology resources that are available to students 
Provide parents with an overview of iReady student data reports 

What is the Activity or stratef!V 11ou will be using? 
Train parents on how to monitor their child's progress using iReady tools and reports. 
Increase parents' understanding of STAR Assessment reports. 

Provide parents with a tutorial on viewinu local assessment data throueh Focus 
How will vou deliver the activitJJ/strate!!V? 

Pirate Parent Academy (PPA) 
What is the timeframe for when the activity/strategy will he implemented? 

(i.e. annuallv, quarterlv, each semester monthlp, etc.) 

Each Semester 

Who will he facilitating or implementinf! the straten/activity? 
Principal, Assistant Princirals, and Teachers 

What voup will be receivinE the content of the stratecnl/activitv? 
Parents of students in PK-4 

How are J1ou _eoing to let parents know that the activity is that is available to them? 

Flyers, Skylert, Display on School Marquee, School Facebook Page 

Who are you going to coordinate with to offer the activity or implement the stratef!V? 
Title I Part A-Parental Involvement, Title I Part C -Migrant Student Education, IDEA-
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart -
Federal Pre-K, Early Learning Coalition 

Why are you offerinl! this activitv/stratel!V? 
To provide parents with strategies that can be used to effectivelv monitor student pro_gress 

What is the impact you hope to achieve? 
An increase in student achievement throutih parental involvement 

How will vou document that the activity hannened? 

Surveys, agendas, photos, and sign-in sheets 
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7. How will you provide teachers om/ staff with training to understand of the value
parents can bring to the school?

lncllldl! irem5 from the ass11r(l}1ces above that must be addressed i11 tlw PF£/'. 

Shall provide strategies for educating teachers, support personnel, and school leaders to better assist 
parents, communicate more effectively with parents, and value the contributions of parents -working 
with them as equal partners and encouraging them to fully participate in the education of their children. 
Shall include the means by which the school and parents will build and develop a partnership to help 
children achieve academic standards 

-· · 

If ow will 11ou build f)arent cupaci1r? 
-

Provide parents with resources to assist students at home with improving both literacy and 
math skills. 

What is the Activit1• or stratei:r rou will be usfog? 
---· 

Provide teachers with resources and strategies that can be shared with parents 
Build teacher capacity on increasing student and parent accountability through data chats and 
parent conferences. 
Increase teacher capacity on Robert Marzano's Protocols for Teaching 

I-low will rou deliver tire actil•inlstrateJ!y? 
Pirate Teacher Expo 

What is the timeframe for when the activit)'lstrategy will he implemented? 
ti.e .. annualfr, quunerti•. each semester. month/ii, etc.) 

--

Each semester 
Who will be {a,.:i/it11ti11!l or implementinx the stratcI!vlacdl•in ? 

Principal and Assistant Principals 
,11,at .irroup will be receivint thr t:011tent of rlw st1·t1te.�1,,Jacrivit]'? 

All teachers 

How arej'OU .1:oi11_,: to let parems know that the activin• is that is available to them? 

Flyers, Skylert, Display on School Marquee, School Facebook Page 

Jflho are ,,ou J(oing to ctJordimzte with to otler_the actil'i1;�or_imple111e11t the s1ra1e.::_1? I 

Title I Part A-Parental Involvement, Title I Part C - Migrant Student Education, IDEA -
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart-
Federal Pre-K, Earlv Learning Coalition 

JJ71r m·e l'Olf offeri11J!. this activio'istratet!v? 
To increase in-home learning resources available through professional development seminars 

What is the impact 1·011 hop_e to acliin•e? 
------� 

To improve student achievement in Mathematics and Literacy through parent-teacher 
communication 

---

How will rou document that the actfritv ha.lJTJ'-'ned? 

Surveys, agendas, photos, and sign-in sheets 
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8. How will you and your staff reach out and communicate with/work with parents as
equal partners to build ties between home and school?

Include items from the assurances above that must be addressed in the PFEP. 

Shall include the means by which the school and parents will build and develop a partnership to help 
children achieve academic standards 
Shall provide strategies to build ties between narents and the school 

How will i ou build parent capacin1? 
Provide parents with knowledge of community and school resources available to students and 
their families 
Involve parents in key decision-making regarding_ Title I expenditures. 

What is the Activi(J' or strate2r rou will he using? 
Increase parental involvement opportunities 
Provide parents with an overview of the 2024-2025 Parent Family Engagement Plan 
Provide parents with vital workshops such as: the importance of School Attendance, 
Cybersafetv Tips, Incentives for Behavior Management and Self-esteem Building, etc ... 

How will J'OU deliver the activi1rlstrate.e_v? 
School Advisory Council Meetings 

Quarterly 

What is the timeframe for when the activity/strategy will be implemented? 
/i.e., annualll� quarterfr, each semester monthlt. etc.) 

Who will be (acilitatin2 or imJJlementinl! the strate1nvactivitr? 
School Advisory Chair, Principal, Assistant Principals, School Guidance Counselor 
and School Social Worker 

What group will he receiving the content of the strategr/activitr? 
Parents and Families 

How are t•ou ,going to let parents know that the activit;r is that is available to them? 

Flyers, Skylert, Display on School Marquee, School Facebook Page 

Who are 1rou KOin� to coordinate with to offer the activitv or implement the strateJ.,•J? 
Title I Part A-Parental Involvement, Title I Part C - Migrant Student Education, IDEA -
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart -
Federal Pre-K, Early Leamine. Coalition 

WhJ' are rou offerinJ!. this activiq,JstrateJ;ty? 

To build ties between the school and the community 
To stremrtben communication between parents and the school 

What is the impact rou hope to achieve? 
To increase parental involvement by ten percent 

How will J·ou document that the activilJ' happened? 

Surveys, agendas, photos, and sign-in sheets 
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--

What other evidence-based strategies/activities will you be providing to parents to9.

improve their ability to be a full-support partner 10 their child at home?
lnc/J,de items from tile assurances above that must be add,-essed in th, PFl!P. 

Shall provide strategies to build ties between parents and the school. 
Shall provide strategies for educating teachers, support personnel, and school leaders to better 
assist parents, communicate more effectively with parents, and value the contributions of 
parents 

How will }1011 build parent ctw<1cit1'? 
Increase parent understanding of resources available to remove barriers for both families and 
students. 

1171qt is the AaivitJ• or strate£1' J'OII will be usbi!!? 
Develop parent trainings in collaboration with School Advisory Council 
Training module on parent value and impact 
Provide that eliminate barriers between students and success 

--

llo..., will 11ou deliver the activilVll·troteft:1'? - -·· 

School Advisory Council Meetines, Report Card Nil;ht Literacv Night 
What is the timeframe for when the acti,•i'ty/strategy will be implemented? 

(I.e •• 1um11ol/\-, quarterll' nch se,,restl!r, 1110,rthfr, nc.) 
Quarterly 

Who will be faci/itilfflf!! or implementing the strlllen,facdvio•? 
School Advisory Councils, Principal, Assistant Principals, School Social Worker, School 
Guidance Counselor 

Whllt KJ·oup wlll be receh,;11_e tlte co11tent ofth_e strateev/activm·? 
Parents and Community Members 

How are· vo11 .eoim: to let parmts know tlun the activitv is that is 1111uilable to them? 

Flyers, Skylert, Display on School Marquee, School Facebook Page 

Who m·e tlfJll £oi11/;!, to coordinate with to offer the activin• or imp/emeflt the srratexl? 
Title I Part A-Parental Involvement, Title I Part C- Migrant Student Education, IDEA-
Federal ESE, Title IX Homeless Students Education, State Voluntary Pre-K, Headstart -
Federal Pre-K, Earb Learn.in� Coalition 

Wh1• are 11011 offerinx this activio1/strt1tey:J'? 
To increase parent understanding of community resources available to families 
To involve parents in kev decision making 

What is the impact l'OII /wpe to achieve? 
Provide resources that eliminate barriers 
Increase parental involvement 

How wi/1.J•ou document that the activirv huone11ed? 

Surveys, agendas, photos, and sign-in sheets 
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/(). Wlwt did you .w1y ym, ,..,,,.,, .1:oi11g to do ltt.,·t yet1r ill your PFEP to help p,11·,-11t1i? 
R1•virw th1• 11ctfritil•.\ y,111 ,,1itf you 11·e1·t• x11ifl,: 111 d" in la.,;t yt•111· \ /'FE/'. 

l.i,;t all m·tfritie., \<'f'Ul'lltt'IJ

Parent Engagement Nights 
Parent Trainings 

What was the Actfritr? 
Third Grade Parent Night 

Hm1• often did rou offer it? 
Each Semester 

lloH' 111a111 pare11ts andlllr .-.ruff pt1rticipated? 
Approximately twenty-one participants 

What wa.,· the 1uu1/ of the t1ctfrirr? 
To build parent capacity on State Assessments and Student Accountability 

What outt·m11e.,· clid rm, :;ee a.,· tt 1·e.'tu/r of ,1,,, at.·tivitl'? 
As a result, student achievement increased in both English Language Arts and Mathematics, 
which caused the school grade to increase from a "C" to a "B". 

11. What did you say you were going to do last year in your PFEP to help parents?
Review the activities you said you were going to ew in last year's PFEP. 

List all activities separatelv 

Collaborate with parents to improve student achievement 
Increase Parent Participation at school-level meetings 

What was the Activitv? 
Parent Expo 

How often did you offer it? 
Each semester 

How many oarents and/or staff participated? 
Aooroximatelv twenty-three particpants 

What was the �oa/ of the activity? 
Empower parents with resources to assist their child(ren) with strategies that will lead to 
increased student achievement 

What outcomes did you see as a result of the activity? 

As a result, student achievement increased in both English Language Arts and Mathematics, 
which caused the school grade to increase from a "C" to a "B". 
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12. What did you say you were going to do last year in )'our PEEP to help parents?
Review the a,·tivities you said you were going to do i11 last year's PFEP. 

List all activities separate[)-
Provide parents with opportunities to discuss their child's academic progress with teachers. 

What was the Activity? 

Title I Annual Meeting 

How often did rou offe1· it? 

Annually 
How manr parents and/or staff participated? 

Approximately eighteen participants 

JJ11at was the �oaf of the activitr? 
To increase parent knowledge of the Title I Program Rights To Know 
To provide parents with an overview of the school's Parent and Familv Engagement Plan 

What outcomes did 1·ou see as a l'esult ol the activifl•? 
As a result, student achievement increased in both English Language Arts and Mathematics, 
which caused the school grade to increase from a "C" to a "B''. 

13. What did you say you were going to do last year in your PFEP to help parents?
Review the uctivities you saiti you were going to tlo in last year's PFEP. 

List all activities sepuml1• -

Provide parents with an opportunity to provide input on school-wide decisions 

-

- ·

Wh11t was the-Acliviir? 

School Advisorv Council Meetings 
H.uw often did. 1 11u offer it? 

Quarterly 

How m1111v parents amllor staffpartidnated? 
Varied 15-20 participants 

What was the goal olthe activitJ•? 

To increase parental involvement 
To build ties between parents and teachers 

-

- - -

What outcomes did vou see as a result of the activi'fr? 

Parent involvement increased which led to a School Grade of a "B" 

-
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Possible People who can facilitate activities: 
• Principal

• Assistant principal

• Guidance counselor
• Consultant
• Teacher

• SAC
• Professional Leaming Team
• Parent Services Team
• Technology Staff
• Federal Programs Staff
• ESE Staff

• EL/Migrant Staff

• Assessment Staff
• Technology Staff
• Elementary Education Staff
• Secondary Education Staff
• CTE Education Staff
• Parents
• Community/Business Members

Possible communication tools: 
• Newsletter
• Skyward
• Parent Portal
• Skylert

• Facebook
• School Marquee
• Flyers
• Invitations

• Email
• District or school website
• Backpack
• School/parent handbook

Possible documentation: 
• Agenda
• Presentation documents
• Presentation recordings

• Sign-in sheets
• Skylert reports
• Meeting minutes
• Meeting handouts

• Completed surveys
Possible Capacity Activity: 

• ELA training
• Math training
• Science training
• Social Studies training
• Standards training
• Literacy workshops
• Assessment training
• Intervention training

• End of Course prep
• Industry Standards
• CTE training
• Report Card training
• Behavior training
• SEL training
• PBIS training
• Data Chats
• Curriculum nights
• Parent Expos
• College Awareness
• DLOPI
• Resource Center
• SAC training
• Parent Portal training
• Title I training
• Training on values
• Training on communication
• Training on relationships

• Training n collaboration
• Technology training
• Safety training
• Credit recovery training
• Health/nutrition training
• Drug/opioid training
• Physical fitness training
• Research training
• Copyright training

16 

Page  171  of  588



2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 

SCHOOL NAME: Havana Ma et School 

I, Thelma T.Hickman , do hereby certify that all facts, figures, and representations made 
in this application are true, correct, and consistent with the statement of assurances. 
Furthermore, all applicable statutes, regulations, and procedures; administrative and 
programmatic requirements; and procedures for fiscal control and maintenance of 
records will be implemented to ensure proper accountability for the expenditure of funds 
on this project. All records necessary to substantiate these requirements will be available 
for review by appropriate state and federal program staff. I further certify that all 
expenditures will be obligated on or after the effective date and prior to the termination 
date of the project. Disbursements will be reported only as appropriate to this project, 
and will not be used for matching funds on this or any special project, where prohibited. 
As the leader of this school, I certify that I will agree to and uphold the following 
assurances. 
-- - - - - - - -

- -

• The school will be governed by the statutory definition of parent involvement, and will not cany
out programs, activities, and procedures in accordance with the definition outlined in the
Elementary and Secondary Education Act

• The school shall offer parents multiple opportunities to attend parent meetings to provide input in
decisions relating to the education of their children.

• The school shall involve the parents of children served in Title I, Part A in decisions about how
Title I, Part A funds reserved for parental involvement are spent

• The school shall convene an annual Title I meeting, at a convenient time for parents, to which all
parents of participating children shall be invited and encouraged to attend.

• The annual Title I meeting shal1 provide parents with a description and explanation of the
curriculum in use, the academic assessments used to measure student progress, and the
achievement levels of state standards.

• The annual Title I meeting shall provide parents with an understanding of Title I and what it can do
for their child.

• The annual Title I meeting shall provide parents with an understanding of their rights to know the
qualifications of the staff at the Title I school and their right to be informed if the Title I staff do not
meet the state definition of qualified or in-field.

• Parents shall be informed of their right to participate in the development of the Parent and Family
Engagement Plan (PFEP), the Title I schoolwide plan, and the School Improvement plans (SIP).

• Parents shall be informed about the school accountability grade and that of the district.
• Parents shall be informed about how the school plans to improve their accountability grade so that

all students reach grade-level proficiency.

• The school will jointly develop with, and distribute to, parents and family members of
participating children, a written PFEP, agreed upon by such parents, that shall describe the means
for canying on the requirements of parent involvement - Section 1 l 16(b )( 1 ).

• Parents shall be given an opportunity to review the revious year's PFEP annually.
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• If the PFEP does not meet parent needs, the parents shall be given an opportunity for input into
changes of the PFEP.

• The PFEP shall be updated periodically to meet the changing needs of the parents and the school.
• The PFEP shall include strategies for parents to understand the State Standards, the State

Assessment, and how to monitor their child's progress and work.
• The PFEP shall provide training and resources to help parents work with their children at home to

improve their academic achievement.
• The PFEP shall provide strategies for educating teachers, support personnel, and school leaders to

better assist parents, communicate more effectively with parents, and value the contributions of
parents - working with them as equal partners and encouraging them to fully participate in the
education of their children.

• The PFEP shall provide strategies to build ties between parents and the school.
• The PFEP shall, to the extent possible, plan to coordinate and integrate parent involvement of all

Federal, State, and local programs.
• The PFEP shall include parents of all subgroups (English Language Learners EL; Exceptional

Student Education ESE; Migrant; Homeless; and Neglected/Delinquent) and provide them with the
same information and opportunities in a language and manner that is practicable so they can
understand it.

• The PFEP shall be distributed to parents and the community in an understandable and uniform
format and to the extent practicable, in a language that parents can understand.

• The PFEP may provide literacy training for parents with the set aside allocation.
• The PFEP may pay reasonable expenses necessary to remove barriers of child care to enable

parents to participate in school-related meetings and training.

• The school shall jointly develop a school-parent compact annually that outlines how parents, the

entire school staff, and students will share responsibility for improved student academic
achievement.

• The compact shall include the means by which the school and parents will build and develop a
partnership to help children achieve academic standards.

• The compact shall describe the school's responsibility to provide high-quality curriculum and
instruction to enable children to meet the Standards.

• The compact shall describe the ways in which each parent is responsible for supporting their

child's learning.
• The compact shall offer parents an opportunity to volunteer in their child's classroom.
• The compact shall offer parents reasonable access to staff and the classroom.
• The compact shall spell out how parents can participate in decisions relating to their child's

education and their responsibility to monitor the positive use of their child's extracurricular time.
• The compact shall address the importance of regular two-way communication between teachers

and parents on an ongoing basis.
• For elementary students, the compact must include how the school will discuss the compact with

the parent as it relates to the child's achievement. This must be done annually.
• The compact shall address providing :frequent reports to parents on children's progress.
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----=--+tb_.___dcrn _ _.:_!......:..:
0--1--/=--:........::----- -- --�- _October 3, 2024 _ 

Sig11ature ,if PrinC'ipal Date 

JISSI< 'S IATEME. "I 

The mission of Havana Magnet School is to be accountable for providing a globally 
competitive education that empowers students to achieve academic and personal success and 
become responsible citizens. We accept the challenge to teach all students so they may reach 
their maximum educational potential. It is in this spirit that we would like to align ourselves as 
full partners with the parents of our students. This will help make Havana Magnet School the 
center of community activity and learning through curriculum nights, fine arts events, and 
active communication between the school and our families. 

OFPAREN
T

h 

Explain hutt· 1/t, 11rlJ<JOI will in,'IJlw fllJ pllren/:; ht u11 011g1ll111 0111/ than,· n1111111er i11 the pltn111ms, rm� and 
lmprove111e111 of TilJe I anti hoH· ,di pt1re1W will be i11w,/vrd in tl«isiHs tlbout l,011 purat in'l'olW!llltt11t M1111e,•
kill h ,H,,_,, ,,, s11 ,rn ,his PFl P. 
HMS believes that parents should be involved and help make decisions concerning Title I. The 
School Advisory Council is responsible for developing, implementing, and evaluating the 
School Improvement Plan and Parental Involvement Plan. Havana Magnet School will ensure 
the organized, ongoing and timely manner of involving parents through the following 
methods: 

► Home-to-school and school-to-home communication in English and other languages
► Flyers
► Newsletters
► HMS Parent and Guardian Remind messages
► School Website
► Email
► Social Media Posts
► Class Dojo
► Clever
► Classroom Remind

Parents and families are involved in the planning, review and improvement of Title I 
programs, including involvement in the decision making of how funds for Title I will be used 
by: 

Attending 

► School Advisory Council (SAC) meetings
► Parent Expo Meetings
► Annual Title I Meeting

Participating In 

-building activities
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Reviewing 

► Academic data
► Previous school year Parent and Family Engagement Plan

HMS believes that parents should be involved and help make decisions concerning Title I and 
student outcomes. The School Advisory Council is responsible for developing, implementing, 
and evaluating the School Improvement Plan and Parental Involvement Plan. All parents are 
given the opportunity to review the plan and offer their input prior to approval. During the 
SACS meeting, the council will decide how Title I funds will be utilized. 

HMS will involve parents in all aspects of its Title I program. The School Advisory 
Committee (SAC) has the responsibility for developing, implementing, and evaluating the 
School Improvement Plan (SIP) and Parent Involvement Plan (PIP), now known as the Parent 
Family Engagement Plan (PFEP). During the first SAC meetings, Title I pamphlets are 
provided along with the Florida Standards. The school involves all parents in the discussions 
regarding how funds will be used by seeking parents' ideas and suggestions for the expanding 
of the funds during the first meeting of SAC. Funds are allotted according to goals for student 
achievement and school culture, based on assessment and behavior data. The SAC along with 
all other parents provide input into the development, implementation, and evaluation of the 
PFEP. The annual Title I parent meeting provides information to parents about Title I and their 
rights to be involved and be lmowledgeable about the qualifications ofth.e children's teachers 
and paraprofessionals. The meeting also informs parents about school and district grades, 
curriculum, school choice, and other assistance their child will receive by virtue of being in a 
Title I school wide program. Other parent meetings and expos are held quarterly with the 
intent to seek parent involvement and input regarding the school investment of federal funds. 
During the quarterly meetings, input is solicited from Council members and all parents in 
attendance in regards to specific goals they have for the school and in decisions involving the 
use of parent involvement funds for parent activities to reach those goals, and how those goals 
relate to the development of the SIP. Parents are also surveyed at least once for Title I for their 
input on activities and expenditures for those activities that support the PFEP and parent 
activities. 

ACCESSIBILJT\. 

£\plain hot1• rb sclwnl K'lll provid, opportunitin for 1111 p11tt111S to partielp11II' bl p11r,111 lnfltl/•�111,•t 11ctlt,/tia, 
hott· the school klill shue information �lilted NI tll, school will, p11r,11a. 1111d l,014• thr sc•ool will prtWillr •U 
information in t111 1'ndemtu1,llbl, /,m/lflage. bldlttk .n Jllbpo•ps: ESE. EL. Ho•elas. .w,,.111, Fonn, 
.Vrl!le�etl/Dr/lnque11L 

Havana Magnet School will coordinate and integrate parent and family engagement programs 
and activities through a host of planned events throughout the school year. These activities will 
teach parents how to help their child (ren) at home through the implementation of various 
best-known practices that are linked to learning. Below you will find the delineated program 
and coordination for each school-based program. HMS will continually hold meetings where 
information will be presented about the Title I programs, curriculum, and academic assessment 
during the month of September. Parents will obtain information about the school wide 
programs, how to set up conferences with teachers, and will have opportunities to participate 
in decisions on these tooics, the\' will receive a coov of the PFEP. Parents will obtain the 

4 

Page  175  of  588



parent handbook, which includes information that is more detailed. Parents will be able to visit 
the classrooms during these meetings. Teachers will provide additional information on the 
Subjects they teach home-school folders and how parents can help at home. Teachers will 
maintain sign-in sheets. Teachers will also prepare an information packet for all the parents 

that were not able to attend. HMS provides full opportunities for participation in parental 
involvement activities to all parents, students, and community members. 

HMS will hold quarterly meetings where information will be presented regarding the Title I 
programs, curriculum, and academic assessment. Parents will obtain information about the 
school wide programs, community partnerships, communication norms, and will have 
opportunities to participate in decisions on these topics. Parents will obtain the student Code of 
Conduct handbook, which includes more detailed information. Parents will be able to visit the 
classrooms during these meetings. Teachers will provide additional information on the subjects 
they teach, home-school folders and how parents can help at home. Teachers will maintain 
sign-in sheets. Information packets will be sent home with students for parents who are unable 
to attend. 
HMS provides full opportunities for participation in parental involvement activities to all 
parents, students, and community members. Memos and letters announcing various parental 
involvement activities are reviewed for ease of readability, translatability and to make certain 
all special populations are included. Social media and mass messaging systems (i.e. Remind, 
Sky Alert) are employed to ensure consistent communication regarding all school events. A 
monthly calendar is provided via these platforms to encourage maximum involvement. 
Accommodations are provided during parent activities for special populations. There is a 
close coordination between the school and the ESOL/EL/Migrant offices to blend activities 
into each other's plans, to provide appropriate services, and to ensure connections to service 
providers are made available to parents upon identified need. The school with the assistance 
of the district communicates to parents via the Sky Alert communication system, newsletters, 
flyers, newly purchased digital signs, phone calls, news materials and training to help parents 
work with their children to improve their children's academic achievement. Forums including 
Open House, SAC, and Parent Expos are utilized to facilitate parental involvement at the 
school level. The PFEP is provided to all parents in a language parents can understand. Any 
informational documents sent to parents of English Language Learners (EL) and/or migratory 
children are transcribed and delivered in Spanish or any other language students reportedly 
spoke in the home. Any information sent to parents of Exceptional Student Education (ESE) is 
watermarked with contact information for parents to use whenever they have questions about 
anything they read. As requested; the school employs translators to relay messages to parents 
via telephone and/or issues certified letters or hand delivered letters to parents' homes to keep 
them fully aware of Chattahoochee Elementary School happenings, especially issues regarding 
their children 

f--.,.,.--------------�---------------------------1 

I. What is your overall strategy for Parent Involvement in Student Achievement?

Include items from the assurances above th(ll must be addressed in the PFEP. 

Parents will be invited to quarterly parent meetings to discuss student progress following the 
issuance of report cards from each grading period. In addition, students identified as 
low-oerformin>Z will have semi-quarterly conferences to discuss interventions and suooort. 

5 

Page  176  of  588



·-

How will vou build uarent capacitv? 
Parents will be empowered via the establishment of relationships with teachers, administrative 
participation in parent conferences, and bi-directional communication with teachers via 
messaging applications. Parents will also be provided with access to supplemental materials 
for use at home. Provide assistance to parents of children served to understand State academic 
standards. Provide assistance to parents of children served to understand State and local 
assessments. 
Providing assistance to parents of children served to understand how to monitor a child's 
progress .. Providing assistance to parents of children served to understand how to improve 
their child's achievement. 

WhaJ is the Activitr or strmem1 vo11 will be usine? 
The main activity for parent engagement in student achievement and building capacity is the 
involvement of parents in semi-quarterly conferences and the provision of supplemental 
materials. 

How will 1wu deliver the acavibvstratem•? 
Title I Annual Meeting, Professional Learning Community, School Advisory Council Meeting, 
Parent TraininR 

What is the timeframe for when the activitylstrateg)' will be implemented? 
(i.e.. annu11lh• au11rtol11. ea,h aeme$te. nionthlv" etc.I 

First Quarter, Second Quarter, Third Quarter, Fourth Quarter 

Who will be facilitatini or imp/ementin1 the stratee1vactivity? 

Teachers 

What f!TOUP will be receiving the content of the stratel!l,factivin•? 

All Parents 

How are J•ou l!oinR to let narents know that the activitJ• is that is available to them? 
Flyer or Invitation 

Who are vou }!oim: to coordinate with to offer the 11ctivifl' or imp/�m,nt tlie stratew? 

Title I, Part A- Parent Involvement, Title III, Part A- ELL, Title IX Homeless Student 
Education, IDEA- Federal ESE 

Wh,, are vou offerinl!: this activity/strateP11? 
To make parents aware of state assessments and their parental rights. 

What is the imDact vou hone to achieve? 

hnprove Parent Participation Rates 
hnprove attendance at mandatory Parent Nights to 15% of parents. 

How will vou document that the activiry haooened? 
Meetingffraining Sign-in Sheets, Meeting/Training Agenda, Meeting Minutes 

6 

Page  177  of  588



2. How are you going to provide parents with an understanding of the requirements of
Title I and their rights under Title I?

Include items from the assurances above that must be addressed in the PFEP. 

Parents are invited to an annual Title I meeting where the purpose of the Title I programs and 
use of funding are discussed. 

How will rou build parent capacit,·? 
Parents will be invited to join advisory council 

What is the ActivitJ' or strateI!r rou will be using? 

Provide Information on the Title I Program, Training developed in collaboration with parents 
to support parent involvement, data chats, School Advisory Council Meetings 

How will 1,ou deliver the activitvlstrate!7l-1? 
Title I Annual Meeting, Parent Training, School Advisorv Council Meeting 

What is the timeframe for when the activity/strategy will be implemented? 
(le.. annualli,, quarurlJ,, each semester. monthll'. etc.J 

First Quarter 

Who will be faeilitatinx or implementin,14 the stratesn,Jactivitj'? 
Director of Federal Programs, Parent Services Team 

What xrou,, will be receivinx the content of the strate2v/activit1'? 

All Stakeholders 

How are you J!Oin£ to let parents know that the activio· is available to them? 
School or District Website, Flyer or Invitation 

Who are 11ou 1win2 to coordinate with to offer the acti.vio, or implement the strate�•? 
Parent Involvement Resource Center, Title I, Part A- Parent Involvement 

Whr are ,,ou offerinl! this activitrlstratef!r? 

To make parents aware of the funding provided to the public schools with low-income 
families. To make parents aware of the funding provided to the public schools with 
low-income families and give them an opportunity for input. 

What is the impact 1•ou hope to achieve? 
Improve knowledge of the Title I Program 
Improve parent participation by 5% 

How will i·ou document that the activi(] haDoened? 
Meeting/Training Sign-in Sheets, Meeting/Training Agenda, Meeting Minutes 
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3. How will you provide parents with an understanding of the state and local
assessments you will be using and the schooVdistrict report card?

Include items from the assurances above that must be addressed in the PFEP. 

A Parent Expo will be held that focuses specifically on the guidelines for the State Progress 
Monitoring Assessment, provides the schedule for groups of students, and requests support 
from home with regard to test preparation. 

How will i,ou build oarent capacitv? 

Parents are provided with access to the F.A.S.T. parent portal, and the links to the practice tests 
appropriate for their students' grade level. 

What is the Activitv or stratel!tl vou will be usinE? 
Florida Standards Assessment- English Language Arts, Florida Standards Assessment-
Mathematics Grades 3-8, Understanding the Florida Standards Assessment Student Report, 
Understanding i-Ready Diagnostic Report 

How will _vou deliver the activity/stratel!V? 
School Advisory Council Meeting, Title I Annual Meeting 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e., annuallv, quarterlv, each semester, monthlv, etc.) 

Second Quarter 

Who will be facilitating or imr,lementinz the strate!!Vlacti,vity? 
Principal, Resource Teacher 

What zroup will be receivinJ! the content of the stratel!Vlactivity? 
All Stakeholders. Parents of At-Risk Students 

How are you going to let parents know that the activicy is available to them? 
Back.pack, Campus Display on Marquee, Flyer or Invitation 

Who are vou goinl! to coordinate with to offer the activitv or imolement the strateev? 
Title I, Part A- Parent Involvement, Title ill, Part A- ELL, IDEA- Federal ESE, State 
Voluntary Pre-K, Head Start- Federal Pre-K 

Whr are ,--ou offerimt this activitv/straten1? 
Based on student data from last year; less than 50% of our students are proficient in Reading. 

What is the impact vou hope to achieve? 
Improve English Language Arts Achievement 
Improve bv I 0% in grades 3-8 

How will 1•ou document that the activin• hannened? 
Meeting/fraining Agenda, Meeting/Training Sign-in Sheets, Meeting Minutes 
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4. How will you provide parents with an understanding of the State Standards and the

curriculum you will be using?

Include items from the assurances above that musl be addressed in the PFEP. 

At Parent Expos, parents are provided with information regarding the state assessed standards. 
Student work is disolaved and connection to the standards is highlighted. 

How will rou build parent canacio-:? 

Parents will be provided with at-home-assignments that encourage their involvement in and 
understanding of the standards and the associated assignments. This will encourage them to be 
involved in the process of standards mastery. 

What -is the Activirr or strale�· rou will be usinrt? 

Provide Information on the Title I Program, Training developed in collaboration with parents 
to support parent involvement, data chats, School Advisory Counci] Meetings 

How will rou deliver the activirrlstrateKl'? 

Title I Annual Meeting. Parent Training School Advisory Council Meeting 
What is the timeframe for when the actil,itylstrategy will be implemented? 

(i.e.. annualfr, auort,rlr._ etreh semester. monthlr. etc.J 

First Quarter 

Who will be iacilitatin2 or im1Jlementin_lf the strateft,vactivirr? 

Director of Federal Programs, Parent Services Team 

What 11rou11 will be receivimt the content of the stratef!vlactivio? 
·-·

All Stakeholders 

How are rou Jt..Oing to let parents know that the activir, is that is available to them? 

School or District Website, Flyer or Invitation 

Who are rou �oing to coordinate with to offer the activitr or im/Jlement the strate111 1? 
Parent Involvement Resource Center, Title I, Part A- Parent Involvement 

Whr are rou offerimt this activirrlstrateP1'? 
To make parents aware of the funding provided to the public schools with low-income 
families. To make parents aware of the funding provided to the public schools with 
low-income families and give them an opportunity for input. 

-- ,- What is the impact rou ho11e to achieve? 

Improve knowledge of the Title I Program 
Improve parent participation by 5% 

How will rou document that the activin haooened? 
Meeting/Training Sign-in Sheets, Meeting/Training Agenda, Meeting Minutes 
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5. How wUI you provide parents with an understanding about how to help their

children at home and how to improve academically? 1 .. 1 

Include items f;,om the assurances above that must be addressed in the PFEP. 

In addition to the exposure to standards at Parent Expos and through homework assignments, 
teachers will provide options that are learner-based (i.e. iReady teacher assigned lessons) as 
means of remediation at home. 

How will vou build parent capaci1.y? 
- -

Parents who have access to the internet at home will be able to monitor their students' progress 
without having to provide instruction and can aid in ensuring that academic gaps are closed. 

What is the Activit.JI or straten1 vou will be usim:? 
Understanding i-Ready Diagnostic Report, Understanding the Florida Standards Assessment 
Student Report 

How will you deliver the activih-lstrateJ!l'? � 
---

Parent / Teacher Conference, Parent Training 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e. annualJ,, quarter/¥, each semester. monthl1• etc,) 

Second Quarter 

Who will be facilitatine or imolementinJl the strateev/activitl'? 
Principal, Resource Teacher 

-
What 1:roup will be receivin1: the content of the stratel!Vlactivity? �- = 

All Parents 

How are 1:ou going to let parents know that the acaviw is available to them? 
Skylert, Flyer or Invitation, Email 

Who are you J?oin2 to coordinate with to offer the activity or implement the strafe{T)I? 
Title II, Part A- Staff Training 

-

Whv are J•ou o{ferin� this activitvlstrate1!11? 
To show parents their child's strengths and areas of need down to the sub-skill level. This 
report helps pinpoint the area of the target. 

� = 

What is the impact you hope to achieve? -,;_ 

-

Improve English Language Arts Achievement 
Improve by 5% in grades 3-8 

How will vou document that the activitl' hannened? 
-

-- -
---

Meeting/Training Sign-in Sheets, Meeting/Training Agenda, Meeting Minutes 

10 

Page  181  of  588



6. How will you provide assistance to parents in understanding how to monitor their

child's progress?

Include items from the assurances above that must be addressed in the PFEP. 

The STAR assessment and iReady assessment provide parent letters that describe, in detail, 
how students score and what their strengths and weaknesses are. These parent reports are 
orovided to all parents. 

How will you build oarent canacitv? 
In administrative conferences, parents receive a detailed analysis of the parent reports, and 
materials to use in support of the recommendations made by the diaimostic results. 

What is the Activitl' or strate9V ,,ou will be usinP? 
Understanding Report Cards, Understanding i-Ready Diagnostic Report, Understanding the 
STAR Diam10stic, Understanding the Florida Standards Assessment Student Report 

How will l·ou deliver the acti.vin,Jstrateuu? 
Parent / Teacher Conference, Data chat meetings, Parent Training 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e.. annua/111. ouarterlr,. each semester, monthlv.. etc.) 

Second Quarter 

Who will be facilitatin2 or imolementi.ne the stratef!ll/acti:vitJ1? 
Principal, Resource Teacher 

What voup will be receivin2 the content of the strate�v/activitv? 

All Parents, Teachers 

How are 1•ou zoinf! to let narents know that the activit1• is available to them? 

Backpack 

Who are 1rou xoinl! to coordinate with to offer the activin• or imolement the stratel!l•? 

Title I, Part A- Parent Involvement, Title III, Part A- ELL, IDEA- Federal ESE, State 
Voluntary Pre-K, Head Start- Federal Pre-K 

Whv are ,,ou offerine this activitv/strateYV? 
Provide parents with information that they can use to understand how their child is performing 
in his/her academic courses. 

What is the imoact 11ou hone to achieve? 
Improve Student Attendance 
Improve attendance by 10% 

How wil/ 11ou document that the activitv hannened? 
Meeting/Training Agenda, Meeting/Training Sign-in Sheets, Meeting Minutes 
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7. How will you provide teachers and stoffwith training to understand oftht' valut'
parents can bring to the school?

J11cluth itr.lfis from the assurances above tl1at must be adiressed in tlicPFI:.P. 

Parent partnerships are integral to the success of the school. Teachers are required to make 
contact with all parents at the beginning of the school year, and of the parents of students 
requiring intervention twice per quarter. Parents are invited to conduct behavior observations 
and to oarticioate in the learning orocess via an ooen door oolicv. 

H,m will J'OU bllild p(1re11t capacio,? 
Parents are provided with contact information for their scholar's teacher via mass messaging 
application and email. Parent observations are ingrained within the school's prescriptive 
discipline olan and parent contact is reQuired at least once each quarter. 

What is the Activiiy or strateJ!l· rou will be usinJl? 
Training module on building tie between parents and the school, Training developed in 
collaboration with parents to support parent involvement 

How will 11ou deliver the 11c1fritrlt;tra1e1n-1? 
Parent Training, Online Self-guided Training 

What is the timeframe for when the activity/strategy will be implemented? 
ri.e.. annuallr. q11anerJ1:. each semester, monlh/1-\ etc.J 

Third Quarter 

Who will be facilitatinl! or imolementinc the strateerlactivitr? 
Principal, Resource Teacher 

What 11ro11p will be receivin2 the conte,m of the su-auun,Jactfritr? 
All Parents, Teachers, Specialized Instructional Support Personnel, School Administrators 

Ilow are ,ou �oinI! to let r,arents know that the 4Cti'VirJ' is that is available to them? 

Flyer or Invitation. Email 
Who are vou 2oinf! to coordinate with tu otler the activio• or implement the srrateev? 

Title II, Part A- Staff Training, Title I, Part A- Parent Involvement, IDEA- Federal ESE, Title 
IX Homeless Student Education, Early Learning Coalition 

Whr are 11011 offerin£ this activitrlstrate�r? 
Identify how perceptions affect reality and identify barriers and possible solutions to parental 
participation 

What is the impact you hope to achieve? 
Improve Parent Participation Rates 
Improve parent participation by 5% 

Row will vou doc11ment that the activin• hannened? 
Meeting/fraining Agenda, Meetine:/Training Si.£!11-in Sheets, Meeting Minutes 
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8. How will you and your staff reach out and communicate with/work with parents llS 

equal partners to build ties between home and school?

Include items ftom the assurances above that must be addressed in the PFEP. 

Quarterly parent mass meetings and individual parent conferences, as well as monthly activity 
calendars will be the maior mode of communication with parents. 

How will 11ou build oarent caoacitv? 

Parents wi11 be solicited to orovide suggestions for activities for students. 
What is the Activirv or strateev i·ou will be usine? 

Training module on communicating with parents or diverse populations, Training developed in 
collaboration with parents to support parent involvement 

How will you deliver the activit11/strate111r? 
Staff Training 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e. annuaU,,. 11uarterlJ� each semester, n,onth/11. ete. J 

First Quarter 

Who will be facilitating or implementing the strateev/activity? 

Principal, Resource Teacher 

What group will he receivin� the content of the stratel!'l,Jactivity? 
Teachers 

How are l'OU eoin1t. to let parents know that the activitv is that is available to them? I 

Email, School or District Website, Campus Display on Marquee 

Who are ,,ou EOinl! to coordinate with to offer the activitr or implement the stratel!JI? 

Title II, Part A- Staff Training, Title ill, Part A- ELL 

Whl' are vou o{ferim! this activin-lstratel!'V? 
Create parent friendly notices and create a list of the required parent notifications. 

What is the imnact rou hoJJe to achieve? 
Improve parent satisfaction, Improve Parent Participation Rates 
Improve parent participation by 10% 

How will vou document that the activio, haonened? 
Meeting/Training Agenda, Meeting Minutes, Meeting/Training Sign-in Sheets 
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9. What other evidence-based strategies/activities will you be providing w parents to

I 
improve their ability to he a full-support partnel' to their child at home?

Incmde items from the assurcmces above rltaf must he nddres�ed iii tl,e PFL P. 

Each grade level is required to participate in field trips that expand the students' horizons and 
promote awareness of local opportunities and career paths. Parents will be encouraged to 
participate in these trips and the follow-up activities. 

How will rou build parent capacio·? 
Many of the field trips are payable as supplemental curricular activities under grant funding, 
so parents do not have to concern themselves with the cost of student admission. This will 
allow the parents to cover their own cost of participation with more ease. 

What is the Acdvin· or stl•tlle!!l' 11ol, will be ttsin�? 
The activity used to increase parent capacity and enga1,!ement are wade-level field trios. 

/IOH' will 110u deliver tile activin1srrau�•? 
The activitv will be coordinated by the classroom teacher. 

What is the timeftame for when the actiYitylstrategy will be implemented? 
(i.e.. a1111u411/1. flUflNerlr. w,:I, stmen,r. ,,,oatlih- nc. I 

The field trips will take place each semester. 
Who will be [acilitad11It or imp/ementim! the strate211activin·? 

The field trips will be planned as school-wide activities. The teachers are responsible for 
planning the trips to alien with the curriculum. 

What flOIIP will be recefrin2 tlte co11tent ortlze strutel!l✓activit1? 
Parents at each grade level will have the opportunity to participate in these trips. 

How are rou eoilu! to let parents lmow that the activiti• is that is awrilable to them? 
Parents will receive flyers, mass messages, and field trip permission forms to encourage their 
participation. 

Wllo are rou 1?<1i11H to coordi,rafe wit!, to offer tile m:ti,•ir,· or i11111/eme11t the strote1!1•? 
Coordination will occur between parents, teachers, school, and grant managers at the district 
level. 

Whi• are 11ou offerim: this activi11Vstrategr? 
These activities are hi!!h-interest and accessible, making them ideal for our population. 

What is the imf}act 1•ou hope to «chiet•e? 
Through these field trips, we hope to facilitate increased exposure to local opportunities, and 
build stronger relationshios between parents and teachers. 

flow will i•ou document that the ac1i,1i(J ltannened? 
Completed participation forms and follow up activities will be used as documentation for the 
trips. 
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10. What did you SQ)' )'tJU were gtJil1g ttJ dt> la.-.t yea,· in .i10111· PFEP to help pare11ts?

Rl'l'il'w the ,tt·tMtie., yu11 said J'IIU H'ere ,:t1i11g ,,, do i11 /11.,·t J't!llr �� Pf'f.'I! 
Li.�t all u,1i11itit'� St'puratelJ 

Last vear. we focused on :increasine positive publicity and exoosure. 
What H1as the Activitl'? 

Building communication between home and school via Social Media Posts highlighting school 
events. 

How often did ,·11u 11fter it? 
Parents and community members received weekly updates via social media to engage them 
and keep them abreast of school events and activities. 

flow ma11t• parent.-. a111llt1r �taffJJartici11ated'! 
Hundreds of parents participated and used the Social Media posts. 

What was the £oaf oftl,e actii•iti•? 

Increased oarent and school :involvement and oositive :interaction. 
Whut outc:,m,e.,· did rou see as a res11/t 11f the ac:tivitr? 

Parents shared information related to the school with their families and other community 
members, and the school became more recognizable, with parents beginning to reference the 
school's page as a source of information. 

11. What did you say you were going to do last year in your PFEP to help parents?

Review the activities you said you were going to do in last year's PFEP. 
List all activities se»aratelv 

HMS Established a resource room as a means of providing assistance to parents. 
What was the Activity? 

The resource room was stocked with school suonlies clothine: and oersonal items. 
How often did vou offer it? 

The resource room was available throughout the school year. 

How manv parents and/or staff participated? 
There were 30 parents, in particular, who made regular use of the resource room. All 10 of the 
teachers contributed to the items in the resource room, and our operations team ( custodial 
staff) was responsible for ensuring the area was tidy and invitine.. 

What was the goal of the activio1? 
To provide support to parents who may not have the means to provide necessities for all their 
children. 

What outcomes did vou see as a result of the activitJ,? 
Parents are more trusting of the school and school personnel, and feel comfortable coming to 
make requests and discuss their needs. 
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12. What did you say you were going to do last year in your PFEP to help parents?

Review the activities you said you were going to do in last year� PFEP. 
List all aetivities se1Jfll'atel1 

Last year, HMS hosted parent meetings in order to inform parents about student progress and 
school events. 

WJ,at was the Activity? 

Quarterly Parent Meetings 

How often did 1-ou offer it? 

The parent meetings occurred at the end of each quarter. 

How man r parents and/or staff narticfoated? 

30-50 parents participated, and all staff members (30) participated in the parent meetings on a
reintlar basis.

What was the 2oal of the actwio·? 

The goal of the parent meetings was to ensure that parents had all information necessary to aid 
in their students' success. 

What outcomes did J'OU see as a result o.fthe activio·? 

The parents were not extremely responsive to the face-to-face mass meetings, but responded 
better to individual meetin2s. 

Possible People who can facilitate activities: 
• Principal
• Assistant principal
• Guidance counselor
• Consultant
• Teacher
• SAC
• Professional Learning Team
• Parent Services Team
• Technology Staff
• Federal Programs Staff
• ESE Staff
• EL/Migrant Staff
• Assessment Staff
• Technology Staff
• Elementary Education Staff
• Secondary Education Staff
• CTE Education Staff
• Parents
• Community/Business Members

Possible communication tools: 
• Newsletter

• Skyward
• Parent Portal
• Skylert
• Facebook
• School Marquee
• Flyers
• Invitations
• Email
• District or school website
• Backpack
• School/parent handbook

Possible documentation: 
• Agenda
• Presentation documents
• Presentation recordings
• Sign-in sheets
• Skylert reports
• Meeting minutes
• Meeting handouts
• Completed surveys

Possible Capacity Activity: 
• ELA training
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• Math training
• Science training
• Social Studies training
• Standards training
• Literacy workshops
• Assessment training
• Intervention training
• End of Course prep
• Industry Standards
• CTE training
• Report Card training
• Behavior training
• SEL training
• PBIS training
• Data Chats
• Curriculum nights
• Parent Expos
• College Awareness
• DLOPI
• Resource Center
• SAC training
• Parent Portal training
• Title I training
• Training on values
• Training on communication
• Training on relationships
• Training and collaboration
• Technology training
• Safety training
• Credit recovery training
• Health/nutrition training
• Drug/opioid training
• Physical fitness training
• Research training
• Copyright training
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2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 

SCHOOL NAME: Greensboro Elementa School 0141 
I, Stephen Pitts, do hereby certify that all facts, figures, and representations made in this 
application are true, correct, and consistent with the statement of assurances. 
Furthermore, all applicable statutes, regulations, and procedures; administrative and 
programmatic requirements; and procedures for fiscal control and maintenance of 
records will be implemented to ensure proper accountability for the expenditure of funds 
on this project. All records necessary to substantiate these requirements will be available 
for review by appropriate state and federal program staff. I further certify that all 
expenditures will be obligated on or after the effective date and prior to the termination 
date of the project. Disbursements will be reported only as appropriate to this project, 
and will not be used for matching funds on this or any special project, where prohibited. 
As the leader of this school, I certify that I will agree to and uphold the following 
assurances. 

• The school will be governed by the statutory definition of parent involvement, and will not carry

out programs, activities, and procedures in accordance with the definition outlined in the

Elementary and Secondary Education Act
• The school shall offer parents multiple opportunities to attend parent meetings to provide input in

decisions relating to the education of their children.
• The school shall involve the parents of children served in Title I, Part A in decisions about how

Title I, Part A funds reserved for parental involvement are spent

• The school shall convene an annual Title I meeting, at a convenient time for parents, to which all

parents of participating children shall be invited and encouraged to attend.
• The annual Title I meeting shall provide parents with-a description and explanation of the

curriculum in use, the academic assessments used to measure student progress, and the

achievement levels of state standards.

• The annual Title I meeting shall provide parents with an understanding of Title I and what it can do

for their child.
• The annual Title I meeting shall provide parents with an understanding of their rights to know the

qualifications of the staff at the Title I school and their right to be informed if the Title I staff do

not meet the state definition of qualified or in-field.
• Parents shall be informed of their right to participate in the development of the Parent and Family

Engagement Plan (PFEP), the Title I schoolwide plan, and the School Improvement plans (SIP).

• Parents shall be informed about the school accountability grade and that of the district.

• Parents shall be informed about how the school plans to improve their accountability grade so that

all students reach grade-level proficiency.

• The school will jointly develop with, and distribute to, parents and family members of

participating children, a written PFEP, agreed upon by such parents, that shall describe the means

for carrying on the requirements of parent involvement - Section 1116(b )(1 ).

• Parents shall be given an opportunity to review the previous year's PFEP annually.

Page  190  of  588



• If the PFEP does not meet parent needs, the parents shall be given an opportunity for input into

changes of the PFEP.
• The PFEP shall be updated periodically to meet the changing needs of the parents and the school.
• The PFEP shall include strategies for parents to understand the State Standards, the State

Assessment, and how to monitor their child's progress and work.
• The PFEP shall provide training and resources to help parents work with their children at home to

improve their academic achievement.
• The PFEP shall provide strategies for educating teachers, support personnel, and school leaders to 

better assist parents, communicate more effectively with parents, and value the contributions of

parents - working with them as equal partners and encouraging them to fully participate in the

education of their children.
• The PFEP shall provide strategies to build ties between parents and the school.
• The PFEP shall, to the extent possible, plan to coordinate and integrate parent involvement of all

Federal, State, and local programs.
• The PFEP shall include parents of all subgroups (English Language Learners EL; Exceptional

Student Education ESE; Migrant; Homeless; and Neglected/Delinquent) and provide them with the

same information and opportunities in a language and manner that is practicable so they can

understand it.
• The PFEP shall be distributed to parents and the community in an understandable and uniform

format and to the extent practicable, in a language that parents can understand.
• The PFEP may provide literacy training for parents with the set aside allocation.
• The PFEP may pay reasonable expenses necessary to remove barriers of child care to enable

parents to participate in school-related meetings and trainings.

• The school shall jointly develop a school-parent compact annually that outlines how parents, the

entire school staff, and students will share responsibility for improved student academic

achievement.
• The compact shall include the means by which the school and parents will build and develop a

partnership to help children achieve academic standards.
• The compact shall describe the school's responsibility to provide high-quality curriculum and

instruction to enable children to meet the Standards.
• The compact shall describe the ways in which each parent is responsible for supporting their

child's learning.
• The compact shall offer parents an opportunity to volunteer in their child's classroom.
• The compact shall offer parents reasonable access to staff and the classroom.
• The compact shall spell out how parents can participate in decisions relating to their child's

education and their responsibility to monitor the positive use of their child's extracurricular time.
• The compact shall address the importance of regular two-way communication between teachers

and parents on an ongoing basis.
• For elementary students, the compact must include how the school will discuss the compact with

the parent as it relates to the child's achievement. This must be done annually.
• The compact shall address providing frequent reports to parents on children's progress.
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10/16/2024 

Signature of Principal Date 

MISSION STATEMENT 

The faculty and staff of Greensboro Elementary School view education as a lifelong process 
which should ensure that each student develops physically, intellectually, emotionally, and 
socially to become a positive, productive citizen. Therefore, we as a faculty, need to prepare 
our students for this process by equipping them with the most basic skills as early as possible. 
Greensboro Elementary is a community school with a family atmosphere. This nurturing 
environment provides encouragement to students and parents as we all work together to 
improve and help our students and parents as we all work together to improve and help our 

�dents reach their highest potential.
INVOL YEMENT OF PARENTS 

Explain how the school will involve all parents in an ongoing and timely manner in the planning, rei•ieH• and 
improvement of Title I and how all parents will be involved in decisions about how parent involvement money 

will he used to suooort this PFEP. 

Greensboro Elementary School will involve parents in all aspects of its Title I program. The 
School Advisory Committee (SAC) along with all other parents provide input into the 
development, implementation, and evaluation of the Parent Family Engagement Plan (PFEP). 
The annual Title I parent meeting will provide information to parents about Title I and their 
rights to be involved and be knowledgeable about the qualifications of the children's teachers 
and paraprofessionals. The meeting will also inform them of school and district grades, 
curriculum, school choice, and other assistance their child will receive by virtue of being in a 
Title I schoolwide program. Other parent meetings and expos will be held throughout the 
school year especially to seek parent involvement and their input regarding how the school 
invests federal dollars in parent activities. During the quarterly School Advisory Council (SAC 
meetings), input is solicited from Council members and all parents in attendance in regard to 
specific goals they have for the school and in decisions involving the use of parental 
involvement funds for parent activities to reach those goals, and how those goals relate to the 
development of the School Improvement Plan (SIP) by the SAC. Parents are also surveyed at 
least once for Title I and again for 21st Century Community Learning Centers (CCLC) for 
their input on activities and expenditures for those activities that support the PFEP and their 
children., Greensboro Elementary School will involve parents in all aspects of its Title I 
program. The School Advisory Committee (SAC) along with all other parents provide input 
into the development, implementation, and evaluation of the Parent Family Engagement Plan 
(PFEP). This year's Title I meeting will be virtual and will allow parents to watch at times 
convenient to them and respond with questions and suggestions to school administrators. The 
annual Title I parent meeting will provide information to parents about Title I and their rights 
to be involved and be knowledgeable about the qualifications of the children's teachers and 
paraprofessionals. The meeting will also inform them of school and district grades, 
curriculum, school choice, and other assist 
nces their child will receive by virtue of being in a Title I school wide program. Other parent 
meetings and expos will be held throughout the school year especially to seek parent 
involvement and their input regarding how the school invests federal dollars in parent 
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activities. During the monthly School Advisory Council (SAC meetings), input is solicited 
from Council members and all parents in attendance in regards to specific goals they have for 
the school and in decisions involving the use of parental involvement funds for parent 
activities to reach those goals, and how those goals relate to the development of the School 
Improvement Plan (SIP) by the SAC. Parents are surveyed for Title I to provide input on 
activities and expenditures that support the PFEP and their children. 

ACCESSIBILITY 

Explain how the school will provide oppnrtunities fnr all parents to participate in parent involvemenr activities, 
how the school will share information related to the school with parents, and how the school will provide all 
information in an understandable language. Include all subgroups: ESE, EL, Homeless, Jfigrant, Foster, 
Ne_glected/Delinquent. 

Greensboro Elementary School will provide opportunities for participation in parental 
involvement activities to all parents, students, and community members. Memos, letters, 
sk:ylert, emails, and class Dojo announcing various parental involvement activities will be 
reviewed for ease of readability, translatability and to make certain all special populations are 
included. Accommodations will be provided during parent activities for special populations. 
There will be a close coordination between the school and the ESOL/EL/Migrant offices to 
blend activities into each other's plans, to provide appropriate services, and to ensure 
connections to service providers are made available to parents upon identified need. 
Translating machines with a Spanish translator will be provided at all major parent meetings 
and will be available upon request for any other school or teacher parent activities. All 
Sk:ylert messages will be in English and Spanish and any acronyms in written correspondence 
will be identified and explained. Spanish translations will be provided for school documents as 
requested. The school facilities are kept in compliance with regulations regarding access for 
persons with disabilities. Greensboro Elementary School is a parent friendly facility. Parents 
will be provided information during Open House regarding the availability of parent 
involvement opportunities and resources. Greensboro Elementary School will collaborate to 
make sure every opportunity is given to all families for participation in parent involvement 
activities and to have access to important resources in a language parents can understand. 

1. What is your overall strategy for Parent Involvement in Student Achievement?

Include items from the assurances above that must be addressed in the P FJ:,'J'. 

Provide parents the resources to help their child academically., We will provide parents the 
resources to help their child academically. The biggest barrier for accomplishing this problem 
is the parents lack of familiarity with FAST and STAR. We will host parent nights in 
November and December to help parents become familiar with strategies that will help them 
better help their child. 

How will you build parent capacity? 

1. We will help parents of children served to understand State academic standards., 2. We will
provide assistance to parents of children served to understand State and local assessments., 3.
We will provide assistance to parents of children served to understand how to monitor child's
progress., 4.We will assistance to parents of children served to understand how to improve
their child's achievement.

What is the Activity or stratef!V you will be usinJ?? 

FAST/ ST AR- English Language Arts, Mathematics Standards, Provide other resources that 
eliminate barriers to greater participation, Understanding the new standards and assessment 
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Student Report, Provide information on Parent Engagement and Educational Programs, 
Trainin module on arent value and contributions 

Parent Training, Title I Annual Meeting, School Advisory Council Meeting, Parent I Teacher 
Conference, Online Self- ided Trainin 

·what is the timeframe for when the activity/strategy will be implemented?
(i.e., annual/. uarterl each semester monthl etc. 

Each semester meetings will be scheduled to help parents with standards and assessment 
understandin 

Teacher, Princi 

lement the strate ? 

Classroom teachers 
? 

to achieve? 

LA assessment 

Si in sheets 

2. How are you going to provide parents with an understanding of the requirements of

Title I and their rights under Title I?

Include items rom the assurances above that must be addressed in the PFEP. 

We will hold our Annual Title I meeting to explain what Title I is and what rights parents 
have. 

Provide Information on the Title I Program, Training module on building tie between parents 
and the school, School Adviso 

• • 

Title I Annual Meeting, Online Self-guided Training, Parent I Teacher Conference, School 
Adviso Council Meetin 

What is the timeframe for when the activity/strategy will be implemented? 
i.e. annuall uarterl leach semester month/ etcJ 

Who will be ? 

Council Chair, Assistant Princi al 
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All 
arents know that the activi is that is available to them? 

Newsletter, Skyward Student Data System, Campus Display on Marquee, School or District 
Website, S 

Title I, Part A- Parent Involvement, IDEA-Federal ESE, Headstart-Federal Pre-K, State 
Volunt •• Pre-K, Title III, 

• • 
ent Education 

? 

arents' knowled 

More involvement on SAC. 

Meetin 

3. How will you provide parents with an understanding of the state and local

assessments you will be using and the schooVdistrict report card?

Include items om the assurances above that must be addressed in the PFEP. 

Enhance Parent Resource Center at School to help parents understand the FAST student 
report, understanding STAR diagnosticreport, understanding I-Ready Diagnostic Report,, 
Understandin Re ort Cards 

ou will be usin ? 

Parent Trainin School Adviso Council Meetin Data Chat Meetin s 

What is the timeframe for when the activity/strategy will be implemented? 
i.e. annuall uarterl each semester month/ etc.

First uarter 
Who wil 

All Parents, 

Newsletter S 

Parent Involvement Resource Center Title I Part A- Parent Involvement, 21st CCLC 

2%onFSAMa 
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Meeting/Training Agenda, Meeting/Training Sign-in Sheets, Parent/Teacher Conference 
Completed Forms (Sampling) 

4. How will you provide parents with an understanding of the State Standards and the

curriculum you will be using?

Include items rom the assurances above that must he addressed in the PFEP. 

Understanding STAR diagnostic, Develop Parent Resource Center at School, 
Understandin the BEST standards and en a e in Data Chats 

ou will be usin ? 

Schedule meetin s to discuss re ots and other data relevant to student success. 

Face to Face and You Tube channel 
What is the timeframe for when the activity/strategy will be implemented? 

All Parents 

Classroom teacher 

Im rove student achievement and 

Si in sheets, fl ers, emails, social media ost 

ened? 

5. How will you provide parents with an understanding about how to help their

children at home and how to improve academically?

Include items rom the assurances above that must be addressed in the PFEP. 

Conduct Parent Meetin 
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Face to face trainin I media center. 

What is the timeframe for when the activity/strategy will be implemented? - -7

ie. annuall uarterl each semester month/ etc. 

1st semester 

Who will be 

will be receivin the content o -= 

that is available to them? 

Newsletter 

? 

How will ou document that the activi 

Si in sheets. 

6. How will you help parents in understanding how to monitor their child's progress?

Include items om the assurances above that must be addressed in the PFEP. 

We will systematically communicate the availability of parent resources to help monitor 

student ess. 

? 

Face to face, written communication, hone email 

What is the timeframe for when the activity/strategy will be implemented? 
Le. annuall uarterl , each semester month[ , etc. 

Administration and classroom teachers 

arent involvement. 

arents 

ts know that the activi is that is available to them? 

? 

What is the im 
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How will you document that the activity happened? 
Sign in sheets, communication logs. 

7. How will you provide teachers and staff with training to understand of the value

parents can bring to the school?

Include items from the assurances above that must be addressed in the PFEP. 

How will you build parent capacitv? 
. provide training to teachers, specialized instructional support personnel, principals, other 
school leaders, and other staff, with the assistance of parents in the value and utility of 
contributions of parents, or how to reach out to, communicate with, and work with parents as 
equal partners, or building ties between parents and the school. 

What is the Activity or strateJ!l• you will he using? 
Provide information on Parent Engagement and Educational Programs, Effective utilization of 
parent/teacher communication tool(s)*, Conducting an effective parent/teacher conference, 
Training module on communicating with parents or diverse populations 

Hott• willJ'OU deliver the activity/stratel!v? 
Instructional video/ staff training 

What is the timeframe for when the activity/strategy will he implemented? 
(i.e., annually, quarterly, each semester, monthly, etc.) 

Beginning of the year 
Who will he facilitatinx or implementing the stratef!Vlactivity? 

Administration 
What voup will he receiving the content of the stratel!Vlactivity? 

Classroom teachers 
Who are you goinJ[ to coordinate with to offer the activity or implement the strateJEV? 

Title II, Part A- Staff Training 
Why are you offering this activit_y/strateI!V? 

Parent surveys indicate a need for better communication between parents and teachers. 
What is the impact you hope to achieve? 

How will l'OU document that the activity haDoened? 
Meeting/Training Agenda, Meeting Minutes, Meeting/Training Handouts, Copies of 
Communication Tool Used 
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8. How will you and your staff reach out and communicate with/work with parents as

equal partners to build ties between home and school?

Include itemsfrom the assurances above that must be addressed in the PFEP. 

How will you build parent capacity? 

Provide training to teachers, specialized instructional support personnel, principals, and other 
school leaders, and other staff, with the assistance of parents in how to reach out to, 

communicate with, and work with parents as equal partners. 
What is the Activitv or stratef!V vou will be using? 

Training module on parent value and contributions, Training developed in collaboration with 
parents to support parent involvement, Provide information on Parent Engagement and 

Educational Proerams 
How will_vou deliver the activif,j)/stratel!V? 

Staff training 
What is the timeframe for when the activity/strategy will be implemented? 

(ie., annually, quarterll!, each semester, monthlv, etc.) 

Beginning of the school year open house. 
Who will be facilitating or implementing the stratef!Vlactivity? 

School Administration 
What 2roup will be receiving the content o(the strateJ!Vlactivity? 

All teachers 
How are you going to let parents know that the activity is that is available to them? 

Skylert, and School Marquee 
Who are you going to coordinate with to offer the activity or implement the stratel!V? 

Parent Services 
Why are you offering this activit:y/stratel!V? 

Help communication between parents and teachers/ 
What is the impact vou hove to achieve? 

More communication between teachers and parents. 
How will you document that the activity haooened? 

Teacher's communication log. 

9. What did _l'(}U sa)' you were going to do last year in y(}ur PFEP to help parents?

Review the ac·ti1•itie.'i you said you were going to do iu !tut year'.,· PFEP. 
List all a,:tfrities separutelv 

What was the ActfritJ•? 

Parent EXPO 
How often did J'OU offer it? 

Quarterly 
How many parents amllor staff participated? 

35-40
What was the goal of the actfritv? 
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Possible Capacity Activity: 
ELA training 
Math training 
Science training 
Social Studies 

training 
Standards training 
Literacy workshops 
Assessment training 
Intervention 

training 
End of Course prep 
Industry Standards 
CTE training 
Report Card 

training 
Behavior training 
SEL training 
PBIS training 
Data Chats 
Curriculum nights 
Parent Expos 
College Awareness 
DLOPI 
Resource Center 
SAC training 
Parent Portal 

training 
Title I training 
Training on values 
Training on 

communication 
Training on 

relationships 
Training n 

collaboration 
Technology training 
Safety training 
Credit recovery 

training 
Health/nutrition 

training 

Possible People who can 
facilitate activities: 

Principal 
Assistant principal 
Guidance counselor 
Consultant 
Teacher 
SAC 
Professional Learning 

Team 
Parent Services Team 
Technology Staff 
Federal Programs 

Staff 
ESE Staff 
EL/Migrant Staff 
Assessment Staff 
Technology Staff 
Elementary Education 

Staff 
Secondary Education 

Staff 
CTE Education Staff 
Parents 
Community/Business 

Members 

Possible communication tools: 
Newsletter 
Skyward 
Parent Portal 
Skylert 
Facebook 
School Marquee 
Flyers 
Invitations 
Email 
District or school 

website 
Backpack 
SchooVparent 

handbook 
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Increase parent involvement. 
What outcomes did you see as a result of the activi(J1? 

Better communication between teachers and the parents that attended. 

10 What did you say you were going to do last year in your PFEP to help parents? 
Review the activities you said you were going to do in last year's PFEP. 

List all activities separately 

Homework Help Night 
What was the Activity? 

Homework Help Night with I-Ready 
How often did you offer it? 

2 times 

How manv parents and/or staffparticioated? 
Varied 20-41 

What was the goal of the activit;v? 

To introduce parents to strategies that were available to them to help their child. 
What outcomes did you see as a result of the activity? 

I-Ready usage increased
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I 

2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 

I SCHOOL NAME: Stewart Street Elementary School -- ----, 

11, Pamela Jones, do hereby certify that all facts; figures, and representations made in this
application are true, correct, and consistent with the statement of assurances. 
Furthermore, all applicable statutes, regulations, and procedures; administrative and 
programmatic requirements; and procedures for fiscal control and maintenance of 
records will be Implemented to ensure proper accountability for the expenditure of funds
on this project. All records necessary to substantiate these requirements will be available
for review by appropriate state and federal program staff. I further certify that all 
expenditures will be obligated on or after the effective date and prior to the termination
date of the project. Disbursements will be reported only as appropriate to this project, 
and will not be used for matching funds on this or any special project, where prohibited.
As the leader of this school, I certify that I will agree to and uphold the following

• The school will be governed by the statutory definition of parent involvement, and will not carryout programs, activities, and procedures in accordance with the definition outlined in the Elementary and Secondary Education Act • The school shall offer parents multiple opportunities to attend parent meetings to provide input indecisions relating to the education of their children. • The school sha11 involve the parents of children served in Title I, Part A in decisions about howTitle I, Part A funds reserved for parental involvement are spent.
I • The school shall convene au annual Title I meeting, at a convenient time for parents, to which allparents of participating children shall be invited and encouraged to attend. • • The annual Title I meeting shall provide parents with a description and explanation of thecurriculum in use, the academic assessments used to measure student progress, and the achievement levels of state standards. 

I• The annual Title I meeting shall provide parents with an understanding of Title I and what it can do for their child. • The annual Title I meeting shall provide parents with an understanding of their rights to know thequalifications of the staff at the Title I school and their right to be infomed if the Title I staff do not meet the state definition of qualified or in-field. • Parents shall be informed of their right to participate in the development of the Parent and Family
I·. • 

Engagement Plan (PFEP), the Title I schoolwide plan, and the School Improvement plans (SIP).Parents shall be informed about the school accountability grade and that of the district. , • Parents shall be informed about how the school plans to improve their accountability grade so that
I al] students reach grade-level proficiency.

• The school will iointly develop with, and distribute to, parents and family members of participating children, a written PFEP, agreed upon by such parents, that shall describe the meansfor canying on the requirements of parent involvement - Section l l l 6(b )(1 ). • Parents shall be iven an o rtunit to review the vious ear's PFEP annuall .

1
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• If the PFEP does not meet parent needs, the parents shall be given an opportunity for input into
changes of the PFEP. 

• The PFEP shall be updated periodically to meet th� changing needs of the parents and the school.
• The PFEP shall include strategies for parents to understand the State Standards, the State

Assessment, and how to monitor their child's progress and work. 
• The PFEP shall provide training and resources to help parents work with their children at home to

improve their academic achievement. 
• The PFEP shall provide strategies for educating teachers, support personnel, and school leaders to

better assist parents, communicate more effectively with parents, and value the contributions of 
parents - working with them as equal partners and encouraging them to fully participate in the 
education of their children. 

• The PFEP shall provide strategies to build ties between parents and the school.
• The PFEP shall, to the extent possible, plan to coordinate and integrate parent involvement of al)

Federal, State, and local programs.
• The PFEP shall include parents of all subgroups (English Language Learners EL; Exceptional

Student Education ESE; Migrant; Homeless; and Neglected/Delinquent) and provide them with the
same information and opportunities in a language and manner that is practicable so they can
understand it. 

• The PFEP shall be distributed to parents and the community in an understandable and uniform
format and to the extent practicable, in a language that parents can understand. 

I • The PFEP may provide literacy training for parents with the set aside alJocation. 
i • The PFEP may pay reasonable expenses necessary to remove baniers of child care to enable
j parents to participate in school-related meetings and trainings. 

• The school shall jointly develop a school-parent compact annually that outlines how parents, the
entire .school staff, and students will share responsibility for improved student academic 
achievement. 

• The compact shall include the means by which the school and parents will build and develop a
partnership to help children achieve academic standards. 

• The compact shall describe the school's responsibility to provide high-quality cwriculum and
instruction to enable children to meet the Standards. 

• The compact shall describe the ways in which each parent is responsible for supporting their
child's learning. 

• The compact shall offer parents an opportunity to volunteer in their child's classroom.
• The compact shall offer parents reasonable access to staff and the classroom.
• The compact shall spell out how parents can participate in decisions relating to their child's

education and their responsibility to monitor the positive use of their child's extracurricular time.
• The compact shall address the importance of regular two-way communication between teachers

and parents on an ongoing basis. 
• For elementary students, the compact must include how the school will discuss the compact with

the parent as it relates to the child's achievement. lbis must be done annually. 
• The compact shall address providing frequent reports to parents on children's progress.

2 
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I O I ' I '2..0 2.q 
i I Date 

Stewart Street Elementary School's mission is for our faculty and staff tlJ work collaboratively with 
students, parents, and the community to design and deliver a challenging curriculum that promotes 
academic acceleration and critical thin/dng skills. Students will learn social and emotional skills to 

help them as they advance in school and in life. 

Stewart Street Elementary School will involve parents in alJ aspects of its Title I program. The SchoolAdvisory Committee (SAC) has the responsibility for developing, implementing, and evaluating the School Improvement Plan (SIP) and the Parent Family Engagement Plan (PFEP). Parent input is collected throughout the year in surveys from parents during parent meetings. The school involves parents in the discussions regarding how funds will be used by seeking parents' ideas and suggestions for the expending of the funds during the SAC meetings. Title I information is provided along with theFlorida Standards. Funds are allotted according to the different goals and trainings planned for the school during the school year. The SAC, along with all other parents provide input into the development, implementation, and evaluation of the PFEP. The annual Title I parent meeting providesinformation to parents about Title I and their rights to be involved and be lmowledgeable about the qualifications of the children's teachers and paraprofessionals. The meeting also informs parents aboutschool and district grades, curriculum, school choice, and other assistances their child will receive by virtue of being in a Title I school wide program. Parent meetings and expos are held throughout the 
I school year specifically to seek parent involvement and their input regarding how the school invests federal dollars in parent activities. During the monthly SAC meetings, input is solicited from Councilmembers and all parents in attendance in regards to specific goals they have for the school and in decisions involving the use of parent involvement funds for parent activities to reach those goals, and how those goals relate to the development of the SIP. Parents are also surveyed at least once for Title Iand again for 21st Century Community Leaming Centers (CCLC) for their input on activities and expenditures for those activities that support the PFEP and parent activities. 

Jl 

liSp/i 
hd l•n1

e

.,1.-1uL1n 

/Jljj � � 
r,:I, It 'It. llf Stewart Street Elementary School provides full opportunities for participation in parental involvementactivities to all parents, students, and community members. Memos and letters announcing various parental involvement activities are reviewed for ease of readability, translatability and to make certain all special populations are included. Accommodations are provided during parent activities for specialpopulations. There is a close coordination between the school and the ESOL/ELJMigrant offices to blend activities into each other's plans, to provide appropriate services, and to ensure connections to service providers are made available to parents upon identified need. Translating machines with a Spanish translator are provided at all major parent meetings and will be available upon request for anyother school or teacher parent activities. The school with the assistance of the district communicates to parents via the Skylert communication system, newsletters, flyers, school marquee, phone calls, news

3 
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materials and trainings to help parents work with their children to improve their children academics 
I achievement. Forums including Open House, SAC, Parent Teacher Association (PT A) meetings and 

I 
Parent Expos are utilized to facilitate parental involvement at the school level. The PFEP is provided to 
all parents the first month of school in a language parents can understand. Any informational 

I 
documents sent to parents of English Language Learners (EL) and/or migratory children are transcribed 
and delivered in Spanish or any other language students reportedly spoken in the home. Any 
information sent to parents of Exceptional Student Education (ESE) is watermarked with contact /information for parents to use whenever they have questions about anything they read. As requested, 
the school employs translators to relay messages to parents via telephone and/or issues certified letters 
or hand delivered letters to parents' homes to keep them fully aware of Stewart Street Elementary 
School happenings, especially issues regarding their children. 

/. ])111 ur owrall itnlle 
far:l•J, ih"'i ,om tl1t• rq t 

Stewart Street Elementary School's strategy for parent involvement as related to student achievement is 
to ensure progress reports and report cards are sent home each nine-weeks. In addition, our school will 
host several meetings where parents get to meet the teacher and are provided with assessment 

I information. Parents also have access to our new student database-- FOCUS. There, parents can keep 
abreast of any and all assignments and ensure their child completes the ones that are missing. 

llolt• will rm, b • a II '4 a ,,, • 
1. Provide assistance to parents of children SCJVcd to understand State academic standards.
2. Provide assistance to parents of children served to understand State and local assessments.
3. Provide assistance to parents of children served to understand how to monitor child's progress.
4. Provide assistance to parents of children served to understand how to improve their child's
achievement.

R1uzt is tit� �ctivitJ• or fNI • •�" ,•ill bt' r, ;,. '! 
------------1 

Stewart Street Elementary School will provide parents with grades and assessment data each nine 
weeks to keep them abreast o!_ �ir child's aca�c performance. 

How will ·u111/e/1 r I Ol!li1P1t1�.r1U,�·'! 
�------...... --

Stew art Street Elementary Schoo] will host parent meetings throughout the year to ensure parents 
receive infoxmation regarding their child's academic status. These meetings will consist of: Parent 
Expos, Parent Nights, S�ool _�dvisory Council Meetings, and Parent-Teacher Conferences/Meetings. 

If h • the- time/rome Jor h'/t n rJ, • u ·t. tra • ill b • {.• ff •Jt 
(h., 1DUJ11uU,• 1J • � _ �;;..;. .... """'-'n.::1.:.:;/th::-.''-''=------------

Parent meetings will be conducted quarterly to share student progress with parents. 
111ro tt•ill be at:ilitadng_ or it1f ,J,.,,, ii 'In ,1,,.. tndl• (\'/a,·11 , 

f The""'Pri-.n-cip-. -al-, -As�s-i·stan:--t Principal;, Reading Coach, and Resource Teacher will be responsible for
I fa£ilitating and imp_!cm�ting the activities/strat�ies. 

111,at """up will be receivi11g the c:ontf'm " ,1,,, ,-,,·air ,y/activit ·? 
P-ar--en,_ts_&_om_ea_c_h_gr __ ad"-e levei Pre-K through 5th grade, will receive the content of this
�trategy/activity._ 

I/ow are • u oin • tn let ,arem. knolt' that tlu· actt.-in· is tllat i, a,·aJl.tzl,le t, tlrem? --------..... ·--=-----�--··-"----- - � ��. _........., ____ _
Parents will be notified via: Fliers, Sk¥leJ! Messages, School Website, & Social Media Page 

Who ar�..I..'!!!...i"iEH �o coardi'!_ale witJ,_w ol �,. tlw_ a_<_:t(vi!J· or tn1e/emenr tJI,, �trllt�_? 
I Title I, Part A- Parent Involvement, Title I, Part C- Migrant Student Education, IDEA- Federal ESE, j 
I Title IX Homeless Student Education, State Voluntary Pre-K _ __ _ ______ _ 
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We are offering this activity to involve parents in the education of their children. We want 
them to be active partners in ensuring their academic success. Providing them with up-to-date 
information on academics and high stakes assessments will prompt parents to act on their 
children's behalf, and hopefully seek guidance on how to help at home. 

Sign-in sheets, meeting agendas, fliers that advertise the meeting, Sk:ylert message reports, all 
, will be proof the meetings occurred. 

-----------

2. How are you going to provide paren'ts with an understanding of the requirements of
Title I and their rights under Tide I? 
Include items from the assurances above that must be addressed in the PFEP. 

A Title I Meeting will be conducted to provide parents of their rights as their child attends a 
Title I school. 

How will you build parent capacity? 
We will provide Information on the Title I Program, provide data chats, and host School 
Advisory Council Meetings. 

What is the Acdvity or strategy you will be using? 
We will host a Title I Meeting to bring awareness to parents as their rights. 

How will you deliver the acnvitylstrategy? 
The Title I Meeting will be hosted once per year to share information with parents and to let 
them know their rights. 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e., annually, quarterly, each semester, monthly, etc.) 

The Meeting will be hosted annually. 
Who will be facilltating or implemendng the strategy/activity? 

The Principal and Assistant Principals will be responsible for implementing the 
strategy/ activity. 

What group will be receiving the content of the strategy/activity? 
Parents from each grade level, Pre-K through 5th grade, will receive the content of this 
strategy/activity. 

------··------- ________ _ 
I How are )'OU going to let parents know that the activity is that is available to them? 

I

I Parents will be notified via: Fliers, Skylert Messages, School Website, & Social Media Page 

I Who are you going to coordinate with to offer the activity or implement th.e strategy? 
j, Title I, Part A- Parent Involvement, Title III, Part A- ELL, State Voluntary Pre-K 

Why are you offering this activity/strategy? 
--------�jWe are offering this activity because we want parents to know their rights as parents of 

1 
students who attend a Title I school. 

What is the impact you hope to achieve? 

5 
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We hope to increase parent's awareness of the school community and how they can be 
involved in their child's educational journey. 

How will you document that the activity happened? 

Sign-in sheets, meeting agendas, fliers that advertise the meeting, Skylert message reports, all 
will be proof the meetings occurred. 
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3. How will you provide parents witA an understanding of tl_u ffllU! and local
assessments you will be using and the schooVdistrict report card?
Include items from the assurances above that must be addressed in the PFBP.

Parents will be provided infonnation regarding state and local assessments during parent 
meetings, parent expos, and parent-teacher conferences. Parents will be provided resources to 
assist their children at home. Parents will be kept abreast of local and state requirements for 
promotion. 

How will you build parent capacity? 
Parent meetings will allow for various grade levels to review assessment data with parents. 
We will provide the data and resources to assist with learning from home. The data forms will 
alsq break down student's strengths and weaknesses, and provide parents with infonnation to 
assist the child with deficiencies. 

What is the Activity or stra�gy you will be using? 
The activity/strategy will be parent meetings to review data and resources available to assist 
the parent. 

How will you deliver the activity/strategy? 
Copies of reports will be provided to parents. The reports will be reviewed for understanding, 
including the information parents can use to assist with deficiencies. 

What is the tbneframe for when the activity/strategy will be implemented? 
(Le., annually, quamrly, each semester, monthly, etc.) 

This activity/strategy will be conducted each semester. 
Who will be facilitating or implementing the strategy/a.ctivity? 

School Principal, Assistant Principals, Reading Coach, & Teachers will facilitate and 
implement this strategy. 

What group will be receiving the content of the strategy/activity? 
Our second through fifth grade student groups will receive the content of this strategy. 

How are you going to kt parents know that the activity is that is availabk to them? 
Parents will be informed of the events via Skylert messages, fliers in backpacks, fliers posted 
in the front office, and Classroom Dojo. 

Who are you going to c01Jrdinate with to offer the activity or implement the stNtegy? 
Title I, Part A- Parent Involvement, School Advisory Council, IDEA- Federal ESE 

Why are you offering this activity/strategy? 
We are offering this activity because our students are struggling in the area of reading and 
math. We want our parents to know how their children are performing and to assist us with 
academics. We want all of our students to make improvements on state and local assessments, 
and we need the additional assistance from home to make it happen. 

What is the i,npactyou hope to achieve? 
We hope to see a 5% increase in student performance on state and local assessments. 

How will you document that the activity happened? 
Sign-in sheets, meeting agendas, fliers that advertise the meeting, Skylert message reports, all 

I will be proof the meetings occurred. 
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4. How will you provide parents with an understanding of the State Standards and the
curriculum you will be using?
Include items from the assurances _ab!!,� tha�!J!.ust be addressed in the PFQP.Parents will be provided with an understanding of the state standards and curriculum during parent-teacher conferences, parent expos, & parent meetings. 

How will you buil4 parent capacitJ•? Parents will be provided with their child's test results from state and local assessments. They will also be provided with updates in curriculum materials and learning for their child. 
What is the Activity or strategy )'_OU will be using? The activity/strategy will be parent meetings to review data and resources available to assist the parent. 

� 
How will ou deliver the acti.vitylstrategy? Copies of reports will be provided to parents. The reports will be reviewed for understanding, including the information parents can use to assist with deficiencies. Parents will also be kept abreast of curriculum updates using the Classroom Dojo. I 

fJ-'hat is the time/rame for when the acth,itJ'istrategy will be implemented? 
(i.e., annua.lly, quarterly, each se�ester, monthly, etc.) The activity/strategy will be held quarterly. 

Who will be facilitating or imple,ne�ting the strategyl_amvity? The School Principal, Assistant Principal, Reading Coach, and Teachers will facilitate the I implementation of this activity/strategy. 
JJ1iat group will be receiving t�e co1t_!'!nt of the strategy/activity? j All grade levels will receive the content of this activity/strategy. 

How are you going to let parents know that. _the a.ctivity is that is available to them? I Parents will be informed of the events via Sk.ylert messages, fliers in backpacks, fliers posted in the front office, and Classroom Dojo. 
Who are you going to coordinate with to offer the activity or imple,n_en_t the strategy? Title I, Part A- Parent Involvement, School Advisory Council, IDEA- Federal ESE, State tar Volun y Pre-K Title III Part A- ELL 

Wh)' are you offer!ng_tl!is tw,tivltylstrategy? We want parents to know how their child is performing on the state standards and the adopted curriculum. 
f---________ J_Vh_at_is_the impact you hope to achieve? ________ __,We want to see at least a 5% increase towards proficiency __ � the state standards. 

How will you document that the activity happened? 
---! Sign-in sheets, meeting agendas, fliers that advertise the meeting, Skylert message reports, all1 will be proof the meetings occurred. _______ _
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I 5. How will you provide parents with an understanding about how to help their 
children at home and how to improve academically? 

1 

Include items from the assurances above that must be addressed in the PFEP. 
Parents will be provided with updates on the learning and how they can help their child 
academically on a weekly basis using the Classroom Dojo. In addition, parents can access 

I 
their child's grades real-time using the district's student database system- FOCUS. 

How will you build parent capacity? 
We will build parent capacity by inviting them to the teacher's Classroom Dojo and providing I them with the necessary information to access their child's FOCUS account. __ 

t-- ___ -�--Wh= at is die Activity or strategy you will be using? ....! 
We will use the Classroom Dojo & FOCUS to communicate with parents about their child's 

_ How will you de/hier the activity/strategy? I 

progress. We will also provide them with strategies they can use to help their child from 

·

1 

Invitest _o_th_e_C_l_as_s_ro_o_m Dojo will be sent via text message to the parent's cellphone. FOCUS 
information will be shared with parents at each parent meeting and at the beginning of the 
school year during Open House. 

-�---=--=----�-=
.--

----What is the timeframe for when the activity/strategy will be implemented? 
·-a_e., annually, quarurly, each semester, monthly, etc.)

I--,------= ..C.-----�---'-; 
This activity/strategy will be implemented quarterly. 

Who will be f_acilitating or implementing the strategy/activity? 
-,::---:-,,-=--"""----� 

School Administration and Teachers will facilitate the implementation of this strategy. 
What group will be receiving the content of the strategy/activity? 

I-------=---=-----=---- �-�-----

All students will receive the content of this strategy/activity. _ 
How are you going to let parents know that the activity is that is available to them? ·I

The Classroom Dojo and fliers announcing parent meetings is how parents will be made aware I of the activity. -----=- -=--,,------=- ______ =--� _
Who are you going to coordinate with to offer the acdvity or implement the strategy_? 

---

Title I, Part A- Parent Involvement, School Advisory Council, IDEA- Federal ESE, State 
Voluntary Pre-K. Title III, Part A- ELL 

Why are you offering this activity/strategy? 
We-w-=-an_t_to-bu_i_ld_ca _p_a-city with our parents and help propel education as a priority in the 

/ I home. ___J 
! What is the impilct you hope to achieve?

'-----= � 

I We hop-e-to_s _e_e -a-5°-¼ increase in student grades on their progress reports and r<ij,ort cards��-
. How will you document that the activity happened? 

, 

r:rhe-ciassroom Dojo as well as parent meeting agendas and sign-in sheets will all document 
, the activities. ____ ____ _____ ___ _J 
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6. How will you provide assistance to parents in understanding how to monitor their
chilfJts progress?
Include items from the assurances above that must be addressed in the PFEP. J We will work with parents by first encouraging them to utilize the FOCUS system often. That

way, they will know their child's grade and can immediately inquire when there are questions.
We will also provide assistance with monitoring progress via programs like I-Ready. There, 
students can work from home and parents can see their scores immediately. 

---------i 
How will you build parent capacity? 

We will provide information on maneuvering the FOCUS database during Open House. 
During �t time, we will assist parents with ways to check their child's progress in I-Ready.

What is the Activity or S'trat.egy you will be using? 

l Open House meeting at the beginning of the year will help us carry out the activity. Teachers 
1 will also provide access information during parent-teacher confeJ:1_en_c_es_. ________ -i How wiU you deliver the activity/strategy? 
Teachers will walk parents through the FOCUS features to retrieve their child's academic

I status. Teachers will also train parents on how to read student data from I-Ready reports.
What is the timeframe for when the activity/strategy will be implemented? 

(i.e., annually, quarterly, each semester, monthly, etc.) 
This activity/strategy will be implemented annually.

Who will be facilitating or implemendng the strategy/activity? 

I Administrators and Teachers will facilitate the implementation of the strategy/activity.
What group wiU be receiving the conrent of the strategy/activity? 

! Kindergarten through 5th grade will receive the content of this strategy/activity.
How are you going u, let parents know that the activity is that is available to them?

! We will utilize Skylert messages, the school's website, and social media page to advertise this
�ent. -- --

I Who are you going to coordinate with to offer the activity or implement the strategy? 
Title I, Part A- Parent Involvement, IDEA- Federal ESE, State Voluntary Pre-K, Title III, Part
A-ELL -

Why are you offering this activity/strategy? 
We are offering this activity/strategy because we want parents to remain up-to-date on their
chi)d'� academic progress_._ 

What is the impact you hope U> achieve?
We hope to see a decline in failing grades because parents can immediately see when their
child is missing or failing an assignment. We want to see an increase in student I-Ready 
performance because the parents are involved with implementation of the program from home.

1---------H._ow_w_i�l.J!OU t!_ocu_ment that the activity happened?
: Documentation will be in the form of a$endas and sign-in sheets from Open House.
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7. How will you provide teachers and sta.ff with training to understand the value
parents can bring to tM school? 
Include items from the assurances above. that must be addressed in du PFEP.

We will jointly develop a school-parent compact annually that outlines how parents, the
entire school staff, and students will share responsibility for improved student achievement.

r We will use the compact to develop two-way communication and build collaboration
_)'artnerships with om paren� �---HoM' will you build arent c aci(r?
We will build parent capacity through two-way communication like phone calls, parent 
conferences, email to ensme the sc�o�l-parent-compact agreement is_ ful_fi_ll_ed_. __ �=----:o:,,� 

. What is the Activfr)' or straugy you will be usin ?
Teachers wilJ be trained on effective two-way collaborati<?� with pm:_en_ts_. -----.,,----------,

How will you deli�r the acti • fstrategy?
Teachers will be provided a training on effective two-way collaboration. In addition, we will
use the school-parent compact to ensure we are doing the things we agreed upon.

JJlhat is the timeiromt for H'litm rhe acdvitylsrrateg)' will H bnplsnentd?
(i.e., an,w.all)', uarrerfy, each sem�r, mo.1"thly, etc.)

This event will be held each semester.
Who will l!e facililatin or im iementing the strate ,iac. • •!

Administratio�'! our ESE staff will facilita� the implementation of this strategy/activity.
What group will be rec�i11ln �e content o the l1rate fa • • •?

All grade groups will receive the content of this strategy.
I How are -•ou oing t,:, let . rents know that fhe activity!! ��at is available tP d,�m 1
Parents will be informed via fliers for meetings held to discuss communication.

Who are you oing � coordin[lte with ro offer the activity or implemen, the srraugy? 

J 

r Title I, Part A- Parent Involvement, IDEA- Federal ESE, State Voluntary Pre-K., Title III, Part
I A- ELL - ____ __,_ ------ . . . --��--�--=••-I Jf"h • are you offering this activity/__strate •? 
We wan_t_o_ur-teac--h-ers ____ to_be�a .... b-le-to-effectively communicate a student's progress in their
classroom.
� ______ What ,s the impact you hofJ! to achieve-? __--'--"---=---=---'-£./ 

We hope to see a 5% increas� in _par�tal inv��em�t.
How will you document that the activity_--'-ha__,,rp,..,,_'J)__e_n_ed_? ____ ---=-------. 

�Communication logs, agendas, and sign-in sheets will documen� this activity.

11 

Page  212  of  588



8. How will you and your staff reach out and communicate with/work with parents as
equal partners to build ties between home and school?
Include items from the assurances above that must be addressed in the PFEP.We will use the Classroom Dojo to reach out to and communicate/work with parents as equal partners to build ties between home and school. 

How will you build parent capacity? Teachers will send invites to their Classroom Dojo as a way to stay in contact. Parents will be able to inquire and respond to posts from the teacher. 
What is the Activity or strategy you will be using? We will use the Classroom Dojo to communicate/work: with parents. 

How will you deliver the activity/strategy? The Classroom Dojo will be introduced at our Open House at the beginning of the year and utilized throughout �e year. 
What is the dmeframe for when the actiwtylstrategy will be implemented? 

(i.e., annually, quarterly, each semester, monthly, etc.) The strategy/activity will lallllch at the beginning of the school year and will be ongoing throughout the year. 
Who will be facilitating or implementing the strategylactjvity? Classroom Teachers will be facilitating the implementation of this strategy/activity. 

What group will be receiving the content of the strategy/activity? All grades will be receiving this strategy/activity. 
How are you going to let parents know that the activity is that is available to them? 1 Parents will be informed of this activity during our Open House Meeting at the beginning of ! the year and will be sent invites from the Classroom Dojo to join.

• 
Who are you going to coordinate with to offer the acti.vity or implement the strategy? 

I 
Title I, Part A· Parent Involvement, IDEA- Federal ESE, State Volwitacy Pre-K, Title ID, Part A-ELL

Why are you offering this activity/strategy? We want parents to have direct contact with our teachers regarding their child's education. 
What is the impact you hope to achieve? We hope to increase parent involvement by 5%. 
. 

, How will you document that the activity happened? 

1

1 The agenda & sign-in sheets from Open House and the Classroom Dojo will be provided as documentation. 

12 
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- --- ·- � -· -

9. What other evulence-based strategies/activities will _vou be proi1idinR to parents 10

improve their abilitJ' to be a full•support partner to their child at hom�? 
Include items from the assurances above that must be addressed in the PFEP. 

I We want to communicate and build trusting relationships with our parents. We want to treat 
th respect and show them that interactions are not solely �ased on discipline issues. 

Hnw will you build parent capacity? 
We will use various parent meetings to begin the communication process with parents. Parent 
conferences will be used to discuss the three A's (Academics, Attitude, & Attendance). 
Teachers will be encouraged to discuss the positives and negatives of each one. The school 
will work diligently to treat each student fairly. Parents will be treated with the upmost 
dignity and respect, regardless of their level of involvement. ------------=-�---�=--------:,--.---=-'What is n., Activi • or srrategy )'l'U will be using? _______ _
We will use Positive Behavior Interventions & Support (PBIS) at school and will 
communicate strategies to parents. 

Hnw will you deliver tlze acdvi 'lstraregy? 
The activity/strategy will be delivered via PBIS Training. ___ --�=��--==-----

If 'hat is th� time.Ji-11m11 fi,r when t/111 acti1•ityl.m·a1q;· H•/11 b, impl,11111nU!ll1 
_ ---=--=-..;;o __ (i.e.� annuallJ-, guarter{1·, each �emesrer, monthl ·, ,:tc,) 

The activity will be hosted annually. 
JJ'l,o will he fadlitatin or iniplementing the sirate o/acdvlo•? 

The Schoo] Principal, Assistant Principal, and School Counselor will facilitate the 
implementation of this activity/stra!_egy. --·- ____ _

What group "''11 be receivln the �ntent o[the strategylactiv.� •? 
All student groups will receive the content of this strategy/activity. 

How are ,,ou oing to let parents know that th� activitJ· is that is avo,1abk 111 tlin,t 
A newsletter will communicate that this activity was made available to our teachers. 

Wi,o are you going to coordinate with to o er the activity or i�1lement die Ktnlk •? 
Title I, Part A- Parent Involvement, IDEA- Federal ESE, State Voluntary Pre-K. Title ITI, Part 
A ELL 

_ --� ____ _ 

f!'h.l art! l''"' offering this activity/strategy? 
ur teachers need to understand the role our parents play in helping to educate our students. 

r e want our teachers to learn how to pull parents into this educational journey, and to let them 
know that they are an important component to the success of their child's academics. • 

Jf1!!!! i� the bnp�t J'D_"I! hopf! to_�hieve?
i We hope to improve parental involvement by 5%.- --

How will ;:ou document that the arovity hap�ned? 
--------� 

I �da, si�-in sheet. and presentation will document this activity. 
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10. What did )'OU SO)' you were going to do last year in your PFEP to help parents?
Review the activities you said you were going to do in last year's PFEP. 

List all acdvities separately 

Shall provide assistance to parents of children served to understand state academic standards. 
What was the Activity? 

Provide resources that will eliminate barriers to greater participation in the Florida Standards 
for ELA and Math trainings. 

How often did you offer it? 
Performed at Parent Expos three times per year. 

How n,an)' parents and/or !,ta/f participated? 

What was the goal of the activity? 
The goal was for parents to know the standards being taught and for them to find ways to help 
reinforce the standards at home. 

What outcomes did you see as a result of the acdvity? 

11. What did you say you were going to do last year in your PFEP to help parents?
Review the acnvities you said you were going to do in last year's P FEP. 

List all activities separately 

Shall provide assistance to parents of children served to understand state and local 
assessments. 

What was the Acti.vity? 
Understanding the Florida Standards Assessment student reports. 

How often did you offer it? 

Perfonne.d at Parent Ex os three times ear. p pery 

-
I 

I 

I 
How many parents and/or staff participated? 

-----------1 

What was the goal of the activity? 
1-------------
The goal was for parent to know their child's academic progress on state and local 
assessments. 

What outcomes did you see as a result of the activity? 

----�-----------� 
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school. 

Parents were empowered and became knowledgeable of the reports and meetings they canI request. _!hey were more likely to advocate for their children. ---� __ ----� 
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Possible People who can facilitate activities: 
• Principal
• Assistant principal
• Guidance counselor
• Consultant
• Teacher
• SAC
• Professional Leaming Team
• Parent Services Team
• Technology Staff
• Federal Programs Staff
• ESE Staff
• EL/Migrant Staff
• Assessment Staff
• Technology Staff
• Elementary Education Staff
• Secondary Education Staff
• CTE Education Staff
• Parents
• Community/Business Members

Possible communication tools: 
• Newsletter
• Skyward
• Parent Portal
• Skylert
• Facebook
• School Marquee
• Flyers
• Invitations
• Email
• District or school website
• Backpack
• School/parent handbook

Possible documentation: 
• Agenda
• Presentation documents
• Presentation recordings
• Sign-in sheets
• Skylert reports
• Meeting minutes
• Meeting handouts
• Completed surveys

Possible Capacity Activity: 
• ELA training
• Math training
• Science training

• Social Studies training
• Standards training
• Literacy workshops
• Assessment training
• Intervention training
• End of Course prep
• Industry Standards
• CTE training
• Report Card training
• Behavior training
• SEL training
• PBIS training
• Data Chats
• Cuniculum nights
• Parent Expos
• College Awareness
• DLOPI
• Resource Center
• SAC training
• Parent Portal training
• Title I training
• Training on values
• Training on communication
• Training on relationships
• Training n collaboration
• Technology training
• Safety training
• Credit recovery training
• Health/nutrition training
• Drug/opioid training
• Physical fitness training
• Research training
• Copyright training
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2024-2025 Title I, Parent and Family Engagement Plan (PFEP) 

SCHOOL NAME: WEST GADSDEN MIDDLE SCHOOL 

I, KIMBERLY CUMMINGS, do hereby certify that all facts, figures, and representations made in this 
application are true, correct, and consistent with the statement of assurances. Furthermore, all applicable 
statutes, regulations, and procedures; administrative and programmatic requirements; and procedures for 
fiscal control and maintenance of records will be implemented to ensure proper accountability for the 
expenditure of funds on this project. All records necessary to substantiate these requirements will be 
available for review by appropriate state and federal program staff. I further certify that all expenditures will 
be obligated on or after the effective date and prior to the termination date of the project. Disbursements will 
be reported only as appropriate to this project, and will not be used for matching funds on this or any special 
project, where prohibited. As the leader of this school, I certify that I will agree to and uphold the following 
assurances. 

ASSURANCES 
• The school will be governed by the statutory definition of parent involvement, and will not carry out programs, activities,

and procedures in accordance with the definition outlined in the Elementary and Secondary Education Act

• The school shall offer parents multiple opportunities to attend parent meetings to provide input in decisions relating to the

education of their children.

• The school shall involve the parents of children served in Title I, Part A in decisions about how Title I, Part A funds

reserved for parental involvement are spent

• The school shall convene an annual Title I meeting, at a convenient time for parents, to which all parents of participating

children shall be invited and encouraged to attend .

• The annual Title I meeting shall provide parents with a description and explanation of the curriculum in use, the academic

assessments used to measure student progress, and the achievement levels of state standards.

• The annual Title I meeting shall provide parents with an understanding of Title I and what it can do for their child.

• The annual Title I meeting shall provide parents with an understanding of their rights to know the qualifications of the staff

at the Title I school and their right to be informed if the Title I staff do not meet the state definition of qualified or in-field.

• Parents shall be informed of their right to participate in the development of the Parent and Family Engagement Plan

(PFEP), the Title I schoolwide plan, and the School Improvement plans (SIP).

• Parents shall be informed about the school accountability grade and that of the district.
• Parents shall be informed about how the school plans to improve their accountability grade so that all students reach

grade-level proficiency.

• The school will jointly develop with, and distribute to, parents and family members of participating children, a written

PFEP, agreed upon by such parents, that shall describe the means for carrying on the requirements of parent involvement -

Section l l  16(b )( 1 ).
• Parents shall be given an opportunity to review the previous year's PFEP annually.
• If the PFEP does not meet parent needs, the parents shall be given an opportunity for input into changes of the PFEP.
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• The PFEP shall be updated periodically to meet the changing needs of the parents and the school.

• The PFEP shall include strategies for parents to understand the State Standards, the State Assessment, and how to monitor

their child's progress and work.
• The PFEP shall provide training and resources to help parents work with their children at home to improve their academic

achievement.

• The PFEP shall provide strategies for educating teachers, support personnel, and school leaders to better assist parents,

communicate more effectively with parents, and value the contributions of parents - working with them as equal partners

and encouraging them to fully participate in the education of their children.

• The PFEP shall provide strategies to build ties between parents and the school.

• The PFEP shall, to the extent possible, plan to coordinate and integrate parent involvement of all Federal, State, and local

programs.

• The PFEP shall include parents of all subgroups (English Language Learners EL; Exceptional Student Education ESE;

Migrant; Homeless; and Neglected/Delinquent) and provide them with the same information and opportunities in a

language and manner that is practicable so they can understand it.

• The PFEP shall be distributed to parents and the community in an understandable and uniform format and to the extent

practicable, in a language that parents can understand.
• The PFEP may provide literacy training for parents with the set aside allocation.
• The PFEP may pay reasonable expenses necessary to remove barriers of child care to enable parents to participate in

school-related meetings and trainings.
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• The school shall jointly develop a school-parent compact annually that outlines how parents, the entire school staff, and

students will share responsibility for improved student academic achievement.

• The compact shall include the means by which the school and parents will build and develop a partnership to help children

achieve academic standards.

• The compact shall describe the school's responsibility to provide high-quality curriculum and instruction to enable children

to meet the Standards.

• The compact shall describe the ways in which each parent is responsible for supporting their child's learning.
• The compact shall offer parents an opportunity to volunteer in their child's classroom.
• The compact shall offer parents reasonable access to staff and the classroom.

• The compact shall spell out how parents can participate in decisions relating to their child's education and their

responsibility to monitor the positive use of their child's extracurricular time.

• The compact shall address the importance of regular two-way communication between teachers and parents on an ongoing

basis.
• For elementary students, the compact must include how the school will discuss the compact with the parent as it relates to

the child's achievement. This must be done annually.
• The compact shall address providing frequent reports to parents on children's progress

Sigmuu,-e of Prindpal 

MISSION STATEMENT 

Date 
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West Gadsden Middle School, in partnership with its parents and community members, seeks to instill in its students 
high standards for academic scholarship, integrity, leadership, and responsible citizenship. West Gadsden Middle 
School, in partnership with its parents and community members, seeks to instill in its students high standards for 
academic scholarship, integrity, leadership, and responsible citizenship. 

INVOLVEMENT OF PARENTS 

Explain how the school will involve all parents in an ongoing and timely manner in the planning, review and improvement of1itle I and 
how all parents will be involved in decisfons about how parent involvement moner will be used to sunoorl this PFEP. 

West Gadsden Middle School will involve parents in all aspects of its Title I program. The School Advisory 
Committee (SAC) along with all other parents provide input into the development, implementation, and evaluation 
of the Parent Family Engagement Plan (PFEP). The annual Title I parent meeting will provide information to 
parents about Title I and their rights to be involved and be knowledgeable about the qualifications of the children's 
teachers and paraprofessionals. The meeting will also inform them of school and district grades, curriculum, school 
choice, and other assistance their child will receive by virtue of being in a Title I schoolwide program. Other parent 
meetings and expos will be held throughout the school year especially to seek parent involvement and their input 
regarding how the school invests federal dollars in parent activities. During the monthly School Advisory Council 
(SAC meetings), input is solicited from Council members and all parents in attendance in regards to specific goals 
they have for the school and in decisions involving the use of parental involvement funds for parent activities to 
reach those goals, and how those goals relate to the development of the School Improvement Plan (SIP) by the SAC. 
Parents are also surveyed at least once for Title I and again for 21st Century Community Learning Centers (CCLC) 

for their input on activities and expenditures for those activities that support the PFEP and their children. 

ACCESSIBILITY 

Explain how the school will provide opportunities for all parents to participate in parent involvement activities, how the school will share 
information related to the school with parents, and how the school will provide all information in an understandable language. Include 

all subRrouns: ESE, EL. Homeless, Mi2rant, Foster, NeRlected/Delinquent. 

West Gadsden Middle School will provide full opportunities for participation in parental involvement activities to all 
parents, students, and community members. Memos and letters announcing various parental involvement activities 
will be reviewed for ease of readability and to make certain all special populations are included. Accommodations 
will be provided during parent activities for special populations. There will be a close coordination between the 
school and the ESOL/EL/Migrant offices to blend activities into each other's plans, to provide appropriate services, 
and to ensure connections to service providers are made available to parents upon identified need. Translating 
machines with a Spanish translator will be provided at all major parent meetings and will be available upon request 
for any other school or teacher parent activities. All Skylert messages will be in English and Spanish and any 
acronyms in written correspondence will be identified and explained. Spanish translations will be provided for 
school documents as requested. The school facilities are kept in compliance with regulations regarding access for 
persons with disabilities. West Gadsden Middle is a parent friendly school. Parents will be provided inforn1ation 
during Open House regarding the availability of parent involvement opportunities and resources. West Gadsden 
Middle School will make every effort and opportunity to make sure all families participate in parent involvement 
activities and have access to important resources in a language parents can understand. 

1. What is your overall strategy for Parent Involvement in Student Achievement?

Include items from the assurances above that must be addressed in the PFEP. 
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Parental Involvement and Student Achievement will be our focus this year as we "We're Growing Somewhere" in 
Parental Involvement and Student Achievement. Reading, Math, and especially Science. 

How wil/vou build parent capacity? 

1. Shall provide assistance to parents of children served to understand State academic standards., 2. Shall provide
assistance to parents of children served to understand State and local assessments., 4. Shall provide assistance to
parents of the children served to understand how to monitor child's progress., 5. Shall provide assistance to parents
of the children served to understand how to imorove their child's achievement.

What is the Activitv or stratel!V vou will be usimr? 

Florida Assessment of Student Thinking- English Language Arts, Florida Standards Assessment- Mathematics 
Grades 3-8 

How will vou deliver the activitvlstratel!V? 

Parent Training, Title I Annual Meeting, School Advisory Council Meeting, Parent / Teacher Conference 

What is the timeframe for when the activity/strategy will be implemented? 
/i.e. annualfr auarterlv, each semester, monthlv. etc.) 

First Quarter Second Quarter, Third Quarter 
Who will be facilitating or implementing the stratel!'V/activi(JI? 

Princioal, Assistant Princioal Teachers, Guidance Counselor. Parent Coordinator 
What 2rouo will be receivinl! the content of the stratel'Vlactivitv? 

All Parents, Teachers 
How are vou twin!! to let oarents know that the activitv is that is available to them? 

Skylert, School or District Website. Fiver or Invitation, Campus Display on Marquee 
Who are ),'OU J!Oing to coordinate with to offer the activitv or imolement the strateI!V? 

Title I, Part A- Parent Involvement, IDEA- Federal ESE, Title III, Part A- ELL, Title I, Part C- Migrant Student 
Education, Title VI- Rural Education Program, Title IXHomeless Student Education, Title II, Part A- Staff Training, 

Whv are vou offerinJ! this activity/stratel!V? 

To inform parents of ways to assist with ELA, mathematics, science, civics, biology,and algebra in preparation for 
standardized assessments. 

What is the imoact vou hope to achieve? 

Improve English Language Arts Achievement, Improve Mathematics Achievement, Improve parent involvement 
program. Improve proficiency by 10% for grades 4-8 

How will vou document that the activity haonened? 

Meeting/Training Agenda, Meeting Minutes, Meeting/Training Handouts, Copies of Communication Tool Used 
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2. How are you going to provide parents with an understanding of the requirements of Title I and their rights

under Title I?

Include items from the assurances above that must he addressed in the PFEP. 

3. Shall provide assistance to parents of children served to understand the requirements of Title I.

How will vou build oarent caoacin1? 

Provide Information on the Title I Program,Training module on building tie between parents and the school, School 
Advisory Council Meetings 

What is the Activity or stratefil you will be using? 

Provide Information on the Title I Program, Training module on building tie between parents and the school, School 
Advisory Council Meetings 

How will vou deliver the activitvlstratef!V? 

Title I Annual Meeting, Online Self-guided Training, Parent I Teacher Conference, School Advisory Council Meeting 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e., annuallv, uuarterly, each semester, monthly, etc.) 

First Quarter 

Who will be facilitatinl! or imolementin2 the strateJEVlactivitv? 

Principal, Coordinator of Family and Community Engagement, School Advisory Council Chair, Assistant Principal 
What group will be receivin2 the content of the stratefil/activitv? 

All Stakeholders 

How are vou 1winl! to let oarents know that the activitv is that is available to them? 

Title I Annual Meeting, Online Self-guided Training, Parent / Teacher Conference, School Advisory Council Meeting 

Who are 11ou J!Oinl! to coordinate with to offer the activitv or imo/ement the strate2v? 

Title I, Part A- Parent Involvement, Title I, Part C- Migrant Student Education, Title III, Part A- ELL, IDEA- Federal 
ESE 21st CCLC 

Whv are vou offerin2 this activitvlstrate21•? 

To provide parents with awareness and knowledge of the Title I program so that they are better able to assist their 
children, understand the qualifications of the staff and be fully aware of test results for the district and the school. 

What is the impact vou hope to achieve? 

Improve knowledge of the Title I Program bv at least 5%. 

How will vou document that the activitv haooened? 

Meeting/Training Agenda Meeting/Training Sim-in Sheets Meeting Minutes. Meeting/Training Handouts 
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3. How will you provide parents with an understanding of the state and local assessments you will be using and

the schooVdistrict report card?

Include items from the assurances above that must be addressed in the PFEP. 

Shall provide assistance to parents of children served to understand State and local assessments. 

How will vou build parent capacity? 

Promote a meeting to discuss the Florida Assessment of Student Thinking- English Language Arts,Florida Assessment 
of Student Thinking. - Mathematics Grades 3-8, Mathematics Standards, End of Course Exam- Algebra 1, Florida 
Standards Assessment- 5th Grade Science, Florida Standards Assessment- 8th Grade Science, End of Course Exam-
Civics Industrv Certification Assessments 

What is the Activity or stratel!V you will be using? 

Host a Parent Night to discuss the Florida Assessment of Student Thinking- English Language Arts, Florida 
Assessment of Student Thinking- Mathematics Grades 3-8, Mathematics Standards, End of Course Exam- Algebra 1, 
Florida Standards Assessment- 5th Grade Science, Florida Standards Assessment- 8th Grade Science, End of Course 
Exam- Civics, Industry Certification Assessments 

How will you deliver the activity/stratet!V? 

Parent Training, Title I Annual Meeting, School Advisory Council Meeting 
What is the timeframe for when the activity/strategy will be implemented? 

(i.e., annuallv, uuarterlv, each semester. monthlv. etc.) 

Second Quarter, Third Quarter 
Who will be facilitatinl! or implementing the stratel!Vlactivity? 

Principal, Assistant Principal Teacher, Resource Teacher 
What erouo will be receivinf! the content of the strateJ[JJ/activity? 

All Parents 
How are you going to let parents know that the activitv is that is available to them? 

Skylert, School or District Website, Flyer or Invitation 
Who are vou going to coordinate with to offer the activity or implement the strateFV? 

Title I, Part A- Parent Involvement, Title III, Part A- ELL, IDEA- Federal ESE 
Why are you o_fferinf: this activity/stratel!.V? 

To inform parents of ways to assist with ELA, mathematics, science, civics, biology,and algebra in preparation for 
standardized assessments. 

What is the impact you hope to achieve? 

Improve parent involvement program, Improve Parent Participation Rates 
Improve oroficiencv bv 10% for grades 4-8 

How will you document that the activity haooened? 

Meeting/Training Agenda Meetine/Training Sign-in Sheets Meeting Minutes. Meeting/Training Handout 
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4. How will you provide parents with an understanding of the State Standards and the curriculum you

will be using?

Include items from the assurances above that must be addressed in the PFEP. 

1. Shall provide assistance to parents of children served to understand the BEST academic standards. 2. Shall
provide assistance to parents of children served to understand the newly adopted textbook curriculum, 4. Shall
provide assistance to parents of children served to use real world activities to connect with the standards and

curriculum. 5. Shall provide assistance to parents of children to understand how to improve their child's 
achievement of the BEST Standards. 

How will _vou build parent capacity? 

Parent capacity will be built by sharing with the parents copies of the new BEST ELA Reading and Math 
Standards for grades 4-8 with student expectations. Parents will also receive access to links to access the BEST 
STandards information and curriculum resources online. 

What is the Activitv or stratee-v �,ou will be usinJ!? 

Parents will participate in hands-on scavenger hunts to become familiar with the standards, interactive games, 
classroom visits to see and browse curriculum resources and teacher talks. 

How will vou deliver the activitvlstratel!V? 

Parent Training, Title I Annual Meeting, School Advisory Council Meeting, Parent/ Teacher Conference, Parent 
Expos 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e., annually; quarterlv, each semester, monthlv, etc.) 

First Quarter, Second Quarter, Third Quarter 

Who will befacilitatinf! or implementing the strate/llvactivity? 

Principal, Assistant Principal, Teacher, Instructional Coach and Resource Teacher 

What f!roup will be receiving the content of the stratei!V/activi/J? 

Parents, Community Members and Teachers 

How are vou zoinl! to let parents know that the activitv is that is available to them? 

Skylert, School or District Website, Flyer or Invitation, Campus Display on Marquee 

Who are vou J!Oin2 to coordinate with to offer the activitv or imolement the stratef!V? 

Title I, Part A- Parent Involvement, IDEA- Federal ESE, Title III, Part A- ELL, Title I, Part C- Migrant Student 
Education, Title VI- Rural Education Program, Title IXHomeless Student Education, Title II, Part A- Staff 
Training, 

Whv are vou offering this activitvlstrateYV? 

To inform parents of the new BEST Standards for Reading and Math and the expectations of the standards. To 
share with parents online resources that can be used at home that support the standards and the new curriculum. 

What is the imoact vou hooe to achieve? 
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Improve English Language Arts Achievement, Improve Mathematics Achievement, Improve Science 
Achievement and Improve parent involvement program 

How will you document that the activity haooened? 

Meeting/Training Agenda. Meeting Minutes. Meeting/Training Handouts Cooies of Communication Tool Used 

9 
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5. How will you provide parents with an understanding about how to help their children at home and

how to improve academically?

Include items from the assurances above that must he addressed in the PFEP. 

The school shall offer parents multiple opportunities to attend parent meetings to provide input in decisions relating to 
the education of their children. The PFEP may provide literacy training for parent. 

How will you build parent capacity? 
Understanding i-Ready Diagnostic Report, Understanding Report Cards, Understanding STAR diagnostic, 
Understanding the BEST Standards Student Report, Training module on parent value and contributions 

What is the Activitv or strateev vou will be usinl!? 

Interactive family nights, game nights, student-parent-teacher-admin data chats 
How will vou deliver the activitv/stratel!V? 

Parent Training, Parent I Teacher Conference. Data Chat meetings 
What is the timeframe for when the activity/strategy will be implemented? 

(i.e., annuallv. quarterly, each semester: monthlv, etc.) 

Once per quarter and as needed per parent request 
Who will be facilitatinl! or implementinl! the strateev/activitv? 

Princioal, Assistant Princioal. Guidance Counselor Teacher, Instructional Coach. Resource Teacher, Parent 
What 2rouo will be receivin2 the content of the strate!.!V/activitv? 

All Parents, Teachers Specialized Instructional Sunnort Personnel 
How are pou }!oinf! to let parents know that the activity is available to them? 

Skylert, School or District Website, Flyer or Invitation, Campus Display on Marquee, and School-related 
Social Media 

Who are J,•ou going to coordinate with to offer the activity or implement the stratef!V? 

Title I, Part A- Parent Involvement, Title I, Part C- Migrant Student Education, Title III, Part A- ELL, IDEA-
Federal ESE 

Whv are vou o((erinl! this activitvlstratef!V? 

To provide parents with resources to work with their children at home to improve academics 
What is the impact you hope to achieve? 

Improve Parent Participation Rates, Improve English Language Arts Achievement, Improve Mathematics 
Achievement, Improve Science Achievement 

How will you document that the activity haooened? 

Copies of Communication Tool Used, Parent/Teacher Conference Completed Forms (Samolin_g) 
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6. How will you provide assistance to parents in understanding how to monitor their child's progress?

Include items from the assurances above that must be addressed in the PFEP. 

Shall provide assistance to parents of children served to understand how to monitor child's progress. 

How will you build parent capacity? 

Understanding the Florida Standards Assessment Student Report, Understanding i-Ready Diagnostic Report, 
Understanding STAR diagnostic, Parent Teacher Expos, School Advisory Council Meetings, Provide other 
resources that eliminate barriers to greater participation 

What is the Activity or stratet!V vou will be using? 

Understanding i-Ready Diagnostic Report, Understanding Report Cards, Understanding STAR diagnostic, 
Understanding the Florida Standards Assessment Student Report, DLOPI Training, Training module on parent 
value and contributions 

How will vou deliver the activitvlstratern1? 

Principal, Director of Federal Programs, School Advisory Council Chair, Assistant Principal 
What is the timeframe for when the activity/strategy will be implemented? 

(i.e. annuallv, auarterlv, each semester monthlv, etc.) 

Second Quarter Third Quarter Fourth Quarter 
Who will be facilitating or implementin1: the strateinJlactivity? 

Princinal Assistant Princioal. Guidance Counselor. Teacher Resource Teacher. Parent 
What eroun will be receivine the content of the stratet!V/activitv? 

All Parents, Teachers, Specialized Instructional Support Personnel 
How are 11ou 2oinJ! to let oarents know that the activitv is that is available to them? 

Skvlert Fiver or Invitation, Campus Display on Marquee, School or District Website 
Who are you J!Oine to coordinate with to offer the activity or implement the stratefTV? 

Title I, Part A- Parent Involvement, Title I, Part C- Migrant Student Education, Title III, Part A- ELL, IDEA-
Federal ESE 

Whv are vou offerinl! this activity/stratef!V? 

To improve student achievement in academic areas 
What is the imoact vou hooe to achieve? 

Improve Parent Participation Rates, Improve English Language Art's Achievement, Improve Mathematics 
Achievement, Improve Science Achievement 

How will vou document that the activitv haonened? 

, Parent/Teacher Conference Completed Forms 
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7. How will you provide teachers and staff with training to understand of the value parents can bring to

the school? Include items from the assurances above that must be addressed in the PFEP.

6. Shall provide training to teachers, specialized instructional support personnel, principals, other school leaders,
and other staff, with the assistance of parents in the value and utility of contributions of parents, or how to reach

out to, communicate with, and work with parents as equal partners, or building ties between parents and the 
school. 

How will vou build parent capacitv? 

What is the Activitv or strateev you will be usinx? 

Provide information on Parent Engagement and Educational Programs, Conducting an effective parent/teacher 
conference, Training module on communicating with parents or diverse populations 

How will vou deliver the activitvlstrateev? 

Training module on communicating with parents or diverse populations, Training developed in collaboration 
with parents to support parent involvement, Provide information on Parent Engagement and Educational 
Programs, Training module on parent value and contributions 

What is the time/rame for when the activity/strategy will be implemented? 
(i.e. annua/lv. ouarterlv. each semester, monthfo etc,) 

First Quarter 

Who will befacilitatin2 or implementinx the stratel!Vlactivity? 
Guidance Counselor. Consultant, Professional Learning Team. Parent Services Team 

What J?roup will be receivinl! the content of the straternilactivitv? 

Teachers, School Administrators, Specialized Instructional Support Personnel 

How are vou 1:0i112 to let oarents know that the activit,; is tlrat is available to them? 

Staff Training, Online Self-guided Trainin"g, Professional Learning Communirv 

Who are vou J!Oin!l to coordinate with to offer the activitv or impleme11t the strateJi!'V? 
Title II, Part A- Staff Training 

Whv are you offerinl! this activity/stratel!V? 

To ensure all teachers know how to effectively communicate and work with parents and colleagues 

What is the impact vou hope to achieve? 

Improve Parent Participation Rates Improve parent satisfaction 

How will vou document that the activitv haovened? 

Meeting/Training Agenda, Meeting Minutes, Meeting/Training Handouts, Copies of Communication Tool Used 
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8. How will you and your staff reach out and communicate with/work with parents as equal partners to

build ties between home and school?

Include items from the assurances above that must he addressed in the PFEP. 

The school shall offer parents multiple opportunities to attend parent meetings to provide input in decisions relating to the 
education of their children. 

How will Jmu build parent capacity? 
Shall provide training to teachers, specialized instructional support personnel, principals, and other school 

leaders, and other staff. with the assistance of oarents in building ties between oarents and the school. 
What is the Activitv or stratePV vou will be usinf!? 

Training module on building tie between parents and the school 
How will vou deliver the activitvlstratePV? 

Staff Training, Online Self-guided Training, Professional Leaming Communitv 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e. annuallv, auarterlv. each semester. month/� etcJ 

Quarterly ass an ongoing initiative 
Who will be facilitating or implementinf! the stratePVlactivity? 

Guidance Counselor. Professional Leamin2: Team. Parent Services Team 
What 2rouo will be receivin2 the content of the strateYV/activitv? 

Teachers, School Administrators, Other Staff and Parents 
How are you l!Oittl! to let parents know that the activity is that is available to them? 

Skylert, School or District Website, Flyer or Invitation, Campus Display on Marquee, and School-related Social 
Media 

Who are vou l!Oinl! to coordinate with to offer the activity or implement the stratel!V? 

Title II, Part A- Staff Training, Title I, Part A- Parent Involvement Communitv and Business Partners 
Whv are vou o(ferin2 this activitv/stratef!V? 

To improve ties between home and school , To improve communication between home and school 
What is the imoact vou hooe to achieve? 

Imorove Parent Participation Rates and relationships with parents nad the school 
How will vou document that the activity haooened? 

Meeting/Training Si2:0-in Sheets, Cooies of Communication Tool Used, Meeting/Training Agenda 
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9. What other evidence-based strategies/activities will you be providing to parents to improve their

ability to be a full-support partner to their child at home?

Include items from the assurances above that must be addressed in the PFEP. 

The school shall jointly develop a school-parent compact annually that outlines how parents, the entire school 
staff, and students will share responsibility for improved student academic achievement. 

How will vou build parent capacitv? 
Shall provide training to teachers, specialized instructional support personnel, principals, and other school 

leaders, and other staff, with the assistance of parents in how to reach out to, communicate with, and work with 
parents as equal partners. 

What is the Activity or strateJ!'V you will be using? 
Training module on communicating with parents or diverse populations, Training developed in collaboration 

with parents to support parent involvement, Provide information on Parent Engagement and Educational 
Programs, Training module on parent value and contributions 

How will vou deliver the activity/stratel!V? 
Collaborative staff, parent and community and business partners face to face trainings 

What is the timeframe for when the activity/strategy will be implemented? 
(i.e., annual/I• auarterlv. each semester, month/I', etc.) 

Ouarterlv as an ongoing initiative 
Who will be facilitatin2 or imolementin2 the strate1!V/activity? 

Guidance Counselor, Professional Leaming Team, Consultant 
What 2roun will be receivine the content of the stratel!V/activitv? 

Parents. Community and Business Partners 
How are vou llOinl! to let parents know that the activitJ• is that is available to them? 

Skylert, School or District Website, Flyer or Invitation, Campus Display on Marquee, and School-related Social 
Media 

Who are vou 1zoinl! to coordinate with to offer the activity or implement the strate1n1? 

Title II Part A- Staff Traininl?, Title I. Part A- Parent Involvement. Communitv and Business Partners 
Whv are vou offerine this activit:vlstrate1!V? 

To improve cultural and climate among parents and school staff and to improve parent satisfaction 
What is the impact you hope to achieve? 

Improve parent satisfaction 
How will vou document that the activity haooened? 

Meeting/Training Sign-in Sheets, Copies of Communication Tool Used, Meeting/Training Agenda 
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What did you say you were going to do last year in your PFEP to help parents? 
Review the actfrities you said you were going to do in last year's PFEP. List all activities .feparately 

Shall provide assistance to parents of children served to understand State academic standards., 2. Shall provide 
assistance to parents of children served to understand State and local assessments., 4. Shall provide assistance to 
parents of children to help improve their understanding of how to monitor their child's progress., 5. Shall provide 

assistance to oarents of children to help them improve their child's achievement. 

What was the Activitv? 

Parent Expo/Parent Conference Ni_ghts 

/low lJfte11 did w,u t1ffer it? 

Once oer quarter 

How manv parent.i;; and/or staff participated? 

50-75

What was the 2oa/ of the activitv? 

To share with parents information related to student progression in re_gards to classwork and assessment data. 

J-Jlhat outcomes did you see as a result of the activity? 

Shared student progression information in regards to classwork and assessment data. As a result, we witnessed an 
improvement in student performance related to their classroom performance and state assessment performance. 
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What did you say you were going to do last year in your PFEP to help parents? 
Review the activities you said you were going to do in last year ".Y P FEP. List all activities separately 

Shall provide assistance to parents of children served to understand State academic standards., 2. Shall provide 
assistance to parents of children served to understand State and local assessments., 4. Shall provide assistance to 

parents of children to help improve their understanding of how to monitor their child's progress., 5. Shall provide 
assistance to parents of children to helo them improve their child's achievement. 

What was the Activitv? 

Parent Expo/Parent Conference Nights 
How often did vou offer it? 

Once per Quarter 

How manv parents and/or staff participated? 

50-75
What was the l!oa/ of the activitv? 

To share with parents information related to student pro_gression in reirnrds to classwork and assessment data. 

What outcomes did you see as a result of the activity? 

Shared student progression information in regards to classwork and assessment data. As a result, we witnessed an 
improvement in student performance related to their classroom performance and state assessment performance. 

16 

Page  233  of  588



What did you say you were going to do last year in your PFEP to help parents? 
Review the activities you said you were going to do in last year's PFEP. List all activities separately 

Shall provide assistance to parents of children served to understand State academic standards., 2. Shall provide 
assistance to parents of children served to understand State and local assessments., 4. Shall provide assistance to 

parents of children to help improve their understanding of how to monitor their child's progress., 5. Shall provide 
assistance to parents of children to help them imorove their child's achievement. 

What was the Activitv? 

Parent Exoo/Parent Conference Ni®ts 

How often did 1•ou offer it? 

Once per Quarter 

How many parents and/or staff participated? 

50-75

What was the 2oal of the activitv? 

To share with parents information related to student progression in rej:!;ards to classwork and assessment data. 

What outcomes did vou see as a result of the activitv? 

Shared student progression information in regards to classwork and assessment data. As a result, we witnessed an 
improvement in student performance related to their classroom performance and state assessment performance. 
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JO. What did you say you were going to do last year in your PFEP to help parents? 

Review the activities you said you were going to do in last year's PFEP. 

List all activities separately 

1. Shall provide assistance to parents of children served to understand State academic standards., 2. Shall provide
assistance to parents of children served to understand State and local assessments., 4. Shall provide assistance to

parents of children to help improve their understanding of how to monitor their child's progress., 5. Shall provide
assistance to parents of children to help them improve their child's achievement. 

What was the Activitv? 

Parent Exoo/Parent Conference Niehts 

How often did_vou offer it? 

Once per Quarter 

How manv oarents and/or staffoarticioated? 

50-75

What was the }!oal of the activitv? 

To share with oarents information related to student oroirression in ree:ards to classwork and assessment data. 

What outcomes did vou see as a result of the activitv? 

Shared student progression information in regards to classwork and assessment data. As a result, we witnessed an 
improvement in student performance related to their classroom performance and state assessment performance. 
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School Board Approval
A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority
Section 1001.42(18), Florida Statutes (F.S.), requires district school boards to annually approve and
require implementation of a new, amended, or continuation SIP for each school in the district which
has a school grade of D or F; has a significant gap in achievement on statewide, standardized
assessments administered pursuant to s. 1008.22 by one or more student subgroups, as defined in
the federal Elementary and Secondary Education Act (ESEA), 20 U.S.C. s. 6311(b)(2)(C)(v)(II); has
not significantly increased the percentage of students passing statewide, standardized assessments;
has not significantly increased the percentage of students demonstrating Learning Gains, as defined
in s. 1008.34, and as calculated under s. 1008.34(3)(b), who passed statewide, standardized
assessments; has been identified as requiring instructional supports under the Reading Achievement
Initiative for Scholastic Excellence (RAISE) program established in s. 1008.365; or has significantly
lower graduation rates for a subgroup when compared to the state’s graduation rate. Rule
6A-1.098813, Florida Administrative Code (F.A.C.), requires district school boards to approve a SIP
for each Department of Juvenile Justice (DJJ) school in the district rated as Unsatisfactory.
Below are the criteria for identification of traditional public and public charter schools pursuant to the
Every Student Succeeds Act (ESSA) State plan:

ADDITIONAL TARGET SUPPORT AND IMPROVEMENT (ATSI)

A school not identified for CSI or TSI, but has one or more subgroups with a Federal Index
below 41%.

TARGETED SUPPORT AND IMPROVEMENT (TSI)

A school not identified as CSI that has at least one consistently underperforming subgroup with
a Federal Index below 32% for three consecutive years.

COMPREHENSIVE SUPPORT AND IMPROVEMENT (CSI)

A school can be identified as CSI in any of the following four ways:
1. Have an overall Federal Index below 41%;
2. Have a graduation rate at or below 67%;
3. Have a school grade of D or F; or
4. Have a Federal Index below 41% in the same subgroup(s) for 6 consecutive years.

Gadsden GREENSBORO ELEMENTARY SCHOOL 2024-25 SIP
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ESEA sections 1111(d) requires that each school identified for ATSI, TSI or CSI develop a support
and improvement plan created in partnership with stakeholders (including principals and other school
leaders, teachers and parents), is informed by all indicators in the State’s accountability system,
includes evidence-based interventions, is based on a school-level needs assessment, and identifies
resource inequities to be addressed through implementation of the plan. The support and
improvement plans for schools identified as TSI, ATSI and non-Title I CSI must be approved and
monitored by the school district. The support and improvement plans for schools identified as Title I,
CSI must be approved by the school district and Department. The Department must monitor and
periodically review implementation of each CSI plan after approval.
The Department's SIP template in the Florida Continuous Improvement Management System (CIMS),
https://cims2.floridacims.org, meets all state and rule requirements for traditional public schools and
incorporates all ESSA components for a support and improvement plan required for traditional public
and public charter schools identified as CSI, TSI and ATSI, and eligible schools applying for Unified
School Improvement Grant (UniSIG) funds.
Districts may allow schools that do not fit the aforementioned conditions to develop a SIP using the
template in CIMS.
The responses to the corresponding sections in the Department’s SIP template may address the
requirements for:

1. Title I schools operating a schoolwide program (SWD), pursuant to ESSA, as amended, Section
1114(b); and

2. Charter schools that receive a school grade of D or F or three consecutive grades below C,
pursuant to Rule 6A-1.099827, F.A.C. The chart below lists the applicable requirements.

SIP SECTIONS TITLE I SCHOOLWIDE
PROGRAM

CHARTER
SCHOOLS

I.A: School Mission/Vision 6A-1.099827(4)(a)(1)

I.B-C: School Leadership, Stakeholder
Involvement & SIP Monitoring ESSA 1114(b)

I.E: Early Warning System ESSA 1114(b)(7)(A)(iii)(III) 6A-1.099827(4)(a)(2)

II.A-E: Data Review 6A-1.099827(4)(a)(2)

III.A: Data Analysis/Reflection ESSA 1114(b)(6) 6A-1.099827(4)(a)(4)

III.B, IV: Area(s) of Focus ESSA 1114(b)(7)(A)(i-iii)

V: Title I Requirements
ESSA 1114(b)(2, 4-5),
(7)(A)(iii)(I-V)-(B)
ESSA 1116(b-g)

Note: Charter schools that are also Title I must comply with the requirements in both columns.

Purpose and Outline of the SIP
The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a "living document" by continually updating, refining and using the plan to guide their work
throughout the year. The printed version in CIMS represents the SIP as of the "Printed" date listed in
the footer.
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I. School Information

A. School Mission and Vision
Provide the school's mission statement

The mission of the Greensboro Elementary School is to foster a love of learning in an innovative,
cooperative climate using research-based programs and educational best practices.

Provide the school's vision statement

Our vision at Greensboro Elementary is to provide students with the skills in Reading , Writing, Math,
and Science to make them lifelong learners and successful members of society.

B. School Leadership Team
School Leadership Team
For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1
Employee's Name
Stephen Pitts

Position Title
Principal

Job Duties and Responsibilities

The Principal is the instructional and operational leader within the school community and is critical to
improving student outcomes through the hiring, development, support, supervision and retention of
high-quality instructional and support staff. As the school leader, the Principal creates a culture of
rigorous learning, belonging and engagement for staff, students and families through collaboration
and distributive leadership. In alignment with the Florida Principal Standards, the Principal leads the
school team to increased school and student outcomes by prioritizing instruction while effectively
balancing the operational, safety, and policy responsibilities of a school-building leader.

Leadership Team Member #2
Employee's Name
James Mills

Gadsden GREENSBORO ELEMENTARY SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 3 of 52Page  241  of  588



Position Title
Assistant Principal

Job Duties and Responsibilities

The Assistant Principal is an instructional and operational leader within the school community and is
critical to improving student outcomes through staff development and effectiveness. In collaboration
with and aligned to the direction of the Principal, the Assistant Principal supports the creation of the
culture of rigorous learning, belonging and engagement for staff, students and families throughout the
school community. In alignment with the Florida Assistant Principal Standards, the Assistant Principal
supports and leads assigned school teams to increased school and student outcomes through
ongoing training, coaching, feedback and support by prioritizing instruction while effectively balancing
operational, safety and policy responsibilities, as assigned.

Leadership Team Member #3
Employee's Name
Rena Nelson

Position Title
Reading Coach

Job Duties and Responsibilities

The Instructional Coach plays a vital role in the school improvement process by supporting teachers
in implementing effective reading strategies and practice. Responsibilities include providing targeted
professional development, modeling best practices in literacy instruction, and offering personalized
coaching to enhance teachers' instructional skills. The Instructional Coach collaborates with teachers
to analyze student data, identify areas of need, and develop intervention plans that support all
learners, particularly those struggling with reading. The Instructional Coach also works closely with
the administration to align reading instruction with school-wide goals and curricular standards. By
fostering a culture of continuous learning and improvement, the Instructional Coach helps ensure that
every student can develop strong literacy skills, contributing to overall academic success.

Leadership Team Member #4
Employee's Name
Sallie Murphy

Position Title
Teacher, K-12

Job Duties and Responsibilities

The Teacher provides an educational atmosphere in which students will move toward the fulfillment of
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their potential for intellectual, emotional, physical, and psychological growth and maturation in
accordance with district philosophy, goals, and objectives. Grade-level chairs schedule and facilitate
grade-level meetings, events, and resource allocation requests. The Teacher also collects, reviews,
disaggregates, and reports student achievement data for use in modifying Tier 1 instruction and
determining how to best align interventions to student need.

Leadership Team Member #5
Employee's Name
Pamela Bryant

Position Title
Teacher, K-12

Job Duties and Responsibilities

The Teacher provides an educational atmosphere in which students will move toward the fulfillment of
their potential for intellectual, emotional, physical, and psychological growth and maturation in
accordance with district philosophy, goals, and objectives. Grade-level chairs schedule and facilitate
grade-level meetings, events, and resource allocation requests. The Teacher also collects, reviews,
disaggregates, and reports student achievement data for use in modifying Tier 1 instruction and
determining how to best align interventions to student need.

Leadership Team Member #6
Employee's Name
Erica Bates-Jackson

Position Title
Teacher, K-12

Job Duties and Responsibilities

The Teacher provides an educational atmosphere in which students will move toward the fulfillment of
their potential for intellectual, emotional, physical, and psychological growth and maturation in
accordance with district philosophy, goals, and objectives. Grade-level chairs schedule and facilitate
grade-level meetings, events, and resource allocation requests. The Teacher also collects, reviews,
disaggregates, and reports student achievement data for use in modifying Tier 1 instruction and
determining how to best align interventions to student need.

Leadership Team Member #7
Employee's Name
Sandra Allen
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Position Title
Teacher, K-12

Job Duties and Responsibilities

The Teacher provides an educational atmosphere in which students will move toward the fulfillment of
their potential for intellectual, emotional, physical, and psychological growth and maturation in
accordance with district philosophy, goals, and objectives. Grade-level chairs schedule and facilitate
grade-level meetings, events, and resource allocation requests. The Teacher also collects, reviews,
disaggregates, and reports student achievement data for use in modifying Tier 1 instruction and
determining how to best align interventions to student need.

Leadership Team Member #8
Employee's Name
Dawn Weeks

Position Title
Library Media Technologist

Job Duties and Responsibilities

The Library Media Technologist is responsible for textbook inventory, media circulation, and the
school-wide Accelerated Reader program. Recognition events throughout the year will be held for
class participation and student progress. In addition, the Library Media Technologist is in charge of
technology on campus. The Library Media Technologist assesses computers and discusses with the
administration if a fine needs to be issued. She works through computer issues closely with the IT to
resolve issues that may arise.

Leadership Team Member #9
Employee's Name
Sandra McMillan

Position Title
Teacher, ESE

Job Duties and Responsibilities

The MTSS Coach coaches teachers on collecting and analyzing data in order to best support
students during all tiers of instruction: Tier 1, Tier 2, and Tier 3. The MTSS Coach schedules and
facilitates monthly MTSS meetings with teachers and content specialists on campus so that the team
can closely track student progress and identify new support systems for students when the data
suggests that a change may be necessary. As an interventionist, she is knowledgeable about
diagnostic tools and the various intervention materials and strategies that are available to use with
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students. The MTSS Coach will utilize the reading and math instructional focus tracker to guide the
intervention process

Leadership Team Member #10
Employee's Name
Jamila Paul-Jackson

Position Title
School Counselor

Job Duties and Responsibilities

The School Counselor plays a pivotal role in the school improvement process by supporting the
academic and social-emotional development of all students. Responsibilities include providing
individual and group counseling to help students navigate personal and academic challenges,
fostering a positive and inclusive school culture, and promoting mental health and well-being. The
School Counselor collaborates with teachers, administrators, and parents to develop and implement
programs that address the diverse needs of the student body, including conflict resolution, peer
relationships, and stress management. Additionally, the School Counselor is integral to the
implementation of Positive Behavioral Interventions and Supports (PBIS), a proactive approach to
creating a positive school climate. The School Counselor works closely with staff to develop and
reinforce school-wide behavioral expectations, monitor student behavior data, and design
interventions that encourage positive behaviors and reduce disciplinary issues. The School Counselor
also leads initiatives that recognize and reward positive student behavior, fostering a supportive
environment that motivates students to make positive choices.

Leadership Team Member #11
Employee's Name
Destiny Tolbert

Position Title
School Social Worker

Job Duties and Responsibilities

The School Social Worker provides mental health support and training in schools and communities
and assists with Youth Mental Health First Aide, behavioral concerns, positive behavioral support,
academic and classroom support, consultation with teachers, parents and administrator as well as
provide individual and group counseling/therapy. The School Social Worker is also the primary
contact for the collection and analysis of attendance data and interventions. The School Social
Worker connects families with outside agencies and resources as needed.
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C. Stakeholder Involvement and Monitoring
Stakeholder Involvement and SIP Development
Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process. (ESEA
1114(b)(2))

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

The school recognizes all stakeholders and their importance in building the academic climate and
culture of the school. The school strives to build healthy and positive relationships with all
stakeholders to include students, teachers, staff, families, and community leaders.

SIP Monitoring
Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement. (ESEA 1114(b)(3))

The School Improvement Plan will be monitored quarterly by the administrative and leadership teams.
Revisions will be made as deemed necessary.
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D. Demographic Data
2024-25 STATUS
(PER MSID FILE)

ACTIVE

SCHOOL TYPE AND GRADES SERVED
(PER MSID FILE)

ELEMENTARY
PK-3

PRIMARY SERVICE TYPE
(PER MSID FILE)

K-12 GENERAL EDUCATION

2023-24 TITLE I SCHOOL STATUS YES

2023-24 MINORITY RATE 93.6%

2023-24 ECONOMICALLY DISADVANTAGED (FRL) RATE 100.0%

CHARTER SCHOOL NO

RAISE SCHOOL YES

2023-24 ESSA IDENTIFICATION
*UPDATED AS OF 7/25/2024

ATSI

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT
(UNISIG)

2023-24 ESSA SUBGROUPS REPRESENTED
(SUBGROUPS WITH 10 OR MORE STUDENTS)
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE
IDENTIFIED WITH AN ASTERISK)

ENGLISH LANGUAGE LEARNERS
(ELL)

BLACK/AFRICAN AMERICAN
STUDENTS (BLK)*

HISPANIC STUDENTS (HSP)
ECONOMICALLY DISADVANTAGED

STUDENTS (FRL)

SCHOOL GRADES HISTORY
*2022-23 SCHOOL GRADES WILL SERVE AS AN
INFORMATIONAL BASELINE.

2023-24: B
2022-23: A*
2021-22: B
2020-21:
2019-20:
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E. Early Warning Systems

1. Grades K-8
Current Year 2024-25
Using 2023-24 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 22 26 25 20 0 0 0 0 0 93

One or more suspensions 1 0 2 2 0 0 0 0 0 5

Course failure in English Language Arts (ELA) 6 2 6 5 0 0 0 0 0 19

Course failure in Math 4 2 5 3 0 0 0 0 0 14

Level 1 on statewide ELA assessment 7 16 17 16 0 0 0 0 0 56

Level 1 on statewide Math assessment 7 24 11 13 0 0 0 0 0 55

Number of students with a substantial reading deficiency as
defined by Rule 6A-6.053, F.A.C. (only applies to grades K-3)

15 4 8 9 36

Number of students with a substantial mathematics defined
by Rule 6A-6.0533, F.A.C. (only applies to grades K-4)

14 8 9 3 0 34

Current Year 2024-25
Using the table above, complete the table below with the number of students by current grade level
that have two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 0 0 1 1 0 0 0 0 0 2

Current Year 2024-25
Using the table above, complete the table below with the number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 6 2 6 2 0 0 0 0 0 16

Students retained two or more times 0 0 1 1 0 0 0 0 0 2
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Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 5 4 7 11 27

One or more suspensions 2 3 6 10 21

Course failure in ELA 7 7 1 9 24

Course failure in Math 5 6 8 19

Level 1 on statewide ELA assessment 18 18

Level 1 on statewide Math assessment 9 9

Number of students with a substantial reading deficiency as
defined by Rule 6A-6.053, F.A.C. (only applies to grades K-3)

0

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by current grade level that had two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 0

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 0

Students retained two or more times 0
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2. Grades 9-12 (optional)

This section intentionally left blank because it addresses grades not taught at this school or
the school opted not to include data for these grades.
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II. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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A
.ESSA

 School, D
istrict, State C

om
parison

Please note that the district and state averages show
n here represent the averages for sim

ilar school types (elem
entary, m

iddle, high
school or com

bination schools). Each "blank" cell indicates the school had less than 10 eligible students w
ith data for a particular

com
ponent and w

as not calculated for the school.

D
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36
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26
54

32
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Social Studies Achievem
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ELP Progress
59

52
61

47
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59
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*In cases w
here a school does not test 95%

 of students in a subject, the achievem
ent com
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ill be different in the Federal Percent of Points

Index (FPPI) than in school grades calculation.
**G

rade 3 ELA Achievem
ent w

as added beginning w
ith the 2023 calculation.

†
D

istrict and State data presented here are for schools of the sam
e type: elem

entary, m
iddle, high school, or com

bination.
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B. ESSA School-Level Data Review (pre-populated)

2023-24 ESSA FPPI

ESSA Category (CSI, TSI or ATSI) ATSI

OVERALL FPPI – All Students 58%

OVERALL FPPI Below 41% - All Students No

Total Number of Subgroups Missing the Target 1

Total Points Earned for the FPPI 346

Total Components for the FPPI 6

Percent Tested 100%

Graduation Rate

ESSA OVERALL FPPI HISTORY

2023-24 2022-23 2021-22 2020-21 2019-20* 2018-19 2017-18

58% 59% 61% 47% 48% 73%

* Pursuant to Florida Department of Education Emergency Order No. 2020-EO-1 (PDF), spring K-12 statewide assessment
test administrations for the 2019-20 school year were canceled and accountability measures reliant on such data were not
calculated for the 2019-20 school year. In April 2020, the U.S. Department of Education provided all states a waiver to keep
the same school identifications for 2019-20 as determined in 2018-19 due to the COVID-19 pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

2023-24 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

English
Language
Learners

54% No

Black/African
American
Students

36% Yes 1

Hispanic
Students

55% No

Economically
Disadvantaged

Students
49% No

2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

English
Language
Learners

47% No

Black/African
American
Students

67% No

Hispanic 47% No

Gadsden GREENSBORO ELEMENTARY SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 16 of 52Page  254  of  588



2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students

Economically
Disadvantaged

Students
58% No

2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

54% No

English
Language
Learners

61% No

Native American
Students

Asian Students

Black/African
American
Students

54% No

Hispanic
Students

62% No
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2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Multiracial
Students

Pacific Islander
Students

White Students

Economically
Disadvantaged

Students
63% No
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D
.A

ccountability C
om

ponents by Subgroup
Each “blank” cell indicates the school had less than 10 eligible students w

ith data for a particular com
ponent and w

as not calculated for
the school. (pre-populated)
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59%

English
Language
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Black/African
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Students

20%
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67%

H
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Students
42%

42%
73%

61%
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D
isadvantaged
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31%

31%
71%

62%
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English Language
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62%
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E. Grade Level Data Review – State Assessments (pre-
populated)
The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on
the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

2023-24 SPRING

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Ela 3 31% 37% -6% 55% -24%

Math 3 69% 46% 23% 60% 9%
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III. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))
Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

The data component showing the most improvement was overall learning gains in mathematics. This
increase was based on 10 retained students. This cell was not present during the 2022-23 school
year.

Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

The lowest performing data component was ELA Achievement at 32%. The 32% total is 15% lower
than during the 2022-23 school year and 10% lower than during the 2021-22 school year. Grade-level
instruction in reading, especially foundational skills in grades PK through 2, has been weak for the
past few school years. This issue compounds the remediation needed once students reach grade 3
and must take the statewide assessment in ELA.

Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

The data element showing the greatest decline from the prior year was ELA Achievement with a 15%
drop (32% for 2023-24 compared to 47% for 2022-23). Grade-level instruction in reading, especially
foundational skills in grades PK through 2, has been weak for the past few school years. This issue
compounds the remediation needed once students reach grade 3 and must take the statewide
assessment in ELA.

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.

When compared to the state average, ELA Achievement shows the greatest gap. ELA Achievement
is 25% lower (at 32%) compared to the state average at 57%.Grade-level instruction in reading,
especially foundational skills in grades PK through 2, has been weak for the past few school years.
This issue compounds the remediation needed once students reach grade 3 and must take the
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statewide assessment in ELA.

EWS Areas of Concern
Reflecting on the EWS data from Part I, identify one or two potential areas of concern.

1. Student Attendance
2. Number of Students with a Substantial Reading Deficiency

Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

1. ELA Achievement
2. Early Literacy (PK-2)
3. Black/African-American Subgroup
4. Student Attendance
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B. Area(s) of Focus (Instructional Practices)
(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1
Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Black/African American Students (BLK)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

This Area of Focus was chosen due to receiving only 36% on the Federal Percent of Points Index.
2023-24 marks the first year that this subgroup did not meet the 41% threshold. 54% of the student
population is classified as Black/African American. This Area of Focus is critical to ensuring we are
meeting the growth and achievement needs of this subgroup.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

For the 2023-24 school year, only 36% of points from the Federal Percent of Points Index within the
Black/African American subgroup was achieved. For the 2024-25 school year, 55% of points from the
Federal Percent of Points Index within the Black/African American subgroup will be achieved.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Using a comprehensive data wall, the School-Based Leadership Team (SBLT) will monitor the
progress and achievement of the Black/African American subgroup following each statewide and
district progress monitoring assessment in both ELA and math. Results will be displayed by subgroup
for both ELA and math furthered stratified by grade level and teacher. For students not making
progress or meeting proficiency targets, additional support from the instructional coach and/or
administrative team will be provided.

Person responsible for monitoring outcome
James Mills (Assistant Principal)

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
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strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Teach students academic language skills, including the use of inferential and narrative language, and
vocabulary knowledge.
Rationale:
Seven studies that examined interventions teaching students inferential language and vocabulary
meet WWC group design standards and include a relevant outcome. Two studies found that the
recommended practices had positive effects on vocabulary outcomes, and four studies found no
discernible effects on vocabulary outcomes. The studies that found positive effects meet WWC group
design standards without reservations. The two studies that found positive effects were implemented
in the United States during scheduled classes with students in kindergarten and 1st grade; one study
examined general education students, and one included students at risk for reading difficulties. These
two studies compared students receiving the intervention to students receiving regular classroom
instruction. All four studies examining listening comprehension outcomes found no discernible effects.
No study that meets WWC group design standards examined effects on syntax outcomes. Overall,
the body of evidence indicated positive but inconsistent findings for vocabulary outcomes, no
discernible effects for listening comprehension outcomes, and no findings on syntax outcomes.
Therefore, the panel and staff assigned a minimal level of evidence to this recommendation.
Tier of Evidence-based Intervention:
Tier 4 – Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Engage students in conversations that support the use and comprehension of inferential language.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Develop students’ inferential language—such as predicting, problem-solving, hypothesizing, or
contrasting—with conversations before, during, and after read-alouds or other activities. These
conversations should engage students in higher-level thinking that encourages using inferential
language. Use open-ended questions to challenge students to think about the messages in both
narrative and informational texts and how those messages apply to the world around them, by
connecting events to their own lives, hypothesizing causal relationships, or solving problems. As
students progress, ask increasingly complex questions, such as why an author used a certain
metaphor, to encourage them to think critically and use inferential language.
Action Step #2
Explicitly engage students in developing narrative language skills.
Person Monitoring: By When/Frequency:
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Rena Nelson Weekly
Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teach beginning readers complex grammatical structures and key elements of narrative language
during whole-class or small-group lessons. Introduce students to each new element or structure,
model how to use the element to connect and expand ideas, and then provide continued
opportunities for students to practice using the new elements. Support students’ use by scaffolding
their responses. Initially, teachers might need to prompt students to use a given narrative language
structure and provide additional modeling. As students become more comfortable with the given
element, they will require fewer prompts and modeling and will begin using the narrative structures or
elements independently. Some elements and structures will present more challenges to students than
others. Engage students in the use of narrative language through activities that ask them to predict or
summarize a story or factual information, or develop detailed descriptions. For example, teachers can
have students predict actions in the text based on the title and/or images if they have sufficient prior
knowledge of the story context; discuss their earlier predictions and why they did or did not come
true; describe the scene in a picture in increasing detail or describe a scene for a partner to illustrate;
explain how to do something they enjoy, like shooting hoops; identify when a given element is used in
read-alouds; summarize stories or factual information using a graphic organizer; summarize or relate
the main idea, events, or other specific details of a passage. When providing instruction in the
elements of story grammar, the panel recommends first explaining how to organize a good summary
and then providing scaffolding as students begin the activity. Initially, prompt students to include each
element of the story in their summaries and to connect them appropriately. Gradually reduce prompts
for specific story elements, and instead prompt students to draw on their knowledge of how to
produce a summary. Finally, only prompt students if they omit important information from the
summary. Have students complete these activities in small groups or pairs. For example, students
can form pairs in which one student summarizes a story and the other amends the summary with any
missing story elements. Challenge students to present logically ordered predictions, to explain why
they are making any predictions, and to include as many of the important components of the story as
possible. The panel encourages teachers to have students connect their responses to events in the
story in a logical manner to practice as many narrative and linguistic structures as possible to develop
their narrative language skills.
Action Step #3
Teach academic vocabulary in the context of other reading activities.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Introduce students to academic vocabulary that is relevant in many subject areas, including words or
grammatical rules that support content that students are reading or learning. The panel suggests that
schools or grade-level teams develop a common set of vocabulary words that align with reading
selections and curriculum standards for the year. Appropriate words are those that will occur
frequently throughout the school year and in a variety of contexts and are likely unfamiliar to most
students. The common set of words can draw on lists of academic vocabulary and common root
words. Each week, select a small group of words or grammatical rules to teach that are included in
texts that students will hear or read. The number of words or rules should depend on their complexity
and student needs. Teach these words, phrases, and grammatical rules explicitly. When introducing a
new word or phrase, provide a clear and concise definition that primary-grade students will
understand, and then give an example of meaningful, supportive sentences that include the word.
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Alternatively, read the sentence with the new vocabulary word, and then replace the word in the
sentence with its definition. After introducing students to new words, encourage deeper
understanding by providing extended opportunities for them to use and discuss the words. Activities
that support deeper understanding allow students to make connections between a new vocabulary
word and other known words; relate the word to their own experiences; differentiate between correct
and incorrect uses of the word; generate and answer questions that include the word. Finally, ensure
that students encounter new academic vocabulary words or phrases in many different contexts
throughout the day and year. Expose students to these words during read-alouds and classroom
discussions in language-arts instruction as well as in other contexts, such as science experiments
and math word problems. Review new vocabulary words regularly, incorporate them into
conversations and writing assignments, and draw attention to the words when they appear in text.

Area of Focus #2
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to ELA required by RAISE (specific
questions)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

High-quality, Tier 1 core instruction focused on phonemic awareness, phonics, fluency, vocabulary,
and comprehension is needed to ensure all students are provided with grade-level instruction.
Acquisition of foundational reading skills is critical for students to be reading on grade level by grade
3. Over the last several years, the percentage of students achieving Level 3 in reading in grade 3 has
declined, along with an increase in the percentage of students scoring below the 40th percentile in
reading in grades kindergarten through grade 2. The increasing number of students in grades K-2
who lack the foundational skills necessary to be effective readers has contributed to the decrease in
the number of students scoring Level 3 or higher in grade 3 as measured by the statewide
assessment.

Grades K-2: Instructional Practice specifically relating to Reading/ELA

A structured literacy approach will be utilized to strengthen the quality of Tier 1 core instruction. First
coined by the International Dyslexia Association, structured literacy is characterized by the provision
of systematic, explicit instruction that integrates listening, speaking, reading, and writing and
emphasizes the structure of language across the speech sound system (phonology), the writing
system (orthography), the structure of sentences (syntax), the meaningful parts of words
(morphology), the relationships among words (semantics), and the organization of spoken and written
discourse. Three teaching principles guide how structured literacy instruction can be implemented
within the classroom: systematic and cumulative instruction; explicit instruction; and diagnostic
instruction. The 90-minute literacy block will include 30 minutes of HMH Structured Literacy, followed
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by 30 minutes of learning centers (Reading Corner, Word Work, Writing Center, Creativity Corner,
Digital Station) aligned to the foundational skills being addressed through structured literacy, followed
by 30 minutes of HMH Into Reading focusing on the development of comprehension (listening and
reading) and writing.

Grades 3-5: Instructional Practice specifically related to Reading/ELA

High-quality, Tier 1 core instruction will be provided using the essential elements of literacy. The
90-minute literacy block will be provided daily utilizing the district-adopted reading program HMH Into
Reading. It provides the tools students need to develop critical and strategic thinking skills for the 21st
century. With mastery of foundational literacy skills, including strong decoding skills, students will
have the building blocks they need to comprehend what they read. HMH Into Reading students
develop a lifelong love of reading through the extensive library of engaging, award winning, culturally
relevant texts that span a wide variety of genres. HMH Into Reading instruction teaches students how
to recognize genre characteristics, cite text evidence, and draw from their growing bank of skills and
strategies helping them make meaning from complex grade-level texts. HMH Into Reading’s
intentional design, systematically builds students’ understanding of meaningful topics and academic
vocabulary. Topics and text sets are thoughtfully sequenced to build knowledge—like pieces of a
puzzle—within a module, within a grade, and across the program. To support effective writing and
communication, HMH Into Reading provides daily opportunities for students to express their
understanding and thinking, helping them succeed in today’s world. The program supports the full
range of writing modes and forms, scaffolding the steps of the writing process, while also developing
students’ ability to have productive, collaborative conversations. HMH Into Reading supports content
area connections that are critical to learning. Literacy instruction provides the “how” for what students
learn in science, social studies, mathematics, and the arts. For example, as students read and talk
about text, they will naturally build background and knowledge and grade-level cross-curricular topics
and content standards. The power of choice can be motivating, and what is interesting to one student
may not appeal to another student. Therefore, HMH Into Reading provides access to a wide variety of
relevant, rich, authentic texts for independent reading and meaningful opportunities for independent
work, allowing students appropriate ownership of the learning. The ultimate goal of reading is to
comprehend and build knowledge. Therefore, HMH Into Reading’s approach is to focus on skills and
strategies that best support the specific text that students are reading. Skills don’t exist in a vacuum.
They must be applied to a meaningful activity, in this case, the reading of connected, grade-level
appropriate text. Brady (2012), while endorsing the importance of research-based methods of code
instruction, advocates connecting that instruction to the reading of connected text. Furthermore,
Brady (2012) concludes that engagement with “texts with a high proportion of decodable, familiar
words (complemented by high-frequency words) enhance beginners’ reading acquisition” (Brady, p.
21). By continually spiraling through skills that are in service of texts, rather than texts being in
service of a weekly skill, students gradually learn to draw from many skills and strategies to
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comprehend what they read. Throughout the year, texts increase in complexity, so students are
applying the same grade-level appropriate skill to increasingly more complex text.

Grades K-2: Measurable Outcome(s)

By the end of the 2024-25 school year, the percentage of students scoring below the 40th percentile
as measured by Star Early Literacy and Star Reading (PM 3) will be reduced as follows:

• Kindergarten: 35%
• First Grade: 35%
• Second Grade: 35%

Grades 3-5: Measurable Outcome(s)

By the end of the 2024-25 school year, the percentage of students scoring below Level 3 on the ELA
F.A.S.T. (PM 3) assessment will be reduced as follows:

• Third Grade: 45%

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Using a comprehensive data wall, the School-Based Leadership Team (SBLT) will monitor the
progress and achievement of all students following each statewide and district progress monitoring
assessment in both ELA and math. Results will be displayed by subgroup for both ELA and math
further stratified by grade level and teacher. For students not making progress or meeting proficiency
targets, additional support from the instructional coach and/or administrative team will be provided.

Person responsible for monitoring outcome
James Mills (Assistant Principal)

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Develop awareness of the segments of sounds in speech and how they link to letters.
Rationale:
Seventeen studies that examined interventions to help students develop awareness of segments of
sound and letter–sound correspondence meet WWC group design standards and include a relevant
outcome. All 17 studies found positive effects in letter names and sounds and/or phonology
outcomes: 12 studies found positive impacts on phonology outcomes, and nine studies found positive
impacts on letter names and sounds outcomes. Eight of the studies examined interventions
implementing all three components of the recommendation, with most of the other studies including
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two recommendation components. Twelve of the studies meet WWC group design standards without
reservations. The studies included diverse American students in the relevant grades—kindergarten
and 1st grade; six studies included students at risk for reading difficulties, while 11 studies included
readers at all levels. Twelve of the studies implemented the interventions with groups of two to eight
students and supplemented regular literacy instruction. The studies typically compared students
receiving the intervention to students receiving regular classroom instruction. Overall, the body of
evidence consistently indicated that the practices outlined in this recommendation had positive
impacts on students’ knowledge of letter names and sounds and phonology. Therefore, the panel and
staff assigned a strong level of evidence.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No
Description of Intervention #2:
Teach students to decode words, analyze word parts, and write and recognize words.
Rationale:
Eighteen studies that examined the effects of teaching students to decode words, analyze word parts,
and write words meet WWC group design standards and include a relevant outcome. In total, 13
studies had positive effects on word reading and/or encoding outcomes: 11 of these studies had
positive impacts on word reading outcomes, and four of these studies had positive impacts on
encoding outcomes. No study that meets WWC group design standards examined morphology
outcomes. The 13 studies that found positive effects contributed to the strong level of evidence. Six of
these studies examined interventions that aligned with five or six of the six components and an
additional three studies were relevant to three or four of the components. Seven of the studies meet
WWC group design standards without reservations. The studies included diverse student samples
from kindergarten through 3rd grade; eight studies examined students at risk for reading difficulties,
and the other five studies included students of all ability levels. Eight interventions were implemented
in small groups of students, four additional interventions examined one-on-one interventions, and one
intervention was implemented with the whole class. About half of the studies implemented the
interventions as supplements to regular literacy instruction, and all of the studies took place in
schools. Overall, the body of evidence consistently indicated that the practices outlined had positive
effects on word reading and encoding outcomes for diverse students. Therefore, the panel and staff
assigned a strong level of evidence.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Teach students to recognize and manipulate segments of sound in speech.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly
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Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teach students how to recognize that words are made up of individual sound units (phonological
awareness). Begin by introducing students to larger segments of speech (words) with which they will
be more familiar, and gradually draw their attention to smaller and smaller sound segments. This will
prepare them to learn about the individual sounds that letters represent and then recognize those
sounds and letters as they are used in words. The panel recommends first demonstrating that
sentences can be broken into words and then that some words can be broken into smaller words.
Have students practice identifying the unique words in sentences or compound words, Next,
demonstrate how words can be broken into syllables. Many students will start breaking down spoken
sentences and words into syllables in preschool; others will need this instruction at the beginning of
kindergarten. Tell students what syllables are, and model how to identify them. Then have students
practice identifying and manipulating syllables within familiar words by placing their hands on their
chin and paying attention to the number of times their chin moves down as they say words slowly;
holding up a finger for each syllable as they say a word; blending syllables articulated by the teacher
into a word. Once students can break words into syllables, teach them to recognize even smaller
units within a syllable, called onsets and rimes. An onset is the initial consonant, consonant blend, or
digraph in a syllable (e.g., the /c/ in cool). The rime is the vowel and the remaining phonemes in that
syllable (e.g., the /ool/ in cool). Focus students’ attention on recognizing and manipulating the onsets
and rimes by having students segment familiar one-syllable words into their onsets and rimes and
manipulate the onsets or rimes to create new words. Teachers can draw from a number of activities
that have students practice identifying onsets and rimes. Finally, teach students to isolate and
manipulate individual phonemes, the smallest units of sound in a word. Begin phonemic-awareness
instruction by demonstrating how to isolate individual sounds in words and segment words into their
component sounds with modeling and guided practice. For initial lessons, use two- or three-phoneme
words such as dig, sun, and at. Students can practice isolating the sounds in words by using Elkonin
sound boxes and by sorting pictures. Students can use Elkonin boxes and colored discs or letter tiles
to mark the unique sounds they hear in words. Additionally, students can sort cards with pictures
based on the beginning, middle, or ending sounds of the word each picture represents.
Action Step #2
Teach students letter-sound relations.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Once students have learned to isolate phonemes in speech, teach students each letter of the
alphabet and their corresponding sounds, working with a few phonemes at a time. Many students
enter kindergarten knowing the names of a few letters they have learned at home or in preschool,
such as the letters in their name. The panel recommends building upon this foundation by reinforcing
familiar letters and introducing new ones. Present consonants and short vowel sounds represented
by single letters first, since these appear frequently in words students will encounter in the early
stages of reading. For example, the first group of phonemes taught could be /s/, /m/, /d/, /p/, /a/. The
panel recommends next introducing consonant blends (e.g., fl, sm, st) and common two-letter
consonant digraphs (e.g., sh, th, ch). Rather than asking students to memorize consonant blends as
units, the panel recommends teaching each sound in a blend and then asking students to blend the
sounds together. A digraph makes a single sound and must be taught as a unit. Then teach long
vowels with silent e, and finally two-letter vowel teams (vowel digraphs, e.g., ea and ou). Letters or
letter combinations may correspond to multiple sounds; start with the most common sound each letter
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represents, and introduce each letter sound one at a time For each phoneme, begin by naming the
letter or letters that represent the phoneme (e.g., p for /p/ or s and h for /sh/). Introduce the letters in
both uppercase and lowercase. Then, show a memorable picture of a familiar, regular word
containing that phoneme (e.g., pig). For each picture, the panel recommends telling the students a
story that incorporates the corresponding sound of the letter, so that students remember the
character and the sound when they see the letter in print. Say the sound that the phoneme makes in
isolation, and have the students repeat that sound. Finally, ensure that students have continued
practice with the phoneme. Review the new letter sound together with a small group of previously
learned letter sounds, and have students write the letters in meaningful contexts, such as writing their
name or familiar words containing the letters, such as mad and sad.
Action Step #3
Use word-building and other activities to link students' knowledge of letter-sound relationships with
phonemic awareness.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The final step in teaching students the alphabetic principle is connecting their awareness of how
words are segmented into sounds with their knowledge of different letter–sound relationships. This
allows students to begin spelling and decoding words. Teachers can use Elkonin sound boxes with
letter tiles and word-building activities for this instruction as soon as students have learned their first
few letter sounds. Use word-building exercises to enhance students’ awareness of how words are
composed and how each letter or phoneme in a word contributes to its spelling and pronunciation.
For example, provide students with a set of letter tiles or magnetic letters, and have them add or
remove letters to create words or to change one word into a different word. Begin by modeling the
activity and working through a few examples with students as a group. Then, have students work
independently to add single missing letters to build CVC (consonant-vowel-consonant) words first
(e.g., adding a between f and n to create fan). Finally, engage students in advanced word-building
activities that combine sound addition and sound substitution. Gradually include more advanced
words in the activity as students become familiar with more advanced phonemic patterns, such as
CVC words with a silent e (CVCe) or with two consonants for the initial or final sounds (CCVC and
CVCC, respectively). For example, teachers can extend to include instructions to make cane after
can, cart after cat, or flat after fat.
Action Step #4
Teach students to blend letter sounds and sound-spelling patterns from left to right within a word to
produce a recognizable pronunciation.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teach students how to read a word systematically from left to right by combining each successive
letter or combination of letters into one sound. This is called blending. Start with simple consonant-
vowel-consonant (CVC) words that are familiar to students. Demonstrate how to blend, and provide
feedback as students begin to apply it independently. Then, as students show progress in learning
the skill, gradually progress to longer words and words that are new to the students. Teachers can
instruct students to blend either by chunking sounds or by sounding out each letter individually and
then saying the sounds again quickly. In the chunking approach, students combine the first and
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second letter sounds and letter–sound combinations (multiple letters producing one sound) and
practice them as one chunk before adding the next sound to form another chunk. Students add each
successive sound to the chunk they created just before it to build the complete word. For the
sounding-out approach to blending, demonstrate how to say each letter sound in a word, starting at
the leftmost letter and moving right, and then join all the sounds together to form the word. Teach
students to “sound out smoothly,” elongating and connecting the sounds as much as possible (e.g.,
/mmmaaannn/ rather than /m/…/a/…/n/). This will help students remember and combine the sounds
to arrive at the correct word. Another way to demonstrate chunking or sounding out is to use a pocket
chart with letter tiles, magnetic letters, or an Elkonin sound box. Space the letters out initially, and
then move the tiles together as you read the word. Students can follow along with tiles on their desks.
Listen for students who add a strong schwa sound (/⯑/, or “uh”) after stop sounds (e.g., /b/
pronounced as buh). This may affect students’ ability to blend sounds into recognizable words.
Encourage them to minimize the schwa sound for sounds that require a brief vowel sound (e.g.,
voiced consonants such as /b/ and /d/) and to eliminate the schwa sound for other consonants, to
make it easier to recognize a word as they blend the sounds together. The panel recommends
teaching students to check their pronunciation by asking themselves if the word they produced by
blending the letter sounds is familiar to them (i.e., if it “makes sense” or if it is a “real word”). If the
word is not familiar to them, ask them to read the word again to make sure they blended correctly.
Action Step #5
Instruct students in common sound-spelling patterns.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Demonstrate to students how letters are often combined to form unique sounds that appear in
multiple words (e.g., -ng). Present letter combinations to students one at a time, with ample time to
focus on each combination and its pronunciation, and with plenty of examples from familiar words to
illustrate the pronunciation. Begin with initial consonant patterns, and as students advance, introduce
vowel patterns and syllable-construction patterns. Learning to recognize these patterns in words
enables students to identify more complex words by pronouncing smaller parts of the word as they
read. Teachers can use the following activities to introduce and practice sound–spelling patterns:
Give students word cards with and without the target pattern, and ask them to sort the cards into
groups or sort them on a word wall in the classroom; Ask students to think of words that use a given
spelling pattern and pronunciation. If these words are at the students’ reading level, ask students to
try writing them. Writing practice will extend students’ familiarity with each pattern and help them
internalize the different spelling patterns. Use Elkonin sound boxes to build words with specific
sound–spelling patterns. Each distinct and recognizable sound should have its own sound box;
consonant digraphs and other letter combinations that produce one sound should have one box for
the group of letters. For silent-e words, place the e outside the set of boxes.
Action Step #6
Teach students to recognize common word parts.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Once students have learned a few common spelling patterns, show them how to analyze words by
isolating and identifying meaningful word parts within them that share a similar meaning or use.
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Breaking down words into smaller, meaningful word parts can enable young readers to effectively
read more challenging words. Students can also use their knowledge of the meaning of different word
parts to infer meaning for a multisyllabic word. Teach students about suffixes (e.g., -s, -ed, -ing, -est),
contractions (e.g., aren’t, it’s, you’re), forms of prefixes (e.g., dis-, mis-, pre-), and basic roots (e.g.,
aqua, cent, uni), and how to combine them to create words. Have students practice the new word
parts by writing words or manipulating parts of the words to create new words (e.g. adding the suffix
-ing to the words park, call, and sing), and then read the words aloud. The panel also recommends
having students practice building and modifying words by adding prefixes and suffixes to words in an
exercise that expands on the earlier work with Elkonin sound boxes. Help students decode more
complex words by teaching a word-analysis strategy: identify the word parts and vowels, say the
different parts of the word, and repeat the full sentence in which the word appears. Model the word-
analysis strategy by using words that students have recently encountered in text, and mark individual
word parts on the board. When students read the word, have them adjust the vowel sounds as
needed to achieve a recognizable word when said at speed. For example, they may need to
pronounce vowels with the schwa sound that usually sounds like a short u or sometimes a short i
(e.g., the o in harmony). As students apply the steps independently, post instructions on the
classroom wall or provide students with written instructions to use as a reference.
Action Step #7
Have students read decodable words in isolation and in text.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Provide students with opportunities to practice the letter sounds and sound–spelling patterns taught in
the classroom using word lists, decodable sentences, short decodable texts, or texts that contain
many examples of words spelled with recently learned letter sounds or sound–spelling patterns. Give
each student a copy of a word list and/or connected text passage for the letter combination being
taught, or write or display the words and passage on a board for the whole group to read together.
Ask students to underline the letter combination in each word in the word list, and then in the
appropriate words in the passage.
Action Step #8
Teach regular and irregular high-frequency words so that students can recognize them efficiently.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Help students learn to quickly recognize words that appear frequently in all kinds of text, known as
high-frequency words. Because these words occur so often in text, learning to recognize them quickly
will speed up the reading process so that students can focus more on the meaning of the text. Teach
students high-frequency words with irregular and regular spellings. Irregular words have exceptions to
the typical sound–spelling patterns and are not easy for early readers to decode. Teach these words
holistically—that is, as whole words, rather than as combinations of sound units. For regular words,
have students apply their letter–sound skills—for example, using Elkonin sound boxes—to identify the
word initially. Have students practice reading the words frequently until they learn to recognize them
quickly. Teachers can use the following activities to teach and provide practice on high-frequency
words: Use flashcards to directly teach any new words. Show students a word and pronounce it.
Have students repeat the word, spell the word, and then say the whole word again. Then mix up the
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cards and provide practice so students learn to recognize the words quickly; Select a small number of
high-frequency words that students have just encountered in a text. Read a word aloud, and then ask
a student to point to the word in the text, spell the word, and repeat the word aloud; Create a word
wall of high-frequency words in the classroom. Have students read the word wall with a partner. Refer
to the wall often, and ask students to point out a word on the wall when they come across it; Present
students with a list of new high-frequency words to learn. Teach each word. Then ask students to
write the words on large cards or construction paper, with different students writing different words.
Have them add the words to the word wall in the classroom; Write the words on flashcards and have
students practice them in small groups; Have students practice their high-frequency words outside of
their regular literacy instruction.
Action Step #9
Introduce non-decodable words that are essential to the meaning of the text as whole words.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Non-decodable words are comprised of irregular sound–spelling patterns or sound– spelling patterns
that students have not yet learned. Books may include complex words that contain sound–spelling
patterns that students have not learned, but that are important to the story or information (e.g.,
Tyrannosaurus rex, pigeon, and villain). Before introducing a new text, determine if it includes any
non-decodable words and, if so, identify a few that are repeated often within the text, are meaningful,
and that students will encounter in future texts or settings. Introduce these non-decodable words to
students in advance of reading the new text, including their spelling and meaning. Teaching non-
decodable words expands students’ reading opportunities beyond decodable texts. The panel
recommends limiting the number of these words introduced at a time, because learning them
holistically places considerable demands on students’ memory.

Area of Focus #3
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Intervention

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Over the last four (4) years, the number of students requiring additional intervention in reading is
increasing each school year. This conclusion is based on the percentage of students in grades
kindergarten through second who score below of the 40th percentile, as well as the percentage of
students in grade three who score below Level 3. When additional intervention efforts are needed, it
reduces the amount of time available for high-quality, Tier 1 core instruction. The compounding
factors of increased time spent on intervention with decreased time utilized for grade-level core
instruction creates a cycle where growth is dependent on intervention rather than grade-level
instruction. Over time, this dependency creates an ever-increasing need for intervention, reducing the
percentage of students performing at or above grade level.
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Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-25 school year, the percentage of students scoring below the 40th percentile
as measured by Star Early Literacy and Star Reading (PM 3)will be reduced as follows:

• Kindergarten: 35%
• First Grade: 35%
• Second Grade: 35%

By the end of the 2024-25 school year, the percentage of students scoring below Level 3 as
measured by the ELA F.A.S.T. (PM 3) assessment will be reduced as follows:

• Third Grade: 45%

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Using a comprehensive data wall, the School-Based Leadership Team (SBLT) will monitor the
progress and achievement of all students following each statewide and district progress monitoring
assessment in both ELA and math. Results will be displayed by subgroup for both ELA and math
further stratified by grade level and teacher. For students not making progress or meeting proficiency
targets, additional support from the instructional coach and/or administrative team will be provided.

Person responsible for monitoring outcome
James Mills (Assistant Principal)

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Ensure that each student reads connected text every day to support reading accuracy, fluency, and
comprehension.
Rationale:
Twenty-two studies that examined the effectiveness of interventions with connected text meet WWC
group design standards and include a relevant outcome. Although 18 studies showed positive effects
on word reading, oral reading accuracy, oral reading fluency, and/or reading comprehension
outcomes, eight of these studies also reported no discernible effects on other outcomes in these
areas. In addition, three studies found no discernible effects for any outcome, and one study found a
negative effect for one outcome. Because of this inconsistent pattern of positive effects, the panel and
staff did not assign a strong evidence rating to this recommendation. The 18 studies that found
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positive effects contributed to the moderate level of evidence; the remainder of this paragraph
focuses on those studies. Nine of these studies had interventions that included all three components
and the interventions in an additional five studies aligned with two components. Fifteen studies meet
WWC group design standards without reservations. The studies collectively included diverse students
in kindergarten through grade 3; 11 studies examined students at risk for reading difficulties, and the
other seven studies examined general education students. The interventions in 11 studies were
delivered one-on-one, while six studies examined interventions implemented with small groups of
students, and one intervention used a combination of small groups and whole-class instruction.
Sixteen studies occurred in the United States, and two studies occurred in the United Kingdom.
Overall, the 18 studies related found an inconsistent pattern of positive effects. Therefore, the panel
and staff assigned a moderate level of evidence.
Tier of Evidence-based Intervention:
Tier 2 – Moderate Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
As students read orally, model strategies, scaffold, and provide feedback to support accurate and
efficient word identification.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
To help students practice decoding and word identification, plan activities in which students receive
support from a more proficient reader—such as a teacher, parent, or another student—who can
provide constructive feedback or support. Work one-on-one or in small groups with students,
modeling the use of effective word-reading strategies in oral reading, and providing prompting and
scaffolding when students encounter challenging words. The activities can use instructional-level text
with examples of recently taught sound–spelling patterns. Instructional-level text provides some
challenge without overwhelming the student. Students reading an instructional-level text should be
able to read most of the words and grammatical structures, missing no more than one word out of
every 10. When students encounter words that they find difficult to read, remind them to apply the
decoding and word-recognition skills and strategies they have learned and to then reread the word in
context. When students cannot decode words or sound–spelling patterns using their existing
knowledge and strategies—such as the irregular words of and was—simply tell students the words or
sound–spelling patterns and ask them to repeat the word. The panel recommends asking the student
to reread the sentence to be sure the word makes sense. The panel discourages teachers from
allowing students to use guessing strategies to identify unfamiliar words, because these will not be
effective with more-advanced texts. For example, discourage students from guessing unknown words
using beginning letters or pictures. The panel also cautions against giving hints that encourage
students to guess a word as if answering a riddle (e.g., “What do you call the place where you live?” if
students cannot make sense of the letters h-o-m-e). As students’ reading skills develop, scaffold by
providing fewer prompts and supports and expecting students to apply skills and strategies
independently. For example, rather than prompting the student to sound out a word, the teacher can
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ask the student, “What can you try?” This encourages the student to identify and then implement the
strategy independently. Eventually, students will begin to identify unknown words without prompting
from the teacher. This process of gradually releasing responsibility to students is important for
students’ growth as independent readers, and it is essential to the development of word-reading
skills. Students may again need teacher support when they progress to more challenging types of
words and more challenging texts.
Action Step #2
Teach students to self-monitor their understanding of the text and to self-correct word-reading errors.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teach students to monitor their understanding as they read and to correct word reading errors when
they occur. Competent readers can recognize when the text does not make sense because they have
misread a word, and can correct their mistake. Often students do not recognize word-reading errors
because they have not been paying attention to their own reading to know whether their reading
made sense. Model and teach self-monitoring and self-correction using activities such as the “Fix It”
game and integrate these strategies with word-reading and fluency instruction. Model each step in the
game so that students understand what they need to do. Then play one or two rounds of the game
with students in small groups to demonstrate the types of errors they should look for and how to
correct them. When a student makes a word reading error on a word he or she should be able to
read, pause so the student can correct the error; provide support if needed. Rather than simply telling
the student the correct word, have students reread the sentence in which the misread word appears.
For students who cannot identify the error word on their own, read the sentence(s) exactly as the
student did, including the error. Ask the student, “Did that make sense?” or “Did that sound right?”
Use these scaffolds less frequently as students begin to independently self-monitor and self-correct
their errors.
Action Step #3
Provide opportunities for oral reading practice with feedback to develop fluent and accurate reading
with expression.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Have students practice to develop reading fluency—the ability to read orally at a natural pace and
with expression, including appropriate pauses at the ends of sentences. Through modeling and
feedback, help students understand how to read the text in meaningful phrases rather than word by
word. Model expression and phrasing in fluent reading. Introduce students to punctuation marks, and
explain how to interpret them. Provide feedback and additional modeling on how to phrase text and
read with expression, including which words to emphasize. Decrease the support for expressive
reading as students begin to read text in progressively longer phrases. Using familiar texts, model
how to read accurately at a fluent pace. Initially, set a slow, steady pace for student reading, and
gradually increase the reading rate and accuracy, moving on to more challenging text. When reading
text along with students, read with expression in a quiet voice and set a pace that reflects students’
word-reading abilities, slowing down a bit for words that present particular challenges. To develop
fluency when students read independently the text should be at their independent level, and when
students read with feedback the text should be at their instructional level. It is important not to ask
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students to read frustration-level text without feedback, as it can lead them to practice ineffective
word-reading strategies that reduce comprehension. Activities to practice reading fluently include the
following: individual oral reading with support; individual oral reading with a recording device, with
teacher feedback provided later; partner reading; choral reading in small groups with careful
monitoring to ensure that all students are participating, as opposed to copying their peers; echo
reading, where a more experienced reader (often the teacher) reads a section of text aloud and then
the student reads the same section aloud; alternated reading, where the student and a more
experienced reader (often the teacher), take turns reading continuous sections of text; simultaneous
reading, where the student(s) and teacher read the same text aloud at the same time; individual oral
reading with computerized reading devices, provided that the text is read at a pace appropriate to the
students’ reading rate. When working with e-books or other computerized reading devices, make sure
that the text used is appropriate to students’ word reading and comprehension abilities so that
students actively practice oral reading. To support oral reading fluency, give students assignments for
both repeated reading—in which they read the same text multiple times for mastery—and wide
reading—in which they read many different texts. In repeated reading, students are less likely to
practice incorrect word reading or to guess unknown words. They are repeatedly exposed to the
same words, which should help students recognize them more efficiently. Wide reading, on the other
hand, exposes students to more diverse vocabulary and world knowledge. Teachers can support
students’ fluency practice in the following ways: Preempt word-reading challenges presented in new
texts by identifying and practicing challenging words with students before they read the full text;
Remind students that the purpose of reading is to derive meaning from the text. To support
comprehension, regularly ask students a few questions after reading a text.
Action Step #4
Utilize supplemental reading resources that meet students where they are and address skills
deficiencies based on an individualized approach.
Person Monitoring:
Rena Nelson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Student achievement data from all universal screener and progress monitoring assessments will be
examined to determine tiering of students and further organization by skill area. During the allocated
intervention time, students will participate in learning centers to reinforce skills being taught. Teachers
will utilize resources such as the Florida Center for Reading Research (FCRR) activities, iReady
Online Instruction, Amira, iReady Teacher Toolbox, and Amira for the learning centers and the
teacher-led center.

IV. Positive Culture and Environment
Area of Focus #1
Student Attendance

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.
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18% of students (46 students) in grades K-3 were absent more than 10% of the school year. The
majority of absences were concentrated in grades K and 1. Districts experiencing higher
concentrations of poverty face an even greater challenge. In almost half (41%) of the most
economically challenged districts, the vast majority (75%) of their schools have extreme levels of
chronic absence. In these districts, 75% or more of their students receive FRPL. By contrast, in the
majority (65%) of more affluent districts, no school has an extreme level of chronic absence. In these
districts, fewer than 25% of students receive FRPL. The impact of absences on achievement carries
forward year after year. At every grade level, students who were chronically absent last year start the
following year further behind their peers. For example, in research, chronically absent 1st grade
students in 2015-2016 started the following year at an achievement level 32 percentile points below
those 1st grade students who had no absences in the prior year. This gap increased to 41 percentile
points by the end of the year.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-25 school year, the daily attendance rate will be 92% for all students in grades
K-3.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Monthly meetings with the administrative team, school social worker, and district attendance staff will
be utilized to review the weekly attendance reports, interventions provided by the school social
worker, and plan next steps to intervene with chronically absent students. The goal of these meetings
is to ensure consistent communication and development of supports for students who have ongoing
attendance issues.

Person responsible for monitoring outcome
James Mills

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
Systemic, multi-pronged district and school approach leveraging family engagement and school
connectedness.
Rationale:
A new demographic analysis of 2021-22 school year chronic absence data from the U.S. Department
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of Education reveals that the pandemic-induced dramatic increase in chronic absence affects
students from all backgrounds and localities and is widening inequities. This analysis shows that
districts, with support from states and community partners, must take a multi-pronged approach. Even
greater efforts are needed in districts serving large proportions of economically challenged students.
In our first analysis Rising Tide of Chronic Absence Challenges Schools, we showed that in the
2021-22 school year chronic absence nearly doubled, rising from 16% before the pandemic to nearly
30% by 2021-22 school year. This means chronic absence affected nearly 30% of students, or 14.7
million. This attendance crisis has a broad impact on learning given that two-thirds (66%) of enrolled
students attended a school with high or extreme levels of chronic absence. When chronic absence
reaches high levels, the educational experience of peers, not just those frequently missing school, is
also affected. National assessment data for 2022 show these increases in chronic absence are
associated with significant declines in student achievement and threaten efforts to recover from the
pandemic. Reducing chronic absence and increasing student engagement is in everyone’s interests.
A deeper look into the 2021-22 data released through Ed Data Express, shows that chronic absence
directly affects students from all backgrounds. (All figures are rounded to the nearest 100,000.) While
approximately 5.3 million chronically absent students are found in cities, another 5.1 million are in
suburbs. Nearly 2.6 million live in rural areas and 1.5 million live in towns. Click here to download
national demographic data for the 2021-22 school year. Chronic absence also affects students of all
ethnicities. In the 2021-22 school year, the largest number of chronically absent students were white
(5.2 million), followed by Latino (5 million) and African American (2.9 million). Chronic absence is
especially challenging for Pacific Islander and Native American students who experienced much
higher rates even though their numbers are smaller. Chronic absence also affected large numbers of
students with disabilities (2.7 million) and English learners (1.9 million). Addressing the wide-spread
absenteeism in the aftermath of the pandemic requires districts, supported by states, schools and
communities, to take the lead in an all-hands approach. What works is developing consistent
messaging across the community, re-establishing for families and students a connection to schools,
and implementing a comprehensive array of proven attendance practices and interventions that
addresses areas where students and families are struggling the most. At the same time, the
unprecedented chronic absence in schools following the challenges created by the pandemic are
deepening educational inequities. Students from populations that have historically had less access to
equal opportunities to learn are much more likely to be enrolled in schools facing extreme levels of
chronic absence. When this is the case, the educational experience of peers, not just chronically
absent students, is affected by the constant churn of students in classrooms which affects both
teaching and learning. Poverty is a driving factor shaping the size and scale of the pandemic’s impact
on a school’s chronic absence challenge. Between the 2017-18 and 2021-22 school years, the
greatest increases in chronic absence occurred among schools serving higher portions of students
experiencing poverty. Among schools with 75% or more of their students receiving free or reduced-
price lunch (FRPL), schools with extreme chronic absence levels nearly tripled, from 25% to 69%.
Among schools with 50% to 75% FRLP, it increased from 14% to 50%. Schools serving greater
proportions of nonwhite students were similarly much more likely in 2021-22 to experience high and
extreme levels of chronic absence than prior to the pandemic. This finding likely reflects an overlap
with concentrations of poverty. When districts serve multiple schools facing extreme levels of chronic
absence, they must move forward with a system-wide approach. Districts should train teams to take a
data-informed approach to engaging students and families and implement a coordinated set of tiered
interventions. In 2021-22, about a third of all districts were faced with the harsh reality that more than
half of their schools experienced extreme levels of chronic absence. Districts experiencing higher
concentrations of poverty face an even greater challenge. In almost half (41%) of the most
economically challenged districts, the vast majority (75%) of their schools have extreme levels of
chronic absence. In these districts, 75% or more of their students receive FRPL. By contrast, in the
majority (65%) of more affluent districts, no school has an extreme level of chronic absence. In these
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districts, fewer than 25% of students receive FRPL. An effective approach must also be tailored to
local realities. For example, community organizations that can become potential partners are often
more plentiful in urban or suburban areas than in more sparsely populated rural areas. On the other
hand, rural areas may be able to leverage longstanding formal and informal relationships among staff
at schools, local community members and other agencies. An examination of data on school levels of
chronic absence in 2021-22 suggests that urban areas are especially affected by the increase in the
number of schools facing extreme chronic absence. In cities, 60% of schools now have extreme
chronic absence, compared with only 23% before the pandemic. The larger the proportion of schools
affected by chronic absence, the more important it will be to take a systemic and comprehensive
tiered approach. A new study by Learning Heroes found that schools with higher levels of family
engagement had significantly lower increases in chronic absence during the pandemic. In addition,
the positive impact of family engagement was greater for families with incomes below the poverty
line. This research confirms earlier evaluations that showed for example that relational home visits
and using an app (Talking Points) to improve communications in the home language with families
also improved attendance. Existing evidence indicates that building a sense of connection to school
— for all students and families — is an effective universal prevention action for absenteeism. It is also
something all schools can do. Students are connected to schools when they believe there is an adult
at school who knows and cares about them, they have a supportive peer group, they engage at least
some of the time in activities they find meaningful and which help others, and they feel seen and
welcome in school. Activities during the school day and in after school or summer learning programs
can promote school connectedness.
Tier of Evidence-based Intervention:
Tier 3 – Promising Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action Step #1
Fully implement the district attendance procedures consistent with the Comprehensive School-Based
Attendance & Truancy Intervention Procedures Manual as the established Tier 1 support system.
Person Monitoring:
Destiny Tolbert

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
During Phase One and Phase Two, students and families will be notified regarding the district's
attendance policy and will notify parent(s) by phone and/or email once a student has three (3)
cumulative days of unexcused absences within a ninety (90) day period.
Action Step #2
Provide additional, more intensive supports for students needing Tier 2 intervention.
Person Monitoring:
Destiny Tolbert

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Phase Three (Tier 2 Support) is provided once a student has five (5) cumulative days of unexcused
absences within a thirty (30) day period. Tier 2 support will involve the school social worker adding
the student to the Attendance Intervention Team (AI) for monitoring. The school social worker will
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develop a Student Attendance Contract as part of this tier. After eight (8) cumulative days of
unexcused absences within a ninety (90) day period certified letters will be generated and mailed to
parents.
Action Step #3
Refer students to the district Truancy Compliance Officer for intervention review and a required, in-
person parent conference.
Person Monitoring:
Destiny Tolbert

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Phase Four (Tier 3 Support) is provided once a student has ten (10) unexcused absences within a
90-day period. The student's truancy packet will be referred to the district's Truancy Compliance
Officer. Students may also receive a grade lock of 45% and may be subject to suspension from extra-
curricular activities until improved attendance is documented.
Action Step #4
Refer student and parent(s) to local judicial resources, refer families to outside agencies for services,
and/or petition for the suspension of temporary cash assistance,
Person Monitoring:
Destiny Tolbert

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Phase Five (Tier 4 Support) is provided once a student has fifteen (15) unexcused absences in a
90-day period. Once this occurs, certified letters will be generated and sent to the parent with
Action Step #5
Recognize and celebrate students who have achieved perfect attendance following each grading
period.
Person Monitoring:
Destiny Tolbert

By When/Frequency:
Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Students achieving perfect attendance for the quarter will be recognized with a perfect attendance
certificate and ice cream social.
Action Step #6
Implement attendance challenges throughout the school year to promote and encourage attendance.
Person Monitoring:
Destiny Tolbert

By When/Frequency:
Monthly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Attendance challenges will be held each month where students will compete to increase the Average
Daily Attendance (ADA). Attendance rates will be displayed in the front office and parent pick-up/
drop-off so that families can view attendance rates by grade level. The attendance challenge will set a
goal each month by grade level and a prize will be awarded to the winning grade level who increased
their ADA the most.
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V. Title I Requirements (optional)

A. Schoolwide Program Plan (SWP)
This section must be completed if the school is implementing a Title I, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in ESEA Section 1114(b). This
section of the SIP is not required for non-Title I schools.

Dissemination Methods
Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand. (ESEA 1114(b)(4))

List the school’s webpage where the SIP is made publicly available.

Disseminating the School Improvement Plan (SIP) and Schoolwide Program (SWP) progress to
stakeholders is crucial for transparency and collaboration, as required by ESEA 1114(b)(4). Listed
below is our structured plan for how this information is effectively shared:

1. School Website - https://ges.gadsdenschools.org/
2. 2. Binder in the front office
3. 3. Shared at our Title I Annual Meeting
4. 4. Shared during SAC meetings 3 times a year.

Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental and Family Engagement Plan (PFEP) is made
publicly available. (ESEA 1116(b-g))

Building positive relationships with parents, families, and community stakeholders is crucial for
achieving the school's mission, supporting student needs, and keeping parents informed of their
child's progress. Listed below is our approach to achieve our goals.

1. Regular School Messenger calls, newsletters, emails, and flyers for school events, academic
achievements, and important announcements.

• Utilization of FOCUS where parents can access real-time updates on their child's
academic progress, attendance, and behavior.

• Conducting parent-teacher conferences at regular intervals to discuss student progress
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and set academic goals collaboratively.
• Conducting Admin Data Chats with students and their parents to discus learning goals

and student growth needs.
2. Organize family engagement events and workshops throughout the school year, focusing on

topics relevant to parenting, academics, and student well-being.
• Family literacy, math and science nights where parents and children participate in

learning activities and receive content resources.
• Student performances and celebrations to promote diversity awareness, performing

arts, STEM, and academic accomplishments.
3. Forge partnerships with local businesses, organizations, and community leaders to enhance

educational opportunities and support services for students.
• Mentoring programs where community members volunteer their time to support

students academically and socially.
• Volunteer programs where community members donate their time to assist with

classroom needs, fieldtrips, and learning initiatives.
4. Establish a school advisory committee, a PTA, and digital input forum that provides a forum for

parents to voice their concerns, ideas, and suggestions for improving school policies and
programs.

5. Implement regular surveys to solicit input from parents and families about their experiences
with the school, areas for improvement, and suggestions for enhancing communication and
engagement efforts.

6. Maintaining the school website and marquee: https://ges.gadsdenschools.org/

By implementing these strategies, our school cultivates strong partnerships with parents, families,
and community stakeholders, ensuring they feel valued, informed, and actively involved in supporting
student success and fulfilling the school's mission.

Plans to Strengthen the Academic Program
Describe how the school plans to strengthen the academic program in the school, increase the
amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
the Area of Focus if addressed in Part II of the SIP. (ESEA Section 1114(b)(7)ii))

The master schedule was created to ensure that the ELA, Math, and intervention block time was
maximized to provide intentional and consistent instruction and support to students. Each content
area will be strategically planned for through the use of collaborative planning and cross-curricular
activities to increase the academic programs in ELA, math, science, and social studies. Required
instruction as outlined in statute, along with commemorations recognized by the Florida Department
of Education is in place to provide a breadth and depth of content-area knowledge.
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How Plan is Developed
If appropriate and applicable, describe how this plan is developed in coordination and integration with
other Federal, State and local services, resources and programs, such as programs supported under
ESSA, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d). (ESEA Sections 1114(b)(5) and 1116(e)(4))

Research indicates that for sustainable school improvement efforts, collective ownership is
necessary. Through a distributive leadership model, our school can implement efficient and
sustainable continuous improvement practices that will support the social, emotional, and academic
development of all students. The grade-level teams will attend professional development throughout
the school year provided by the leadership team. During School Advisory Council (SAC) meetings,
the leadership team will collaborate with stakeholders to reflect on implementation and determine the
next steps. Faculty, staff, and community stakeholders are surveyed at various times during the
school year to collect feedback regarding our schoolwide program. Input from district departments
such as Academic Services, Information Technology Services, Exceptional Student Education (ESE),
and English to Speakers of Other Languages (ESOL) is solicited as well.
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B. Component(s) of the Schoolwide Program Plan
Components of the Schoolwide Program Plan, as applicable
Include descriptions for any additional, applicable strategies that address the needs of all children in
the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas
Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services, and other strategies to improve students’ skills outside the
academic subject areas. (ESEA 1114(b)(7)(iii)(I))

We utilize a student referral form for teachers to complete on students that they are concerned about
in academics, behavior, or mental health. Once the teacher fills in the form, our MTSS person routes
the information to our school counselor or resource teacher who sets up a meeting to support the
teacher with their area of student concern(s). Our counselor has school-based mental health services
to meet with students identified as needing extra support. The school counselor also facilitates the
use of character traits for each month to support students in character development and life skills.

Preparing for Postsecondary Opportunities and the Workforce
Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school. (ESEA 1114(b)(7)(iii)(II))

Not applicable

Addressing Problem Behavior and Early Intervening Services
Describe the implementation of a schoolwide tiered model to prevent and address problem behavior,
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act. (20 U.S.C. 1400 et seq. and ESEA 1114(b)(7)(iii)(III)).

We implement a schoolwide Positive Behavior Intervention Supports (PBIS) as our Tier 1 behavior
management system. ClassDojo is used by all administration, faculty, and staff to recognize students
for meetings expectations. It is also used to communicate with families. The Superflex curriculum
(K-2) and Zones of Regulation (3) are being used by the school social worker to support students in
need of behavioral and social supports.

Professional Learning and Other Activities
Describe the professional learning and other activities for teachers, paraprofessionals and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high need subjects. (ESEA section 11149b)(7)(iii(V)).

We use grade-level Professional Learning Communities (PLCs) to review student assessments and
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data and how this information steers instruction in the classroom. Professional development is
provided for teachers based on the school focus and instructional needs observed in the classroom.
Additional support is provided by a state-level literacy director to provide embedded coaching in the
areas of data analysis, core instruction, and intervention.

Strategies to Assist Preschool Children
Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs. (ESEA 1114(b)(7)(iii)(V))

The school employs several strategies to facilitate the transition of preschool children from early
childhood education programs to local elementary school programs. First, it establishes a strong
collaboration between preschool and elementary school staff to ensure continuity in curriculum and
teaching practices through the Professional Learning Community (PLC) process. Professional
development is aligned to the educational standards and expectations. Additionally, the school
implements orientation programs and transition activities for preschoolers and their families, such as
school visits, classroom tours, and meetings with kindergarten teachers. The school also provides
resources and support for parents, including workshops and informational sessions on what to expect
in elementary school and how to support their child's learning at home. Individualized transition plans
are created for children with special needs to ensure they receive appropriate support and
accommodations. Through these comprehensive strategies, the school aims to create a seamless
and positive transition experience for all preschool children entering elementary school. These
sessions are organized and facilitated through staff with the district's Head Start office.
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VI. ATSI, TSI and CSI Resource Review
This section must be completed if the school is identified as ATSI, TSI or CSI (ESEA Sections
1111(d)(1)(B)(4) and (d)(2)(C) and 1114(b)(6)).

Process to Review the Use of Resources
Describe the process to review the use of resources to meet the identified needs of students.

The administrative team reviews the use of resources that are supported by funding sources inclusive
of general funds and, when available, those funds dedicated to school improvement activities. The
process to determine funding allocations focuses on both student and staff instructional capacity and
the needs of the instructional staff. Once deficiencies are identified, the team develops plans to
address the needs.

Specifics to Address the Need
Identify the specific resource(s), rationale (i.e., data) and plan to address the need(s) (i.e., timeline).

Based on student performance data and the comprehensive needs assessment following the analysis
of 2023-24 achievement data, the following resources were procured to support students. Each
supplemental resource is used based on grade-level schedules and student need based on data.

1. iReady Online Instruction (ELA and math)
2. iReady Teacher Toolbox (ELA and math)
3. Florida B.E.S.T. Workbooks (ELA and math)
4. Magnetic Reading

Resources and available funding are shared during School Advisory Council (SAC) meetings.
Teachers and staff are also informally polled to use the funds to cover instructional needs. The
decision to use the funds will be fluid and work alongside initiatives and changes in needs and
expected outcomes of our action steps.
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VII. Budget to Support Areas of Focus
Check if this school is eligible for 2024-25 UniSIG funds but has chosen
not to apply.

No
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School Board Approval
A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority
Section 1001.42(18), Florida Statutes (F.S.), requires district school boards to annually approve and
require implementation of a new, amended, or continuation SIP for each school in the district which
has a school grade of D or F; has a significant gap in achievement on statewide, standardized
assessments administered pursuant to s. 1008.22 by one or more student subgroups, as defined in
the federal Elementary and Secondary Education Act (ESEA), 20 U.S.C. s. 6311(b)(2)(C)(v)(II); has
not significantly increased the percentage of students passing statewide, standardized assessments;
has not significantly increased the percentage of students demonstrating Learning Gains, as defined
in s. 1008.34, and as calculated under s. 1008.34(3)(b), who passed statewide, standardized
assessments; has been identified as requiring instructional supports under the Reading Achievement
Initiative for Scholastic Excellence (RAISE) program established in s. 1008.365; or has significantly
lower graduation rates for a subgroup when compared to the state’s graduation rate. Rule
6A-1.098813, Florida Administrative Code (F.A.C.), requires district school boards to approve a SIP
for each Department of Juvenile Justice (DJJ) school in the district rated as Unsatisfactory.
Below are the criteria for identification of traditional public and public charter schools pursuant to the
Every Student Succeeds Act (ESSA) State plan:

ADDITIONAL TARGET SUPPORT AND IMPROVEMENT (ATSI)

A school not identified for CSI or TSI, but has one or more subgroups with a Federal Index
below 41%.

TARGETED SUPPORT AND IMPROVEMENT (TSI)

A school not identified as CSI that has at least one consistently underperforming subgroup with
a Federal Index below 32% for three consecutive years.

COMPREHENSIVE SUPPORT AND IMPROVEMENT (CSI)

A school can be identified as CSI in any of the following four ways:
1. Have an overall Federal Index below 41%;
2. Have a graduation rate at or below 67%;
3. Have a school grade of D or F; or
4. Have a Federal Index below 41% in the same subgroup(s) for 6 consecutive years.
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ESEA sections 1111(d) requires that each school identified for ATSI, TSI or CSI develop a support
and improvement plan created in partnership with stakeholders (including principals and other school
leaders, teachers and parents), is informed by all indicators in the State’s accountability system,
includes evidence-based interventions, is based on a school-level needs assessment, and identifies
resource inequities to be addressed through implementation of the plan. The support and
improvement plans for schools identified as TSI, ATSI and non-Title I CSI must be approved and
monitored by the school district. The support and improvement plans for schools identified as Title I,
CSI must be approved by the school district and Department. The Department must monitor and
periodically review implementation of each CSI plan after approval.
The Department's SIP template in the Florida Continuous Improvement Management System (CIMS),
https://cims2.floridacims.org, meets all state and rule requirements for traditional public schools and
incorporates all ESSA components for a support and improvement plan required for traditional public
and public charter schools identified as CSI, TSI and ATSI, and eligible schools applying for Unified
School Improvement Grant (UniSIG) funds.
Districts may allow schools that do not fit the aforementioned conditions to develop a SIP using the
template in CIMS.
The responses to the corresponding sections in the Department’s SIP template may address the
requirements for:

1. Title I schools operating a schoolwide program (SWD), pursuant to ESSA, as amended, Section
1114(b); and

2. Charter schools that receive a school grade of D or F or three consecutive grades below C,
pursuant to Rule 6A-1.099827, F.A.C. The chart below lists the applicable requirements.

SIP SECTIONS TITLE I SCHOOLWIDE
PROGRAM

CHARTER
SCHOOLS

I.A: School Mission/Vision 6A-1.099827(4)(a)(1)

I.B-C: School Leadership, Stakeholder
Involvement & SIP Monitoring ESSA 1114(b)

I.E: Early Warning System ESSA 1114(b)(7)(A)(iii)(III) 6A-1.099827(4)(a)(2)

II.A-E: Data Review 6A-1.099827(4)(a)(2)

III.A: Data Analysis/Reflection ESSA 1114(b)(6) 6A-1.099827(4)(a)(4)

III.B, IV: Area(s) of Focus ESSA 1114(b)(7)(A)(i-iii)

V: Title I Requirements
ESSA 1114(b)(2, 4-5),
(7)(A)(iii)(I-V)-(B)
ESSA 1116(b-g)

Note: Charter schools that are also Title I must comply with the requirements in both columns.

Purpose and Outline of the SIP
The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a "living document" by continually updating, refining and using the plan to guide their work
throughout the year. The printed version in CIMS represents the SIP as of the "Printed" date listed in
the footer.
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I. School Information

A. School Mission and Vision
Provide the school's mission statement

Our faculty and staff work collaboratively with students, parents, and the community to design and
deliver a challenging curriculum that promotes academic acceleration and critical thinking skills.
Students will learn social and emotional skills to help them as they advance in school and in life.

Provide the school's vision statement

Stewart Street Elementary School works collaboratively to create an environment that fosters
academic and personal growth for all students in a high quality learning environment that is safe and
that demonstrates appropriate social behavior.

B. School Leadership Team
School Leadership Team
For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1
Employee's Name
Pamela Jones

Position Title
Principal

Job Duties and Responsibilities

The Principal's role is to demonstrate Instructional Leadership necessary to develop, implement, and
evaluate comprehensive programs and support services for teachers and students. The leader
optimizes available resources and maintains a safe, caring, and enriching environment to promote
student success. In addition, the leader's role is to build capacity in the building to promote a thriving
organization.

Leadership Team Member #2
Employee's Name
Christopher Germany
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Position Title
Assistant Principal

Job Duties and Responsibilities

The Assistant Principal's role is to perform administrative duties and be an instructional leader who
helps the Principal carry out the educational goals of the school and the district.

Leadership Team Member #3
Employee's Name
Doris Hinson

Position Title
Reading Coach

Job Duties and Responsibilities

The instructional coach works closely with teachers to provide best practices in teaching and learning.
She looks at data and assists with progress monitoring.

Leadership Team Member #4
Employee's Name
Lauren House

Position Title
Teacher

Job Duties and Responsibilities

The Teacher's role is to provide an educational atmosphere in which students will move towards the
fulfillment of their potential for intellectual, emotional, physical growth, and maturation in accordance
with the district's philosophy, goals, and objectives.

Leadership Team Member #5
Employee's Name
Olivia Jeffery

Position Title
Teacher

Job Duties and Responsibilities

The Teacher's role is to provide an educational atmosphere in which students will move towards the
fulfillment of their potential for intellectual, emotional, physical growth, and maturation in accordance
with the district's philosophy, goals, and objectives.

Gadsden STEWART STREET ELEMENTARY SCHL 2024-25 SIP

Printed: 12/05/2024 Page 4 of 37Page  296  of  588



Leadership Team Member #6
Employee's Name
Kyshada Walker

Position Title
Teacher

Job Duties and Responsibilities

The Teacher's role is to provide an educational atmosphere in which students will move towards the
fulfillment of their potential for intellectual, emotional, physical growth, and maturation in accordance
with the district's philosophy, goals, and objectives.

Leadership Team Member #7
Employee's Name
Twanda Bell-Key

Position Title
Teacher

Job Duties and Responsibilities

The Teacher's role is to provide an educational atmosphere in which students will move towards the
fulfillment of their potential for intellectual, emotional, physical growth, and maturation in accordance
with the district's philosophy, goals, and objectives.

Leadership Team Member #8
Employee's Name
Martha Ross-Thomas

Position Title
Teacher

Job Duties and Responsibilities

The Teacher's role is to provide an educational atmosphere in which students will move towards the
fulfillment of their potential for intellectual, emotional, physical growth, and maturation in accordance
with the district's philosophy, goals, and objectives.

Leadership Team Member #9
Employee's Name
Jodiann Austin

Position Title
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Teacher

Job Duties and Responsibilities

The Teacher's role is to provide an educational atmosphere in which students will move towards the
fulfillment of their potential for intellectual, emotional, physical growth, and maturation in accordance
with the district's philosophy, goals, and objectives.

Leadership Team Member #10
Employee's Name
Whitney Branch

Position Title
Teacher

Job Duties and Responsibilities

The Teacher's role is to provide an educational atmosphere in which students will move towards the
fulfillment of their potential for intellectual, emotional, physical growth, and maturation in accordance
with the district's philosophy, goals, and objectives.

Leadership Team Member #11
Employee's Name
Eleanor McNealy

Position Title
ESE Teacher

Job Duties and Responsibilities

The Teacher's role is to provide an educational atmosphere in which students will move towards the
fulfillment of their potential for intellectual, emotional, physical growth, and maturation in accordance
with the district's philosophy, goals, and objectives.

Leadership Team Member #12
Employee's Name
Robert Harris

Position Title
School Counselor

Job Duties and Responsibilities

The School Counselor collaborates with staff, parents, and the district to support behaviors and
academics for students. He provides guidance and spearhead interventions to support tiers of
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students.

Leadership Team Member #13
Employee's Name
Veronica Bouie

Position Title
Paraprofessional

Job Duties and Responsibilities

The Paraprofessionals' role is to provide support to the teacher with academics to the classroom
students. She helps to drive the vision/mission of the school.
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C. Stakeholder Involvement and Monitoring
Stakeholder Involvement and SIP Development
Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process. (ESEA
1114(b)(2))

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

Our leadership team is composed of teacher leaders and representatives from each grade level,
school administration, school support staff and parents. Parents are involved in the process by
offering their feedback through surveys. In addition, they provide input during parent meetings.
Community members visit our school to see how they can assist. They offer input by providing
services and supplies to assist our students and teachers. Information about the SIP is shared at all
parent meetings, as well as posted across the campus and shared during parent conferences.

SIP Monitoring
Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement. (ESEA 1114(b)(3))

Stewart Street Elementary School will review data frequently to decide weaknesses and strengths of
the students and to make instructional adjustments. Data will come from STAR Early Literacy, STAR
Reading, STAR Math, FAST ELA, FAST Math, and Science. Teachers will meet weekly to
disaggregate the data in reading, math, and science (when applicable). PM data will be reviewed
immediately after test completions. In addition, our district will monitor the progress of our students
on a monthly basis. Data will be collected and adjustments to instruction (or staff when necessary)
will be made.
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D. Demographic Data
2024-25 STATUS
(PER MSID FILE)

ACTIVE

SCHOOL TYPE AND GRADES SERVED
(PER MSID FILE)

ELEMENTARY
PK-5

PRIMARY SERVICE TYPE
(PER MSID FILE)

K-12 GENERAL EDUCATION

2023-24 TITLE I SCHOOL STATUS YES

2023-24 MINORITY RATE 96.4%

2023-24 ECONOMICALLY DISADVANTAGED (FRL) RATE 100.0%

CHARTER SCHOOL NO

RAISE SCHOOL YES

2023-24 ESSA IDENTIFICATION
*UPDATED AS OF 7/25/2024

ATSI

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT
(UNISIG)

2023-24 ESSA SUBGROUPS REPRESENTED
(SUBGROUPS WITH 10 OR MORE STUDENTS)
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE
IDENTIFIED WITH AN ASTERISK)

STUDENTS WITH DISABILITIES
(SWD)*

BLACK/AFRICAN AMERICAN
STUDENTS (BLK)

HISPANIC STUDENTS (HSP)*
ECONOMICALLY DISADVANTAGED

STUDENTS (FRL)

SCHOOL GRADES HISTORY
*2022-23 SCHOOL GRADES WILL SERVE AS AN
INFORMATIONAL BASELINE.

2023-24: C
2022-23: F*
2021-22: D
2020-21:
2019-20:
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E. Early Warning Systems

1. Grades K-8
Current Year 2024-25
Using 2023-24 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 35 38 37 38 29 25 202

One or more suspensions 3 6 8 14 30 30 91

Course failure in English Language Arts (ELA) 5 18 28 26 13 13 103

Course failure in Math 9 11 20 22 17 5 84

Level 1 on statewide ELA assessment 8 14 28 27 23 30 130

Level 1 on statewide Math assessment 3 4 12 26 24 37 106

Number of students with a substantial reading deficiency as
defined by Rule 6A-6.053, F.A.C. (only applies to grades
K-3)

5 13 18 27 63

Number of students with a substantial mathematics defined
by Rule 6A-6.0533, F.A.C. (only applies to grades K-4)

9 9 13 23 17 71

Current Year 2024-25
Using the table above, complete the table below with the number of students by current grade level
that have two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 23 33 43 37 29 39 204

Current Year 2024-25
Using the table above, complete the table below with the number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 4 9 11 18 5 0 47

Students retained two or more times 0 0 0 1 3 7 11
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Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 0

One or more suspensions 0

Course failure in ELA 0

Course failure in Math 0

Level 1 on statewide ELA assessment 0

Level 1 on statewide Math assessment 0

Number of students with a substantial reading deficiency as
defined by Rule 6A-6.053, F.A.C. (only applies to grades K-3)

0

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by current grade level that had two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 0

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 0

Students retained two or more times 0
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2. Grades 9-12 (optional)

This section intentionally left blank because it addresses grades not taught at this school or
the school opted not to include data for these grades.
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II. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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B. ESSA School-Level Data Review (pre-populated)

2023-24 ESSA FPPI

ESSA Category (CSI, TSI or ATSI) ATSI

OVERALL FPPI – All Students 43%

OVERALL FPPI Below 41% - All Students No

Total Number of Subgroups Missing the Target 2

Total Points Earned for the FPPI 341

Total Components for the FPPI 8

Percent Tested 98%

Graduation Rate

ESSA OVERALL FPPI HISTORY

2023-24 2022-23 2021-22 2020-21 2019-20* 2018-19 2017-18

43% 21% 37% 23% 52% 55%

* Pursuant to Florida Department of Education Emergency Order No. 2020-EO-1 (PDF), spring K-12 statewide assessment
test administrations for the 2019-20 school year were canceled and accountability measures reliant on such data were not
calculated for the 2019-20 school year. In April 2020, the U.S. Department of Education provided all states a waiver to keep
the same school identifications for 2019-20 as determined in 2018-19 due to the COVID-19 pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

2023-24 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

28% Yes 3 1

Black/African
American
Students

42% No

Hispanic
Students

33% Yes 1

Economically
Disadvantaged

Students
42% No

2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

34% Yes 2

Black/African
American
Students

20% Yes 2 1

Economically
Disadvantaged

Students
21% Yes 2 1
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2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

40% Yes 1

English
Language
Learners

45% No

Native American
Students

Asian Students

Black/African
American
Students

35% Yes 1

Hispanic
Students

26% Yes 1 1

Multiracial
Students

Pacific Islander
Students

White Students

Economically
Disadvantaged

Students
35% Yes 1
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D
.A

ccountability C
om

ponents by Subgroup
Each “blank” cell indicates the school had less than 10 eligible students w

ith data for a particular com
ponent and w

as not calculated for
the school. (pre-populated)

2023-24 A
C

C
O

U
N

TA
B

ILITY C
O

M
PO

N
EN

TS B
Y SU

B
G

R
O

U
PS

ELA
A

C
H

.

G
R

A
D

E
3 ELA
A

C
H

.

ELA
LG

ELA
LG

L25%

M
A

TH
A

C
H

.
M

A
TH

LG

M
A

TH
LG

L25%

SC
I

A
C

H
.

SS
A

C
H

.
M

S
A

C
C

EL.

G
R

A
D

R
A

TE
2022-23

C
&

C
A

C
C

EL
2022-23

ELP
PR

O
G

R
ESS

All Students
27%

42%
45%

54%
30%

57%
79%

7%

Students W
ith

D
isabilities

5%
10%

36%
33%

11%
52%

77%
0%

Black/African
Am

erican
Students

25%
44%

42%
54%

29%
56%

81%
6%

H
ispanic

Students
33%

33%

Econom
ically

D
isadvantaged

Students
27%

44%
45%

52%
28%

55%
77%

7%
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2022-23 A
C

C
O

U
N

TA
B

ILITY C
O

M
PO

N
EN

TS B
Y SU

B
G

R
O

U
PS

ELA
A

C
H

.

G
R

A
D

E
3 ELA
A

C
H

.

ELA
LG

ELA
LG

L25%

M
A

TH
A

C
H

.
M

A
TH

LG

M
A

TH
LG

L25%

SC
I

A
C

H
.

SS
A

C
H

.
M

S
A

C
C

EL.

G
R

A
D

R
A

TE
2021-22

C
&

C
A

C
C

EL
2021-22

ELP
PR

O
G

R
ESS

All Students
18%

23%
21%

20%

Students W
ith

D
isabilities

28%
25%

32%
50%

Black/African
Am

erican
Students

17%
21%

21%
22%

Econom
ically

D
isadvantaged

Students
18%

24%
21%

20%
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2021-22 A
C

C
O

U
N

TA
B

ILITY C
O

M
PO

N
EN

TS B
Y SU

B
G

R
O

U
PS

ELA
A

C
H

.

G
R

A
D

E
3 ELA
A

C
H

.

ELA
LG

ELA
LG

L25%

M
A

TH
A

C
H

.
M

A
TH

LG

M
A

TH
LG

L25%

SC
I

A
C

H
.

SS
A

C
H

.
M

S
A

C
C

EL.

G
R

A
D

R
A

TE
2020-21

C
&

C
A

C
C

EL
2020-21

ELP
PR

O
G

R
ESS

All Students
24%

36%
38%

23%
56%

52%
19%

45%

Students W
ith

D
isabilities

39%
35%

23%
43%

67%
40%

33%

English
Language
Learners

45%

N
ative

Am
erican

Students

Asian
Students

Black/African
Am

erican
Students

25%
37%

41%
22%

54%
50%

19%

H
ispanic

Students
0%

33%
45%

M
ultiracial

Students

Pacific
Islander
Students

W
hite

Students

Econom
ically

D
isadvantaged

Students
25%

36%
38%

23%
55%

52%
19%
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E. Grade Level Data Review – State Assessments (pre-
populated)
The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on
the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

2023-24 SPRING

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Ela 3 41% 37% 4% 55% -14%

Ela 4 24% 28% -4% 53% -29%

Ela 5 10% 22% -12% 55% -45%

Math 3 39% 46% -7% 60% -21%

Math 4 18% 33% -15% 58% -40%

Math 5 23% 28% -5% 56% -33%

Science 5 6% 16% -10% 53% -47%
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III. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))
Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

The most improvement came from ELA proficiency and Math proficiency at 9% points each. Our
overall ELA proficiency in grades 3-5 the school year of 2022-2023 was 18%. During the 2023-2024
SY, we improved to 27%. Our 3rd grade proficiency 2023-2024 was 42% alone, improving 20%
points. During the 2022-2023 SY, only 22% scored proficient.

Math proficiency rose from 21% overall to 30%. Our 3rd grade students showed the most amount of
growth, improving from 17% proficient to 39%.

To help with these improvements, our school used human resources to support our students who
were targeted for learning gains and those targeted for proficiency. We pushed in to classes to work
with small groups of targeted students. The Assistant Principal also pulled out a targeted group of
students daily to work with them on math skills. In addition, students were consistently exposed to
test-like items during their daily instructions.

Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

Our Science scores were the lowest for the 3rd consecutive year. We scored 7% proficiency in this
area. During the 2022-2023 SY, we only had 2% of our students proficient.

Some contributing factors include: no prior science instruction in previous grades, not utilizing the
science specifications to properly prepare relevant instruction that will address what students will test
on, and minimum science vocabulary instruction.

Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

There was no specific area that showed a decline from the previous year. However, our 5th grade
ELA scores have shown significantly slow growth. During the 2022-2023 SY, only 4% of the students
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were proficient as oppose to 10% during the 2023-2024 SY.

Some factors that contributed to the low performance include: not teaching to the rigor of the
standard, too many students who struggled with foundational skills- hindering comprehension, and
partial implementation of a structured reading intervention program.

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.

Science showed the greatest gap of 47% deficit when compared to the state's average of 53%.
Some contributing factors include: no prior science instruction in previous grades, not utilizing the
science specifications to properly prepare relevant instruction that will address what students will test
on, and minimum science vocabulary instruction.

Our school focuses on science instruction once students enters the 5th grade. Because the science
item specification document was not used consistently in PLC, the teacher was unaware that some of
the items assessed also include prior grade benchmarks. Due to that, instruction was lacking and
included components that were not tested. Lastly, vocabulary instruction was not systematically
embedded in the instructional framework for science. Therefore, students struggled because they did
not have any working knowledge of the complex terminology for science.

EWS Areas of Concern
Reflecting on the EWS data from Part I, identify one or two potential areas of concern.

Attendance is a huge area of concern. Collectively in grades k-5, 49.31% of our students were
"chronically" absent last year, missing at least 18 days out of school. The large number of absences
impacts learning negatively because every day of instruction an already struggling child misses, adds
to the gaps or holes in learning.

Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

1. Increase ELA proficiency by 10% in all grades.
2. Increase Math proficiency by 10% in all grades.
3. Increase Science proficiency to 41% in 5th grade.
4. Increase learning gains in ELA and Math by 10%.
5. Decrease the number of chronically absent students by 30%.
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B. Area(s) of Focus (Instructional Practices)
(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to ELA

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

After closely looking at school wide data, we noticed that our 3rd & 4th grade students collectively
were 22% below the state average in ELA. Grade 3 students were 14% below the state's average.
Grade 4 students were 29% below the state.

Student's learning is affected because their deficiencies are evident on assessments like these where
they have to demonstrate their ability to read fluently and comprehend. We have noticed for years
that a number of our students are lacking the foundational skills necessary to read a text and answer
questions related to that reading.

During the 2022-2023 SY, 3rd grade proficiency was 24% below the state's average. As this group of
students moved to 4th grade this past year, they increased that gap to 29%. During the 2022-2023
SY, 4th grade proficiency was 45% below the state's average. As 5th graders this past year, the gap
remained the same of 45% below the state's average.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-2025 SY, grades 3-5 students will increase proficiency by 22% to bring us
within 10% of the state's average on the FAST Reading assessment.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Benchmark aligned instruction will be the key to making this improvement. Teachers will provide a
rigorous and relevant lesson daily to ensure students are receiving instruction on their grade level.
Interventions and enrichments will be provided to students based on data. Our school will employ the
PLAN-DO-CHECK-ACT cycle to monitor this goal:
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1. Disaggregate data and determine tiers of students.
2. Develop a timeline to teach the standards.
3. Construct lesson plans to meet the needs of students.
4. Provide frequent assessment.
5. Provide tutorials for students through teacher-led small groups.
6. Provide enrichment opportunities to all students.
7. Maintain the knowledge by reinforcing the skills taught via rewind centers.
8. Monitor the progress.

Person responsible for monitoring outcome
Pamela Jones

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Amira intelligent tutor program will be used to address oral reading fluency by identifying strengths
and weaknesses.
Rationale:
Our students are struggle with fluency, which hinders the comprehension process.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Amira Reading Intervention
Person Monitoring:
Pamela Jones

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
1. Provide professional development to teachers on using the Amira program. 2. Teachers will
implement the program by providing 20-25 minutes per day for students to work on Amira. 3. Weekly
reports will be monitored to check student growth.
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Area of Focus #2
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Science

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

For the past 3 years, our science scores have been consistently low. During the 2023-2024 SY, only
7% of our students scored a level 3 or above. The previous school year, 2% of our 5th graders
demonstrated satisfactory. The percent was slightly higher at 19% the year prior to that. We have
been on an up and down slope, but at the low end of the scale in this area.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-2025 SY, 41% of 5th grade students will score a level 3 or higher on the EOY
Science assessment as oppose to 7% the previous year.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Benchmark aligned instruction will be the key to making this improvement. Teachers will provide a
rigorous and relevant lesson daily to ensure students are receiving instruction on their grade level.
The teacher will plan weekly using the benchmark item specifications as a catalyst to drive
instruction. Our school will employ the PLAN-DO-CHECK-ACT cycle to monitor this goal:

1. Disaggregate data and determine tiers of students.
2. Develop a timeline to teach the standards.
3. Construct lesson plans to meet the needs of students.
4. Provide frequent assessment.
5. Provide tutorials for students through teacher-led small groups.
6. Provide enrichment opportunities to all students.
7. Maintain the knowledge by reinforcing the skills taught via rewind centers.
8. Monitor the progress.

Person responsible for monitoring outcome
Christopher Germany
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Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Students will begin to receive explicit science instruction in prior grades to address the gaps
experienced in 5th grade. In addition, we will: 1. Hire a science interventionist to support Science
proficiency. 2. Host a science Fair each semester. 3. Collaborate during weekly PLCs. 4. Take
science related field trips. 5. Ensure students engage daily in science related activities. 6. Provide
professional learning opportunities for staff to gain insight on science instruction on a state and
national level.
Rationale:
The human resources will assist the teacher with small group instruction. Field trips and activities will
allow science to become relevant for students. Th collaboration and professional learning
opportunities will help teachers to enhance their pedagogy.
Tier of Evidence-based Intervention:
Tier 4 – Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Hire a Math/Science Interventionist.
Person Monitoring:
Pamela Jones

By When/Frequency:
August 31, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The school will hire an interventionist to assist the teachers with small group instruction. We will
measure the effectiveness of having this additional resource by tracking the students test scores on
weekly assessments.
Action Step #2
Schedule school-wide activities to promote science at the school.
Person Monitoring:
Christopher Germany

By When/Frequency:
Each semester

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The school will host science fairs each semester so that students can create science projects for
display. The projects will be judged and students will be recognized for their work.
Action Step #3
Take field trips based on the unit of study in science.
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Person Monitoring:
Christopher Germany

By When/Frequency:
Nine weeks

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Students will explore various locations to learn about the science that is being taught in the
curriculum. Its effectiveness will be measured on local and state assessments.

Area of Focus #3
Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Students With Disabilities (SWD)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

For the past three years, our students with disabilities federal index rating has declined. In the year of
2021-2022, students were almost on track at 40%. But in 2022-2023, they dropped to 34%. They
further declined in 2023-2024 to 28% rating.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-2025 SY, Students With Disabilities (SWD) will increase their federal index
rating from 28% to 41% as measured by the FAST Reading Assessment.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The Plan-Do-Check-Act cycle will be used to monitor student performance on a weekly basis.
Teachers will ensure the students have been identified and are receiving the accommodations stated
on their IEP. In addition, the Resource Teacher will assist with providing additional assistance to the
students.

Person responsible for monitoring outcome
Pamela Jones

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
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Description of Intervention #1:
The Plan-Do-Check-Act model will implemented to ensure SWD students are progressing in inclusion
classes.
Rationale:
The model will allow us to systematically monitor the progress our students are making and to make
adjustments when necessary.
Tier of Evidence-based Intervention:
Tier 4 – Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Plan-Do-Check-Act
Person Monitoring:
Pamela Jones

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The school will implement the model at the start of school and it will be on-going throughout the whole
year.

IV. Positive Culture and Environment
Area of Focus #1
Student Attendance

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

Over the 2023-2024 SY, 202 of our k-5 students were chronically absent from school. This means
that they missed over 10% of instruction based on them them not attending school. That is 49.31% of
students of them missed 18 days or more of school.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-2025 SY, chronic absenteeism will decrease by 30% from the previous year of
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49.31% as measured by attendance reports created in FOCUS.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The data entry person will pull reports weekly to monitor the number of students absent. The teachers
will also monitor the attendance of their students.

Person responsible for monitoring outcome
Pamela Jones

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
Positive Action- Attendance program is a whole-school reform strategy designed to improve social-
emotional, attendance, and achievement outcomes by building school climate, self-control, goal-
setting, problem-solving, persistence, and other skills.
Rationale:
The structured discussions and activities, games, and role plays will help students and parents to
decrease absenteeism.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:

Action Step #1
Positive Action- Attendance Program
Person Monitoring:
Pamela Jones

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
1. Purchase the Positive Action- Attendance Program. 2. Provide training to staff on program usage.
3. Send correspondences to parents on program Implementation. 4. Implement the program with
students.
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V. Title I Requirements (optional)

A. Schoolwide Program Plan (SWP)
This section must be completed if the school is implementing a Title I, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in ESEA Section 1114(b). This
section of the SIP is not required for non-Title I schools.

Dissemination Methods
Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand. (ESEA 1114(b)(4))

List the school’s webpage where the SIP is made publicly available.

Stewart Street Elementary will host a number of parent meetings, including: Parent Expo, Parent
Nights, SAC Meetings, and Title I Meeting. During these meetings, we will have a Q & A session to
address needs or concerns regarding the SIP and UNISIG budget. The school’s website will also be
used to disseminate information. The web address is www.sses.gadsdenschools.org.

Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental and Family Engagement Plan (PFEP) is made
publicly available. (ESEA 1116(b-g))

The school will utilize the Classroom Dojo to communicate and update parents on school happenings.
We will also use the parent portal in FOCUS, as well as parent/teacher conferences to build positive

relationships with parents and families. In addition, we will utilize our social media and school
webpage platforms to keep the community abreast with school events, student needs, and their
progress.

Plans to Strengthen the Academic Program
Describe how the school plans to strengthen the academic program in the school, increase the
amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
the Area of Focus if addressed in Part II of the SIP. (ESEA Section 1114(b)(7)ii))

Stewart Street Elementary will provide Morning Enrichment to students after breakfast, afternoon
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tutoring and enrichment through our Mustang Academy After-school Program, and during school
hours, students will be provided an intervention/enrichment block to assist with learning. Our Areas
of Focus this year is in the ELA and Science. To that, we will provide additional Human Resources in
the classes to assist the teacher with differentiated small groups.

How Plan is Developed
If appropriate and applicable, describe how this plan is developed in coordination and integration with
other Federal, State and local services, resources and programs, such as programs supported under
ESSA, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d). (ESEA Sections 1114(b)(5) and 1116(e)(4))

N/A
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B. Component(s) of the Schoolwide Program Plan
Components of the Schoolwide Program Plan, as applicable
Include descriptions for any additional, applicable strategies that address the needs of all children in
the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas
Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services, and other strategies to improve students’ skills outside the
academic subject areas. (ESEA 1114(b)(7)(iii)(I))

Stewart Street Elementary students work with the School Counselor, School Social Worker, Art
Therapists, and Mental Health Specialist to improve Social and Emotional Skills. In addition, each
teacher implements an SEL curriculum from their HMH basal. Lastly, the school will have mentors
from the Boys & Girls Club, as well as Restoring Families. To add, students will have the opportunity
to participate in cheer, safety patrol, step, and a sport. Because our students come from low socio-
economic backgrounds, they are not exposed to any place outside of their hometown. We want our
students to have worldly views by traveling on educational field trips to bring the lessons taught in
class to life. Our students will engage in math night hosted at the grocery store to demonstrate their
math skills learned in class.

Preparing for Postsecondary Opportunities and the Workforce
Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school. (ESEA 1114(b)(7)(iii)(II))

N/A

Addressing Problem Behavior and Early Intervening Services
Describe the implementation of a schoolwide tiered model to prevent and address problem behavior,
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act. (20 U.S.C. 1400 et seq. and ESEA 1114(b)(7)(iii)(III)).

During the 2024-2025 school year, Stewart Street Elementary School will implement the Positive
Behavior Intervention & Support (PBIS) strategies to address problem behaviors. We will implement
a tiered system that will address various types of behaviors for each tier. In addition, we will provide
mental health services to address repeated behaviors.

Professional Learning and Other Activities
Describe the professional learning and other activities for teachers, paraprofessionals and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
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and retain effective teachers, particularly in high need subjects. (ESEA section 11149b)(7)(iii(V)).

Stewart Street Elementary will host weekly Professional Learning Communities (PLC) for teachers to
collaborate on teaching and learning. Monthly, we will host Professional Learning (PL) sessions with
teachers and paraprofessionals. Some sessions will include: Differentiated Instruction, Classroom
Management, IReady, Standard and Resource Alignment, Science of Reading, Teaching Writing,
Explicit Instruction, Monitoring Learning. The school has also implemented a Literacy Leadership
Team and a Math/Science Leadership Team to better service the needs of teachers and students.
Monthly professional development sessions are scheduled by the district that are focused on
instructional initiatives, effective curriculum implementation and safety.

Strategies to Assist Preschool Children
Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs. (ESEA 1114(b)(7)(iii)(V))

The school hosts a PreK Orientation for our preschool students at the beginning of the year. In
addition, the Transitions Days are scheduled for students to tour the campus and meet the teachers.
Lastly, our teachers conduct home visits.

Pre-K Teachers are teaching from the Ready to Advance curriculum. The curriculum is aligned with
the state standards and emphasizes letter-sound recognition, site words, and counting. These
foundational standards are essential to students’ success as they matriculate into kindergarten.
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VI. ATSI, TSI and CSI Resource Review
This section must be completed if the school is identified as ATSI, TSI or CSI (ESEA Sections
1111(d)(1)(B)(4) and (d)(2)(C) and 1114(b)(6)).

Process to Review the Use of Resources
Describe the process to review the use of resources to meet the identified needs of students.

The process to review our school improvement funding allocations and resource allocations involved
a meeting with the leadership team. The team discussed the areas of focus for the school year and
decided how we are going to address these areas. During this time, we brainstormed resources that
will help us to bring instruction "alive" for our students. We used professional experience,
assessment data, as well as input from parents to help us with the final conclusions of our plan.

Our district allowed all school leadership teams to collaborate on the development of the school
improvement plan and the resources allocated. We also conducted a resource audit to determine if
the resources we have are being utilized, and if they are effective.

Specifics to Address the Need
Identify the specific resource(s), rationale (i.e., data) and plan to address the need(s) (i.e., timeline).

Science classes will need resources to support science instruction. They include, but are not limited
to: Math/Science Interventionist, lab equipment, science experiment supplies, professional learning
opportunities for staff, field trip opportunities for students, and classroom supplies. ELA classes will
need a a Reading Interventionist, reading curriculum for after-school and before-school tutoring, field
trips, novels, supplies for reading corners in the classrooms, supplies, and professional learning
opportunities. Our SWD's will need tablets to assist them with learning needs, an interventionist or
paraprofessional to assist in small groups, and accommodation items listed on IEPs. To address
attendance, we will need display screens set up around campus to highlight attendance rates daily,
provide parent nights to educate parents on the importance of attendance, display signs in the front of
the campus to keep parents abreast of school hours, and staff and student incentives to motivate
them to come to school All resources will help increase learning, ultimately changing test scores.
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VII. Budget to Support Areas of Focus
Check if this school is eligible for 2024-25 UniSIG funds but has chosen
not to apply.

No

Gadsden STEWART STREET ELEMENTARY SCHL 2024-25 SIP

Printed: 12/05/2024 Page 36 of 37Page  328  of  588



B
U

D
G

ET
A

C
TIVITY

FU
N

C
TIO

N
/

O
B

JEC
T

FU
N

D
IN

G
SO

U
R

C
E

FTE
A

M
O

U
N

T

Plan B
udget Total

0.00

Gadsden STEWART STREET ELEMENTARY SCHL 2024-25 SIP

Printed: 12/05/2024 Page 37 of 37Page  329  of  588



Gadsden County Schools

HAVANA MAGNET SCHOOL

2024-25 Schoolwide Improvement Plan

Page  330  of  588



Table of Contents
SIP Authority .......................................................................................................... 1

I. School Information.............................................................................................. 3

A. School Mission and Vision........................................................................3

B. School Leadership Team..........................................................................3

C. Stakeholder Involvement and Monitoring ...............................................20

D. Demographic Data.................................................................................. 23

E. Early Warning Systems ..........................................................................24

II. Needs Assessment/Data Review ....................................................................27

A. ESSA School, District, State Comparison ..............................................28

B. ESSA School-Level Data Review ...........................................................29

C. ESSA Subgroup Data Review ................................................................30

D. Accountability Components by Subgroup...............................................33

E. Grade Level Data Review.......................................................................36

III. Planning for Improvement...............................................................................37

IV. Positive Culture and Environment ..................................................................78

V. Title I Requirements (optional) ........................................................................88

VI. ATSI, TSI and CSI Resource Review...........................................................107

VII. Budget to Support Areas of Focus ..............................................................112

Page  331  of  588



School Board Approval
A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority
Section 1001.42(18), Florida Statutes (F.S.), requires district school boards to annually approve and
require implementation of a new, amended, or continuation SIP for each school in the district which
has a school grade of D or F; has a significant gap in achievement on statewide, standardized
assessments administered pursuant to s. 1008.22 by one or more student subgroups, as defined in
the federal Elementary and Secondary Education Act (ESEA), 20 U.S.C. s. 6311(b)(2)(C)(v)(II); has
not significantly increased the percentage of students passing statewide, standardized assessments;
has not significantly increased the percentage of students demonstrating Learning Gains, as defined
in s. 1008.34, and as calculated under s. 1008.34(3)(b), who passed statewide, standardized
assessments; has been identified as requiring instructional supports under the Reading Achievement
Initiative for Scholastic Excellence (RAISE) program established in s. 1008.365; or has significantly
lower graduation rates for a subgroup when compared to the state’s graduation rate. Rule
6A-1.098813, Florida Administrative Code (F.A.C.), requires district school boards to approve a SIP
for each Department of Juvenile Justice (DJJ) school in the district rated as Unsatisfactory.
Below are the criteria for identification of traditional public and public charter schools pursuant to the
Every Student Succeeds Act (ESSA) State plan:

ADDITIONAL TARGET SUPPORT AND IMPROVEMENT (ATSI)

A school not identified for CSI or TSI, but has one or more subgroups with a Federal Index
below 41%.

TARGETED SUPPORT AND IMPROVEMENT (TSI)

A school not identified as CSI that has at least one consistently underperforming subgroup with
a Federal Index below 32% for three consecutive years.

COMPREHENSIVE SUPPORT AND IMPROVEMENT (CSI)

A school can be identified as CSI in any of the following four ways:
1. Have an overall Federal Index below 41%;
2. Have a graduation rate at or below 67%;
3. Have a school grade of D or F; or
4. Have a Federal Index below 41% in the same subgroup(s) for 6 consecutive years.
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ESEA sections 1111(d) requires that each school identified for ATSI, TSI or CSI develop a support
and improvement plan created in partnership with stakeholders (including principals and other school
leaders, teachers and parents), is informed by all indicators in the State’s accountability system,
includes evidence-based interventions, is based on a school-level needs assessment, and identifies
resource inequities to be addressed through implementation of the plan. The support and
improvement plans for schools identified as TSI, ATSI and non-Title I CSI must be approved and
monitored by the school district. The support and improvement plans for schools identified as Title I,
CSI must be approved by the school district and Department. The Department must monitor and
periodically review implementation of each CSI plan after approval.
The Department's SIP template in the Florida Continuous Improvement Management System (CIMS),
https://cims2.floridacims.org, meets all state and rule requirements for traditional public schools and
incorporates all ESSA components for a support and improvement plan required for traditional public
and public charter schools identified as CSI, TSI and ATSI, and eligible schools applying for Unified
School Improvement Grant (UniSIG) funds.
Districts may allow schools that do not fit the aforementioned conditions to develop a SIP using the
template in CIMS.
The responses to the corresponding sections in the Department’s SIP template may address the
requirements for:

1. Title I schools operating a schoolwide program (SWD), pursuant to ESSA, as amended, Section
1114(b); and

2. Charter schools that receive a school grade of D or F or three consecutive grades below C,
pursuant to Rule 6A-1.099827, F.A.C. The chart below lists the applicable requirements.

SIP SECTIONS TITLE I SCHOOLWIDE
PROGRAM

CHARTER
SCHOOLS

I.A: School Mission/Vision 6A-1.099827(4)(a)(1)

I.B-C: School Leadership, Stakeholder
Involvement & SIP Monitoring ESSA 1114(b)

I.E: Early Warning System ESSA 1114(b)(7)(A)(iii)(III) 6A-1.099827(4)(a)(2)

II.A-E: Data Review 6A-1.099827(4)(a)(2)

III.A: Data Analysis/Reflection ESSA 1114(b)(6) 6A-1.099827(4)(a)(4)

III.B, IV: Area(s) of Focus ESSA 1114(b)(7)(A)(i-iii)

V: Title I Requirements
ESSA 1114(b)(2, 4-5),
(7)(A)(iii)(I-V)-(B)
ESSA 1116(b-g)

Note: Charter schools that are also Title I must comply with the requirements in both columns.

Purpose and Outline of the SIP
The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a "living document" by continually updating, refining and using the plan to guide their work
throughout the year. The printed version in CIMS represents the SIP as of the "Printed" date listed in
the footer.
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I. School Information

A. School Mission and Vision
Provide the school's mission statement

The mission of Havana Magnet School is to be accountable for providing a globally competitive
education that empowers students to achieve academic and personal success in order to become
responsible citizens in society.

Student Friendly- The mission of Havana Magnet School is to provide a rigorous learning
environment where students feel safe to achieve academic and personal success.

Provide the school's vision statement

The vision of Havana Magnet School is to develop a legacy of young minds who utilize their critical
thinking skills to embrace academic challenges as an oppoortunity not an obstacle, and to embrace
cultural diversity as equality not inequqlity. Students will become self-driven learners and active
participants in society by taking personal ownership of their academic journey. Learning at Havana
Magnet School will reach outside its walls so that students develop a global perspective of their future
role in protecting and improving the world in which they live.

Student Friendly-
The vision of Havana Magnet School is for students to become a self-driven learner, who thinks
critically and take ownership of their own learning in a positive engaged environment.

B. School Leadership Team
School Leadership Team
For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1
Employee's Name
Thelma Hickman

Position Title
Principal
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Job Duties and Responsibilities

Serves as the instructional leader of the school, establishing a clear vision for the staff and all
stakeholders. Guides and observes teachers in using data-driven decision-making to ensure that all
students meet or exceed expectations. Regularly meets with teachers to monitor the progress of
students in Tiers 1, 2, and 3, and provides support in adapting instructional strategies based on data
to address the individual needs of each student.
Oversees and manages all aspects of the school, with a commitment to ensuring equitable instruction
for all students. Prioritizes increasing academic achievement across all content areas and closing
achievement gaps. Focuses on building teacher capacity to meet diverse student needs while
fostering strong relationships with the community, parents, and business partners to support HMS
initiatives.

Leadership Team Member #2
Employee's Name
Sandra Riggins

Position Title
Assistant Principal

Job Duties and Responsibilities

Supports the Principal by serving as an instructional leader. Assists and observes teachers in using
data-driven decision-making to ensure all students are meeting or exceeding expectations. Regularly
meets with teachers to discuss progress monitoring for students in Tiers 1, 2, and 3, and provides
support in adjusting and enhancing instructional strategies based on data to meet each student's
individual needs.
Focused on goals to increase student academic achievement across all content areas and close
achievement gaps, while also building strong relationships with the community, parents, and business
partners to support HMS initiatives. Additionally, ensures a safe and equitable learning environment
for all students. The Assistant Principal is responsible for reviewing curricula across all content areas,
regularly analyzing data to ensure students are mastering the standards outlined in pacing guides.
Furthermore, she monitors and models effective instructional programs and strategies for teachers.

Leadership Team Member #3
Employee's Name
Deborah Dickey

Position Title
Assisitant Principal
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Job Duties and Responsibilities

Supports the Principal by serving as an instructional leader. Assists and observes teachers in using
data-driven decision-making to ensure all students are meeting or exceeding expectations. Regularly
meets with teachers to discuss progress monitoring for students in Tiers 1, 2, and 3, and provides
support in adjusting and enhancing instructional strategies based on data to meet each student's
individual needs.
Focused on goals to increase student academic achievement across all content areas and close
achievement gaps, while also building strong relationships with the community, parents, and business
partners to support HMS initiatives. Additionally, ensures a safe and equitable learning environment
for all students. The Assistant Principal is responsible for reviewing curricula across all content areas,
regularly analyzing data to ensure students are mastering the standards outlined in pacing guides.
Furthermore, she monitors and models effective instructional programs and strategies for teachers.

Leadership Team Member #4
Employee's Name
Victoria Harden

Position Title
Kindergarten Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
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planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #5
Employee's Name
Jada Brannon

Position Title
1st Grade Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
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consistency in teaching practices across the grade level.

Leadership Team Member #6
Employee's Name
Karen Weaver

Position Title
2nd Grade Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #7
Employee's Name
Nave' Vickers
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Position Title
3rd Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #8
Employee's Name
Ashlee Uchebo

Position Title
3rd Grade Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
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of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #9
Employee's Name
Meishikia Pringle

Position Title
4th Grade Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing

Gadsden HAVANA MAGNET SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 9 of 113Page  340  of  588



resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #10
Employee's Name
Timuna Mattis

Position Title
5th Grade Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.
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2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #11
Employee's Name
Sabrina Allen

Position Title
6th Grade Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.
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• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #12
Employee's Name
Keshandra Highman

Position Title
7th Grade Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.
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Leadership Team Member #13
Employee's Name
Tanya Jones Wilborn

Position Title
8th Grade Teacher

Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #14
Employee's Name
Marshall Williams

Position Title
ESE Resource Teacher
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Job Duties and Responsibilities

The role of the grade level chair is multifaceted and crucial in ensuring the smooth functioning of the
grade level team and promoting a positive educational environment. Below is a detailed explanation
of the responsibilities associated with this role:
1. Orienting New Teachers to the Team

• Welcoming and Supporting New Teachers: One of the primary responsibilities of the grade
level chair is to provide orientation and ongoing support to new teachers joining the team. This
includes introducing them to the school’s culture, policies, procedures, and expectations. The
grade level chair acts as a mentor, helping new teachers acclimate to their roles by sharing
resources, offering guidance, and providing feedback. This support is vital for new teachers to
feel confident and capable as they navigate their responsibilities.

• Facilitating Integration: The grade level chair ensures that new teachers are integrated into
the team by involving them in collaborative planning, discussions, and decision-making
processes. This helps new teachers feel like valued members of the team and encourages
them to contribute their ideas and expertise.

2. Facilitating Grade Level Meetings
• Planning and Leading Meetings: The grade level chair is responsible for organizing and

leading regular team meetings. These meetings are essential for discussing curriculum
planning, student progress, assessment strategies, and other grade-level concerns. The chair
sets the agenda, ensures that meetings are productive, and keeps the discussions focused on
achieving the team’s goals.

• Promoting Collaboration: During meetings, the grade level chair fosters a collaborative
environment where all team members can share their insights, challenges, and successes.
This collaboration is key to developing cohesive instructional strategies and ensuring
consistency in teaching practices across the grade level.

Leadership Team Member #15
Employee's Name
Rebecca Horn

Position Title
Social Worker

Job Duties and Responsibilities

The individual must possess the ability to read, interpret, and enforce State Board rules, the Code of
Ethics, School Board policies, and applicable state and federal laws. Additionally, they should have a
thorough knowledge of child development and an understanding of the unique needs and
characteristics of the students they serve. The individual should also be well-versed in guidance and
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counseling principles, programs, and services, as well as have a strong foundation in tests and
measurement theory. Furthermore, they should be knowledgeable about community resources and
services available to assist students. The ability to counsel and support students, parents, and school
personnel in addressing issues related to student learning, behavior, and mental health is essential.
The individual should be capable of administering student assessments and evaluation instruments,
analyzing and utilizing data, and effectively communicating the results of assessments and
evaluations. Finally, they must have the ability to consult with parents, school personnel, and the
public, while maintaining sensitivity to multicultural issues.
Explanation:

1. Ability to Interpret and Enforce Rules and Policies:
• Interpretation and Enforcement: The ability to read, interpret, and enforce rules,

policies, and laws is crucial for ensuring that the school operates within the legal and
ethical frameworks established by state and federal authorities. This involves
understanding the intricacies of State Board rules, the Code of Ethics, and School
Board policies, and applying them consistently across the school environment to
maintain compliance and uphold standards.

• Ethical Responsibility: Understanding and enforcing the Code of Ethics is particularly
important in maintaining professional integrity and accountability among school
personnel. This ensures that decisions and actions taken within the school are aligned
with ethical guidelines and best practices.

2. Knowledge of Child Development:
• Understanding Unique Needs: A strong understanding of child development is

essential for recognizing the unique needs and characteristics of students at various
stages of growth. This knowledge enables educators to tailor their approach to meet the
developmental needs of students, fostering a supportive and nurturing learning
environment.

• Supportive Strategies: This understanding allows educators to implement age-
appropriate strategies that enhance learning, behavior, and social-emotional
development, ensuring that students receive the support they need to thrive.

3. Guidance and Counseling Knowledge:
• Comprehensive Guidance Programs: Knowledge of guidance and counseling

principles, programs, and services is vital for supporting students' academic, social, and
emotional well-being. This includes understanding how to implement and manage
effective counseling programs that address the diverse needs of students.

• Student Assistance: Educators with this knowledge are better equipped to guide
students through personal and academic challenges, providing them with the tools and
support needed to succeed both in school and in life.

4. Tests and Measurement Theory:
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• Assessment Literacy: A solid understanding of tests and measurement theory is
important for administering and interpreting student assessments. This includes
knowledge of how to select, administer, and evaluate various assessment tools to
accurately measure student progress and identify areas for improvement.

• Data Utilization: Educators who are proficient in this area can use assessment data to
inform instruction, adjust teaching strategies, and make data-driven decisions that
enhance student learning outcomes.

5. Knowledge of Community Resources:
• Resource Accessibility: Familiarity with community resources and services available

for student assistance ensures that educators can connect students and families with
the support they need. This might include mental health services, social services,
tutoring programs, and other community-based resources that contribute to student
success.

• Holistic Support: By leveraging community resources, educators can address the
broader needs of students, including those related to health, wellness, and family
support, thereby fostering a more holistic approach to education.

6. Counseling and Assistance Skills:
• Problem Resolution: The ability to counsel and assist students, parents, and school

personnel in resolving problems related to learning, behavior, and mental health is
crucial for creating a positive and supportive school environment. This involves active
listening, empathy, and the application of counseling techniques to help individuals
navigate challenges and find solutions.

• Conflict Management: These skills are also essential for managing conflicts and
promoting a collaborative approach to problem-solving within the school community.

7. Assessment and Evaluation:
• Instrument Administration: The ability to administer student assessment and

evaluation instruments ensures that educators can accurately measure and monitor
student progress. This involves understanding how to use various tools and techniques
to assess academic performance, behavior, and social-emotional development.

• Data Analysis: Analyzing and using data effectively is key to identifying trends,
strengths, and areas for improvement. Educators who are skilled in data analysis can
use this information to tailor instruction, support interventions, and track student growth
over time.

8. Communication Skills:
• Effective Communication: The ability to verbally communicate the results of

assessments and evaluations is important for ensuring that parents, students, and
school personnel understand the implications of the data. Clear communication helps
build trust, fosters collaboration, and ensures that everyone involved is on the same
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page regarding a student’s progress and needs.
• Consultation: Consulting with parents, school personnel, and the public requires strong

interpersonal skills, cultural sensitivity, and the ability to convey complex information in
an accessible and understandable manner.

9. Multicultural Sensitivity:
• Cultural Awareness: Maintaining sensitivity to multicultural issues is essential in

today’s diverse educational environment. This involves recognizing and respecting the
cultural backgrounds, values, and perspectives of all students and families, and
ensuring that the school’s policies, practices, and programs are inclusive and equitable.

• Inclusive Practices: Educators who are culturally sensitive can create a more inclusive
and welcoming environment for all students, which is crucial for promoting equity and
addressing the diverse needs of the school community.

In summary, these abilities and knowledge areas are critical for ensuring that educators can
effectively support students’ academic, social, and emotional needs while maintaining a safe,
inclusive, and compliant school environment. By developing and applying these skills, educators can
contribute to the overall success and well-being of their students, school, and community.

Leadership Team Member #16
Employee's Name
Gloria Fuller

Position Title
School Counselor

Job Duties and Responsibilities

The Guidance Counselor plays a pivotal role in supporting the academic, social, and emotional
development of all students, ensuring that each child has the tools and resources needed to succeed
in school and beyond. As an integral part of the School Improvement Plan, the Guidance Counselor
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works collaboratively with students, teachers, parents, and administrators to create a positive and
inclusive school environment that promotes student well-being and academic achievement.
Key Responsibilities:

1. Academic Support and Planning:
• Assists students in developing academic goals and creating personalized education

plans that align with their strengths, interests, and future aspirations.
• Monitors student progress and works with teachers to identify and support students who

may be at risk of falling behind, ensuring that they receive the necessary interventions
and resources.

• Provides guidance on course selection, graduation requirements, and post-secondary
options, including college and career planning.

2. Social-Emotional Development:
• Implements and coordinates social-emotional learning (SEL) programs that help

students develop essential life skills, such as resilience, empathy, and effective
communication.

• Provides individual and group counseling sessions to address issues related to self-
esteem, peer relationships, family dynamics, and mental health.

• Develops and leads initiatives that promote a positive school climate, reduce bullying,
and encourage respectful and supportive interactions among students.

3. Crisis Intervention and Conflict Resolution:
• Responds promptly to student crises, providing immediate support and connecting

students and families with external resources as needed.
• Facilitates conflict resolution sessions, helping students navigate disputes and fostering

a culture of understanding and cooperation within the school.
• Collaborates with mental health professionals, social workers, and other support staff to

ensure comprehensive care for students facing significant challenges.
4. Collaboration and Consultation:

• Works closely with teachers, administrators, and parents to create a coordinated
approach to student support, sharing insights and strategies to enhance student
outcomes.

• Provides professional development for staff on topics such as mental health awareness,
behavior management, and effective communication with students and parents.

• Acts as a liaison between the school, families, and community agencies to ensure that
students have access to the resources they need to thrive.

5. Data-Driven Decision Making:
• Collects and analyzes data related to student behavior, attendance, academic

performance, and social-emotional well-being to identify trends and inform school-wide
interventions.
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• Uses data to track the effectiveness of counseling programs and initiatives, making
adjustments as necessary to better meet the needs of the student population.

• Contributes to the school’s continuous improvement efforts by providing insights and
recommendations based on data analysis and direct student interactions.

6. Equity and Inclusion:
• Advocates for the needs of all students, with a focus on ensuring equitable access to

educational opportunities and support services.
• Works to eliminate barriers to success for historically marginalized or underserved

student groups, promoting a school environment that values diversity and inclusion.
• Develops programs and initiatives that address the unique needs of different student

populations, including those with disabilities, English language learners, and students
from diverse cultural backgrounds.

Impact on School Improvement:
The Guidance Counselor’s role is essential in advancing the goals of the School Improvement Plan
by directly contributing to the academic success, emotional well-being, and overall development of
students. Through targeted support, data-driven interventions, and collaborative efforts with the
school community, the Guidance Counselor helps to create a school environment where every
student can succeed and reach their full potential. Their work is integral to fostering a positive school
climate, improving student outcomes, and ensuring that the school meets its improvement goals.
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C. Stakeholder Involvement and Monitoring
Stakeholder Involvement and SIP Development
Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process. (ESEA
1114(b)(2))

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

The development of the School Improvement Plan (SIP) will be a collaborative effort involving the
school principal, assistant principals, instructional coach, team leaders, parents, and Student
Government officers, as well as community school partners who will also participate on this team. To
ensure that the SIP reflects the needs and priorities of the school community, data from year-end
surveys completed by parents, teachers, and students will be used to inform the goal-setting process.
Regular meetings will be scheduled and included on the school calendar, with invitations sent out at
least seven days in advance to ensure ample preparation time.
Family and stakeholder engagement is essential for the success of a schoolwide program. A diverse
group of family and parent leaders, including those representing English language learners, will
contribute to the development of the schoolwide plan. These leaders will help by offering or
connecting other families to training opportunities that aim to enhance the instructional program and
improve the academic achievement of all students. The school will adjust the schoolwide plan as
needed, based on the valuable input provided by these families and parents.
Havana Magnet School (HMS) strongly believes that parental involvement is crucial in making
decisions related to Title I programs. The School Advisory Council (SAC) plays a key role in
developing, implementing, and evaluating the School Improvement Plan and Parental Involvement
Plan. HMS is committed to ensuring that parents are systematically and consistently involved through
various communication channels, such as:

• Home-to-school and school-to-home communication in multiple languages
• Flyers and newsletters
• HMS Parent and Guardian Remind messages
• The school website, email, and social media posts
• Platforms like Class Dojo, Clever, Classroom Remind, and Focus

Parents and families have an active role in the planning, review, and improvement of Title I programs.
This includes participating in decision-making processes regarding the allocation of Title I funds.
Parents can get involved by:

• Attending School Advisory Council (SAC) meetings, Parent Expo meetings, and the Annual
Title I Meeting
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• Participating in capacity-building activities for parent and family engagement
• Reviewing academic data and progress monitoring assessments, as well as the previous

year’s Parent and Family Engagement Plan
Additionally, parents and families can share their insights by completing surveys. Community
members are also encouraged to visit the school to explore how they can contribute. Our community
partners offer their support by providing services and supplies that benefit our students.
This collaborative approach ensures that the SIP and Title I programs are not only reflective of the
needs of the school community but are also continuously improved through active and meaningful
engagement from parents, families, and community members.

SIP Monitoring
Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement. (ESEA 1114(b)(3))

Havana Magnet School (HMS) is committed to actively involving parents in the review process of the
Schoolwide Improvement Plan (SIP). To ensure transparency and accessibility, HMS will make the
SIP available to parents by posting it on the school’s website and Facebook page, as well as
displaying it in the front lobby of the school. This allows parents to easily access and review the plan,
providing them with the opportunity to understand the school's goals and strategies for improvement.

To continuously assess and enhance instructional practices, HMS regularly reviews student
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performance data to identify areas of strength and weakness. The data used in this review process
comes from various assessments, including STAR Early Literacy, STAR Reading, STAR Math, FAST
ELA, FAST Math, and Science assessments. Teachers meet on a weekly basis to disaggregate this
data, focusing on student performance in reading, math, and science (when applicable). This data-
driven approach allows teachers to pinpoint specific areas where students may be struggling and
make necessary instructional adjustments to address these challenges.

Furthermore, after each progress monitoring (PM) test, the data is reviewed immediately to make
timely decisions about instruction. The district also plays a role in supporting this process by
monitoring student progress on a monthly basis. This frequent and thorough review of data ensures
that HMS can make informed decisions not only about instructional practices but also about staffing
adjustments if needed, to better support student achievement.

Through these efforts, HMS ensures that instructional strategies are continuously refined to meet the
needs of students, while also keeping parents informed and involved in the ongoing process of school
improvement.
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D. Demographic Data
2024-25 STATUS
(PER MSID FILE)

ACTIVE

SCHOOL TYPE AND GRADES SERVED
(PER MSID FILE)

COMBINATION
PK-8

PRIMARY SERVICE TYPE
(PER MSID FILE)

K-12 GENERAL EDUCATION

2023-24 TITLE I SCHOOL STATUS YES

2023-24 MINORITY RATE 95.7%

2023-24 ECONOMICALLY DISADVANTAGED (FRL) RATE 100.0%

CHARTER SCHOOL NO

RAISE SCHOOL YES

2023-24 ESSA IDENTIFICATION
*UPDATED AS OF 7/25/2024

ATSI

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT
(UNISIG)

2023-24 ESSA SUBGROUPS REPRESENTED
(SUBGROUPS WITH 10 OR MORE STUDENTS)
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE
IDENTIFIED WITH AN ASTERISK)

STUDENTS WITH DISABILITIES
(SWD)*

ENGLISH LANGUAGE LEARNERS
(ELL)

BLACK/AFRICAN AMERICAN
STUDENTS (BLK)

HISPANIC STUDENTS (HSP)
WHITE STUDENTS (WHT)

ECONOMICALLY DISADVANTAGED
STUDENTS (FRL)

SCHOOL GRADES HISTORY
*2022-23 SCHOOL GRADES WILL SERVE AS AN
INFORMATIONAL BASELINE.

2023-24: C
2022-23: C*
2021-22: D
2020-21:
2019-20:
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E. Early Warning Systems

1. Grades K-8
Current Year 2024-25
Using 2023-24 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 28 27 25 21 25 16 9 13 13 177

One or more suspensions 6 6 10 7 17 3 13 5 7 74

Course failure in English Language Arts (ELA) 1 8 11 20 22 18 24 1 10 115

Course failure in Math 2 7 8 9 10 10 25 8 1 80

Level 1 on statewide ELA assessment 2 12 25 32 19 12 22 10 7 141

Level 1 on statewide Math assessment 2 20 14 28 16 13 17 8 8 126

Number of students with a substantial reading
deficiency as defined by Rule 6A-6.053, F.A.C. (only
applies to grades K-3)

1 1 0 1 3

Number of students with a substantial mathematics
defined by Rule 6A-6.0533, F.A.C. (only applies to
grades K-4)

0 0 0 0 0 0

Current Year 2024-25
Using the table above, complete the table below with the number of students by current grade level
that have two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 8 19 23 29 28 18 28 14 13 180

Current Year 2024-25
Using the table above, complete the table below with the number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 2 2 2 10 7 0 1 2 0 26

Students retained two or more times 0 0 0 3 5 2 3 1 1 15
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Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 20 22 25 12 20 10 14 9 15 147

One or more suspensions 9 5 2 6 14 19 24 23 19 121

Course failure in ELA 4 5 2 6 14 19 24 23 19 116

Course failure in Math 7 2 15 7 3 19 7 6 5 71

Level 1 on statewide ELA assessment 31 20 18 23 25 13 130

Level 1 on statewide Math assessment 11 22 26 29 15 11 114

Number of students with a substantial reading
deficiency as defined by Rule 6A-6.053, F.A.C. (only
applies to grades K-3)

2 27 29

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by current grade level that had two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 8 6 14 20 28 26 31 26 18 177

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 4 4 11 1 6 2 1 3 32

Students retained two or more times 2 2 1 1 4 2 12
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2. Grades 9-12 (optional)

This section intentionally left blank because it addresses grades not taught at this school or
the school opted not to include data for these grades.
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II. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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B. ESSA School-Level Data Review (pre-populated)

2023-24 ESSA FPPI

ESSA Category (CSI, TSI or ATSI) ATSI

OVERALL FPPI – All Students 50%

OVERALL FPPI Below 41% - All Students No

Total Number of Subgroups Missing the Target 1

Total Points Earned for the FPPI 547

Total Components for the FPPI 11

Percent Tested 99%

Graduation Rate

ESSA OVERALL FPPI HISTORY

2023-24 2022-23 2021-22 2020-21 2019-20* 2018-19 2017-18

50% 36% 41% 41% 62% 59%

* Pursuant to Florida Department of Education Emergency Order No. 2020-EO-1 (PDF), spring K-12 statewide assessment
test administrations for the 2019-20 school year were canceled and accountability measures reliant on such data were not
calculated for the 2019-20 school year. In April 2020, the U.S. Department of Education provided all states a waiver to keep
the same school identifications for 2019-20 as determined in 2018-19 due to the COVID-19 pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

2023-24 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

30% Yes 3 2

English
Language
Learners

52% No

Black/African
American
Students

46% No

Hispanic
Students

55% No

White Students 47% No

Economically
Disadvantaged

Students
49% No

2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

21% Yes 2 1
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2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

English
Language
Learners

36% Yes 2

Black/African
American
Students

30% Yes 2 1

Hispanic
Students

42% No

White Students 26% Yes 1 1

Economically
Disadvantaged

Students
36% Yes 2

2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

33% Yes 1

English
Language
Learners

38% Yes 1

Native American
Students
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2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Asian Students

Black/African
American
Students

34% Yes 1

Hispanic
Students

42% No

Multiracial
Students

Pacific Islander
Students

White Students 49% No

Economically
Disadvantaged

Students
38% Yes 1
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D
.A

ccountability C
om

ponents by Subgroup
Each “blank” cell indicates the school had less than 10 eligible students w

ith data for a particular com
ponent and w

as not calculated for
the school. (pre-populated)

2023-24 A
C

C
O

U
N

TA
B

ILITY C
O

M
PO

N
EN

TS B
Y SU

B
G

R
O

U
PS

ELA
A

C
H

.

G
R

A
D

E
3 ELA
A

C
H

.

ELA
LG

ELA
LG

L25%

M
A

TH
A

C
H

.
M

A
TH

LG

M
A

TH
LG

L25%

SC
I

A
C

H
.

SS
A

C
H

.
M

S
A

C
C

EL.

G
R

A
D

R
A

TE
2022-23

C
&

C
A

C
C

EL
2022-23

ELP
PR

O
G

R
ESS

All Students
39%

30%
61%

62%
45%

62%
62%

23%
65%

34%
64%

Students W
ith

D
isabilities

7%
49%

48%
15%

44%
42%

8%

English
Language
Learners

40%
55%

47%
52%

64%

Black/African
Am

erican
Students

35%
23%

61%
66%

40%
61%

67%
17%

59%
27%

H
ispanic

Students
50%

70%
66%

46%
62%

62%
32%

50%

W
hite

Students
33%

45%
53%

58%

Econom
ically

D
isadvantaged

Students
38%

30%
61%

61%
44%

60%
62%

22%
64%

33%
64%
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2022-23 A
C

C
O

U
N

TA
B

ILITY C
O

M
PO

N
EN

TS B
Y SU

B
G

R
O

U
PS

ELA
A

C
H

.

G
R

A
D

E
3 ELA
A

C
H

.

ELA
LG

ELA
LG

L25%

M
A

TH
A

C
H

.
M

A
TH

LG

M
A

TH
LG

L25%

SC
I

A
C

H
.

SS
A

C
H

.
M

S
A

C
C

EL.

G
R

A
D

R
A

TE
2021-22

C
&

C
A

C
C

EL
2021-22

ELP
PR

O
G

R
ESS

All Students
30%

25%
37%

23%
26%

65%
36%

Students W
ith

D
isabilities

15%
25%

23%

English
Language
Learners

30%
48%

18%
46%

Black/African
Am

erican
Students

29%
29%

34%
21%

13%
54%

H
ispanic

Students
36%

47%
25%

58%

W
hite

Students
13%

38%

Econom
ically

D
isadvantaged

Students
30%

27%
37%

18%
27%

61%
55%
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2021-22 A
C

C
O

U
N

TA
B

ILITY C
O

M
PO

N
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Y SU

B
G

R
O

U
PS

ELA
A

C
H

.

G
R

A
D

E
3 ELA
A

C
H

.

ELA
LG

ELA
LG

L25%
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TH
A
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M
A
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I

A
C

H
.
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A
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.
M

S
A
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EL.

G
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A
D

R
A

TE
2020-21

C
&

C
A

C
C

EL
2020-21

ELP
PR

O
G

R
ESS

All Students
28%

37%
31%

35%
39%

45%
35%

46%
55%

60%

Students W
ith

D
isabilities

21%
32%

30%
26%

41%
47%

33%

English
Language
Learners

18%
40%

41%
24%

42%
60%

N
ative

Am
erican

Students

Asian
Students

Black/African
Am

erican
Students

27%
35%

31%
29%

37%
38%

26%
45%

40%

H
ispanic

Students
30%

38%
46%

40%
55%

M
ultiracial

Students

Pacific
Islander
Students

W
hite

Students
39%

45%
58%

53%

Econom
ically

D
isadvantaged

Students
27%

36%
32%

35%
38%

44%
35%

42%
57%
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E. Grade Level Data Review – State Assessments (pre-
populated)
The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on
the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

2023-24 SPRING

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Ela 3 30% 37% -7% 55% -25%

Ela 4 33% 28% 5% 53% -20%

Ela 5 27% 22% 5% 55% -28%

Ela 6 48% 27% 21% 54% -6%

Ela 7 55% 31% 24% 50% 5%

Ela 8 43% 33% 10% 51% -8%

Math 3 28% 46% -18% 60% -32%

Math 4 43% 33% 10% 58% -15%

Math 5 35% 28% 7% 56% -21%

Math 6 52% 28% 24% 56% -4%

Math 7 67% 40% 27% 47% 20%

Math 8 33% 40% -7% 54% -21%

Science 5 21% 16% 5% 53% -32%

Civics 67% 46% 21% 67% 0%

Biology 24% 41% -17% 67% -43%

Algebra 81% 26% 55% 50% 31%

Science 8 * data suppressed due to fewer than 10 students or all tested students scoring the same.
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III. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))
Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

The significant improvements in Algebra 1 End-of-Course (EOC) exams and Civics can be attributed
to a combination of strategic instructional practices, effective use of data, and targeted support for
students. The factors contributing to this success are multi-faceted and highlight the importance of a
well-rounded approach to teaching and learning.
1. Regular Data Chats:

• Explanation: Regular data chats between teachers, students, and administrators provided
continuous feedback on student performance. These conversations allowed for timely
identification of areas where students were struggling, leading to immediate instructional
adjustments. This ongoing dialogue ensured that instruction remained responsive to student
needs, which is crucial for improving outcomes in high-stakes subjects like Algebra 1 and
Civics.

2. Use of Spiral Review:
• Explanation: Spiral review involved regularly revisiting previously taught concepts to reinforce

learning and ensure retention. This strategy helped students retain critical knowledge over
time, which is particularly important for cumulative subjects like math and Civics, where earlier
concepts often serve as the foundation for more advanced topics.

3. Exit Tickets:
• Explanation: Exit tickets were used as a quick formative assessment tool at the end of

lessons to gauge student understanding of the day's content. This immediate feedback allowed
teachers to identify misconceptions and gaps in knowledge, which could be addressed in
subsequent lessons. This strategy ensured that students were continually building on a solid
understanding of the material.

4. Teacher Retention:
• Explanation: High teacher retention rates contributed to consistency in instruction and the

development of strong teacher-student relationships. Experienced teachers, who were familiar
with the curriculum and effective teaching strategies, were able to deliver high-quality
instruction and mentor less experienced colleagues. This stability is critical for maintaining and
improving student achievement.

5. Collaborative Planning in Content Areas:
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• Explanation: Collaborative planning sessions within content areas allowed teachers to share
best practices, align their instruction to standards, and develop cohesive lesson plans. These
sessions, often conducted during Professional Learning Communities (PLCs), facilitated the
exchange of ideas and strategies that directly impacted student learning.

6. Tracking Data/Data Analysis:
• Explanation: Regular tracking of student data and thorough data analysis enabled teachers to

identify trends and patterns in student performance. This data-driven approach allowed for
targeted interventions, ensuring that instruction was tailored to meet the specific needs of
students, particularly those at risk of falling behind.

7. Targeted Instruction:
• Explanation: Targeted instruction involved differentiating lessons based on student data to

address individual learning needs. This approach was especially effective for students who
needed additional support in mastering key concepts, contributing to the overall improvement
in proficiency rates for Algebra 1 and Civics.

8. Using Data to Drive Instruction:
• Explanation: Data-driven instruction allowed teachers to make informed decisions about how

to adjust their teaching methods to better meet the needs of their students. By continuously
analyzing student performance data, teachers were able to implement strategies that directly
addressed areas of weakness, leading to improved outcomes.

9. Regular Progress Monitoring/Data Chats with Students:
• Explanation: Regular progress monitoring and data chats with students helped keep them

aware of their own learning progress. This process empowered students to take ownership of
their learning and motivated them to improve, as they could see the direct impact of their
efforts.

10. Block Scheduling for Middle School:
• Explanation: The use of block scheduling provided extended periods for instruction, allowing

for deeper exploration of content and more time for practice and reinforcement. This structure
was particularly beneficial in subjects like Algebra 1 and Civics, where students often need
additional time to fully grasp complex concepts.

Additional Contributing Factors:
• Experienced Teachers and Collaboration: The presence of experienced teachers who

demonstrated effective teaching practices and collaborated during PLCs significantly
contributed to student success. Their ability to share best practices and analyze data led to
more effective instructional strategies.

• Targeted Small Group Instruction: The provision of small group instruction, particularly for
struggling students, ensured that those who needed the most help received focused,
personalized support. This targeted approach, supported by both classroom teachers and
additional staff, addressed specific student weaknesses and reinforced essential content.

Gadsden HAVANA MAGNET SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 38 of 113Page  369  of  588



• Utilization of Human Resources: The strategic use of human resources, such as Assistant
Principals and ETO staff, to provide in-class and pull-out support for targeted students was
crucial. These efforts ensured that students identified for learning gains received the additional
help they needed to succeed.

• Exposure to Test-Like Items: Regular exposure to test-like items during daily instruction
helped students become familiar with the format and expectations of standardized
assessments. This practice reduced test anxiety and better prepared students for the actual
exams.

Action Steps and Evidence-Based Interventions:
• Continued Use of Data-Driven Instruction: Teachers will continue to use student

performance data to inform instructional decisions, ensuring that lessons are tailored to meet
individual student needs.

• Expansion of Collaborative Planning: PLCs will remain a key component of the school’s
strategy, with a focus on sharing best practices, aligning instruction to benchmarks, and
continuous data analysis.

• Increase in Targeted Small Group Instruction: The school will maintain and expand its
targeted small group instruction, providing additional support for students who are identified as
needing further assistance.

Monitoring and Measurable Outcomes:
• Ongoing Data Analysis: Student performance data will be continuously analyzed to track

progress and make necessary instructional adjustments. Regular progress monitoring will be
conducted, with a focus on maintaining or increasing proficiency rates.

• Targeted Teacher Support: Teachers will receive ongoing support through observations,
coaching, and professional development to ensure that they are equipped to implement
effective instructional strategies.

Conclusion:
The improvement in Algebra 1 and Civics proficiency rates was the result of a comprehensive, data-
driven approach to instruction, supported by experienced teachers, effective collaboration, targeted
small group instruction, and strategic use of resources. By continuing to implement and refine these
strategies, the school aims to sustain and further improve student achievement in these critical areas.
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Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

Havana Magnet School (HMS) has seen a decline in performance on state assessments since 2018,
with notable decreases in student achievement in both Science and Math. This decline is evident in
the data, where Science scores dropped from 45% proficiency in 2018 to 23% in both 2023 and 2024.
Math proficiency has also declined from 69% in 2018 and 2019 to 45% in 2024. These trends
highlight critical areas for improvement and suggest that targeted interventions are necessary to
reverse this downward trajectory.
Key Trends and Contributing Factors:

1. Decline in Science Achievement:
• Explanation: The decline in Science scores is particularly concerning, with proficiency

levels dropping steadily over the years. In 2024, only 23% of students achieved
proficiency in Science, a significant decrease from 52% in 2019. Several factors have
contributed to this decline:

• Lack of Prior Science Instruction: In earlier grades, there was insufficient
focus on Science, which left students underprepared for the more rigorous
content encountered in later grades.

• Misalignment with Test Content: Teachers may not have fully utilized the
science specifications to design lessons that are aligned with the state test
content, leading to gaps in students' knowledge and understanding.

• Limited Instruction on Science Vocabulary: Science vocabulary is crucial for
understanding and performing well on assessments. The limited emphasis on
building science vocabulary has hindered students' ability to comprehend and
respond to test questions effectively.

2. Decline in Math Achievement:
• Explanation: Math proficiency has also seen a significant decline, with scores dropping

from 69% in 2018 and 2019 to 45% in 2024. This decline indicates a need for stronger
math instruction and targeted support for students struggling with math concepts.

3. Reading Challenges in Lower Grades:
• Explanation: The data reveals that students in the third and fourth grades are

particularly struggling with reading, especially in vocabulary and informational text
comprehension. For example, in the 2022-2023 iReady subtests, 60% of third graders
and 42% of fourth graders were below grade level in vocabulary, while 68% of third
graders and 56% of fourth graders were below grade level in reading informational
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passages. Additionally, 2022-2023 FAST (PM3) results show that a large percentage of
students across all grades scored below proficiency in ELA.

• Vocabulary Deficits: A significant number of students lack the necessary
vocabulary skills, which is essential for reading comprehension and overall
academic success.

• Difficulty with Informational Text: Students also struggle with reading and
understanding informational texts, which are a significant component of the ELA
curriculum and state assessments.

4. Attendance Issues:
• Explanation: Poor attendance has emerged as a major factor affecting student

achievement across all grade levels and subgroups. The data from 2021-2022 indicates
that HMS had 13,655 occurrences of unexcused absences. Poor attendance has a
direct impact on students' academic performance in reading and math, as well as on
their social-emotional development.

• Impact on Learning: Frequent absences lead to missed instructional time,
which hampers students' ability to keep up with the curriculum and perform well
on assessments.

• Social-Emotional Impact: Poor attendance also affects students' social-
emotional skills, which are essential for coping with school challenges and
engaging in the learning process.

Action Steps to Address These Issues:
1. Strengthening Science Instruction:

• Action Step: Implement a structured science curriculum that includes a strong
emphasis on science vocabulary and aligns lessons with state test content. Provide
professional development for teachers on using science specifications to design
effective lessons.

• Monitoring: Track student progress in Science through regular formative assessments
and adjust instruction as needed based on data.

• Measurable Outcome: Aim to increase Science proficiency to at least 40% by the end
of the 2024-2025 school year.

2. Improving Math Instruction:
• Action Step: Provide targeted math interventions for students who are below grade

level, focusing on foundational math skills. Utilize spiral review and regular progress
monitoring to ensure continuous improvement.

• Monitoring: Use formative and summative assessments to track student progress and
make necessary adjustments to instruction.

• Measurable Outcome: Increase Math proficiency to 55% by the end of the 2024-2025
school year.
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3. Addressing Reading Deficiencies:
• Action Step: Implement a robust vocabulary-building program and provide targeted

support for reading informational texts. Incorporate close reading strategies and regular
reading practice into the curriculum.

• Monitoring: Conduct frequent reading assessments to monitor progress and identify
areas where students need additional support.

• Measurable Outcome: Reduce the percentage of students below grade level in
vocabulary and reading informational texts by at least 10% by the end of the 2024-2025
school year.

4. Improving Attendance:
• Action Step: Implement an attendance improvement program that includes regular

monitoring of student attendance, outreach to families of frequently absent students,
and interventions to address barriers to attendance.

• Monitoring: Track attendance data weekly and provide targeted interventions for
students with high absenteeism.

• Measurable Outcome: Reduce the number of unexcused absences by 20% by the end
of the 2024-2025 school year.

Conclusion:
The decline in student performance at HMS is multifaceted, with contributing factors ranging from
instructional gaps to attendance issues. By addressing these areas through targeted interventions,
strategic use of data, and continuous monitoring, HMS can work towards reversing these trends and
improving student outcomes across all subject areas. The action steps outlined are designed to
address the root causes of the decline and set the school on a path to recovery and sustained
academic success.
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Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

The state assessment data for Havana Magnet School (HMS) from 2021 to 2024 shows a concerning
trend in Science proficiency, with only 32% of students achieving proficiency in 2021-2022, and a
decline to 23% in both 2022-2023 and 2023-2024. This consistent underperformance indicates
several underlying issues that need to be addressed to improve student outcomes.
Contributing Factors to Low Science Proficiency:

1. Lack of Prior Knowledge:
• Explanation: Students enter Science classes with insufficient background knowledge,

which is essential for understanding more complex scientific concepts. This lack of
foundational knowledge hinders their ability to grasp new content, leading to lower
proficiency scores. Addressing this gap requires early intervention and a stronger
emphasis on building foundational science knowledge in earlier grades.

2. Vocabulary and Reading Comprehension Skills:
• Explanation: Science requires a strong grasp of subject-specific vocabulary and the

ability to comprehend complex texts. The data suggests that students at HMS are
struggling in these areas, which directly impacts their ability to understand and answer
questions on the state assessments. Improving vocabulary and reading comprehension,
particularly in scientific contexts, is critical to enhancing student performance.

3. Teacher Capacity:
• Explanation: The effectiveness of science instruction is closely tied to teacher

capacity—meaning their knowledge, skills, and ability to deliver rigorous, standards-
based instruction. The data indicates that there may be gaps in teacher preparation or
professional development that are affecting the quality of science instruction.
Strengthening teacher capacity through targeted professional development, coaching,
and support is essential for improving student outcomes in Science.

Challenges in Social Studies and Key Subgroups:
1. Performance in Social Studies:

• Explanation: Although the data provided focuses on Science, it is noted that similar
challenges are present in Social Studies. The lack of prior knowledge, vocabulary, and
reading comprehension skills, along with inadequate teacher capacity, also contribute to
students' struggles in this area. Addressing these issues in Science can have a positive
impact on Social Studies performance as well, given the overlap in skills required for
both subjects.

2. Need for Emphasis on Data Disaggregation:
• Explanation: HMS state assessment data highlights the need for a focused approach

Gadsden HAVANA MAGNET SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 43 of 113Page  374  of  588



on disaggregating data for key subgroups, including English Language Learners (ELL),
African American students, Economically Disadvantaged students, and Students with
Disabilities. These subgroups have been identified as underperforming, and several
factors contribute to their low performance:

• Not Teaching to the Rigor of the Standard: Instruction that does not fully meet
the required rigor of state standards fails to challenge students appropriately,
leading to gaps in learning and lower assessment scores.

• Struggles with Foundational Skills: Many students within these subgroups
struggle with foundational skills, which are essential for comprehension and
overall academic success. Without a strong foundation, students find it difficult to
engage with more advanced content.

• Partial Implementation of Reading Interventions: Incomplete or inconsistent
implementation of structured reading intervention programs has left gaps in
support for students who need it most. Ensuring full and consistent
implementation of these programs is crucial for addressing these learning gaps.

Action Steps for Improvement:
1. Enhancing Teacher Capacity:

• Action Step: Provide ongoing professional development focused on science
instruction, vocabulary development, and reading comprehension strategies. Include
training on the use of data to inform instruction and ensure alignment with state
standards.

• Monitoring: Regular observations and feedback sessions, as well as data analysis, will
be used to monitor the effectiveness of these professional development initiatives.

2. Strengthening Vocabulary and Reading Comprehension:
• Action Step: Implement a school-wide initiative to improve vocabulary and reading

comprehension skills, particularly in the context of Science and Social Studies. This
may include the use of specific reading strategies, vocabulary instruction, and increased
exposure to complex texts.

• Monitoring: Track student progress in vocabulary and reading comprehension through
formative assessments and adjust instruction as needed.

3. Focused Support for Key Subgroups:
• Action Step: Disaggregate data for ELL students, African American students,

Economically Disadvantaged students, and Students with Disabilities to identify specific
areas of need. Provide targeted interventions, such as additional instructional support,
tutoring, and structured reading programs, tailored to the needs of these subgroups.

• Monitoring: Regularly review data for these subgroups to assess the effectiveness of
interventions and make necessary adjustments.

4. Ensuring Rigorous, Standards-Based Instruction:
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• Action Step: Ensure that instruction is aligned with state standards and delivered at the
appropriate level of rigor. This can be achieved through collaborative planning,
instructional coaching, and the use of high-quality instructional materials.

• Monitoring: Conduct regular classroom walkthroughs and review lesson plans to
ensure alignment with standards and instructional rigor.

Conclusion:
The decline in Science proficiency at HMS, coupled with challenges in Social Studies and
underperformance among key subgroups, highlights the need for a strategic and targeted approach
to improvement. By enhancing teacher capacity, strengthening foundational skills, and providing
focused support for underperforming subgroups, HMS can begin to address these challenges and
improve student outcomes across the board. Continuous monitoring and data analysis will be critical
in ensuring the effectiveness of these interventions and making data-driven decisions to support
student achievement.

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.

ELA achievement often displays the greatest gap due to its foundational role in academic learning.
Reading and writing are essential skills that support students' overall educational experience.
Deficiencies in these areas can lead to broader academic challenges, affecting students’ performance
across all subjects. The comprehensive nature of ELA assessments, which evaluate reading
comprehension, writing ability, and critical thinking, further underscores the importance of addressing
this gap.
Addressing the Gap:

Gadsden HAVANA MAGNET SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 45 of 113Page  376  of  588



To address the ELA achievement gap at Havana Magnet School, several targeted interventions are
recommended:

1. Enhance Instructional Quality:
• Invest in high-quality instructional materials and ensure they align with state standards.
• Provide ongoing professional development for teachers focused on effective ELA

instruction.
2. Ensure Curriculum Alignment:

• Regularly review and update the ELA curriculum to ensure it meets state assessment
requirements.

• Implement strategies to address any gaps between the curriculum and assessment
standards.

3. Support Student Readiness:
• Offer additional support and resources to students from disadvantaged backgrounds to

improve their literacy skills.
• Create programs to engage students in literacy activities outside of the classroom.

4. Monitor and Adjust Interventions:
• Continuously monitor student progress and adjust interventions based on data-driven

insights.
• Utilize targeted support and enrichment programs to address specific areas of need.

By implementing these strategies, Havana Magnet School can work towards closing the ELA
achievement gap and enhancing overall academic performance.

EWS Areas of Concern
Reflecting on the EWS data from Part I, identify one or two potential areas of concern.

Attendance is a major issue at our school. Last year, a significant percentage of students in grades
PreK-8 were classified as "chronically absent," meaning they missed at least 18 days of school. This
high level of absenteeism has a negative effect on student learning, as each day of missed instruction
further exacerbates the educational gaps for students who are already struggling.
After analyzing the Early Warning System (EWS) data from Part I, two key areas of concern have
been identified: the high rate of chronic absenteeism and the large percentage of students facing
difficulties in key academic subjects. Tackling these challenges will be essential for enhancing overall
student achievement and improving educational outcomes
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Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

To ensure the sustainability of improvements at HMS, the focus will be on continuously developing
teachers' skills in their respective content areas, which will enhance their knowledge base and
instructional effectiveness. Professional Development (PD) will be tailored to address identified areas
of need, ensuring that teachers receive the necessary support to excel in their roles. Additionally,
students will be offered multiple opportunities for remediation and enrichment as needed, with
targeted instruction provided through small groups and intervention programs.
To sustain these improvements, HMS plans to implement several key tools and practices, including
process control boards, performance boards, standard work, and improvement huddles. These tools
are designed to promote a culture of continuous improvement and ensure that successful strategies
are consistently applied across the school.
Explanation of Key Tools and Practices:

1. Process Control and Performance Boards:
• Explanation: These boards serve as visual management tools to communicate

improvement results and performance metrics to staff and leadership. They help ensure
transparency and keep everyone informed about the progress being made towards
school improvement goals.

2. Standard Work:
• Explanation: Standard work refers to documented best practices for specific tasks,

providing a clear framework to ensure that effective practices are consistently applied.
By having a standardized approach, HMS can maintain the quality of instruction and
other processes, ensuring that improvements are sustained over time.

3. Improvement Huddles:
• Explanation: Improvement huddles are brief, frequent meetings where staff members

come together to review performance, discuss quality improvement projects, and plan
forward. These huddles encourage a culture of continuous improvement by allowing
staff to regularly assess what’s working, address challenges, and brainstorm solutions.

Agenda for Improvement Huddles:
The agenda for these huddles is designed to be concise yet comprehensive, ensuring that key topics
are addressed efficiently:

1. Review Monthly or Quarterly Performance (1-2 minutes):
• Explanation: A quick review of long-term performance data helps the team stay

focused on overarching goals and track progress over time.
2. Review Daily or Weekly Performance (1-2 minutes):
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• Explanation: This allows for the monitoring of short-term progress and the ability to
make timely adjustments to strategies as needed.

3. Review Current Quality Improvement Projects and PDSA Cycles (1-2 minutes):
• Explanation: Discussing ongoing improvement initiatives and their progress ensures

that projects stay on track and that any necessary modifications are made promptly.
4. Discuss Reasons for High or Low Performance (2 minutes):

• Explanation: Understanding the factors contributing to performance levels helps in
identifying strengths to build on and areas that need attention.

5. Brainstorm Change Ideas to Sustain High Performance or Address Low Performance (2
minutes):

• Explanation: Collaborative brainstorming sessions enable the team to generate
innovative solutions to sustain successes and overcome challenges.

6. Assign Responsibility for New Improvement Projects (1-2 minutes):
• Explanation: Clearly assigning tasks and responsibilities ensures that everyone knows

their role in implementing new initiatives, including securing support from senior
leadership to remove any barriers.

Targeted Improvement Goals:
1. Increase ELA Proficiency by 10% in All Grades:

• Explanation: This goal aims to significantly boost student performance in English
Language Arts, ensuring that more students reach or exceed proficiency levels.

2. Increase Math Proficiency by 10% in All Grades:
• Explanation: A similar goal is set for Math, recognizing the need to enhance students’

math skills across all grade levels.
3. Increase Science Proficiency to 41% in 5th Grade, 8th Grade, and Biology:

• Explanation: This specific target addresses the need to improve Science outcomes,
with a clear proficiency goal for key grades and subjects.

4. Increase Learning Gains in ELA and Math by 10%:
• Explanation: This goal focuses on not just proficiency, but also on the growth students

make in ELA and Math, ensuring that all students, including those who are struggling,
make significant progress.

5. Decrease the Number of Chronically Absent Students by 25%:
• Explanation: Recognizing the impact of attendance on academic success, this goal

aims to reduce chronic absenteeism, thereby increasing students' access to instruction
and learning opportunities.

6. Decrease the Number of Teacher Absences by 20%:
• Explanation: Teacher presence is crucial for consistency in instruction and student

learning. Reducing teacher absences will help maintain continuity and support a stable
learning environment.
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Conclusion:
By focusing on sustainable practices and setting clear, measurable goals, HMS is committed to
improving student outcomes and overall school performance. The use of process control boards,
performance boards, standard work, and improvement huddles will help embed a culture of
continuous improvement within the school. Regular monitoring and targeted professional
development will ensure that these initiatives are effectively implemented and that improvements are
sustained over time.
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B. Area(s) of Focus (Instructional Practices)
(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Benchmark-aligned instruction

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Our primary goal is to give every student a demanding education that includes getting them ready for
kindergarten, with a particular emphasis on literacy skills. We also address the division priority of
making sure that students are prepared for college and the workforce. With rigorous standards-based
instruction, we think that putting a strong emphasis on literacy skills and kindergarten readiness will
help all of our students succeed.

FAST 2024 ELA Reading proficiency by grade levels are as follows:
Grade 3 - 36%, Grade 4 - 33%, Grade 5 - 27%, Grade 6 - 48%, Grade 7 - 55%, Grade 8 - 43%

FAST 2024 Mathematics proficiency by grade levels are as follows:
Grade 3 - 28%, Grade 4 - 43%, Grade 5 - 35%, Grade 6 - 52%, Grade 7 - 67%, Grade 8 - 33%

Our primary goal is to ensure that every student receives a challenging and comprehensive
education, with a strong focus on preparing them for kindergarten, particularly in the area of literacy.
This foundational literacy preparation is crucial, as it sets the stage for future academic success. In
addition to kindergarten readiness, we are committed to aligning our instruction with rigorous,
standards-based curricula that ensure students are not only meeting grade-level expectations but are
also being prepared for college and the workforce.
Current proficiency levels in FAST 2024 ELA and Mathematics indicate areas where improvement is
necessary, particularly in the lower grades where proficiency rates are significantly lower. To address
these challenges, we must engage in thorough, benchmark-aligned planning and instructional
delivery. Our approach will involve leveraging classroom walkthrough data and providing targeted
coaching and support from school administrators and instructional coaches. This focused effort will
ensure that standards are taught with the required level of rigor and that instructional methods are
tailored to meet the diverse needs of all students, ultimately leading to improved student outcomes
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across all grade levels.
SMART Goal:
By the end of the 2024-2025 school year, we will increase the percentage of students meeting or
exceeding proficiency in ELA and Mathematics as measured by the FAST assessments by at least
10% across all grade levels. This will be achieved through rigorous, standards-based instruction with
a particular emphasis on literacy and kindergarten readiness. Success will be supported by structured
professional learning communities and comprehensive coaching to ensure that instruction is aligned
with benchmarks and delivered with the necessary rigor. Progress will be monitored through quarterly
data reviews and adjustments to instructional strategies as needed.

Classroom walkthrough data, and a lack of structures in professional learning communities/common
planning point to the necessity for in-depth planning that concentrates on aligning education to
benchmarks and clearly preparing the delivery methods of the benchmark aligned instruction.
Comprehensive preparation will involve coaching at the school level from administrators and school
coaches. This will guarantee that standards are taught at the degree of rigor required for each grade
level and that instruction is tailored to ensure that all students achieve more.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Our objectives are to maintain or raise our Algebra 1 achievement score by 5% and to achieve 59%
competency for ELA, Math, Science, and Civics overall.
59% or more of students will be proficient in math and English by June 2025, according to data from
the state's FAST, EOC Civics, EOC Biology, SSA Science, iReady Math, iReady Reading, and
Achieve 3000 assessments. 59% of prekindergarten pupils or more will be prepared for kindergarten
by June 2025.
Our overarching objectives are focused on achieving and sustaining high levels of academic
proficiency across critical subject areas, with targeted goals for both overall student achievement and
specific content areas.
Algebra 1 Achievement:
We aim to either maintain or increase our Algebra 1 achievement score by 5% by the end of the
2024-2025 academic year. This goal reflects our commitment to ensuring that students not only meet
but exceed current proficiency levels in this foundational subject, which is critical for success in
advanced mathematics and related fields.
Overall Competency in Core Subjects:
Our objective is to achieve a minimum of 59% proficiency across key academic areas—English
Language Arts (ELA), Mathematics, Science, and Civics—by June 2025. This goal is set based on
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data from a comprehensive set of assessments, including the state's FAST assessments, End-of-
Course (EOC) exams in Civics and Biology, the Statewide Science Assessment (SSA), as well as
iReady Math and Reading assessments, and Achieve 3000.
Proficiency by Subject Area:

• Math and English Language Arts (ELA):
By June 2025, 59% or more of our students will demonstrate proficiency in both Math and
English Language Arts, as measured by the state's FAST assessments, iReady assessments,
and other relevant data sources. This objective underscores our commitment to foundational
literacy and numeracy skills, which are critical for academic success across all grade levels.

• Science and Civics:
In addition to our focus on Math and ELA, we are also committed to achieving 59% proficiency
in Science and Civics, as indicated by the EOC Biology and Civics exams and the SSA
Science assessment. Mastery in these subjects is essential for developing well-rounded
students who are prepared to engage as informed citizens and pursue further studies in STEM
fields.

Kindergarten Readiness:
We also have a specific focus on early childhood education, with the goal of ensuring that 59% or
more of our prekindergarten pupils are adequately prepared for kindergarten by June 2025. This
preparation will be assessed using the state’s kindergarten readiness metrics, ensuring that our
youngest learners have the foundational skills necessary for success as they begin their educational
journey.
Strategic Approaches to Achieve These Goals:
To achieve these objectives, we will implement a multi-faceted strategy that includes:

• Rigorous Standards-Based Instruction:
Ensuring that all instructional practices are aligned with state standards and delivered at the
appropriate level of rigor across all grade levels and subject areas.

• Data-Driven Decision Making:
Regularly analyzing student performance data from assessments like FAST, EOC, SSA,
iReady, and Achieve 3000 to identify areas of strength and areas needing targeted
intervention.

• Professional Development:
Providing ongoing, targeted professional development for teachers and instructional staff,
focusing on effective teaching strategies, data analysis, and instructional alignment with
standards.

• Early Intervention and Support:
Offering targeted interventions and support, particularly in early grades and for students
identified as at-risk, to ensure that all students have the opportunity to meet and exceed
proficiency standards.
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Through these concerted efforts, we are committed to improving student outcomes and ensuring that
our students are well-prepared for the challenges of the next academic year and beyond.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Monitoring is a critical component of the educational process, directly influencing student
achievement and driving school improvement. At Havana Magnet School (HMS), we recognize that
effective monitoring provides the data and insights necessary for informed decision-making regarding
instruction and the differentiated support required by our students. To ensure that we are meeting our
educational goals and providing every student with the best possible learning experience, we employ
a comprehensive and strategic approach to monitoring that encompasses various techniques and
involves key members of our leadership team.
Comprehensive Monitoring Techniques at HMS:

1. Review of Lesson Plans:
Regular review of lesson plans allows us to ensure that instruction is aligned with state
standards and that the rigor is appropriate for the grade level. Lesson plans are also checked
for differentiation strategies to meet the diverse needs of our students. Feedback is provided to
teachers to enhance instructional quality.

2. Data Analysis During PLCs (Professional Learning Communities):
PLCs provide a collaborative environment where teachers analyze student data from
assessments, formative checks, and classroom performance. Through these discussions,
teachers can identify trends, address learning gaps, and adjust instruction to better meet the
needs of their students.

3. Classroom Walkthroughs:
Frequent, informal walkthroughs by administrators and instructional coaches offer real-time
insights into classroom instruction, student engagement, and the implementation of best
practices. These walkthroughs are followed by immediate, constructive feedback to support
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continuous instructional improvement.
4. Student Work Samples/Portfolio/Binder Reviews:

Reviewing student work samples, portfolios, and binders provides a direct view of student
progress over time. This process helps teachers and administrators assess the effectiveness
of instructional strategies and ensure that students are mastering the content.

5. Student Attendance Tracking:
Monitoring student attendance is crucial for identifying patterns that may indicate
disengagement or other issues that could affect academic performance. Regular tracking
allows for timely interventions to support students in maintaining consistent attendance, which
is essential for academic success.

6. Data Chats with Teachers, Students, and Parents:
Data chats involve in-depth discussions with teachers, students, and parents about individual
student performance. These conversations help set goals, celebrate achievements, and
develop action plans for addressing areas of concern. They also foster a collaborative
approach to supporting student success.

7. Formal Observations:
Formal observations provide a structured opportunity to evaluate teaching practices,
classroom management, and instructional effectiveness. Observations are followed by detailed
feedback sessions to guide professional growth and ensure high-quality instruction.

8. Monitoring of SEL Needs Through the SBT/BHP Process:
The Student-Based Team (SBT) and Behavior Health Professional (BHP) process helps
identify and address students' social-emotional learning (SEL) needs. Monitoring these needs
ensures that students receive the necessary support to succeed academically and emotionally.

9. Adaptive Technology Usage and Proficiency Reports:
Monitoring the usage and proficiency of adaptive technology tools, such as those used for
reading and math interventions, ensures that students are benefiting from these resources.
Teachers, coaches, and administrators review reports to track progress and make adjustments
as needed.

10. Progress Monitoring:
Ongoing progress monitoring through formative assessments and benchmark tests helps track
student growth and identify areas where additional support may be needed. This continuous
feedback loop allows for timely interventions and adjustments to instruction.

11. Consistent Administrative Walkthroughs with Feedback:
Regular walkthroughs by school administrators provide an additional layer of oversight and
support. These walkthroughs ensure that instructional practices align with school goals and
that teachers receive the guidance needed to refine their approaches.

12. Lesson Plans Feedback:
Providing consistent feedback on lesson plans helps ensure that they are well-constructed,
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aligned with standards, and designed to meet the diverse needs of all students. This feedback
loop is essential for maintaining high instructional standards.

Monitoring Support by the Leadership Team:
The success of our monitoring efforts is reinforced by the active involvement of key members of our
leadership team. This team includes:

• Principal and Assistant Principal:
The principal and assistant principal play a crucial role in overseeing the implementation of
monitoring strategies, providing leadership and direction, and ensuring that all efforts are
aligned with the school’s goals.

• District Math and Reading Specialists:
These specialists offer expertise in their respective areas, supporting teachers in analyzing
data, refining instructional strategies, and implementing interventions that target specific
learning gaps.

• Education Transformation Team and Coaches:
The Education Transformation Team, along with instructional coaches, provides ongoing
support and professional development to teachers, helping them implement best practices and
improve instructional outcomes.

• Adaptive Technology Monitors:
Teachers, coaches, and administrators work together to monitor the effective use of adaptive
technology, ensuring that students are engaging with these tools and that they are contributing
to improved academic performance.

Ways to Monitor for All Students:
1. Differentiated Instruction:

By monitoring how well teachers implement differentiated instruction strategies, we can ensure
that all students, regardless of their starting point, receive the support they need to achieve
their potential.

2. Equity Audits:
Conducting equity audits to ensure that all students, especially those from underserved
groups, are receiving fair and equal access to quality education.

3. Universal Screening:
Implementing universal screening tools to assess all students’ academic and social-emotional
needs, allowing for early identification and support for those at risk.

4. Regular Progress Reports:
Providing regular progress reports to students and parents helps keep everyone informed
about academic performance and areas needing improvement. These reports can prompt
timely interventions and support.

5. Student Surveys:
Gathering feedback from students about their learning experiences and needs through surveys
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helps to tailor support services and adjust instructional practices to better serve all students.
By employing these comprehensive monitoring techniques and involving all key stakeholders, HMS is
well-positioned to make informed decisions that drive student achievement and continuous school
improvement.

The monitoring efforts will be actively supported by key members of our leadership team, including
the Principal, Assistant Principal, District Math and Reading Specialists, the Education
Transformation Team, and instructional coaches. Additionally, teachers, coaches, and administrators
will oversee adaptive technology usage and proficiency reports, conduct progress monitoring, provide
consistent feedback through administrative walkthroughs, and offer detailed feedback on lesson
plans.

Person responsible for monitoring outcome
Leadership Staff

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
The administrative team's plan is focused on building the capacity of content teachers to identify at-
risk students, implement acceleration strategies, and effectively utilize resources such as REL
Southwest, IES National Center for Education Evaluation and Regional Assistance, and progress
monitoring tools. This approach includes providing a clear rationale and definitions, exploring practical
strategies, applying these strategies in the classroom, facilitating peer observations, and ongoing
progress monitoring. Additionally, we will continue to emphasize the use of a variety of close reading
and writing strategies across all classrooms to deepen students' understanding of grade-level
Reading Benchmarks as outlined in the B.E.S.T. Standards. Teachers will receive training on the
importance of reading texts multiple times for comprehension, detail, analysis, and understanding the
text's purpose. During weekly after-school faculty meetings, we will cover specific topics related to
close reading and writing strategies, including: Selecting challenging texts for students. Reading the
entire text for overall meaning. Chunking text to enhance understanding. Developing text-dependent
questions. Encouraging rereading for deeper comprehension. Facilitating discussions about the text.
Writing analytically about the text. After each session, grade groups will be assigned activities to
apply the discussed strategies. Once these activities are completed, grade groups will integrate close
reading strategies into their lesson studies. Teachers will then implement these strategies during
instruction, particularly in reading comprehension lessons. Observations of close reading strategies
will be conducted, and feedback will be provided using the FCRR Walkthrough tool. PLC
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(Professional Learning Community) topics will delve deeper into close reading strategies as needed,
and close reading will be a central focus of Literacy Leadership Team meetings. These strategies will
also be observed during content area classes, ensuring that all teachers participate in close reading
workshops, complete follow-up activities, and apply the strategies before, during, and after planning.
The plan also includes: Professional Learning Communities (PLCs): Facilitating collaborative planning
and strategic professional development, with a focus on data analysis to enhance standards-based
instruction. Instructional Coaching: Providing job-embedded professional development through
modeling and support. Tiered Support and Response to Interventions (RTI): Ensuring early
identification of students with learning and behavior needs and offering interventions with increasing
intensity to accelerate their learning progress.
Rationale:
Administrators and resource personnel will regularly review student performance data to look for
evidence of an increase in student achievement in literacy skills using data from assessments, writing
prompts, and iReady. In addition, evidence of teacher implementation of literacy strategies and
differentiated instruction will be collected using their lesson plans and classroom walk-throughs.
Focused PLC -- what are we teaching, how are we teaching, how do we know if they learned it, what
will we do if they didn't learn it. Adaptive technology allows students to learn at their level, filling in
gaps, hitting standards, and enriching. With an ELL population of , we realize that students need
scaffolds in all content utilizing ELL strategies. Instructional coaches will use student centered
coaching with data based planning, pre-conferences, observations, post conferences, co-teaching,
post-conference with data. The master schedule allows for grade level tiered support with an SBT/RtI
Resource Teacher. This will be implemented schoolwide. Based on the reading proficiency across
grade levels the impact is a part of what affect the proficiency levels in other areas. Reading is a skill
that is needed in all content areas. The development of the reading content and staff/faculty B.E.S.T.
benchmarks understanding, and instructional application will improve instruction delivery. This will
serve to cross-pollinate the other content areas thus increasing engagement and understanding.
Given the current reading proficiency levels across various grade levels, it is clear that literacy is a
foundational skill that significantly impacts performance in all content areas. Reading is not only
critical for English Language Arts but is also essential for understanding and engaging with content in
subjects such as math, science, and social studies. By focusing on the development of reading skills
and ensuring that staff and faculty have a deep understanding of the B.E.S.T. benchmarks, we can
enhance instructional delivery across the board. This targeted improvement in reading instruction will
positively influence other content areas, leading to increased student engagement, comprehension,
and overall academic achievement. Administrators and resource personnel will systematically review
student performance data to identify evidence of increased achievement in literacy skills. This will be
accomplished by analyzing data from various assessments, writing prompts, and iReady diagnostics.
Additionally, evidence of teachers' implementation of literacy strategies and differentiated instruction
will be collected through the examination of lesson plans and observations during classroom walk-
throughs. Focused Professional Learning Communities (PLCs) will address key instructional
questions: "What are we teaching?", "How are we teaching it?", "How do we know if students have
learned it?", and "What steps will we take if they haven’t learned it?" These discussions will drive
instructional improvement and ensure that teaching practices are aligned with student needs. The use
of adaptive technology is another critical component, enabling students to learn at their own pace by
addressing gaps, meeting standards, and offering enrichment opportunities. Recognizing our ELL
population, we understand the necessity of incorporating scaffolding and ELL strategies across all
content areas to support diverse learners. Instructional coaches will employ a student-centered
coaching model, which includes data-driven planning, pre-conferences, classroom observations,
post-conferences, co-teaching, and data-focused follow-ups. This approach will provide teachers with
ongoing, targeted support to refine their instructional practices. Our master schedule has been
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designed to include tiered support at each grade level, facilitated by an SBT/RtI Resource Teacher,
ensuring that differentiated support is available to all students. This will be implemented consistently
across the school.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
The action steps for Instructional Practice specifically related to Standards will include initial training,
standards application to curriculum training, aligned standard to lessons and lesson planning
implementation. The person(s) responsible will be the HMS leadership team (Marzano observations
tool : iObsersation to monitor) Continue to increase staff knowledge and understanding of effective
instructional strategies for building students' literacy skills including evidence-based writing
vocabulary instruction through professional development and Professional Learning Community
discussions. Provide follow up support to teachers through observations and coaching. Action Step 1:
Data Analysis and Review Description: Regularly analyze and review student performance data from
assessments, writing prompts, and iReady diagnostics to identify areas of strength and areas needing
improvement in literacy skills. Person Responsible: Principal and Assistant Principal Timeline:
Ongoing throughout the school year, with specific reviews at the end of each grading period. Action
Step 2: Professional Learning Communities (PLCs) Focused on Benchmark-Aligned Instruction
Description: Facilitate focused PLC meetings where teachers collaborate to align their instruction with
B.E.S.T. benchmarks. Discussions will center around what is being taught, how it is being taught, how
student learning is assessed, and interventions for students who are not meeting benchmarks.
Person Responsible: Instructional Coaches and Grade-Level Team Leaders Timeline: Weekly PLC
meetings, with follow-up on implementation during monthly reviews. Action Step 3: Classroom
Walkthroughs and Feedback Description: Conduct regular classroom walkthroughs to observe the
implementation of literacy strategies and benchmark-aligned instruction. Provide immediate,
constructive feedback to teachers to support instructional improvement. Person Responsible:
Principal, Assistant Principal, and Instructional Coaches Timeline: Bi-weekly walkthroughs, with
feedback provided within 48 hours. Action Step 4: Integration of Adaptive Technology and ELL
Strategies Description: Ensure the effective use of adaptive technology to support differentiated
learning and integrate ELL strategies across all content areas. Monitor the impact of these strategies
on student performance. Person Responsible: Resource Teachers and ELL Coordinator Timeline:
Continuous implementation with quarterly progress reviews to assess effectiveness. These action
steps, with clearly defined responsibilities, will ensure that instructional practices are aligned with
benchmarks and effectively implemented to support student achievement.
Person Monitoring:
Thelma Hickman (hickmant@gcpsmail.com)

By When/Frequency:
Weekly, monthly, and quarterly monitoring will be
executed and reviewed with a final report that will
be completed by June 2025

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Action Step 1: Data Analysis and Review Description: Regularly analyze and review student
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performance data from assessments, writing prompts, and iReady diagnostics to identify areas of
strength and areas needing improvement in literacy skills. Person Responsible: Principal and
Assistant Principal Timeline: Ongoing throughout the school year, with specific reviews at the end of
each grading period. Action Step 2: Professional Learning Communities (PLCs) Focused on
Benchmark-Aligned Instruction Description: Facilitate focused PLC meetings where teachers
collaborate to align their instruction with B.E.S.T. benchmarks. Discussions will center around what is
being taught, how it is being taught, how student learning is assessed, and interventions for students
who are not meeting benchmarks. Person Responsible: Instructional Coaches and Grade-Level
Team Leaders Timeline: Weekly PLC meetings, with follow-up on implementation during monthly
reviews. Action Step 3: Classroom Walkthroughs and Feedback Description: Conduct regular
classroom walkthroughs to observe the implementation of literacy strategies and benchmark-aligned
instruction. Provide immediate, constructive feedback to teachers to support instructional
improvement. Person Responsible: Principal, Assistant Principal, and Instructional Coaches Timeline:
Bi-weekly walkthroughs, with feedback provided within 48 hours. Action Step 4: Integration of
Adaptive Technology and ELL Strategies Description: Ensure the effective use of adaptive technology
to support differentiated learning and integrate ELL strategies across all content areas. Monitor the
impact of these strategies on student performance. Person Responsible: Resource Teachers and
ELL Coordinator Timeline: Continuous implementation with quarterly progress reviews to assess
effectiveness. These action steps, with clearly defined responsibilities, will ensure that instructional
practices are aligned with benchmarks and effectively implemented to support student achievement.
Implement HMS Eagle University to assist new and beginning teachers to navigate the certification
process and to help them to implement best practices Provide Leadership Training prior to teachers
returning to learn the core principles of effective leadership to support and implement strategies that
result in quality benchmark aligned instruction. Understand what success looks like on the ground in
order to implement strategies that result in quality benchmark aligned instruction Practice the seven
levers of leadership that allow transformational growth to support and implement strategies that result
in quality benchmark aligned instruction Adopt the tools and techniques that facilitate a schoolwide
transformation to support and implement strategies that result in quality benchmark aligned
instruction ChatGPT said: ChatGPT Action to Be Taken and Monitoring the Impact: 1. Implement
Leverage Leadership 2.0 Observation and Feedback Practices: Action Description: The school will
adopt and implement the Leverage Leadership 2.0 framework, focusing on systematic observation
and feedback practices. This approach will help improve benchmark-aligned instruction by providing
teachers with clear, actionable feedback that is directly tied to instructional practices. Administrators
and instructional coaches will conduct regular classroom observations, using the Leverage
Leadership 2.0 strategies to identify areas where instruction can be strengthened and aligned more
closely with state benchmarks. Monitoring Impact: The impact of this action will be monitored through
the collection and analysis of observation data, feedback records, and subsequent improvements in
lesson delivery. The frequency and quality of feedback provided to teachers will be tracked, and
follow-up observations will assess whether the feedback has been implemented effectively.
Additionally, student performance data will be analyzed to determine if there is a corresponding
improvement in benchmark proficiency. 2. Implement HMS Eagle University for New and Beginning
Teachers: Action Description: HMS Eagle University will be established as a support program for new
and beginning teachers to assist them in navigating the certification process and implementing best
practices. The program will offer workshops, mentoring, and resources specifically tailored to help
these teachers understand and apply benchmark-aligned instructional strategies. Monitoring Impact:
The school will monitor the impact by tracking the progress of participating teachers through their
certification milestones and their application of best practices in the classroom. Feedback from
mentors and participating teachers will be gathered to refine the program. Student performance data
from the classrooms of new and beginning teachers will be reviewed to assess improvements in
instruction as a result of the support provided. 3. Provide Leadership Training on Core Principles of
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Effective Leadership: Action Description: Before the return of teachers, leadership training will be
provided to school leaders focusing on the core principles of effective leadership. This training will
equip leaders with the skills needed to support and implement strategies that lead to quality
benchmark-aligned instruction. Leaders will learn how to model best practices, provide constructive
feedback, and create an environment that fosters instructional excellence. Monitoring Impact: The
effectiveness of this training will be monitored by assessing the quality of leadership practices through
surveys, leadership evaluations, and the consistency of instructional support provided to teachers.
Observations and feedback given by trained leaders will be reviewed to ensure alignment with the
core principles taught during the training. 4. Practice the Seven Levers of Leadership and Adopt
Tools for Schoolwide Transformation: Action Description: School leaders and instructional coaches
will practice the seven levers of leadership, which include data-driven instruction, observation and
feedback, planning, professional development, student culture, staff culture, and managing school
leadership teams. These levers will be used to drive transformational growth and support the
implementation of strategies that result in quality benchmark-aligned instruction. Tools and
techniques that facilitate schoolwide transformation, such as strategic planning templates, data
analysis tools, and observation frameworks, will be adopted. Monitoring Impact: The school will
monitor the impact by tracking progress in each of the seven levers through regular leadership team
meetings, data analysis, and teacher feedback. The adoption and consistent use of transformational
tools will be evaluated through surveys and observations, ensuring that these tools are effectively
supporting the intended instructional improvements. Student achievement data will be reviewed
regularly to measure the overall effectiveness of these leadership practices and tools in improving
benchmark-aligned instruction. Implement Leverage Leadership 2.0 Observation and Feedback
practices and action steps to improve benchmark aligned instruction. Implement HMS Eagle
University to assist new and beginning teachers to navigate the certification process and to help them
to implement best practices Provide Leadership Training prior to teachers returning to learn the core
principles of effective leadership to support and implement strategies that result in quality benchmark
aligned instruction. Understand what success looks like on the ground in order to implement
strategies that result in quality benchmark aligned instruction Practice the seven levers of leadership
that allow transformational growth to support and implement strategies that result in quality
benchmark aligned instruction Adopt the tools and techniques that facilitate a schoolwide
transformation to support and implement strategies that result in quality benchmark aligned
instruction

Area of Focus #2
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to ELA

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

ELA Achievement in elementary school has consistently tend to show deficiency overall in the last
few years in grades 3rd (30% proficiency), 4th (32% proficiency), and 5th (34% proficiency) all below
the federal index of 41%. Although, achievement in ELA for middle school has reached the federal
index of 41%; 6th (45% proficiency), 7th (55% proficiency), and 8th (43% proficiency) has made
tremendious gain for the first time in the last three years. The subgroups has not reached 41%
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proficiency within the last 3 years. The following subgroups: SWD (0%) and Black/African American (
%). These subgroups have consistently performed at a lower rate of growth in ELA- achievement and
gains are not occurring at a rate that produces appropriate annual growth. 2023 FAST PM 3 data
shows that the Economically Disadvantaged subgroup achieved % proficiency and the Multiracial
subgroup achieved %proficiency, which indicates a need for these subgroups as well. **Proficiency
levels indicated for 2023 are based on the levels set as of July 2023.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-2025 school year, students in grades 3rd -5th will increase their ELA
proficiency on the BEST Reading assessment from 30% to at least 45%, bringing the school within
15% of the state average. Students in grades 6th - 8th will increase their ELA proficiency on the
BEST Reading Assessment from 43% proficiency to 60% proficiency bringing the school overall the
federal index to strenghten the students' proficiency by 18%. Students in following subgroups will
increase 10% in the SWD and Black/African American bringing the school's subgroups in a margin of
10%. This goal will be achieved through the implementation of targeted reading interventions,
professional development for teachers, and consistent monitoring of student's progress, with progress
assessments conducted quarterly to ensure alignment with the desired outcome.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Teachers will deliver rigorous and relevant lessons daily to ensure that all students receive instruction
appropriate to their grade level. Instructional planning will occur weekly, with teachers using
benchmark item specifications to guide and inform their lessons. To achieve this goal, our school will
implement the PLAN-DO-CHECK-ACT cycle, which includes the following steps:

1. Analyze data to identify student performance levels and assign appropriate tiers.
2. Create a timeline for teaching the required standards.
3. Design lesson plans that address the diverse needs of all students.
4. Conduct frequent assessments to measure student progress.
5. Offer targeted tutorials through teacher-led small groups for additional support.
6. Provide enrichment opportunities that challenge all students.
7. Reinforce skills and maintain knowledge through centers and small group instruction.
8. Continuously monitor and evaluate student progress to ensure success.

Person responsible for monitoring outcome
Administrators
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Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
To achieve measurable outcomes in oral reading fluency across all relevant grade levels, our school
will implement several evidence-based interventions. These include the Magnetic Program and the
Amira Intelligent Reading Program, along with other programs from the ESSA-approved list: Magnetic
Program: This program focuses on enhancing oral reading fluency by identifying students' specific
strengths and areas for improvement. It provides personalized insights, which enable teachers to
design targeted interventions that address each student's unique needs. The program's adaptability
and focus on fluency make it a valuable tool for improving reading outcomes. Amira Intelligent
Reading Program: Amira uses artificial intelligence to assess and support students' oral reading
fluency. The program provides real-time feedback and personalized practice tailored to each
student's reading level. This individualized approach helps to accelerate progress by targeting
specific areas where students need improvement. i-Ready Reading: i-Ready is an adaptive diagnostic
and instructional tool that assesses students' reading abilities and provides personalized learning
paths. The program is designed to meet students at their level and guide them through targeted
lessons that build on their existing knowledge and skills. i-Ready's data-driven insights help teachers
to monitor progress and adjust instruction as needed. Reading Recovery: This intervention program is
designed for struggling readers in the early grades, particularly first grade. It provides one-on-one
tutoring that focuses on reading and writing, helping students to accelerate their literacy skills. The
program has a strong evidence base and is effective in bringing students up to grade level. Leveled
Literacy Intervention (LLI): LLI is a small-group supplementary literacy intervention designed to help
struggling readers achieve grade-level competency. It includes a range of leveled books and lessons
that focus on reading comprehension, fluency, and writing. LLI's structured approach ensures that
students receive consistent and effective support. These programs were selected based on their
strong evidence base and proven effectiveness in improving oral reading fluency and overall literacy
skills. Each program offers a personalized approach to instruction, allowing teachers to address the
specific needs of individual students. The combination of technology-driven insights and targeted
instructional strategies ensures that students receive the support they need to make significant gains
in reading fluency. The implementation of these interventions will be closely monitored using a variety
of strategies: Progress Monitoring: Regular assessments will be conducted to measure students'
progress in oral reading fluency. This includes both formative assessments within the programs
themselves and school-wide benchmarks. Teachers and instructional leaders will analyze the data
generated by these programs to identify trends, monitor individual student progress, and make data-
driven decisions about instruction. Based on the data collected, teachers will provide targeted
feedback to students and adjust their instructional approaches as needed. This continuous cycle of
feedback and adaptation ensures that the interventions remain responsive to students' needs.
Regular meetings will be held to review progress, share insights, and collaborate on best practices.
This collaborative approach helps to ensure consistency and effectiveness across grade levels. By
utilizing these evidence-based programs and closely monitoring their implementation, our school is
committed to achieving significant improvements in students' oral reading fluency and overall literacy
outcomes. The Magnetic Program and Amira Intelligent Program will be utilized to enhance oral
reading fluency by pinpointing students' strengths and areas for improvement. These programs offer
personalized insights that enable targeted interventions. Additionally, a Reading Interventionist will
deliver specialized instruction to students who are reading below grade level. This focused support is
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designed to close the achievement gap, ensuring that all students can reach their full potential in
reading proficiency. To address oral reading fluency, the Magnetic Program and Amira Intelligent
Program will be implemented to assess and identify students' strengths and areas for improvement.
These programs will provide valuable insights that guide instructional decisions. Additionally, the
Reading Interventionist will deliver targeted, individualized instruction to students who are performing
below grade level in reading. This focused intervention is designed to accelerate progress and help
close the achievement gap, ensuring that all students have the support they need to succeed.
Rationale:
Our students are struggling with vocabulary and fluency, which hinder the comprehension process.
The challenge of students struggling with vocabulary and fluency is a critical concern that significantly
impacts their ability to comprehend texts and engage meaningfully with academic content across all
subject areas. Vocabulary and fluency are foundational skills in the reading process, and deficits in
these areas can create substantial barriers to academic success. Addressing these challenges is
essential for ensuring that students are not only able to decode words but also understand and
analyze the material they encounter in their educational journey. Vocabulary knowledge is a key
component of reading comprehension. Students who possess a broad and deep vocabulary are
better equipped to understand complex texts, grasp nuances in meaning, and engage in higher-level
thinking. Vocabulary serves as the building blocks of language, enabling students to make sense of
the words they read and to connect them to prior knowledge. When students struggle with
vocabulary, they are less likely to understand the context of what they are reading, leading to
difficulties in comprehension and, ultimately, in their ability to perform well academically. Research
shows that vocabulary is strongly correlated with reading comprehension. Students who have a
limited vocabulary often struggle to make sense of the texts they read, which can lead to frustration,
disengagement, and a lack of confidence in their reading abilities. This, in turn, can create a negative
feedback loop where students read less, further hindering their vocabulary development and
comprehension skills. Fluency, the ability to read text accurately, quickly, and with appropriate
expression, is another critical factor in reading comprehension. Fluency acts as a bridge between
word recognition and comprehension. When students read fluently, they can focus their cognitive
resources on understanding the text rather than decoding individual words. This allows them to better
grasp the overall meaning of the text and to engage in more complex comprehension tasks, such as
inferring meaning, analyzing arguments, and synthesizing information from multiple sources.
Students who struggle with fluency often read slowly and with effort, which can interrupt the flow of
reading and make it difficult to retain information. This lack of fluency can cause students to lose the
thread of what they are reading, resulting in a disjointed understanding of the text. Furthermore, poor
fluency can lead to decreased motivation to read, as students may find the reading process laborious
and unenjoyable. The challenges of limited vocabulary and poor fluency extend beyond the reading
classroom. These deficits affect students' ability to comprehend and engage with content in all
academic areas, including mathematics, science, social studies, and even the arts. For example, in
mathematics, understanding word problems and complex instructions requires a certain level of
vocabulary knowledge. In science and social studies, students must be able to read and comprehend
texts that introduce specialized terminology and complex concepts. When students are unable to
keep up with the reading demands of their courses due to struggles with vocabulary and fluency, their
overall academic performance suffers. This can lead to gaps in knowledge, lower grades, and a
reduced ability to meet state benchmarks and standards. Moreover, students who struggle with
reading comprehension are less likely to develop critical thinking skills, which are essential for
success in higher education and in the workforce. Given the profound impact that vocabulary and
fluency have on comprehension and overall academic success, it is imperative to implement targeted
interventions that address these specific areas of need. Interventions might include explicit
vocabulary instruction, fluency practice through repeated readings and performance-based activities,
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and the integration of these skills across the curriculum to ensure that students are consistently
exposed to and practice using new vocabulary and improving their fluency. Teachers need to be
equipped with strategies and tools to effectively support vocabulary and fluency development in their
students. Professional development focused on these areas can empower teachers to integrate
vocabulary instruction and fluency-building exercises into their daily lessons, regardless of the subject
area. Additionally, the use of adaptive technology and individualized learning plans can help tailor
instruction to meet the unique needs of each student, ensuring that they receive the support
necessary to improve their vocabulary, fluency, and overall reading comprehension The struggle with
vocabulary and fluency that many students face is a significant obstacle to their reading
comprehension and academic success. These foundational skills are crucial for understanding and
engaging with complex texts, which are pervasive across all areas of the curriculum. By recognizing
the importance of vocabulary and fluency, and by implementing targeted interventions to address
these challenges, we can create a learning environment where all students are equipped to succeed.
Improving these skills will not only enhance students' reading comprehension but also their overall
academic performance, setting them on a path to greater achievement and lifelong learning.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Action Step #1: Hire an Intervention Specialist Description: Recruit and hire a qualified Reading
Intervention Specialist to provide targeted support for students struggling with reading proficiency.
The specialist will work with students individually or in small groups to address specific literacy needs.
Person Responsible: Principal and Human Resources Department Timeline: Complete the hiring
process by [insert specific date] to ensure the specialist is available for the start of the school year.
Action Step #2: Continue to Implement Core Curriculum with Increased Rigor and Fidelity
Description: Ensure the continued implementation of the core ELA curriculum, with an emphasis on
increasing rigor and maintaining fidelity to the curriculum. This includes providing professional
development for teachers to enhance instructional strategies and monitoring the effectiveness of the
curriculum through regular assessments. Person Responsible: Assistant Principal and Instructional
Coaches Timeline: Ongoing throughout the school year, with regular check-ins and curriculum
reviews at the end of each grading period. Action Step #3: Monitor and Assess the Effectiveness of
Interventions Description: Regularly monitor and assess the effectiveness of the interventions
provided by the Reading Intervention Specialist and the implementation of the core curriculum. Adjust
instructional strategies and interventions as needed based on student performance data. Person
Responsible: Reading Intervention Specialist and Assistant Principal Timeline: Assessments and
reviews to be conducted quarterly, with data-driven adjustments made as necessary
Person Monitoring:
Adminsrators

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
To effectively monitor instruction as it relates to ELA, the school will implement the following steps:
Step 1: Collaborative Development of Reading Strategies and Interventions Action: The Reading

Gadsden HAVANA MAGNET SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 64 of 113Page  395  of  588



Interventionist will collaborate closely with classroom teachers to develop and refine reading
strategies and interventions that are effective and applicable within the general education setting.
This collaboration includes providing ongoing professional development opportunities, training
sessions, and access to resources that teachers can use to enhance their literacy instruction.
Monitoring: The school administration will track the frequency and quality of these collaborative
sessions and professional development activities. Feedback from teachers and the Reading
Interventionist will be collected to ensure that the strategies and interventions are practical and
effective in the classroom setting. Step 2: Implementation of Interventions in the Classroom Action:
Classroom teachers will implement the developed reading strategies and interventions during a
dedicated 20 to 25-minute intervention block each day. This time will be used to target specific
literacy skills and provide focused support to students who need additional help. Monitoring:
Instructional coaches and the Reading Interventionist will conduct regular classroom walkthroughs
and observations to ensure that the interventions are being implemented consistently and effectively.
Teachers will also maintain logs of the interventions used and the students receiving them, which will
be reviewed periodically. Step 3: Weekly Progress Monitoring and Data Review Action: Weekly
progress reports will be generated to assess student growth and progress in reading. These reports
will be analyzed by the Reading Interventionist, classroom teachers, and school administrators to
determine the effectiveness of the interventions and to identify any students who may require
additional support or adjustments to their intervention plans. Monitoring: The school will establish a
routine of weekly data meetings where the progress reports are reviewed. Any necessary
adjustments to instruction or intervention strategies will be made based on the data. The
effectiveness of these adjustments will be tracked through subsequent reports and ongoing
monitoring. By following these steps, the school will ensure that ELA instruction is effectively
monitored, allowing for timely adjustments and targeted support that directly contributes to improved
literacy outcomes for all students.

Area of Focus #3
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Math

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Our primary area of focus is improving mathematics proficiency across all grade levels, with a specific
emphasis on increasing Algebra 1 achievement scores. This focus directly impacts student learning
by ensuring that students develop the necessary mathematical skills and conceptual understanding
critical for their academic success and future opportunities in STEM-related fields.

This area of focus was identified as a crucial need based on an analysis of the prior year's data,
which revealed consistently low mathematics scores over the past three years. The FAST 2024
Mathematics proficiency levels further highlighted significant gaps in student performance, particularly
in Grade 3 (28%), Grade 5 (35%), and Grade 8 (33%). These findings underscore the urgent need for
targeted interventions and instructional strategies to boost math proficiency, particularly as students
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progress through middle school and into high school, where Algebra 1 serves as a foundational
course for advanced math studies. Addressing this area is essential for meeting our goal of having at
least 59% of students proficient in math by June 2025.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By June 2025, our school will increase mathematics proficiency across all grades by at least 10%, as
measured by the FAST and iReady assessments. Specifically, we aim to achieve the following
proficiency levels:

• Grade 3: Increase from 28% to at least 38%
• Grade 4: Increase from 43% to at least 53%
• Grade 5: Increase from 35% to at least 45%
• Grade 6: Increase from 52% to at least 62%
• Grade 7: Increase from 67% to at least 77%
• Grade 8: Increase from 33% to at least 43%

Additionally, we will raise our Algebra 1 achievement score by 5%, striving for 89% or more of
students to be proficient by the end of the 2024-2025 school year.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The monitoring of our mathematics proficiency area of focus will be rigorous and multifaceted to
ensure we achieve the desired outcomes. We will implement the following strategies to monitor
progress:

1. Regular Data Analysis:
• Weekly PLC Meetings: Teachers will engage in Professional Learning Communities

(PLCs) to review student performance data from formative assessments, including
quizzes, classwork, and exit tickets. These sessions will allow for immediate
adjustments to instructional practices and the identification of students who require
additional support.
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• Monthly Benchmark Assessments: Students will take monthly benchmark
assessments aligned with the FAST standards. This data will be analyzed to track
progress toward proficiency goals and to identify trends across grade levels that may
require targeted intervention.

2. Classroom Walkthroughs and Observations:
• Frequent Walkthroughs: School administrators and instructional coaches will conduct

regular classroom walkthroughs to observe math instruction and provide immediate
feedback to teachers. These walkthroughs will focus on the use of data-driven
instruction, differentiation strategies, and student engagement in math tasks.

• Formal Observations: Scheduled formal observations will provide a deeper analysis of
instructional effectiveness and alignment with best practices in math education.

3. Student Work Reviews:
• Monthly Work Samples: Teachers will collect and review student work samples

monthly to assess understanding and mastery of math concepts. This review will help
teachers identify areas where students are struggling and adjust instruction accordingly.

4. Data Chats:
• Teacher Data Chats: Teachers will participate in regular data chats with school leaders

to discuss student progress, review assessment data, and plan for targeted
interventions. These chats will help ensure that all students are making adequate
progress toward proficiency.

• Student Data Chats: Students will be engaged in data chats to reflect on their own
progress, set goals, and take ownership of their learning. This will empower students to
be active participants in their academic growth.

5. Progress Monitoring Tools:
• Adaptive Learning Software: We will use adaptive learning tools, such as iReady, to

provide ongoing progress monitoring. This software will offer personalized learning
paths for students and provide real-time data on their progress.

• FAST Interim Assessments: Students will take interim assessments throughout the
year to measure progress toward the state's FAST proficiency standards. These
assessments will inform instruction and identify students who may need additional
support before the final assessment.

Ongoing monitoring will allow us to make timely and informed decisions to support student learning.
By regularly analyzing data and adjusting instructional practices, we will be able to:

• Identify and Address Gaps Early: Early identification of students who are struggling will
enable us to provide targeted interventions before small gaps become larger obstacles to
success.

• Ensure Alignment with Standards: Continuous monitoring will ensure that instruction
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remains aligned with state standards and that all students are on track to meet proficiency
goals.

• Promote Student Ownership: Engaging students in the monitoring process through data
chats will foster a sense of ownership over their learning, motivating them to strive for
improvement.

• Improve Instructional Practices: Regular feedback from classroom walkthroughs and data
analysis will help teachers refine their instructional practices, leading to more effective teaching
and

Person responsible for monitoring outcome
Administration Team

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
At Havana Magnet School, we have implemented the evidence-based strategy of hiring a dedicated
math interventionist to support both students and teachers in improving mathematics achievement
across all relevant grade levels. This strategic approach is grounded in research that highlights the
effectiveness of targeted interventions and personalized instruction in raising student proficiency in
mathematics. The decision to hire a math interventionist is driven by the need to provide specialized
support to students who struggle with mathematics, as well as to enhance overall math achievement
within the school. Math interventionists are skilled professionals who employ data-driven practices to
identify students' specific strengths and weaknesses in mathematics. By using assessment data, the
math interventionist can track each student's progress and make necessary adjustments to
instruction, ensuring that the interventions are precisely aligned with individual learning needs. This
tailored approach allows for more effective remediation and support, as students receive targeted
instruction that addresses their unique challenges in mathematics. The math interventionist works
closely with students in small group settings, which has been shown to improve math proficiency by
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providing more personalized attention and fostering a deeper understanding of mathematical
concepts. To ensure the effectiveness of this intervention, several monitoring mechanisms will be put
in place: Data Analysis: The math interventionist will regularly collect and analyze student
performance data to assess the impact of the interventions. This data will include formative and
summative assessments, as well as progress monitoring tools. By continuously tracking student
progress, the interventionist can make informed decisions about instructional adjustments and
additional support needs. Collaboration in PLCs: Teachers will collaborate during weekly Professional
Learning Communities (PLCs) to review student data, discuss instructional strategies, and share best
practices. The math interventionist will be an active participant in these PLCs, providing insights
based on their work with students and helping to align classroom instruction with intervention
strategies. Student Progress Reports: Regular progress reports will be generated for students
receiving intervention services. These reports will detail the specific areas of improvement, ongoing
challenges, and any modifications made to the intervention plan. These reports will be shared with
classroom teachers and parents to ensure transparency and to involve all stakeholders in the
student’s learning process. Observation and Feedback: School leadership will conduct periodic
observations of the math intervention sessions to assess the quality of instruction and the
engagement of students. Feedback from these observations will be used to support the interventionist
and make any necessary adjustments to the program. By implementing this evidence-based
intervention and closely monitoring its impact, Havana Magnet School aims to significantly improve
math proficiency among students, ultimately leading to better academic outcomes in mathematics.
This targeted approach not only supports students who need additional help but also contributes to a
stronger overall math program within the school.
Rationale:
At Havana Magnet School, we have adopted a collaborative approach by integrating a math
interventionist into our educational framework to achieve measurable improvements in mathematics
across all relevant grade levels. This evidence-based strategy focuses on close collaboration
between the math interventionist and classroom teachers to develop and implement effective math
interventions that address the diverse needs of our students. The rationale behind selecting this
collaborative intervention strategy is rooted in the understanding that consistent and cohesive support
is critical to student success in mathematics. The math interventionist is not only responsible for
working directly with students who need additional help but also plays a key role in empowering
classroom teachers with the tools and resources they need to enhance math instruction. This
partnership ensures that the interventions provided in small group settings are seamlessly integrated
into the regular classroom environment, creating a cohesive learning experience for students. By
aligning intervention strategies with classroom instruction, we can reinforce key mathematical
concepts and skills more effectively, leading to improved student outcomes. The math interventionist
also provides classroom teachers with tailored strategies, materials, and resources designed to
support and enrich math instruction. This collaborative effort enhances the overall quality of math
education within the school, as teachers are better equipped to address the needs of all learners,
from those who require remediation to those who are ready for advanced challenges. To ensure the
success of this collaborative intervention approach, we will implement a comprehensive monitoring
system that includes the following components: Collaborative Planning and Data Review: The math
interventionist and classroom teachers will engage in regular collaborative planning sessions, where
they will review student data, discuss the effectiveness of current interventions, and plan future
instructional strategies. This ongoing collaboration ensures that interventions are responsive to
student needs and that teachers are supported in implementing these strategies in their classrooms.
Teacher Support and Resource Sharing: The math interventionist will provide continuous support to
classroom teachers by sharing instructional strategies, materials, and resources that align with the
school's math curriculum. This support will be documented and monitored to ensure that teachers are
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actively utilizing these resources to enhance math instruction. Student Progress Monitoring: Both the
math interventionist and classroom teachers will regularly monitor student progress through formative
assessments, standardized tests, and ongoing classroom performance data. This data will be used to
adjust interventions as needed and to provide targeted support to students who may be struggling.
Feedback and Observation: School leadership will conduct regular observations of both intervention
sessions and classroom instruction to assess the effectiveness of the collaboration between the math
interventionist and teachers. Feedback from these observations will be used to refine the intervention
process and ensure that it meets the needs of all students. Communication with Stakeholders:
Progress reports will be shared with parents, classroom teachers, and school administration to keep
all stakeholders informed about student achievements and areas for improvement. This transparency
helps maintain a focus on continuous improvement and ensures that everyone is working together
toward common goals. By implementing this collaborative, evidence-based intervention strategy,
Havana Magnet School aims to create a more supportive and effective math learning environment.
The close partnership between the math interventionist and classroom teachers is key to ensuring
that students receive consistent, high-quality instruction that leads to measurable improvements in
math proficiency and overall academic success.
Tier of Evidence-based Intervention:
Tier 4 – Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Hiring and Integration of a Math Interventionist Person Responsible: School Principal Action Step:
The principal will oversee the hiring process of a qualified math interventionist who will focus on
providing targeted support to students struggling in mathematics, particularly in grades 3, 5, and 8,
where proficiency levels are notably low. Once hired, the math interventionist will be integrated into
the school’s instructional team and will collaborate closely with classroom teachers to develop and
implement effective intervention strategies aimed at boosting math proficiency, with a specific
emphasis on improving Algebra 1 achievement scores. Implementation of Data-Driven Instructional
Strategies Person Responsible: Math Interventionist and Classroom Teachers Action Step: The math
interventionist, in collaboration with classroom teachers, will analyze student performance data to
identify specific learning gaps and areas where students need additional support. They will develop
and implement data-driven instructional strategies tailored to address these gaps, with a focus on
enhancing mathematical skills and conceptual understanding across all grade levels. Regular
progress monitoring will be conducted to ensure that interventions are effective and adjustments are
made as needed to achieve the desired outcomes. Professional Learning Communities (PLCs) and
Teacher Collaboration Person Responsible: Instructional Coach and AP's Action Step: The Assistant
Pricipals and our instructional coach will facilitate weekly Professional Learning Community (PLC)
meetings where the math interventionist and classroom teachers will collaborate to review student
data, share effective teaching strategies, and plan instructional activities that align with the school’s
math proficiency goals. These PLCs will focus on building teacher capacity to deliver high-quality
math instruction, particularly in the areas of Algebra 1 and foundational math skills, to ensure that all
students are supported in reaching proficiency. By implementing these action steps, Havana Magnet
School aims to significantly improve mathematics proficiency across all grade levels, with a particular
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focus on increasing Algebra 1 achievement scores. These targeted efforts are essential to closing the
identified performance gaps and ensuring that students develop the critical math skills needed for
academic success and future opportunities in STEM-related fields.
Person Monitoring:
Thelma Hickman

By When/Frequency:
September 1, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The school will hire a dedicated math interventionist who will collaborate with teachers to provide
targeted small group instruction. The interventionist will work directly with students who are identified
as needing additional support in mathematics, focusing on key areas where they struggle. This
approach allows for personalized instruction that addresses individual learning gaps, thereby
enhancing overall math proficiency across the school. To measure the effectiveness of having the
math interventionist as an additional resource, the school will implement a comprehensive monitoring
system that includes the following steps. Student performance on weekly math assessments will be
systematically tracked and analyzed. This data will provide insight into the progress of students
receiving intervention support and help identify any trends in their learning outcomes. Responsibility:
The math interventionist, in collaboration with classroom teachers, will be responsible for collecting
and reviewing this data. They will look for improvements in student test scores over time, which will
serve as a primary indicator of the intervention's effectiveness. The collected assessment data will be
analyzed during regular Professional Learning Community (PLC) meetings. The focus will be on
identifying patterns of improvement or continued areas of struggle among students in small group
instruction. Based on this analysis, instructional strategies will be adjusted as needed to better
support student learning. Responsibility: The math interventionist and classroom teachers, guided by
the instructional coach, will collaborate in PLCs to review the data and make informed decisions
about any necessary instructional changes. Progress Monitoring Reports: Periodic progress reports
will be generated to document student growth over time. These reports will include a summary of
assessment results, specific areas of improvement, and any modifications made to the intervention
strategies. These reports will be shared with school leadership to ensure ongoing oversight and
support for the intervention efforts. Responsibility: The math interventionist will prepare these
progress reports, with input from the classroom teachers, and present them to the school principal
and instructional leadership team. By closely monitoring student performance on weekly assessments
and regularly analyzing this data, the school will be able to assess the impact of the interventionist’s
work on student learning. This ongoing evaluation will ensure that the additional support provided by
the interventionist is effectively contributing to improved math proficiency and helping to close the
identified gaps in student achievement.

Area of Focus #4
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Science

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Description of the Area of Focus: Our school's primary area of focus is to enhance science
achievement across all grade levels. For the past three years, our science achievement levels have
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been consistently low, with only 23% of students scoring a level 3 or above in the 2022-2023 school
year. Unfortunately, this trend continued into the 2023-2024 school year, where we again saw only
23% of students achieving proficiency in science. This persistent low performance in science is a
clear indication that this area requires targeted intervention and strategic efforts to improve student
outcomes.
Impact on Student Learning: The low achievement in science significantly affects student learning
and their overall academic success. Science is a critical subject that not only fosters curiosity and
problem-solving skills but also lays the foundation for understanding the world around us. A lack of
proficiency in science can hinder students' ability to engage with STEM (Science, Technology,
Engineering, and Mathematics) fields, which are increasingly important in today's global economy.
Additionally, poor performance in science can affect students' confidence and interest in pursuing
science-related courses and careers in the future, limiting their opportunities for success.
Rationale for Identifying Science as a Crucial Area of Need: The decision to focus on science
achievement was driven by a thorough analysis of our school’s performance data over the past three
years. Despite efforts to improve, the percentage of students achieving proficiency in science has
remained stagnant at 23%. This consistency in low achievement highlights that our current strategies
may not be effectively addressing the underlying issues. Furthermore, science is a core subject that
contributes to the overall academic performance of students, and low achievement in this area can
negatively impact our school's ability to meet broader educational goals.
The stagnation in science achievement suggests that there may be systemic challenges within our
instructional practices, curriculum alignment, or resource allocation that need to be addressed. By
identifying science as a crucial area of need, we aim to implement evidence-based interventions,
provide targeted professional development for teachers, and allocate resources more effectively to
support student learning in this subject.
In summary, improving science achievement is critical not only for meeting academic standards but
also for ensuring that our students are equipped with the knowledge and skills necessary for future
success. Addressing this area of focus is essential to breaking the cycle of underperformance and
fostering a culture of academic excellence in science at our school.
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Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Over the past three school years, our Science Achievement has been a significant area of concern. In
the 2022-2023 school year, only 23% of our students in 5th grade, 8th grade, and Biology courses
scored a level 3 or above on the End of Year Science assessment. Unfortunately, this low level of
achievement remained unchanged in the 2023-2024 school year, with the same percentage of
students (23%) reaching proficiency. This consistent underperformance highlights a critical need for
focused intervention to improve science outcome.
By the end of the 2024-2025 school year, our goal is for 59% of our 5th grade, 8th grade, and Biology
students to score a level 3 or above on the End of Year Science assessment. This represents a
significant increase from the 23% proficiency level achieved in the previous two school years. This
goal is Specific, Measurable, Achievable, Relevant, and Time-bound (SMART), and it reflects our
commitment to making substantial progress in science education through targeted interventions and
instructional improvements.
This SMART goal was developed based on the urgent need to address the persistently low science
achievement levels in our school. The goal of increasing proficiency to 59% is ambitious yet
achievable with the implementation of strategic, evidence-based interventions, enhanced professional
development for teachers, and a focus on data-driven instruction. By setting this clear, data-based
objective, we aim to hold ourselves accountable for making meaningful progress in student science
achievement and ensuring that a greater proportion of our students are equipped with the essential
scientific knowledge and skills for future success.
This measurable outcome will be tracked and monitored throughout the school year using interim
assessments, progress monitoring tools, and data analysis to ensure that we are on track to meet our
end-of-year goal. The success of this goal will demonstrate our ability to effectively respond to the
identified needs and to significantly elevate the academic performance of our students in science.
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Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

To achieve the desired outcome of 59% of our 5th grade, 8th grade, and Biology students scoring a
level 3 or above on the End of Year Science assessment, we will implement a comprehensive
monitoring plan. This plan will focus on ensuring that benchmark-aligned instruction is consistently
delivered, and student progress is regularly assessed and addressed throughout the school year.

1. Baseline Assessment: At the beginning of the school year, a baseline assessment will be
administered to all students in the relevant grade levels to determine their current level of
understanding and identify areas of need. This initial data will guide instructional planning and
allow teachers to tailor their lessons to address specific gaps in knowledge.

2. Pacing Guide Development: Teachers will collaborate to develop a detailed pacing guide that
aligns with the science standards. This guide will ensure that all necessary content is covered
systematically and that instruction is paced appropriately to allow for in-depth exploration of
key concepts. The pacing guide will be aligned with benchmark item specifications to ensure
that instruction is focused on the skills and knowledge that are critical for student success on
the End of Year Science assessment.

3. Lesson Plan Design and Implementation: Teachers will create and implement rigorous and
relevant lesson plans daily, designed to meet the diverse needs of their students. Weekly
lesson plans will be informed by the pacing guide and will utilize benchmark item specifications
as a catalyst for instruction. These lesson plans will focus on ensuring that students receive
grade-level appropriate instruction that is both challenging and supportive.

4. Formative Assessments: Formative assessments will be administered regularly to monitor
student progress and identify areas where students may be struggling. These assessments will
provide immediate feedback to both students and teachers, allowing for timely interventions
and adjustments to instruction as needed.

5. Targeted Tutorials and Support: Students who are identified as not performing well on
formative assessments will be provided with targeted tutorials. These small-group or one-on-
one sessions will focus on addressing specific areas of difficulty, ensuring that students
receive the support they need to improve their understanding and performance.

6. Remediation and Enrichment: In addition to tutorials, remediation will be provided for
students who need additional help, while enrichment opportunities will be offered to all
students to deepen their understanding and engagement with the material. This dual approach
ensures that all students are challenged and supported at their individual levels of ability.

7. Spiraling Knowledge: Throughout the school year, teachers will employ a spiral approach to
instruction, revisiting key concepts and skills regularly to reinforce learning. This continuous
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review will help solidify students' understanding and prevent the loss of critical knowledge over
time.

8. Ongoing Monitoring and Progress Checks: Student progress will be monitored every nine
weeks through a combination of formative assessments, benchmark tests, and classroom
observations. These regular progress checks will allow teachers and administrators to track
the effectiveness of the instructional strategies being implemented and make data-driven
decisions to adjust instruction as needed.

Impact on Student Achievement: Ongoing monitoring of this Area of Focus will have a direct and
positive impact on student achievement outcomes. By using data to inform instruction and make
timely adjustments, teachers will be able to provide more targeted and effective support to students.
Regular assessments and progress checks will ensure that any issues are identified early, and that
interventions can be implemented promptly. This proactive approach will help keep students on track
to meet the desired outcome, ensuring that 59% of our 5th grade, 8th grade, and Biology students
achieve a level 3 or above on the End of Year Science assessment.
By maintaining a strong focus on benchmark-aligned instruction, continuous progress monitoring, and
targeted support, we are confident that we can achieve significant improvements in science
achievement and reach our SMART goal for the 2024-2025 school year.

Person responsible for monitoring outcome
Administration Team

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
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Section 8101(21)(B)).
Description of Intervention #1:
Our measurable outcome for science is to ensure that 59% of our 5th grade, 8th grade, and Biology
students score a level 3 or above on the End of Year Science assessment by the end of the
2024-2025 school year. To support this outcome, students will begin receiving explicit science
instruction in earlier grades to address and close gaps experienced in previous years. This approach
aims to build a strong foundation in science concepts, ensuring students are better prepared as they
progress through the grade levels. A highly qualified science teacher will be hired to ensure that
students receive expert instruction in science. A teacher with strong content knowledge and effective
pedagogical skills will be able to deliver rigorous and engaging lessons that are aligned with state
standards. This intervention is based on evidence that teacher quality is one of the most significant
factors affecting student achievement. The quality of instruction is directly linked to student
performance. Hiring a highly qualified teacher ensures that students receive the best possible
instruction, which is critical for improving science achievement. The teacher’s performance will be
monitored through classroom observations, lesson plan reviews, and student assessment data.
Regular feedback and professional development opportunities will be provided to support ongoing
improvement. Science fairs will be hosted at least two times a year to encourage student engagement
in scientific inquiry and experimentation. These events will allow students to apply the concepts they
have learned in a hands-on, practical way, fostering a deeper understanding of scientific principles
Science fairs promote critical thinking, creativity, and the application of scientific knowledge. They
provide students with an opportunity to explore topics of interest, develop research skills, and present
their findings, all of which contribute to a stronger grasp of science Participation and performance in
science fairs will be tracked, with teachers providing guidance and feedback throughout the process.
The quality of projects and student reflections on their learning will be assessed to gauge the impact
on student understanding. Teachers will collaborate weekly during Professional Learning
Communities (PLCs) to share best practices, analyze student data, and plan effective science
lessons. This collaborative approach ensures that all teachers are aligned in their instructional
strategies and are continuously improving their practice. PLCs are evidence-based structures that
support ongoing professional development, data-driven decision-making, and collaborative problem-
solving. They create a supportive environment for teachers to refine their instructional techniques and
address challenges collectively. PLC meeting minutes, lesson plans, and student progress data will
be reviewed regularly to ensure that collaboration is effective and that instructional practices are
leading to improved student outcomes. Students will participate in field trips related to science topics
to enhance their learning experiences. These trips will provide real-world connections to the concepts
taught in the classroom, making the learning more relevant and engaging. Field trips are a proven
method for extending learning beyond the classroom and providing students with opportunities to see
science in action. They can ignite interest and curiosity in scientific fields, which can translate into
better engagement and understanding in the classroom. Students will begin receiving explicit science
instruction in prior grades close the gaps experience in previous grades.
Rationale:
Providing teachers with additional resources and opportunities for professional development is crucial
for enhancing the quality of science instruction. These resources will empower teachers to deliver
more effective and engaging lessons, ensuring that students receive a well-rounded education.
Furthermore, by taking students on science-related field trips, we can offer them hands-on
experiences that deepen their understanding and connection to the subject matter. These real-world
learning opportunities are invaluable for reinforcing classroom concepts and sparking curiosity.
Together, these strategies will equip both teachers and students with the tools needed to achieve
higher levels of academic success in science.
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Tier of Evidence-based Intervention:
Tier 4 – Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Action Step: Recruit and hire highly qualified science teachers with a strong background in science
education and a proven track record of success in improving student outcomes. Person Responsible:
Principal and Human Resources Department Timeline: Complete hiring process before the start of
the school year. Develop and Implement Rigorous Science Curriculum Action Step: Collaborate with
newly hired teachers and existing staff to develop a rigorous, standards-aligned science curriculum.
This curriculum will include benchmark assessments, hands-on activities, and opportunities for real-
world application, such as field trips and science fairs. Person Responsible: Instructional Coach and
Science Department Chair Timeline: Curriculum development by the start of the school year; ongoing
implementation throughout the year. Provide Ongoing Professional Development and Resources
Action Step: Offer ongoing professional development for science teachers focused on effective
instructional strategies, use of data to drive instruction, and incorporation of additional resources. This
includes attending workshops, collaborating in PLCs, and accessing instructional materials that align
with the curriculum. Person Responsible: Professional Development Coordinator and Science
Department Chair Timeline: Begin professional development sessions at the start of the school year,
with continuous support provided throughout the year. These action steps will ensure that our school
is equipped with the expertise, curriculum, and resources necessary to meet our measurable goal of
having 59% of our 5th grade, 8th grade, and Biology students score a level 3 or above on the End of
Year Science assessment.
Person Monitoring:
Administration

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The school will take decisive action by hiring a highly qualified teacher to provide rigorous and
standards-aligned science instruction to students. This teacher will be responsible for delivering
engaging and challenging lessons that address the diverse learning needs of all students, with a
focus on improving science achievement. Effectiveness of Instruction: The administration will
regularly measure the effectiveness of the teacher’s instruction through a variety of methods,
including classroom observations, lesson plan reviews, and student performance data. These
observations will focus on the teacher’s ability to implement the curriculum effectively, engage
students in higher-order thinking, and differentiate instruction to meet individual student needs.
Feedback will be provided to the teacher to support continuous improvement. The teacher will
continuously monitor and track student progress through both formative and summative
assessments. Formative assessments, such as quizzes, classwork, and informal checks for
understanding, will be used to gauge students’ ongoing comprehension and to adjust instruction as
needed. Summative assessments, including unit tests and benchmark exams, will be analyzed to
measure students' mastery of the content and to identify any areas where additional support may be
required. The teacher, along with the instructional coach and science department chair, will regularly
analyze assessment data to determine trends, identify gaps in learning, and make informed decisions

Gadsden HAVANA MAGNET SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 77 of 113Page  408  of  588



about instructional strategies. This data-driven approach will ensure that instruction is responsive to
students’ needs and aligned with the goal of improving science achievement. By closely monitoring
these action steps, the school will be able to assess the impact of hiring a highly qualified teacher and
make any necessary adjustments to ensure that students are on track to meet the measurable goal of
59% proficiency in science.
Action Step #2
Provide school related Science events.
Person Monitoring:
Administration

By When/Frequency:
Each Semester

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The school will host science-related events, such as science fairs, where students will have the
opportunity to create and display their own science experiments. These events will be designed to
encourage hands-on learning and to deepen students’ understanding of scientific concepts. Students
will present their experiments to a panel of judges, allowing them to showcase their work, receive
feedback, and be recognized for their hard work and creativity. The school will monitor the level of
student engagement and participation in these science events. This will include tracking the number
of students who submit projects, the diversity of topics covered, and the overall enthusiasm and effort
demonstrated by the students. High levels of participation and diverse project topics will indicate a
strong interest in science and a positive impact on student learning. The school will assess the quality
of the science experiments presented by the students. The panel of judges, which may include
teachers, administrators, and community members with a science background, will evaluate the
experiments based on criteria such as creativity, scientific method, accuracy, and presentation skills.
Feedback from the judges will provide insight into the students’ understanding of scientific concepts
and their ability to apply what they have learned in the classroom. The school will monitor the
recognition and achievement of students who participate in the science events. This includes
identifying students who excel in their experiments and providing them with awards or certificates of
recognition. The impact of this recognition will be measured by observing any subsequent increases
in student motivation, confidence, and interest in science. To gauge the long-term impact of these
events, the school will track the progress of students who participate in science fairs, comparing their
performance on formative and summative assessments before and after the events. This data will
help determine whether participation in hands-on science activities translates into improved
understanding and achievement in science over time. By hosting these science-related events and
carefully monitoring the outcomes, the school aims to foster a culture of scientific inquiry, enhance
student learning, and motivate students to engage more deeply with science. The feedback and data
gathered from these events will inform future instructional practices and help the school continue to
improve its science education program.

IV. Positive Culture and Environment
Area of Focus #1
Other

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
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learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

Improving student/teacher attendance is crucial at all academic levels, as consistent student/teacher
presence is vital for the foundational years of learning. All students rely heavily on stable
relationships and continuous instructional methods which are disrupted by frequent student/teacher
absences. Teacher attendance is imperative to student success as it constantly builds rapport.
Increased classroom teacher/student attendance and decreased out of school suspension incidents
will encourage students to strive with excellence towards academic goals. This as a result will
promote strong community bonds and build effective relationships among students and teachers.

Academic learning is enhanced when students have opportunities to interact with others and make
meaningful connections to subject material. By strengthening our school's culture for social and
emotional learning, we will address school needs. Based on the 2023-2024 school year FSA Data,
HMS received a score of a C. The impact of this grade reflects in a 25% decrease in teacher
attendance and a 20% enrollment decline. Positive school cultures feel energetic and upbeat. They
include teachers and students who work well together, strive to achieve common goals, and share
strong community bonds. Our faculty, staff, and students are in constant need of positive
reinforcement to ensure student learning, teacher/student attendance, and team building.

To foster a more positive school culture, it is essential to address and reduce out-of-school incidents,
student absences, and teacher absences. By implementing proactive measures such as enhancing
community engagement, providing additional support for students and teachers, and creating a more
inclusive and engaging curriculum, we can minimize disruptions and encourage consistent
attendance. Strengthening the connection between home and school will also help in reducing
absenteeism and improving overall morale. Additionally, introducing school t-shirts and involving
community stakeholders in activities like the band, chorus, and step team can serve as a deterrent to
undesired behaviors that lead to out of school incidents while incentivizing involvement. Ensuring that
students and teachers feel valued and supported will contribute to a more cohesive and vibrant
educational environment, ultimately leading to improved academic performance and a stronger sense
of community within the school.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-2025 school year, teacher attendance in the area of school attendance
measured through data will increase by 5%. The following action plan will include:
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1. Displaying a positive and unified work environment by wearing teacher t-shirts or sweaters that
represent the community

2. Teachers who report to work for thirty, consecutive days will receive two days of duty free
lunch

3. Teachers who report to work for thirty, consecutive days will receive one less day of
uninterrupted planning for the month

4. Students will receive intervention plans instead of out of school suspension
5. Parent/guardians involvement towards positive reinforcements through community events will

decrease negative behavior/student absences

There will be a 25% decrease in suspensions and discipline referrals in grades 3-8 as a result of
implementation of a Positive Behavioral System. Our plan is to decrease the number of students who
attend less than 90 percent of the school days. It continues to be a priority to have staff at school
each day and retained the next school year.

Reduction in Out-of-School Incidents: Decrease out-of-school incidents by 25% over the next year,
as tracked by disciplinary records.
Decrease in Student Absences: Achieve a 15% reduction in student absenteeism by the end of the
school year through improved engagement and support initiatives.
Decrease in Teacher Absences: Lower teacher absenteeism by 20% by providing additional
support and enhancing workplace satisfaction within the next academic year.
Increase in Community Engagement: Raise participation in community activities, including band,
chorus, and step team, by 25% over the school year.
Improvement in School Morale: Conduct biannual surveys to track a 20% increase in student and
teacher satisfaction scores, reflecting a positive shift in school culture.
Enhanced Home-School Connection: Increase parental involvement in school events and activities
by 30% through targeted outreach and communication strategies by the end of the year.
Curriculum Engagement: Implement curriculum changes aimed at improving student engagement,
with a goal of a 20% increase in positive student feedback about curriculum relevance and interest.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Attendance data for students/teachers are reviewed in leadership and faculty meetings. Leadership
reviews attendance and out of school suspension data in Focus and works with the district to move
students forward with improving their attendance with help from Team and MTSS meetings. The data
entry person will pull reports weekly to monitor the number of students absent. The teachers
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will also monitor the attendance of their students.

Track Out-of-School Incidents: Develop a system for recording and analyzing incidents, including
their causes and resolutions. Review monthly trends and identify recurring issues.
Monitor Absenteeism: Implement regular attendance reports for both students and teachers. Set up
alerts for high absentee rates and investigate underlying causes.
Evaluate Community Engagement: Survey parents, students, and teachers quarterly to assess
engagement levels. Track participation in school events and programs.
Assess Support Programs: Measure the effectiveness of support initiatives through feedback and
performance metrics. Adjust programs based on evaluation outcomes.
Review Curriculum Impact: Collect data on student engagement and satisfaction with the
curriculum. Use surveys and focus groups to gauge inclusivity and interest.
Strengthen Home-School Connections: Monitor communication logs between home and school.
Evaluate the effectiveness of outreach strategies and parent involvement.

Person responsible for monitoring outcome
Deborah Dickey (shafferd@gspsmail.com)

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
Student awards and recognitions - quarterly awards (positive referrals) and celebrations for
attendance. HMS also works to have a focus for building relationships between students and
relationships in the classroom. This leads to students wanting to come to school. Teachers will
receive support from administration by offering duty free lunch occasionally boost morale which will
lead to consistent attendance. We plan to implement a The Positive Action Attendance program. This
is a comprehensive school reform strategy aimed at enhancing social-emotional development,
attendance, and academic achievement. It focuses on fostering a positive school climate while
building essential skills such as self-control, goal-setting, problem-solving, persistence, and more.
Rationale:
Research-Based Incentives to Boost Student and Teacher Motivation: Extensive research indicates
that incentives play a significant role in enhancing motivation and increasing the desire of both
students and teachers to attend school and work regularly. Recognizing this, we have designed a
comprehensive approach that integrates carefully structured discussions, interactive activities,
engaging games, and role-playing exercises into our school’s efforts to improve attendance. These
components are not just add-ons; they are intentionally crafted to address the underlying causes of
absenteeism. By actively involving both students and parents in the learning process, these activities
help foster a deeper understanding of why consistent attendance is crucial. For students, this means
realizing the direct connection between regular attendance and academic success. For parents, it
involves recognizing their vital role in supporting their children’s educational journey and
understanding how to effectively contribute to their consistent school attendance. Moreover, these
interactive elements serve to improve communication skills, both within the family and between the
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school and home. Enhanced communication ensures that any barriers to regular attendance are
identified early and addressed effectively. Through role-playing exercises, students and parents can
practice real-life scenarios, building confidence in their ability to handle challenges that might
otherwise lead to absenteeism. The rationale behind this approach is clear: by actively engaging
students and parents, and equipping them with the necessary tools and strategies, we are laying the
groundwork for sustained improvement in attendance. This proactive involvement leads to better
decision-making and more positive choices regarding school attendance. The end goal is not just to
reduce absenteeism but to create a culture where attending school regularly is seen as a critical and
valued part of a student’s educational experience. Ultimately, the integration of these research-
backed incentives and activities into our school’s strategy is aimed at enhancing overall educational
outcomes. By creating an environment where students are motivated to attend and teachers are
eager to teach, we are setting the stage for a more engaged, successful, and thriving school
community.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action Step #1
Create character education program Invest in the Positive Action Attendance Program: Begin by
purchasing the Positive Action Attendance Program, a comprehensive resource that addresses both
the social-emotional and academic aspects of student development. This program is designed to
improve attendance rates by promoting positive behaviors and attitudes toward school. Conduct Staff
Training on Program Implementation: Ensure that all staff members receive thorough training on how
to effectively utilize the Positive Action Attendance Program. This training will equip educators with
the necessary knowledge and skills to integrate the program’s strategies into their daily interactions
with students, thereby maximizing its impact. Communicate with Parents About the Program: Develop
and send clear, informative correspondences to parents, outlining the goals and benefits of the
Positive Action Attendance Program. Explain how the program will be implemented and the role
parents can play in supporting their children’s participation. This communication should also highlight
the program's focus on improving attendance and academic success. Implement the Program with
Students: Roll out the Positive Action Attendance Program across the student body, ensuring that it is
integrated into the school’s daily routines and curriculum. Engage students through the program’s
activities, discussions, and role plays, which are designed to foster a positive school climate, enhance
social-emotional learning, and ultimately reduce absenteeism. By following these steps, your school
can create a supportive environment that encourages regular attendance and helps students develop
the skills they need to succeed academically and socially. Additionally, ongoing evaluation and
feedback from both staff and parents will be crucial to refining and sustaining the program’s
effectiveness over time.
Person Monitoring:
Deborah Dickey (shafferd@gcpsmail.com)

By When/Frequency:
By June 1, 2025

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Implementation of a Research-Based Character Education Program: Cloud9World We are committed
to implementing the Cloud9World character education program, which is grounded in research and
designed to foster resiliency and empower children with essential life skills. Our focus will be on
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equipping students with strategies to build resilience, a key component in helping them navigate
challenges both inside and outside the classroom. Character education and social skill development
are vital to enhancing not only academic performance but also promoting desired behaviors,
improving self-awareness, managing relationships with others, and supporting overall student well-
being. By integrating these aspects into our school culture, we aim to create an environment where
students are empowered to thrive academically, socially, and emotionally. Our approach involves a
thoughtfully designed, integrated spiral curriculum that introduces and builds upon character
strengths from Pre-K through 8th grade. This curriculum is structured to engage students at every
grade level without redundancy, ensuring that their journey in character development remains
dynamic and exciting throughout their school years. To effectively implement this program, we will
take the following steps: Training a School Team for Program Implementation: We will ensure that a
dedicated team within the school receives comprehensive training on the implementation of the
Cloud9World program, focusing on building resilience and social-emotional learning (SEL) across the
entire student body. Developing a Comprehensive Training Plan: Once trained, our school team will
create a detailed training plan to disseminate the knowledge and skills necessary for effective
program implementation to all relevant stakeholders, including teachers, support staff, and parents.
This will ensure a cohesive and unified approach to character education and SEL throughout the
school. Establishing a Progress Monitoring System: We will establish a robust system for progress
monitoring that utilizes academic performance, attendance records, and discipline data to identify
students who may require additional social-emotional support. This data-driven approach will enable
us to intervene early and provide targeted assistance to students in need. Regular Team and Faculty
Meetings: We will host regular meetings with school teams and faculty to address and identify any
attendance concerns or challenges faced by both students and teachers. These meetings will serve
as a platform for discussing strategies to support attendance and engagement, ensuring that potential
issues are addressed promptly and effectively. Offering Targeted Interventions: For students who
experience incidents such as out-of-school suspensions, we will offer a range of interventions,
including student study teams, Multi-Tiered System of Supports (MTSS) meetings, parent meetings,
and a restorative justice program. These interventions are designed to provide the necessary support
to help students re-engage with their education and improve their overall school experience. By
implementing the Cloud9World program and these supporting strategies, we aim to create a nurturing
and supportive school environment that not only fosters academic success but also promotes the
holistic development of every student, preparing them for future challenges and opportunities.
Implementation of a Research-Based Character Education Program: Cloud9World We are committed
to implementing the Cloud9World character education program, which is grounded in research and
designed to foster resiliency and empower children with essential life skills. Our focus will be on
equipping students with strategies to build resilience, a key component in helping them navigate
challenges both inside and outside the classroom. Character education and social skill development
are vital to enhancing not only academic performance but also promoting desired behaviors,
improving self-awareness, managing relationships with others, and supporting overall student well-
being. By integrating these aspects into our school culture, we aim to create an environment where
students are empowered to thrive academically, socially, and emotionally. Our approach involves a
thoughtfully designed, integrated spiral curriculum that introduces and builds upon character
strengths from Pre-K through 8th grade. This curriculum is structured to engage students at every
grade level without redundancy, ensuring that their journey in character development remains
dynamic and exciting throughout their school years. To effectively implement this program, we will
take the following steps: Training a School Team for Program Implementation: We will ensure that a
dedicated team within the school receives comprehensive training on the implementation of the
Cloud9World program, focusing on building resilience and social-emotional learning (SEL) across the
entire student body. Developing a Comprehensive Training Plan: Once trained, our school team will
create a detailed training plan to disseminate the knowledge and skills necessary for effective
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program implementation to all relevant stakeholders, including teachers, support staff, and parents.
This will ensure a cohesive and unified approach to character education and SEL throughout the
school. Establishing a Progress Monitoring System: We will establish a robust system for progress
monitoring that utilizes academic performance, attendance records, and discipline data to identify
students who may require additional social-emotional support. This data-driven approach will enable
us to intervene early and provide targeted assistance to students in need. Regular Team and Faculty
Meetings: We will host regular meetings with school teams and faculty to address and identify any
attendance concerns or challenges faced by both students and teachers. These meetings will serve
as a platform for discussing strategies to support attendance and engagement, ensuring that potential
issues are addressed promptly and effectively. Offering Targeted Interventions: For students who
experience incidents such as out-of-school suspensions, we will offer a range of interventions,
including student study teams, Multi-Tiered System of Supports (MTSS) meetings, parent meetings,
and a restorative justice program. These interventions are designed to provide the necessary support
to help students re-engage with their education and improve their overall school experience. By
implementing the Cloud9World program and these supporting strategies, we aim to create a nurturing
and supportive school environment that not only fosters academic success but also promotes the
holistic development of every student, preparing them for future challenges and opportunities.

Area of Focus #2
Other

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

Our goal is to increase the number of community partners, parents, and guardians actively engaged
in the school community. Enhanced involvement from these groups strengthens our school's culture,
allowing for greater transparency and involvement in school activities and news. Based on the
2023-2024 school year FSA data, Havana Magnet School received a grade of C. This indicates a
need for improvement, and one significant factor contributing to a positive and successful school
environment is a strong and engaged community. Positive school cultures are energetic and upbeat,
involving teachers, students, parents, guardians, and community members who collaborate
effectively, strive to achieve common goals, and share strong community bonds.

To support this, we will introduce initiative such as; distributing t-shirts to stakeholders that include
faulty, staff, students, parents, guardians, and community leaders to build school pride, and acquiring
new band uniforms and instruments including; flute, clarinet, saxophone, trumpet, trombone,
percussion, and keyboards for the middle school band to enhance our music program; our step team,
chorus, royal court and band will participate in parades, holiday and community events as well as all
school functions to expand our network of community partners. We will also increase efforts to
engage both parents and guardians through regular workshops and events that will ensure they are
active participants in the school’s journey toward success.
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Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the first quarter, parents, and guardians involvement will at least increase by 10%.
Havana Magnet School will ensure the involvement of parents and guardians by the following
methods:

1. Providing bilingual home-to- school and school-to-home communication
2. Flyers
3. Newsletters
4. HMS Parent and Guardian Remind
5. School Website
6. Email
7. Social Media
8. Class Dojo
9. Clever

10. Classroom Remind
11. Purchasing T-shirts
12. Purchasing new band uniforms and instruments that include; flute, clarinet, saxophone,

trumpet, trombone, percussion, and keyboards for the middle school band
13. Hosting events such as; parades, holiday and community that include our step team, chorus,

royal court and band

Parents, guardians, and community partners are involved in the planning, review, and improvement of
Title 1 programs. Included areas are:

1. School Advisory Council (SAC) Meetings
2. Parent Expo Meetings
3. Annual Title Meetings
4. Participating in parent and family engagement building activities, reviewing academic data/

progress monitoring assessments
5. Previous school year Parent and Family Engagement Plan

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.
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HMS will involve parents in the process of reviewing their School wide Improvement Plan (SIP) by:
Posting it to our website and Facebook page and posting in our front lobby for them to review.

Person responsible for monitoring outcome
Thelma Hickman (hickmant@gcpsmail.com)

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
Utilizing multiple communication channels to ensure parents and guardians receive information in
their preferred language. This includes: Flyers Newsletters HMS Parent and Guardian Remind School
Website Email Social Media Class Dojo Clever Classroom Remind Purchasing T-shirts Purchasing
new band uniforms and instruments that include; flute, clarinet, saxophone, trumpet, trombone,
percussion, and keyboards for the middle school band Hosting events such as; parades, holiday and
community that include our step team, chorus, royal court and band
Rationale:
Frequency of Communication: Track the number of communications sent via each channel. Parent
Feedback: Survey parents on the clarity and usefulness of the information received. Engagement
Metrics: Monitor engagement rates on digital platforms (e.g., open rates for emails, interaction on
social media posts). Monitor parent, guardian, and community members involvement in school
events, such as parades, holiday, and community activities. Purchase Records: Monitor purchase
records of school shirts, middle school band instruments, and band uniforms.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No
Description of Intervention #2:
Involving parents, guardians, and community partners in the planning, review, and improvement of
Title I programs through various meetings and activities, such as: School Advisory Council (SAC)
Meetings Parent Expo Meetings Annual Title Meetings Participation in parent and family engagement
building activities Reviewing academic data/progress monitoring assessments
Rationale:
Attendance Records: Track attendance at SAC, Parent Expo, and Annual Title meetings. Feedback
Surveys: Collect feedback from participants on the effectiveness of these meetings. Action Plans:
Document changes and improvements made to Title I programs based on input from these meetings.
Tier of Evidence-based Intervention:
Will this evidence-based intervention be funded with UniSIG?
No
Description of Intervention #3:
Organizing activities and events designed to engage parents and families in the educational process,
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such as workshops, family nights, and academic review sessions.
Rationale:
Event Participation: Record the number of attendees at each event. Pre- and Post-Event Surveys:
Measure changes in parents' knowledge and confidence in supporting their children. Student
Outcomes: Assess improvements in student homework completion rates and academic performance.
Tier of Evidence-based Intervention:
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action Step #1
Increasing the community partners, parents, and guardians in the school community.
Person Monitoring:
Thelma Hickman (hickmant@gcpsmail.com)

By When/Frequency:
June 1, 2025

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
1. Enhance Stakeholder Engagement: Distribute t-shirts to all stakeholders (students, parents,
community members) to build school pride and unity. Increase community partners by actively
seeking new collaborations and support. 2. Improve Communication Channels: Identify and recruit
bilingual staff or volunteers to assist with translating communications. Develop a monthly
communication plan outlining key messages and the channels to be used. Regularly update the
school website and social media platforms with relevant information. Train teachers and staff on
effective use of communication tools like Class Dojo and Clever. Collect and analyze feedback from
parents on the effectiveness of communication methods. 3.Organize and Manage Meetings:
Schedule and publicize SAC, Parent Expo, and Annual Title meetings well in advance. Provide
training for parents and community members on effective participation in meetings. Create and share
meeting agendas with participants before each meeting. Gather and incorporate feedback from
meetings into school improvement plans. Report back to participants on how their input has been
used. 4. Plan and Execute Engagement Activities: Develop a calendar of engagement activities for
the school year. Recruit staff and volunteers to help organize and run these events. Promote events
through multiple communication channels to ensure high attendance. Provide materials and
resources to parents during events to help them support their children’s education. Evaluate the
effectiveness of each event through surveys and attendance records. 5. Enhance Music Program:
Acquire new instruments and uniforms for the middle school band to enrich the music program and
boost student involvement. 6.Monitor and Evaluate Progress: Continuously monitor the effectiveness
of each initiative Adjust strategies based on feedback and performance data to ensure the ultimate
success of the plan.
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V. Title I Requirements (optional)

A. Schoolwide Program Plan (SWP)
This section must be completed if the school is implementing a Title I, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in ESEA Section 1114(b). This
section of the SIP is not required for non-Title I schools.

Dissemination Methods
Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand. (ESEA 1114(b)(4))

List the school’s webpage where the SIP is made publicly available.

Havana Magnet School is committed to fostering strong partnerships with our parents and the wider
school community. To this end, we will be hosting a series of important parent meetings throughout
the school year, including the Parent Expo, Parent Nights, SAC Meetings, and the Title I Meeting.
These events are designed to engage parents in meaningful dialogue about the school’s initiatives
and provide them with the necessary information to support their children’s education.

During each of these meetings, we will dedicate time for a comprehensive Q&A session. This session
will allow parents to express any needs or concerns they may have, particularly regarding the School
Improvement Plan (SIP) and the UNISIG budget. Our goal is to ensure that parents are fully informed
and feel confident in the direction the school is taking, as well as how resources are being allocated
to support student success.

In addition to these in-person meetings, we recognize the importance of making information
accessible to all members of our school community. To this end, we will also utilize the school’s
website as a key communication tool. The school website will be regularly updated with relevant
information, including details about upcoming events, meeting agendas, and important
announcements. By providing these resources online, we aim to keep parents and stakeholders
informed and engaged, even if they are unable to attend the meetings in person.

Through these efforts, we strive to create an open, transparent, and collaborative environment where
parents feel empowered to participate in their children’s education and contribute to the overall
success of Havana Magnet School.
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Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental and Family Engagement Plan (PFEP) is made
publicly available. (ESEA 1116(b-g))

The school is dedicated to fostering strong communication and positive relationships with parents and
families, recognizing that collaboration between home and school is essential for student success. To
achieve this, we will utilize multiple communication channels to keep parents informed and engaged
in their children's education.
One of the primary tools we will use is Remind, a dynamic platform that allows us to provide real-time
updates and communicate directly with parents about school events, classroom activities, and
student progress. Classroom Dojo will serve as a bridge between the school and home, ensuring that
parents are always in the loop regarding what is happening in their child's classroom.
In addition to Classroom Dojo, we will leverage the parent portal in FOCUS. This portal is an
essential resource for parents to access detailed information about their child's academic
performance, attendance, and other critical data. By regularly checking FOCUS, parents can stay
informed about their child's progress and be proactive in addressing any areas of concern.
Parent-teacher conferences will also play a crucial role in building and maintaining positive
relationships between parents and educators. These conferences provide an invaluable opportunity
for personalized, face-to-face discussions about each student's strengths, areas for growth, and
strategies for support. Through these meetings, we aim to collaborate closely with parents to ensure
their children are receiving the best possible education and support.
To further enhance communication, we will actively utilize our social media channels and school
webpage. These platforms will be regularly updated with information about upcoming school events,
important announcements, student achievements, and any additional resources that may be helpful
for parents. By maintaining an active presence on social media and keeping our school webpage
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current, we ensure that the entire community is well-informed and connected to the school's activities
and initiatives.
Overall, our multifaceted approach to communication is designed to create a supportive and
collaborative environment where parents feel informed, involved, and valued as partners in their
children's education. By using these various tools and platforms, we are committed to keeping the
lines of communication open and ensuring that our school community is always aware of what is
happening at the school and how they can contribute to their children's success.

Plans to Strengthen the Academic Program
Describe how the school plans to strengthen the academic program in the school, increase the
amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
the Area of Focus if addressed in Part II of the SIP. (ESEA Section 1114(b)(7)ii))

Havana Magnet School (HMS) is dedicated to strengthening our academic program by implementing
a multifaceted approach designed to increase the amount and quality of learning time, while also
providing an enriched and accelerated curriculum. Our efforts are aligned with our School
Improvement Plan (SIP), particularly in the areas of English Language Arts (ELA) and Science, which
are our primary Areas of Focus for the current academic year.
1. Strengthening the Academic Program: To enhance the rigor and effectiveness of our academic
program, HMS will implement targeted instructional strategies that align with state standards and best
practices. This includes:

• Curriculum Alignment and Enhancement: We will continue to refine our curriculum to
ensure it is aligned with state standards and incorporates evidence-based instructional
practices. In ELA and Science, we will focus on deepening students' understanding of key
concepts, building critical thinking skills, and fostering a love of learning.

• Data-Driven Instruction: Our teachers will use student performance data to inform their
instruction, identifying areas where students need additional support or acceleration. By
regularly analyzing data, we can tailor our teaching strategies to meet the diverse needs of our
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students and ensure that all students are making progress.
2. Increasing the Amount and Quality of Learning Time: To maximize learning opportunities for all
students, HMS will increase both the amount and quality of instructional time through several key
initiatives:

• Morning Enrichment: Offered immediately after breakfast, this program will provide students
with additional instructional time to reinforce concepts and prepare them for the day’s lessons.
This time will be used to review essential skills and introduce new material in a supportive
environment.

• EIR/Educare Academy After-School Program: Our after-school program will offer tutoring
and enrichment activities, allowing students to extend their learning beyond the regular school
day. The program will focus on ELA and Science, providing targeted support to help students
master key concepts and accelerate their learning.

• Intervention/Enrichment Block: During school hours, all students will participate in a
dedicated intervention/enrichment block. This block will be used to provide targeted
interventions for students who need additional help and enrichment activities for those who are
ready to advance. By grouping students according to their needs, we can offer personalized
instruction that supports their academic growth.

3. Providing an Enriched and Accelerated Curriculum: HMS is committed to offering a curriculum
that challenges all students and prepares them for future success. To achieve this, we will:

• Differentiated Instruction: We will implement differentiated small group instruction in our ELA
and Science classrooms, supported by additional human resources. This approach allows
teachers to tailor lessons to the individual needs of each student, providing both remediation
and enrichment as needed.

• Advanced Learning Opportunities: For students who demonstrate a readiness for more
advanced material, we will offer accelerated learning options. This may include advanced
coursework, project-based learning, and opportunities for independent study.

• Integration of Enrichment Activities: Across the curriculum, we will integrate enrichment
activities that encourage creativity, problem-solving, and critical thinking. These activities will
be designed to deepen students' understanding of the material and inspire a passion for
learning.

Through these initiatives, Havana Magnet School aims to create a learning environment that not only
meets the diverse needs of our students but also inspires them to achieve academic excellence. By
increasing the quality and quantity of learning time, providing targeted interventions, and offering an
enriched and accelerated curriculum, we are committed to helping every student reach their full
potential.
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How Plan is Developed
If appropriate and applicable, describe how this plan is developed in coordination and integration with
other Federal, State and local services, resources and programs, such as programs supported under
ESSA, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d). (ESEA Sections 1114(b)(5) and 1116(e)(4))

When developing a plan that integrates Federal, State, and local services, it is crucial to ensure
coordination across various programs and resources to maximize effectiveness and avoid
redundancy. Here is how such a plan might be developed with integration across the mentioned
programs:

1. Coordination with ESSA Programs: The plan should align with the goals and requirements
of the Every Student Succeeds Act (ESSA). This includes integrating Title I, II, III, and IV
services to support student achievement, professional development, language acquisition for
English learners, and safe and supportive school environments. By leveraging ESSA funding,
the plan can enhance academic interventions, professional learning opportunities, and the
overall school climate.

2. Integration with Violence Prevention Programs: The plan should incorporate violence
prevention initiatives to create a safe and nurturing school environment. This includes
collaborating with local law enforcement, mental health services, and community organizations
to implement programs like Positive Behavioral Interventions and Supports (PBIS), bullying
prevention strategies, and social-emotional learning (SEL).

3. Collaboration with Nutrition Programs: The plan should work in conjunction with Federal
and State nutrition programs, such as the National School Lunch Program (NSLP) and the
School Breakfast Program (SBP), to ensure students have access to healthy meals. This
collaboration helps address food insecurity and supports student wellness, which is critical for
academic success.

4. Partnership with Housing Programs: For students experiencing housing instability, the plan
should coordinate with local housing authorities and organizations to provide support and
resources. This could involve collaboration with McKinney-Vento liaisons to ensure that
homeless students receive transportation, access to education, and other necessary services.
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5. Integration with Head Start Programs: If applicable, the plan should align with Head Start
programs to support early childhood education. Coordination might include joint professional
development, family engagement activities, and the smooth transition of children from Head
Start to elementary school.

6. Adult Education Programs: The plan should include opportunities for family and community
engagement by integrating adult education programs. Offering literacy, GED, and vocational
training for parents and community members can enhance family involvement and support the
broader educational ecosystem.

7. Career and Technical Education (CTE) Programs: To prepare students for postsecondary
success, the plan should incorporate CTE programs, offering pathways to careers and
technical skills. Collaboration with local businesses, community colleges, and workforce
development agencies can provide students with internships, apprenticeships, and real-world
learning opportunities.

8. Coordination with Schools Implementing CSI or TSI Activities: For schools identified for
Comprehensive Support and Improvement (CSI) or Targeted Support and Improvement (TSI)
under section 1111(d), the plan must align with improvement strategies. This includes data-
driven decision-making, evidence-based interventions, and continuous monitoring of progress
to ensure that the most vulnerable student populations receive targeted support.

By integrating these services and programs, the plan fosters a holistic approach to education,
addressing academic, social, emotional, and physical needs of students while leveraging available
resources across Federal, State, and local levels. This collaborative approach ensures that the plan is
comprehensive, sustainable, and capable of driving meaningful improvements in student outcomes.
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B. Component(s) of the Schoolwide Program Plan
Components of the Schoolwide Program Plan, as applicable
Include descriptions for any additional, applicable strategies that address the needs of all children in
the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas
Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services, and other strategies to improve students’ skills outside the
academic subject areas. (ESEA 1114(b)(7)(iii)(I))

To ensure comprehensive support for students' development beyond academic subjects, the school
employs a multi-faceted approach that includes counseling, school-based mental health services,
specialized support services, mentoring, and other strategies designed to enhance social-emotional
skills, resilience, and overall well-being. Here's how these services are integrated and implemented:
1. Counseling Services

• Comprehensive School Counseling Program: The school has a structured counseling
program that aligns with the American School Counselor Association (ASCA) National Model.
This program addresses students' academic, career, and social-emotional development.
School counselors conduct regular classroom guidance lessons, small group sessions, and
individual counseling to help students develop coping strategies, decision-making skills, and
interpersonal skills.

• Responsive Services: Counselors are available for crisis intervention, conflict resolution, and
behavioral support. They collaborate with teachers and parents to create individualized support
plans for students who need additional help in managing personal or academic challenges.

2. School-Based Mental Health Services
• Partnership with Mental Health Professionals: The school collaborates with licensed mental

health professionals, including school psychologists and social workers, who provide on-site
services. These services include assessments, individual therapy, group therapy, and family
counseling. The goal is to address mental health issues such as anxiety, depression, trauma,
and behavioral disorders.

• Tiered Support System: The school utilizes a Multi-Tiered System of Supports (MTSS)
framework to identify and address students' mental health needs. Tier 1 involves school-wide
mental health promotion and prevention activities; Tier 2 includes targeted group interventions;
and Tier 3 provides intensive, individualized support for students with significant mental health
needs.

3. Specialized Support Services
• Interdisciplinary Support Teams: The school has established Student Support Teams (SST)

that include counselors, psychologists, social workers, special education staff, and
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administrators. These teams meet regularly to review student data, identify needs, and
develop intervention plans tailored to individual students.

• Behavioral Intervention Plans: For students with behavioral challenges, the school develops
individualized Behavioral Intervention Plans (BIPs) that include positive behavior supports and
strategies to improve self-regulation, social interactions, and coping mechanisms.

4. Mentoring Services
• Peer Mentoring Programs: The school implements peer mentoring programs where older

students are paired with younger students to provide guidance, support, and positive role
modeling. These programs help students build confidence, develop leadership skills, and
establish supportive relationships.

• Community Mentoring Partnerships: The school partners with local community
organizations and businesses to provide mentoring opportunities. Community mentors work
with students on goal setting, career exploration, and life skills development, helping them to
see the connection between their education and future opportunities.

5. Social-Emotional Learning (SEL) Programs
• SEL Curriculum: The school integrates a research-based Social-Emotional Learning

curriculum into the daily schedule. This curriculum focuses on teaching students essential
skills such as empathy, emotional regulation, communication, and teamwork. Lessons are
delivered through classroom instruction, as well as through school-wide initiatives and
activities.

• Restorative Practices: The school employs restorative practices to build a positive school
climate and address conflicts. Restorative circles and mediation sessions encourage students
to take responsibility for their actions, understand the impact of their behavior on others, and
repair relationships.

6. Family and Community Engagement
• Parent Workshops and Resources: The school offers workshops and resources for parents

on topics such as mental health awareness, positive parenting, and how to support their
children's social-emotional development. These sessions help build a strong home-school
connection, which is crucial for student success.

• Community Resource Referrals: The school maintains strong connections with local
community agencies and services, providing families with referrals to additional support
resources such as mental health clinics, housing assistance, and substance abuse programs.

7. Extracurricular Activities and Clubs
• Development of Non-Academic Skills: The school offers a wide range of extracurricular

activities, including sports, arts, music, drama, and clubs that focus on leadership, community
service, and cultural awareness. These activities provide students with opportunities to
develop teamwork, leadership, creativity, and self-expression, which are critical skills for their
overall development.
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8. Monitoring and Evaluation
• Data-Driven Decision Making: The school regularly collects and analyzes data related to

students' social-emotional well-being, behavior, and engagement. This data is used to identify
trends, assess the effectiveness of interventions, and make adjustments to programs as
needed.

• Continuous Improvement: The school engages in ongoing evaluation and improvement of its
counseling, mental health, and support services. Feedback from students, parents, and staff is
solicited to ensure that programs meet the evolving needs of the school community.

By integrating these comprehensive services and strategies, the school ensures that students receive
the support they need to thrive not only academically but also socially and emotionally. This holistic
approach prepares students to succeed in all areas of life, fostering resilience, positive relationships,
and a strong sense of self.

Preparing for Postsecondary Opportunities and the Workforce
Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school. (ESEA 1114(b)(7)(iii)(II))

To prepare students for postsecondary opportunities and the workforce, the school implements a
comprehensive approach that includes career and technical education (CTE) programs, dual
enrollment opportunities, and other strategies designed to broaden students' access to advanced
coursework and career pathways. Here's how the school ensures that students are well-prepared and
aware of these opportunities:
1. Career and Technical Education (CTE) Programs

• CTE Pathways: The school offers a variety of CTE programs that align with high-demand
industries, such as healthcare, information technology, engineering, and the skilled trades.
These programs provide students with hands-on experience, technical skills, and industry-
recognized certifications that make them competitive in the job market upon graduation.

• Partnerships with Local Employers: The school partners with local businesses, industries,
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and community colleges to offer internships, apprenticeships, and job shadowing opportunities.
These partnerships allow students to gain real-world experience, build professional networks,
and understand the expectations of the workplace.

• Career Counseling and Guidance: Dedicated career counselors work with students to
explore career interests, understand the educational requirements for various careers, and
create personalized career plans. Students participate in career assessments, resume-building
workshops, and mock interviews to prepare them for the workforce.

2. Integration of Academic and Career Learning
• Curriculum Integration: The school integrates career exploration and workforce skills into the

academic curriculum. For example, math and science courses may include project-based
learning opportunities that simulate real-world applications, such as engineering projects or
business case studies.

• Soft Skills Development: Recognizing the importance of soft skills in the workforce, the
school emphasizes the development of communication, teamwork, leadership, and problem-
solving skills across all grade levels. These skills are embedded in both academic and
extracurricular activities.

3. Support for Special Populations
• Individualized Learning Plans (ILPs): For students with specific needs, including those with

disabilities, English language learners, and economically disadvantaged students, the school
develops Individualized Learning Plans that outline a clear pathway to postsecondary success.
These plans include targeted supports, accommodations, and services that address each
student’s unique needs and aspirations.

• Transition Programs: The school offers transition programs for students moving from high
school to postsecondary education or the workforce. These programs include summer bridge
programs, college success workshops, and mentorship opportunities that provide guidance
and support during this critical transition period.

4. Ongoing Monitoring and Support
• Data-Driven Decision Making: The school regularly monitors student progress towards

college and career readiness using a variety of metrics, including course completion rates,
standardized test scores, and postsecondary enrollment data. This information is used to
identify gaps and adjust programs and supports as needed.

• Continuous Improvement: The school is committed to continuously improving its
postsecondary preparation programs by soliciting feedback from students, parents, educators,
and community partners. This feedback informs the development of new initiatives and the
refinement of existing programs to better meet the needs of all students.

By providing these comprehensive services and opportunities, the school ensures that all students
are well-prepared for the demands of postsecondary education and the workforce. This approach

Gadsden HAVANA MAGNET SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 97 of 113Page  428  of  588



helps students develop the academic, technical, and soft skills necessary to succeed in their chosen
paths, whether that be further education or entering the workforce directly after high school.

Addressing Problem Behavior and Early Intervening Services
Describe the implementation of a schoolwide tiered model to prevent and address problem behavior,
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act. (20 U.S.C. 1400 et seq. and ESEA 1114(b)(7)(iii)(III)).

The implementation of a schoolwide tiered model to prevent and address problem behavior involves a
structured approach that uses multiple levels of support to meet the diverse needs of students. This
model, often known as Positive Behavioral Interventions and Supports (PBIS) or a similar framework,
is designed to create a positive school environment, prevent behavioral issues, and provide early
intervention for students who need additional support. Here’s how such a model is implemented and
coordinated with services under the Individuals with Disabilities Education Act (IDEA):
1. Tiered Model Overview

• Tier 1: Universal Supports
• Schoolwide Expectations: At this foundational level, the school establishes clear

behavioral expectations that apply to all students and staff. These expectations are
taught, modeled, and reinforced consistently across all school settings, such as
classrooms, hallways, and cafeterias.

• Positive Reinforcement: The school implements a system of positive reinforcement,
such as reward systems or recognition programs, to encourage and reward appropriate
behavior. This helps to establish a positive school culture where students are motivated
to meet behavioral expectations.

• Preventive Strategies: Universal interventions, such as social-emotional learning
(SEL) programs and character education, are embedded in the curriculum to teach
students essential skills like empathy, self-regulation, and conflict resolution, which are
key to preventing problem behaviors.

• Tier 2: Targeted Supports
• Small Group Interventions: For students who do not respond adequately to Tier 1

supports, Tier 2 interventions are implemented. These include targeted small group
sessions focused on specific behavioral issues, such as anger management or social
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skills training.
• Behavioral Monitoring: Students receiving Tier 2 interventions are closely monitored

using data tracking tools, such as behavior checklists or point sheets. This data helps
staff to identify patterns and triggers of problem behaviors and adjust interventions as
needed.

• Mentoring Programs: Targeted mentoring programs may be provided to offer
additional guidance and support to students who are at risk of developing more severe
behavioral issues.

• Tier 3: Intensive Supports
• Individualized Interventions: For students with significant behavioral challenges, Tier

3 provides intensive, individualized support. This may include developing Functional
Behavior Assessments (FBAs) and Behavior Intervention Plans (BIPs) tailored to each
student’s unique needs.

• Collaboration with Specialists: The school involves specialists, such as school
psychologists, counselors, and special education staff, to work directly with students
and design personalized interventions. These might include one-on-one counseling,
crisis intervention, or specialized therapeutic services.

• Family and Community Involvement: At this level, the school engages families and
community resources to provide a wraparound approach. This might involve
coordinating with outside mental health providers, social services, and community
agencies to address broader issues affecting the student’s behavior.

2. Coordination with IDEA Services
• Integration with IDEA Requirements: The tiered model is designed to work in harmony with

the services provided under the Individuals with Disabilities Education Act (IDEA). For students
with disabilities who require special education services, the school ensures that their
Individualized Education Plans (IEPs) are aligned with the behavioral interventions provided
within the tiered model.

• Early Intervening Services (EIS): The school provides Early Intervening Services for students
who have not been identified as needing special education but who require additional
academic or behavioral support. These services help to address issues early, potentially
reducing the need for more intensive special education services later on.

• Behavioral Goals in IEPs: For students with disabilities, the school includes specific
behavioral goals and interventions in their IEPs. These goals are monitored regularly, and
adjustments are made based on the student’s progress. The tiered model allows for seamless
integration of these goals within the broader schoolwide framework.

3. Professional Development and Training
• Staff Training: All staff members receive ongoing professional development on the

implementation of the tiered model, including training on behavioral management techniques,
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data collection, and effective communication with students and families.
• Collaboration Among Educators: Regular meetings and collaborative planning sessions are

held among general education teachers, special education teachers, and support staff to
ensure consistency in the implementation of behavioral interventions across all tiers.

4. Data-Driven Decision Making
• Behavioral Data Collection: The school uses a data-driven approach to monitor the

effectiveness of the tiered model. Behavioral incidents, attendance, academic performance,
and other relevant data are collected and analyzed regularly to identify trends and inform
decision-making.

• Adjustments and Continuous Improvement: Based on the data, the school continuously
evaluates and adjusts the tiered model to improve outcomes for students. This iterative
process ensures that the model remains responsive to the evolving needs of the student
population.

5. Positive School Climate
• Schoolwide Consistency: The implementation of the tiered model fosters a consistent

approach to behavior management across the entire school. This consistency helps to build a
positive school climate where all students feel safe, supported, and ready to learn.

• Focus on Relationships: Emphasizing strong, positive relationships between students and
staff is a key component of the model. Building trust and rapport helps to prevent behavioral
issues and ensures that students feel comfortable seeking help when needed.

6. Family and Community Engagement
• Parent Communication: The school actively involves parents in the development and

implementation of behavioral interventions, ensuring that they are informed and engaged in
their child’s progress. Parent workshops and resources are provided to support behavior
management at home.

• Community Partnerships: The school collaborates with community organizations to provide
additional resources and support for students, such as mental health services, after-school
programs, and family counseling.

By implementing this comprehensive, schoolwide tiered model, the school effectively prevents and
addresses problem behavior while ensuring that all students, including those with disabilities, receive
the support they need to succeed both academically and socially. This approach not only addresses
immediate behavioral concerns but also fosters a positive and inclusive school environment
conducive to long-term success.
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Professional Learning and Other Activities
Describe the professional learning and other activities for teachers, paraprofessionals and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high need subjects. (ESEA section 11149b)(7)(iii(V)).

• Ongoing Professional Development (PD):
• Instructional Strategies: The school provides regular professional development

sessions focused on research-based instructional strategies. These sessions are
designed to enhance teachers’ abilities to deliver high-quality instruction that meets
diverse student needs. Topics include differentiated instruction, effective questioning
techniques, and the integration of technology into the classroom.

• Data-Driven Instruction: Teachers and paraprofessionals receive training on how to
interpret and use data from academic assessments to inform their instruction. This
includes workshops on data analysis, identifying trends and gaps, and using data to
tailor instruction to individual student needs. Teachers are also trained on using
formative assessments to monitor student progress and adjust instruction in real-time.

• Content-Specific Training: High-need subjects, such as math, science, and special
education, receive targeted professional development to address specific challenges in
these areas. For example, teachers might participate in workshops on teaching complex
math concepts, engaging students in STEM activities, or implementing inclusive
practices for students with disabilities.

• Collaborative Learning Communities:
• Professional Learning Communities (PLCs): The school fosters a collaborative

culture through PLCs, where teachers, paraprofessionals, and other staff meet regularly
to discuss instructional practices, share resources, and analyze student data. These
communities are essential for ongoing professional growth and for the collective
problem-solving of instructional challenges.

• Peer Observation and Feedback: Teachers are encouraged to participate in peer
observations, where they can observe colleagues’ instructional practices and provide
constructive feedback. This promotes a culture of continuous improvement and shared
learning.

• Instructional Coaching:
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• On-Site Instructional Coaches: The school employs instructional coaches who work
directly with teachers and paraprofessionals to provide personalized support. Coaches
observe classrooms, model effective teaching practices, and offer feedback to help
teachers refine their instruction. This one-on-one support is particularly beneficial for
new teachers or those working in high-need subjects.

• Focus on Data Utilization: Coaches also assist teachers in effectively using
assessment data to improve student outcomes. They guide teachers in setting
instructional goals based on data, developing action plans, and monitoring the impact of
instructional changes.

2. Recruitment and Retention of Effective Teachers
• Targeted Recruitment Strategies:

• Partnerships with Universities: The school partners with local universities and teacher
preparation programs to recruit new graduates, particularly in high-need subjects.
These partnerships often include student teaching placements, which serve as a
pipeline for hiring new teachers.

• Incentives for High-Need Subjects: To attract teachers to high-need subjects like
math, science, and special education, the school offers financial incentives such as
signing bonuses, loan forgiveness, or stipends for additional certifications. These
incentives make the school more competitive in attracting qualified candidates.

• Diverse Candidate Recruitment: The school is committed to recruiting a diverse
teaching staff that reflects the student population. Recruitment efforts are focused on
attracting teachers from various backgrounds and experiences to ensure that students
have role models who understand their unique cultural and social contexts.

• Retention Strategies:
• Mentorship Programs: New teachers are paired with experienced mentors who

provide guidance, support, and professional development during their first years of
teaching. This mentorship is crucial for helping new teachers navigate challenges and
develop their instructional practices, which in turn increases retention.

• Professional Growth Opportunities: The school offers ongoing opportunities for
teachers to advance their careers, such as leadership roles, advanced certifications, or
specialized training. Providing clear pathways for career advancement helps retain
teachers by keeping them engaged and motivated.

• Supportive Work Environment: The school prioritizes creating a positive and
supportive work environment where teachers feel valued and appreciated. This includes
recognizing teacher achievements, providing opportunities for collaboration, and
ensuring teachers have access to the resources they need to succeed.

3. Use of Data from Academic Assessments
• Data-Informed Instruction:
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• Regular Data Meetings: The school schedules regular data meetings where teachers
and administrators review assessment data to identify student strengths and areas for
improvement. These meetings are collaborative, with teachers working together to
develop strategies for addressing identified needs.

• Student Data Profiles: Teachers create and maintain individual data profiles for their
students, tracking progress over time. This allows for personalized instruction based on
each student’s academic performance and growth.

• Integration of Technology: The school uses data management systems that integrate
assessment data with instructional planning tools. These systems help teachers easily
access and analyze data, make informed decisions, and track the effectiveness of their
instructional strategies.

• Support for Struggling Students:
• Intervention Programs: Based on assessment data, the school implements targeted

intervention programs for students who are struggling academically. These interventions
are data-driven, with regular progress monitoring to ensure that students receive the
support they need to succeed.

• RTI and MTSS Frameworks: The school uses Response to Intervention (RTI) and
Multi-Tiered System of Supports (MTSS) frameworks to provide tiered support based on
data. These frameworks help identify students at risk, provide early intervention, and
adjust instruction based on continuous data analysis.

4. Evaluation and Continuous Improvement
• Ongoing Evaluation of PD Programs: The effectiveness of professional development

programs is regularly evaluated through teacher feedback, student performance data, and
classroom observations. This ensures that PD activities are aligned with teachers’ needs and
result in improved instructional practices.

• Adaptation Based on Feedback: The school is committed to adapting its professional
development and recruitment strategies based on feedback from teachers, paraprofessionals,
and other school personnel. Continuous improvement processes ensure that the school’s
efforts are responsive to the changing needs of the educational environment.

By implementing these comprehensive professional learning activities and support systems, the
school ensures that teachers and paraprofessionals are well-equipped to use data effectively,
improve instruction, and meet the diverse needs of their students. Additionally, the school’s targeted
recruitment and retention strategies help build and maintain a high-quality teaching staff, particularly
in high-need subject areas, ultimately leading to better student outcomes.
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Strategies to Assist Preschool Children
Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs. (ESEA 1114(b)(7)(iii)(V))

To ensure a smooth transition for preschool children from early childhood education programs to local
elementary school programs, the school employs a variety of strategies designed to address the
developmental, social, and academic needs of young learners. These strategies focus on building a
strong foundation for success in elementary school while fostering a sense of comfort and familiarity
with the new environment. Here's how the school implements these strategies:
1. Collaboration with Early Childhood Education Programs

• Partnerships with Local Preschools: The school establishes strong partnerships with local
early childhood education providers, including Head Start programs, private preschools, and
community-based child care centers. These partnerships facilitate the sharing of information
about incoming students, allowing the school to better understand the individual needs and
backgrounds of each child.

• Joint Professional Development: Teachers from both the preschool programs and the
elementary school participate in joint professional development sessions focused on early
childhood education practices. This collaboration ensures that there is a continuity of
educational approaches and that elementary teachers are well-prepared to meet the
developmental needs of incoming kindergarteners.

2. Transition Activities and Orientation Programs
• Kindergarten Orientation: Before the school year begins, the school organizes a

kindergarten orientation program for preschool children and their families. During this event,
children and parents visit the kindergarten classrooms, meet the teachers, and participate in
activities that simulate a typical day in kindergarten. This helps children become familiar with
the new environment and reduces anxiety about the transition.

• Transition Days: The school may organize transition days where preschool children spend a
few hours in a kindergarten classroom, participating in activities alongside current kindergarten
students. This experience gives children a firsthand understanding of what to expect in
elementary school and helps them adjust to the new setting.
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• Welcome Packets: Families receive welcome packets that include information about the
kindergarten curriculum, daily schedules, school routines, and tips for preparing children for
the transition. These packets also provide resources for parents to help their children develop
the skills needed for a successful start in kindergarten, such as early literacy and numeracy
activities.

3. Curriculum Alignment and Continuity
• Aligned Curriculum: The school works to align the preschool curriculum with the kindergarten

curriculum, ensuring continuity in learning experiences. This alignment helps children build on
the skills they developed in preschool and provides a smooth progression in their education.
For example, if preschool children have been learning foundational literacy skills, the
kindergarten curriculum will reinforce and expand on these skills.

• Focus on Developmental Readiness: The school emphasizes a curriculum that is
developmentally appropriate, recognizing that young children need time to adjust to the
structure and expectations of elementary school. Activities in the first weeks of kindergarten
are designed to be playful and engaging, helping children transition from a less formal
preschool environment to the more structured setting of elementary school.

4. Individualized Support and Early Intervention
• Screening and Assessment: Before the school year begins, the school conducts screening

assessments to identify the developmental and academic levels of incoming kindergarten
students. These assessments help teachers understand each child’s strengths and areas of
need, allowing for individualized support from the start.

• Targeted Interventions: For children identified as needing additional support, the school
provides targeted interventions in areas such as language development, social skills, and early
literacy. These interventions may include small group instruction, one-on-one support, or
additional resources for parents to use at home.

5. Parental Engagement and Support
• Parent Workshops: The school offers workshops for parents of preschool children, focusing

on strategies to support their child’s transition to kindergarten. Topics may include establishing
routines, promoting independence, and encouraging early literacy and numeracy skills at
home.

• Home Visits: In some cases, the school may offer home visits by kindergarten teachers or
support staff. These visits allow the school to build relationships with families, provide
personalized support, and address any concerns parents may have about the transition
process.

• Ongoing Communication: The school maintains regular communication with parents
throughout the transition process. Teachers provide updates on their child’s progress, share
information about what to expect in kindergarten, and offer tips for supporting learning at
home.
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6. Social-Emotional Support
• Focus on Social-Emotional Learning (SEL): Recognizing the importance of social-emotional

development during this transition, the school incorporates SEL activities into the kindergarten
curriculum. These activities help children develop the skills they need to navigate the new
social environment of elementary school, such as making friends, following rules, and
managing emotions.

• Buddy System: The school may implement a buddy system, pairing preschool children with
older students who can help them navigate their new environment. This peer support can ease
the transition by providing younger children with a familiar face and a source of comfort.

7. Continuous Monitoring and Feedback
• Ongoing Assessment: Throughout the first few months of kindergarten, teachers

continuously assess students’ progress and adjust instruction as needed. This monitoring
ensures that any challenges are addressed early, and that children receive the support they
need to thrive.

• Feedback Loop: The school solicits feedback from parents, preschool teachers, and
kindergarten teachers about the transition process. This feedback is used to refine and
improve transition strategies for future cohorts of students.

By implementing these comprehensive strategies, the school ensures that preschool children
experience a smooth and supportive transition to elementary school. This approach helps children
build the confidence, skills, and relationships they need to succeed in kindergarten and beyond,
laying a strong foundation for their future academic and social development.

Gadsden HAVANA MAGNET SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 106 of 113Page  437  of  588



VI. ATSI, TSI and CSI Resource Review
This section must be completed if the school is identified as ATSI, TSI or CSI (ESEA Sections
1111(d)(1)(B)(4) and (d)(2)(C) and 1114(b)(6)).

Process to Review the Use of Resources
Describe the process to review the use of resources to meet the identified needs of students.

The process to review the use of resources to meet the identified needs of students was a systematic
and collaborative approach that ensured resources—whether financial, human, or material—were
effectively allocated to support student learning and development. Here’s how the process typically
worked:

1. Needs Assessment
• Data Collection and Analysis: The process began with a comprehensive needs

assessment, where the school collected and analyzed data related to student
performance, behavior, attendance, and other relevant indicators. This data was
gathered from various sources, including standardized test scores, formative
assessments, student and teacher surveys, and observational data.

• Identifying Gaps: Based on the data analysis, the school identified gaps in student
achievement, behavior, or other areas of concern. These gaps helped to pinpoint where
resources were most needed, whether for academic support, social-emotional
development, or other critical areas.

2. Resource Inventory and Evaluation
• Inventory of Current Resources: The school conducted an inventory of all available

resources, including funding, instructional materials, technology, staff expertise, and
community partnerships. This inventory helped the school understand what resources
were currently in place and how they were being utilized.

• Evaluation of Resource Effectiveness: The school evaluated the effectiveness of
current resources by examining their impact on student outcomes. For example, the
effectiveness of a reading intervention program was assessed by tracking
improvements in student literacy scores. This evaluation included gathering feedback
from teachers, students, and parents about the utility and impact of resources.

3. Prioritization of Needs
• Stakeholder Involvement: The school involved key stakeholders, including teachers,

administrators, parents, and community members, in the process of prioritizing identified
needs. This collaborative approach ensured that the voices of those directly impacted
by resource allocation were heard and considered.

• Setting Priorities: Based on the needs assessment and stakeholder input, the school
prioritized the most critical needs that needed to be addressed. Prioritization was based
on factors such as the severity of the gap, the number of students affected, and the
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potential for improving student outcomes with targeted resources.
4. Resource Allocation

• Strategic Planning: The school developed a strategic plan for resource allocation that
aligned with the identified priorities. This plan detailed how resources would be
distributed across different programs, initiatives, and student populations to address the
most pressing needs.

• Budget Alignment: The school’s budget was aligned with the strategic plan, ensuring
that financial resources were allocated to support the prioritized needs. This involved
reallocating funds from less effective programs to those that had a proven impact on
student achievement.

5. Implementation and Monitoring
• Deployment of Resources: Once resources were allocated, the school implemented

the planned initiatives and programs. This included purchasing materials, deploying
staff, and launching new programs or interventions.

• Ongoing Monitoring: The school monitored the implementation of resources through
regular check-ins, data collection, and progress reports. This monitoring allowed the
school to track whether the resources were being used as intended and whether they
were making a positive impact on the identified needs.

6. Continuous Improvement and Feedback
• Evaluation of Outcomes: After a period of implementation, the school evaluated the

outcomes of the resource allocation. This evaluation focused on whether the resources
had effectively addressed the identified needs and improved student outcomes.

• Feedback Loop: Feedback was solicited from all stakeholders, including teachers,
students, parents, and community partners, to assess the success of the resource
allocation. This feedback was critical for understanding the real-world impact of the
resources and identifying any areas for improvement.

• Adjustments and Refinement: Based on the evaluation and feedback, the school
made adjustments to its resource allocation as needed. This involved shifting resources
to different areas, scaling successful programs, or discontinuing initiatives that did not
yield the desired results.

7. Reporting and Accountability
• Transparency in Reporting: The school maintained transparency in how resources

were used by regularly reporting to the school community and district officials. These
reports included detailed accounts of how resources were allocated, the outcomes
achieved, and any changes made based on ongoing assessments.

• Accountability Measures: The school established accountability measures to ensure
that resources were used efficiently and effectively. This included regular audits,
performance reviews, and progress tracking to hold staff and programs accountable for
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their impact on student outcomes.
By following this structured process, the school ensured that resources were allocated in a way that
directly supported the identified needs of students, leading to more effective interventions, improved
student performance, and better overall outcomes. The continuous review and adjustment of
resource use also helped the school to adapt to changing needs and priorities, ensuring that all
students had access to the support they needed to succeed.

Specifics to Address the Need
Identify the specific resource(s), rationale (i.e., data) and plan to address the need(s) (i.e., timeline).

To address the identified needs of students, the school follows a systematic process that involves
identifying specific resources, providing a rationale based on data, and developing a detailed plan
with a timeline. Here’s how this process is structured:
1. Identification of Specific Resources

• Resource Selection: Based on the identified needs, the school selects specific resources that
are most appropriate to address these needs. These resources may include:

• Instructional Materials: Textbooks, digital tools, and curriculum supplements that align
with the areas where students need the most support.

• Personnel: Hiring additional teachers, instructional aides, or specialists (such as
reading or math interventionists) to provide targeted support.

• Technology: Educational software, online platforms, and devices (like tablets or
laptops) that facilitate personalized learning and data-driven instruction.

• Professional Development: Training and workshops for teachers and staff to enhance
their instructional skills, particularly in high-need areas like differentiated instruction or
data analysis.

• Student Support Services: Counseling, tutoring, and mentoring programs aimed at
addressing academic, social, or emotional challenges.

2. Rationale Based on Data
• Data-Driven Decision Making: The rationale for selecting specific resources is grounded in
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data collected from various sources. This data might include:
• Student Performance Data: Standardized test scores, classroom assessments, and

progress monitoring results that highlight specific academic gaps.
• Behavioral Data: Records of student behavior incidents, attendance rates, and social-

emotional assessments that indicate areas needing additional support.
• Feedback from Stakeholders: Input from teachers, parents, and students about

perceived challenges and areas where additional resources could make a significant
impact.

• Example: If data indicates that a significant percentage of students are struggling with reading
comprehension, the rationale for selecting a specific reading intervention program would be to
target these identified weaknesses and improve literacy outcomes.

3. Plan to Address Needs (Including Timeline)
• Detailed Action Plan: The school develops a comprehensive plan to implement the identified

resources. This plan includes:
• Specific Actions: Clearly defined steps for how the resources will be used. For

example, if the need is to improve math skills, the plan might involve scheduling
additional math instruction sessions, integrating new math software into the curriculum,
and providing professional development for teachers on the software’s use.

• Roles and Responsibilities: Designation of who will be responsible for each part of the
plan, such as teachers, instructional coaches, or administrators.

• Implementation Timeline: A timeline is established that outlines when each step of the
plan will be carried out. This timeline includes key milestones, such as the procurement
of resources, the start of new instructional practices, and periodic check-ins to monitor
progress.

• Example Timeline:
• Month 1: Conduct a needs assessment and identify gaps in student

performance.
• Month 2: Select and purchase reading intervention materials based on

identified needs.
• Month 3: Provide professional development for teachers on the new

reading intervention program.
• Month 4: Begin implementation of the reading intervention program in

classrooms.
• Months 5-6: Monitor progress through regular assessments and adjust

instruction as needed.
• End of School Year: Evaluate the impact of the intervention on student

reading scores and determine next steps.
4. Monitoring and Evaluation
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• Ongoing Monitoring: The school establishes a system for ongoing monitoring to ensure that
the resources are being effectively utilized and that they are having the desired impact on
student outcomes. This includes regular data collection, classroom observations, and feedback
from stakeholders.

• Mid-Year Review: At the midpoint of the implementation timeline, the school conducts a
formal review to assess progress. This review helps to identify any challenges or areas where
adjustments are needed.

• End-of-Year Evaluation: At the end of the school year, a comprehensive evaluation is
conducted to determine the overall effectiveness of the resources in meeting the identified
needs. This evaluation informs decisions about whether to continue, expand, or modify the
resource allocation for the following year.

5. Communication with Stakeholders
• Regular Updates: The school keeps all stakeholders informed throughout the process,

providing regular updates on the implementation progress, the effectiveness of the resources,
and any adjustments that are being made. This transparency helps build trust and ensures that
everyone is aligned with the school’s goals.

By following this structured process, the school ensures that the specific resources chosen are
directly aligned with the needs of the students, that the rationale for their selection is data-driven, and
that there is a clear and actionable plan in place to address those needs within a specified timeline.
This approach maximizes the impact of resources and helps to achieve significant improvements in
student outcomes.
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VII. Budget to Support Areas of Focus
Check if this school is eligible for 2024-25 UniSIG funds but has chosen
not to apply.

No
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School Board Approval
A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority
Section 1001.42(18), Florida Statutes (F.S.), requires district school boards to annually approve and
require implementation of a new, amended, or continuation SIP for each school in the district which
has a school grade of D or F; has a significant gap in achievement on statewide, standardized
assessments administered pursuant to s. 1008.22 by one or more student subgroups, as defined in
the federal Elementary and Secondary Education Act (ESEA), 20 U.S.C. s. 6311(b)(2)(C)(v)(II); has
not significantly increased the percentage of students passing statewide, standardized assessments;
has not significantly increased the percentage of students demonstrating Learning Gains, as defined
in s. 1008.34, and as calculated under s. 1008.34(3)(b), who passed statewide, standardized
assessments; has been identified as requiring instructional supports under the Reading Achievement
Initiative for Scholastic Excellence (RAISE) program established in s. 1008.365; or has significantly
lower graduation rates for a subgroup when compared to the state’s graduation rate. Rule
6A-1.098813, Florida Administrative Code (F.A.C.), requires district school boards to approve a SIP
for each Department of Juvenile Justice (DJJ) school in the district rated as Unsatisfactory.
Below are the criteria for identification of traditional public and public charter schools pursuant to the
Every Student Succeeds Act (ESSA) State plan:

ADDITIONAL TARGET SUPPORT AND IMPROVEMENT (ATSI)

A school not identified for CSI or TSI, but has one or more subgroups with a Federal Index
below 41%.

TARGETED SUPPORT AND IMPROVEMENT (TSI)

A school not identified as CSI that has at least one consistently underperforming subgroup with
a Federal Index below 32% for three consecutive years.

COMPREHENSIVE SUPPORT AND IMPROVEMENT (CSI)

A school can be identified as CSI in any of the following four ways:
1. Have an overall Federal Index below 41%;
2. Have a graduation rate at or below 67%;
3. Have a school grade of D or F; or
4. Have a Federal Index below 41% in the same subgroup(s) for 6 consecutive years.
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ESEA sections 1111(d) requires that each school identified for ATSI, TSI or CSI develop a support
and improvement plan created in partnership with stakeholders (including principals and other school
leaders, teachers and parents), is informed by all indicators in the State’s accountability system,
includes evidence-based interventions, is based on a school-level needs assessment, and identifies
resource inequities to be addressed through implementation of the plan. The support and
improvement plans for schools identified as TSI, ATSI and non-Title I CSI must be approved and
monitored by the school district. The support and improvement plans for schools identified as Title I,
CSI must be approved by the school district and Department. The Department must monitor and
periodically review implementation of each CSI plan after approval.
The Department's SIP template in the Florida Continuous Improvement Management System (CIMS),
https://cims2.floridacims.org, meets all state and rule requirements for traditional public schools and
incorporates all ESSA components for a support and improvement plan required for traditional public
and public charter schools identified as CSI, TSI and ATSI, and eligible schools applying for Unified
School Improvement Grant (UniSIG) funds.
Districts may allow schools that do not fit the aforementioned conditions to develop a SIP using the
template in CIMS.
The responses to the corresponding sections in the Department’s SIP template may address the
requirements for:

1. Title I schools operating a schoolwide program (SWD), pursuant to ESSA, as amended, Section
1114(b); and

2. Charter schools that receive a school grade of D or F or three consecutive grades below C,
pursuant to Rule 6A-1.099827, F.A.C. The chart below lists the applicable requirements.

SIP SECTIONS TITLE I SCHOOLWIDE
PROGRAM

CHARTER
SCHOOLS

I.A: School Mission/Vision 6A-1.099827(4)(a)(1)

I.B-C: School Leadership, Stakeholder
Involvement & SIP Monitoring ESSA 1114(b)

I.E: Early Warning System ESSA 1114(b)(7)(A)(iii)(III) 6A-1.099827(4)(a)(2)

II.A-E: Data Review 6A-1.099827(4)(a)(2)

III.A: Data Analysis/Reflection ESSA 1114(b)(6) 6A-1.099827(4)(a)(4)

III.B, IV: Area(s) of Focus ESSA 1114(b)(7)(A)(i-iii)

V: Title I Requirements
ESSA 1114(b)(2, 4-5),
(7)(A)(iii)(I-V)-(B)
ESSA 1116(b-g)

Note: Charter schools that are also Title I must comply with the requirements in both columns.

Purpose and Outline of the SIP
The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a "living document" by continually updating, refining and using the plan to guide their work
throughout the year. The printed version in CIMS represents the SIP as of the "Printed" date listed in
the footer.
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I. School Information

A. School Mission and Vision
Provide the school's mission statement

George W. Munroe will provide intentional high quality instruction that increases student learning and
teacher growth through professional collaboration for all learners in a safe and respectful school
environment for all stakeholders.

Provide the school's vision statement

George W. Munroe's vision is to provide high quality standards-based instruction that prepares and
develops students academically and socially beyond their foundational years using a T.E.A.M
approach.

B. School Leadership Team
School Leadership Team
For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1
Employee's Name
Germaine Kirkland

Position Title
Principal

Job Duties and Responsibilities

To provide leadership in the design, development, implementation, and evaluation of a
comprehensive program of instructional and support services which optimize available resources to
establish and maintain a safe, caring, and enriching environment that promotes student success.

Leadership Team Member #2
Employee's Name
Sonja Wilson-Lewis

Position Title
Assistant Principal
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Job Duties and Responsibilities

To assist the school leader with administrative and instructional functions tp meet the needs of
students and the growth of teachers while carrying out the vision, mission of the school and district.

Leadership Team Member #3
Employee's Name
Denesha Kitchen

Position Title
Assistant Principal

Job Duties and Responsibilities

To assist the school leader with administrative and instructional functions tp meet the needs of
students and the growth of teachers while carrying out the vision, mission of the school and district.

Leadership Team Member #4
Employee's Name
Chinita Bascom

Position Title
Guidance Counselor

Job Duties and Responsibilities

To provide students with educational and social counseling, identify and coordinate all available
resources to empower students to reach their full potential in addition to partnering with teachers to
assist them through the process of intervention and academic and behavioral student needs.

Leadership Team Member #5
Employee's Name
Brittanica Wilson-Thomas

Position Title
ESE Resource Teacher

Job Duties and Responsibilities

To partner with teachers and assist students with learning strategies to utilize in the classroom.

Leadership Team Member #6
Employee's Name
Gwendolyn Forehand
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Position Title
Teacher K-12

Job Duties and Responsibilities

To provide a safe environment in which students progress and meet academic milestones through
intentional planning and instruction in addition to the attending leadership team meetings, facilitating
grade level meetings, and supporting the vision and mission of the school.

Leadership Team Member #7
Employee's Name
Brandon Hill

Position Title
Teacher K-12

Job Duties and Responsibilities

To provide a safe environment in which students progress and meet academic milestones through
intentional planning and instruction in addition to attending leadership team meetings, facilitating
grade level meetings, and supporting the vision and mission of the school.

Leadership Team Member #8
Employee's Name
Curlie Harris

Position Title
Teacher K-12

Job Duties and Responsibilities

To provide a safe environment in which students progress and meet academic milestones through
intentional planning and instruction in addition to attending leadership team meetings, facilitating
grade level meetings, and supporting the vision and mission of the school.

Leadership Team Member #9
Employee's Name
Heather Jones

Position Title
Teacher K-12

Job Duties and Responsibilities

To provide a safe environment in which students progress and meet academic milestones through
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intentional planning and instruction in addition to attending leadership team meetings, facilitating
grade level meetings, and supporting the vision and mission of the school.

Leadership Team Member #10
Employee's Name
Linda Battles

Position Title
Teacher K-12

Job Duties and Responsibilities

To provide a safe environment in which students progress and meet academic milestones through
intentional planning and instruction in addition to attending leadership team meetings, facilitating
grade level meetings, and supporting the vision and mission of the school.

Leadership Team Member #11
Employee's Name
Melinda Tindall

Position Title
ESE Resource Teacher

Job Duties and Responsibilities

To partner with teachers and assist students with learning strategies to utilize in the classroom.
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C. Stakeholder Involvement and Monitoring
Stakeholder Involvement and SIP Development
Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process. (ESEA
1114(b)(2))

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

As a school, a School Improvement workshop is conducted prior to the start of school and members
of the team are comprised of those faculty and staff who represent the various departments/subject of
the school We draft goals based on previous school year data. These goals and school-wide areas of
focus are then shared school-wide where feedback and input is encouraged. The school
improvement plan is then shared with our parents and other community stakeholders at our School
Advisory Council Meetings. The school has various partnerships with local businesses, Greek
organizations and faithbased organizations where we share and discuss our school goals for
improvement and how they can support this effort. These are all forums, meetings, and opportunities
for our stakeholders to provide input and helpful suggestions as to how we can reach our goals as a
school.

SIP Monitoring
Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement. (ESEA 1114(b)(3))

The school improvement plan will be regularly monitored at the school and district level. The school
will create and checkpoints for the progression of academic standards by grade level while making
sure the implementation of the approved core Reading and Math programs are being taught with
fidelity through administrative observations and walkthroughs. State approved Intervention programs
for Tier 2 & 3 instruction will also be closely monitored for its effectiveness. As we follow and monitor
the data from the core and intervention programs, this will help administration create new task if
necessary for greater impact. This will include the adjusting or modifying of curriculum tasks and/or
resources to ensure the increase of student achievement. Monitoring will be conducted on a monthly
basis so they we can continually identify points of progress and areas of improvements, so we can
reevaluate strategic plans of action.
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D. Demographic Data
2024-25 STATUS
(PER MSID FILE)

ACTIVE

SCHOOL TYPE AND GRADES SERVED
(PER MSID FILE)

ELEMENTARY
PK-4

PRIMARY SERVICE TYPE
(PER MSID FILE)

K-12 GENERAL EDUCATION

2023-24 TITLE I SCHOOL STATUS YES

2023-24 MINORITY RATE 98.6%

2023-24 ECONOMICALLY DISADVANTAGED (FRL) RATE 100.0%

CHARTER SCHOOL NO

RAISE SCHOOL YES

2023-24 ESSA IDENTIFICATION
*UPDATED AS OF 7/25/2024

TSI

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT
(UNISIG)

2023-24 ESSA SUBGROUPS REPRESENTED
(SUBGROUPS WITH 10 OR MORE STUDENTS)
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE
IDENTIFIED WITH AN ASTERISK)

ENGLISH LANGUAGE LEARNERS
(ELL)*

BLACK/AFRICAN AMERICAN
STUDENTS (BLK)*

HISPANIC STUDENTS (HSP)
ECONOMICALLY DISADVANTAGED

STUDENTS (FRL)

SCHOOL GRADES HISTORY
*2022-23 SCHOOL GRADES WILL SERVE AS AN
INFORMATIONAL BASELINE.

2023-24: B
2022-23: C*
2021-22: F
2020-21:
2019-20:
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E. Early Warning Systems

1. Grades K-8
Current Year 2024-25
Using 2023-24 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 100 103 112 94 76 485

One or more suspensions 0 1 1 0 0 2

Course failure in English Language Arts (ELA) 6 17 13 20 35 91

Course failure in Math 6 26 8 14 31 85

Level 1 on statewide ELA assessment 6 12 32 42 19 111

Level 1 on statewide Math assessment 6 18 30 29 21 104

Number of students with a substantial reading deficiency
as defined by Rule 6A-6.053, F.A.C. (only applies to
grades K-3)

75 76 109 91 351

Number of students with a substantial mathematics
defined by Rule 6A-6.0533, F.A.C. (only applies to grades
K-4)

6 18 30 29 21 104

Current Year 2024-25
Using the table above, complete the table below with the number of students by current grade level
that have two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 25 43 32 37 47 184

Current Year 2024-25
Using the table above, complete the table below with the number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 6 3 4 14 2 29

Students retained two or more times 0 0 0 2 1 3
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Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 55 38 33 46 172

One or more suspensions 7 2 2 6 17

Course failure in ELA 14 12 8 57 91

Course failure in Math 15 10 3 46 74

Level 1 on statewide ELA assessment 54 54

Level 1 on statewide Math assessment 6 6

Number of students with a substantial reading deficiency as
defined by Rule 6A-6.053, F.A.C. (only applies to grades
K-3)

88 100 83 101 372

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by current grade level that had two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 55 44 34 77 210

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 3 7 1 13 24

Students retained two or more times 1 1
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2. Grades 9-12 (optional)

This section intentionally left blank because it addresses grades not taught at this school or
the school opted not to include data for these grades.
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II. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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B. ESSA School-Level Data Review (pre-populated)

2023-24 ESSA FPPI

ESSA Category (CSI, TSI or ATSI) TSI

OVERALL FPPI – All Students 54%

OVERALL FPPI Below 41% - All Students No

Total Number of Subgroups Missing the Target 2

Total Points Earned for the FPPI 322

Total Components for the FPPI 6

Percent Tested 99%

Graduation Rate

ESSA OVERALL FPPI HISTORY

2023-24 2022-23 2021-22 2020-21 2019-20* 2018-19 2017-18

54% 41% 29% 35% 61% 63%

* Pursuant to Florida Department of Education Emergency Order No. 2020-EO-1 (PDF), spring K-12 statewide assessment
test administrations for the 2019-20 school year were canceled and accountability measures reliant on such data were not
calculated for the 2019-20 school year. In April 2020, the U.S. Department of Education provided all states a waiver to keep
the same school identifications for 2019-20 as determined in 2018-19 due to the COVID-19 pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

2023-24 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

English
Language
Learners

37% Yes 1

Black/African
American
Students

28% Yes 3 3

Hispanic
Students

44% No

Economically
Disadvantaged

Students
53% No

2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

29% Yes 4 2

English
Language
Learners

42% No

Black/African
American

27% Yes 2 2
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2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students

Hispanic
Students

45% No

Economically
Disadvantaged

Students
39% Yes 2

2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

24% Yes 3 1

English
Language
Learners

18% Yes 1 1

Native American
Students

Asian Students

Black/African
American
Students

20% Yes 1 1

Gadsden GEORGE W. MUNROE ELEM. SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 16 of 38Page  462  of  588



2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Hispanic
Students

30% Yes 1 1

Multiracial
Students

Pacific Islander
Students

White Students

Economically
Disadvantaged

Students
29% Yes 1 1
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E. Grade Level Data Review – State Assessments (pre-
populated)
The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on
the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

2023-24 SPRING

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Ela 3 32% 37% -5% 55% -23%

Math 3 38% 46% -8% 60% -22%

Gadsden GEORGE W. MUNROE ELEM. SCHOOL 2024-25 SIP

Printed: 12/05/2024 Page 21 of 38Page  467  of  588



III. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))
Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

The data component that showed the most improvement although slightly was our ELA achievement.
This year because of the incoming group, we put and emphasis on students reading daily, responding
to, and interacting with text across the subjects. PLC's focused on data and progress monitoring of
that data followed by celebrations big and small.

Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

This year although there was growth, our ELA Achievement and ELA Grade 3 Achievement shows
the lowest performance of all components. We have been without a Reading Coach for 3 years which
would be a great support to new, novice, and veteran teachers. A Reading Coach would help the
school as well as teachers grow and implement best practices.

Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

Math Achievement is the area that showed the greatest decline from the prior year. Because of the
reading deficiencies in the previous grade level, incoming 3rd grade students struggled. Previously,
our Math support from PAEC was a great partnership. This school term that support was not as
prevalent in the school. The consistent support, individual feedback, modeling, and Math resources
provided by PAEC was a huge gap this past school year.

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.

The component with the greatest gap when compared to the state average was ELA Grade 3
Achievement. The transition and academic gaps from Grade 2 to Grade3 made a huge impact. We
are still working on building capacity in Grade 2 to ensure they have learned to read so that by Grade
3, they are reading to learn.
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EWS Areas of Concern
Reflecting on the EWS data from Part I, identify one or two potential areas of concern.

Attendance and the number of students who have a substantial reading deficiency per grade level are
areas of concern.

Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

1. Substantial reading deficiencies
2. Building Teacher capacity in new grade level through intentional and collaborative planning for
instruction
3. Human Resources such as interventionists, paraprofessional classroom support, and certified
teachers
4. Attendance: late arrivers, picked up early, and absences
5. Positive School Climate & Culture
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B. Area(s) of Focus (Instructional Practices)
(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Benchmark-aligned instruction

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

George W. Munroe will continue to focus on increasing student achievement across the grade levels
and in ELA and Math. Implementing standard-based instruction to provide students at the earliest
grade levels with foundational skills to support the academic progress of students being prepared by
third grade to read to learn in all academic subject areas. To achieve this goal, teachers will
consistently, purposefully, and collaboratively plan standards-based lessons that are engaging and
meet the needs of various learners. Strong collaboration within and among grade levels will assist
with increased accountability, intentional planning and improved instructional momentum.
Strategically planned and facilitated PLCs will provide opportunities for success by maximizing our
instructional strengths, strengthening our instructional areas of opportunities and improving the
academic forward progress of students.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

The measurable outcome for this area of focus will include a 95% attendance rate for administration,
teachers, resource teachers and support staff for weekly scheduled Professional Learning
Communities. ELA will increase from students performing at a 33% level 3 or higher proficiency to
students performing at a 43% level 3 or higher (+10) In Math, we will increase from 40% to 50% (+10)
of students performing at a level 3 or higher proficiency. There will be learning gains of at least 60%
in ELA and Math for students retained in third grade.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The area of focus will be monitored by school administrators and district support team to include
Professional Learning. The administration will also collaborate with the State Regional Literacy
Director and PAEC for Math Support. The collaborative team will use classroom walkthroughs and
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provide professional development based on needs observed, student data, and teaching experience.
Attendance and teacher feedback will be monitored with sign-in sheets and feedback surveys.
Implementation walk-through observations of instructional strategies will also be conducted to provide
teachers with timely and relevant feedback.

Person responsible for monitoring outcome
Sonja Wilson-Lewis

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Weekly Collaborative Planning PLCs with standards aligned learning targets with the end in mind to
ensure students are successful on school/state assessments will be a focus.. Teachers and students
will continue to develop a way of working focused on reviewing, analyzing, and responding to data to
guide forward academic progress. PLCs designed with teacher and student success will assist
teachers in developing strong instructional best practices based on data to inform instructional
decisions to guide small groups, differentiation, and enrichment. Planning PLCs include the teachers
planning a week in advance to know and understand the standards and set student targets. Meetings
will include teacher dialogue, modeling of common student misconceptions, what instructional
strategies look and sound like, and how teachers will know a student has learned the intended target.
Student work samples and data will serve as evidence to make adaptations through small groups,
remediation, or reteach activities.
Rationale:
George W. Munroe students will benefit from Intentional, collaborative planning that addresses what
they are to learn, how they will learn it, monitoring of their learning through practice and data, and
what will happen if they don't learn it. Research has shown that educational best practices identify the
use of small learning communities as one of the most effective methods of promoting and
implementing professional learning and introducing new concepts to teachers. George W. Munroe
teachers will benefit from PLCs by increasing their content knowledge and teacher capacity while
continuing to develop a toolbox of effective best practices, so implementation of instructional
strategies and standard-based instruction is seamless.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Professional Learning Communities
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Person Monitoring:
Germaine Kirkland

By When/Frequency:
weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
All weekly PLC will have a direct impact on student learning. Agendas and sign-in sheets are required
for every meeting. Weekly classroom walk-throughs and observations with feedback will be
conducted by administrators. Teacher and student growth will be monitored by school, district, and
state assessments.

Area of Focus #2
Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Economically Disadvantaged Students
(FRL)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

George W. Munroe's school continues to have various subgroups that are in critical need for school-
wide improvement. Students with Disabilities, English Language Learners, Hispanic students and
Economically Disadvantaged students have all shown a need for improvement in the areas of ELA
and Math in previous years. Since we are a Title 1 school, the majority or all students are represented
in the economically disadvantaged. Often our students come from homes where parents/guardians
are unable assist them academically.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

By the end of the 2024-25 school year, Economically Disadvantaged students will increase their
proficiency rate on the state F.A.S.T in both ELA and Math by 10%.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Students’ baseline and STAR data will be utilized to support implemented interventions put in place
by school administrators. Students’ weekly assessment data will be monitored by teachers,
administration and support teams to support small group and pull out instruction. Weekly, district, and
F.A.S.T. data will be monitored for student academic progression. Data chats will be held between
both administration and students and teachers and students to establish goals based on students'
performance levels. The Guidance Counselor and Social Worker will closely monitor daily attendance
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and follow district attendance guidelines for interventions for students who are habitually tardy, leave
early, or absent. Guidance counselors and teachers will meet monthly to exchange information on
students identified through classroom progress monitoring as Tier 3 and guide them through the
documented process of MTSS. Information gathered during the monthly meetings will be reported to
the administrative team weekly.

Person responsible for monitoring outcome
Denesha Kitchen

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Implemented progress monitoring in conjunction with the use of the Multi-Tiered Systems of Supports
and implemented strategic interventions that speak to academic or behavioral needs of the student
will be the primary evidence-based strategies. Facilitated training with teachers and staff will be
conducted to ensure appropriate identification and effective implementation of the MTSS for timely
and relevant recommendations for students. Teachers, the instructional Reading coach, the Guidance
Counselor, and administration will collaboratively implement the process with district support using
student data to determine the next action steps.
Rationale:
The rationale for using the MTSS Framework is because it is an evidence-based model that focuses
on the whole child. MTSS first addresses Tier 1 instruction and uses the data to implement specific
interventions based on individual student needs. The MTSS also addresses other relevant areas of
focus to include attendance, behavior and social and emotional needs which directly impact a
student’s academic growth.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
MTSS
Person Monitoring:
Denesha Kitchen

By When/Frequency:
monthly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Action steps that will be taken are to administer baseline assessments and weekly assessments to
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collect data to be used in data chats with administration, teachers, students and MTSS team
stakeholders. Continued implementation of weekly PLCs that address weaknesses or areas of
improvement targeting the building of teacher capacity and student need. Continuous monitoring of
weekly and progress monitoring data to make informed decisions about subgroups and interventions
needed to supplement academic progress in ELA and Math. Individual and collaborative team
meetings will include ESE Resource teachers and ELL supports that focus on MTSS strategies and
the incorporation of developing pull out/push in schedules. These schedules will support students in
whole group instruction and focus on specific targeted areas in small groups. Classroom walk-
throughs to ensure standard-based instruction and effective instructional strategies are being
implemented in ELA and Math.

IV. Positive Culture and Environment
Area of Focus #1
Teacher Retention and Recruitment

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

We are a district that is making strides with teacher salaries and retention incentives which is
providing us with a competitive edge to compete with the salaries of neighboring counties. As we
continue to improve, research has found that teachers would overlook a small difference in salary if
they were under instructional leadership that has established a positive culture and environment.
Teachers are more apt to remain in a school environment where they are recognized, celebrated, and
appreciated for their contributions to student achievement based on common/school-wide beliefs and
practices that all stakeholders are vested in. This would impact high or improving attendance rates by
staff, improved collaborative relationships, and ultimately increased student achievement. The Mental
Health awareness of teachers is an area that we also have to acknowledge so that they feel part of a
school family community that will continue to encourage and support them all year.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

George W. Munroe plans to establish an effective New Staff/New Teacher Site-Based Mentoring
Program while also maintaining the resiliency of veteran staff and their contribution to the school.
Through participation in Collaborative Planning weekly, Quarterly "Stay" Interviews, and providing
targeted incentives for attendance, student growth, and professional growth it is our goal to establish
a culture of positivity, sense of inclusion and family as we develop teacher capacity in a environment
that is safe and inviting.
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Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The Area of Focus will be monitored through School Climate Surveys, Monthly Attendance Tracking
Data, formal and informal walkthroughs/observations, student discipline reports, "Stay" Interview
Collection data, and data from the number of participants receiving recognition/rewards from targeted
incentives for attendance, student growth, and professional growth.

Person responsible for monitoring outcome
Sonja Wilson Lewis (lewissonja@gcpsmail.com)

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
The National Education Association (NEA) have noted key factors prior to the pandemic, but now
those factors have multiplied and led to even more educators old and new feeling exhausted,
demoralized, stressed, and overwhelmed. We want to support teachers by providing a positive work
environment that fosters collaboration, supportive coaching, timely feedback, and encouraging
professional growth. All this will done through a focus on respect, recognition, and reward in order to
retain effective employees.
Rationale:
The interventions listed support overall well-being, engagement, and a supportive culture and climate
that is key to teacher recruitment and retention which leads to stability and growth for the school,
teachers, and students.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No
Description of Intervention #2:
Rationale:
Tier of Evidence-based Intervention:
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action Step #1
"GameChanging Behavior.....4G"
Person Monitoring:
Sonja Wilson Lewis

By When/Frequency:
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Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Each week faculty and staff will receive recognition in the school "Pirate Weekly" that highlights
attendance, collaboration efforts, or any other "GameChanging" behavior. Category 1 teachers will be
assigned a mentor and teacher buddy with monthly check-in activities. Monthly celebrations of
birthdays, data, and attendance will be provided in an effort to show they are valued. Collegial Walks
to Learn will be implemented to aide in professional growth and support. School-wide rewards and
incentives will be in place to contribute to the overall belonging to an organization that fully supports
staff well-being.
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V. Title I Requirements (optional)

A. Schoolwide Program Plan (SWP)
This section must be completed if the school is implementing a Title I, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in ESEA Section 1114(b). This
section of the SIP is not required for non-Title I schools.

Dissemination Methods
Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand. (ESEA 1114(b)(4))

List the school’s webpage where the SIP is made publicly available.

https://gwmes.gadsdenschools.org/
George W. Munroe Elementary will use various methods to increase transparency in communication
with all stakeholders. We will utilize the following methods: email, school website, school newsletter,
school events virtual or face to face, school advisory council meetings, school leadership and grade
level meetings, Quarterly Parent Expos. Since we serve a population of Hispanic students, every
effort is made to share information in written form in their native language as well as secure a
translator when applicable.

Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental and Family Engagement Plan (PFEP) is made
publicly available. (ESEA 1116(b-g))

George W. Munroe will build positive relationships with parents, families and other community
stakeholders to fulfill the school’s mission, support the needs of students and keep parents informed
of their child’s progress. This will be achieved though written communication via flyers, letters, social
media, mid progress reports, end of 9 weeks report cards, school events on campus, school advisory
council meetings, encouraging parent volunteers on campus, and sharing important dates and events
via email, telephone, or Skylert (one-voice calls).

Plans to Strengthen the Academic Program
Describe how the school plans to strengthen the academic program in the school, increase the
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amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
the Area of Focus if addressed in Part II of the SIP. (ESEA Section 1114(b)(7)ii))

George W. Munroe will plan for bell to bell instruction and a strict adherence to following the Master
Schedule. Teachers will participate in weekly collaborative planning and monthly professional develop
to support teacher growth and student needs. There will be mandatory uninterrupted instructional
time so teachers can focus on teaching and students learning. As a school we will provide small
group instruction that addresses differentiation of students who are fragile learners and those that will
benefit from enrichment and acceleration. All efforts will be supported by the Administrative Team,
Reading Coach, School Counselor and Interventionists.

How Plan is Developed
If appropriate and applicable, describe how this plan is developed in coordination and integration with
other Federal, State and local services, resources and programs, such as programs supported under
ESSA, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d). (ESEA Sections 1114(b)(5) and 1116(e)(4))

George W. Munroe will ensure all programs used are state evidence-based programs for core and
interventions. Our school ensures that all students with disabilities and English Language Learners
are allowed the required accommodations in the classroom and on state assessments. We also will
continue to prepare and train highly qualified teachers who support the school vision and mission in
increasing student achievement.
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B. Component(s) of the Schoolwide Program Plan
Components of the Schoolwide Program Plan, as applicable
Include descriptions for any additional, applicable strategies that address the needs of all children in
the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas
Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services, and other strategies to improve students’ skills outside the
academic subject areas. (ESEA 1114(b)(7)(iii)(I))

George W. Munroe's Guidance Counselor, site Social Worker, ESE Resource Teachers, district ESE
department as well as the district Headstart/PreK Mental Health program work closely together to be
able to provide the necessary services to students and their families. Our students also attend
Character Education at least once a week where we focus on being a good Pirate citizen along with
other SEL activities.

Preparing for Postsecondary Opportunities and the Workforce
Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school. (ESEA 1114(b)(7)(iii)(II))

Our students are at a very impressionable age, so we host a career day fair at the school. Students
get an opportunity to be able to interact with local professionals in the community that introduce them
to careers they may or may not be familiar which. Career Day gives our young students an
opportunity to explore various career options such as dentist, nursing, law enforcement, etc.

Addressing Problem Behavior and Early Intervening Services
Describe the implementation of a schoolwide tiered model to prevent and address problem behavior,
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act. (20 U.S.C. 1400 et seq. and ESEA 1114(b)(7)(iii)(III)).

We will continue to follow our MTSS protocols facilitated by our Guidance Counselor and Social
Worker for students who are facing challenges with behavior which include individual and/or group
counseling sessions. This year we will use a PBIS system where students are allowed to earn "Pirate
Bucks" to shop from the "Pirate Treasure Chest" as an incentive and reinforcement for positive
behavior.

Professional Learning and Other Activities
Describe the professional learning and other activities for teachers, paraprofessionals and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
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and retain effective teachers, particularly in high need subjects. (ESEA section 11149b)(7)(iii(V)).

Teachers will participate in weekly Professional Learning Communities that focus on Standards
Based Planning, Standards Based Instruction, Conditions for Learning, and Professional
Responsibilities in an effort to build capacity and teacher content knowledge. Teachers will also
participate in professional learning opportunities offered through PAEC, the district, and all other
trainings directly related to supporting our school goals.

Strategies to Assist Preschool Children
Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs. (ESEA 1114(b)(7)(iii)(V))

Several local daycares/learning centers have students enrolled in their preschool program. As
Principal, we share readiness checkpoints and milestones that will help with the smooth transition into
our elementary school program.
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VI. ATSI, TSI and CSI Resource Review
This section must be completed if the school is identified as ATSI, TSI or CSI (ESEA Sections
1111(d)(1)(B)(4) and (d)(2)(C) and 1114(b)(6)).

Process to Review the Use of Resources
Describe the process to review the use of resources to meet the identified needs of students.

George W. Munroe along with guidance of district leaders will review and commit to monitoring and
the adherence of protocols to ensure strategies and implementation is based on needs supported by
data analysis. This information will be collected, published, and discussed at school board meeting
among school and community stakeholders.

Specifics to Address the Need
Identify the specific resource(s), rationale (i.e., data) and plan to address the need(s) (i.e., timeline).

Specific Resource(s):

KPALS is a program that focuses on phonemic awareness, letter-sound recognition, sight word
reading, and decoding, it is a great beginning for students to gain a basic fundamental foundation for
reading.

Corrective Reading and Phonics for Reading are programs for upper elementary struggling readers
that uses scripted, structured lessons focused on phonics, fluency, and comprehension.

Magnetic Reading is a comprehensive foundational skills program that delivers explicit, systematic
foundational skills instruction in grades K-2.

Evidence-based practices used will provide interventions through small groups and/or one on one
from teacher, support staff, ESE resource staff, and ESOL support.

Rationale

We use data from multiple data points to identify student need such as standardized test scores,
classroom observations, formative assessments, and even anecdotal records. Using evidenced
based programs supports our efforts to bridge academic gaps for our struggling readers.

Plan to address the need
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We will implement our researched based curriculum with fidelity for Tier 1 instruction with fidelity. The
implementation of the curriculum will be monitored by administrators as well as allow teachers to
have collaborative input during weekly PLC’s.

All teachers will be designated a specific time for interventions, and small group daily, and
adjustments will be made to groups and/or classes based on progress monitoring data and teacher
input.

Timeline

There will be ongoing progress monitoring after the completion of every ELA module as will as the
use of progress monitoring from school, district, and state level (August 2024-May 2025)
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VII. Budget to Support Areas of Focus
Check if this school is eligible for 2024-25 UniSIG funds but has chosen
not to apply.

No
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School Board Approval
A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority
Section 1001.42(18), Florida Statutes (F.S.), requires district school boards to annually approve and
require implementation of a new, amended, or continuation SIP for each school in the district which
has a school grade of D or F; has a significant gap in achievement on statewide, standardized
assessments administered pursuant to s. 1008.22 by one or more student subgroups, as defined in
the federal Elementary and Secondary Education Act (ESEA), 20 U.S.C. s. 6311(b)(2)(C)(v)(II); has
not significantly increased the percentage of students passing statewide, standardized assessments;
has not significantly increased the percentage of students demonstrating Learning Gains, as defined
in s. 1008.34, and as calculated under s. 1008.34(3)(b), who passed statewide, standardized
assessments; has been identified as requiring instructional supports under the Reading Achievement
Initiative for Scholastic Excellence (RAISE) program established in s. 1008.365; or has significantly
lower graduation rates for a subgroup when compared to the state’s graduation rate. Rule
6A-1.098813, Florida Administrative Code (F.A.C.), requires district school boards to approve a SIP
for each Department of Juvenile Justice (DJJ) school in the district rated as Unsatisfactory.
Below are the criteria for identification of traditional public and public charter schools pursuant to the
Every Student Succeeds Act (ESSA) State plan:

ADDITIONAL TARGET SUPPORT AND IMPROVEMENT (ATSI)

A school not identified for CSI or TSI, but has one or more subgroups with a Federal Index
below 41%.

TARGETED SUPPORT AND IMPROVEMENT (TSI)

A school not identified as CSI that has at least one consistently underperforming subgroup with
a Federal Index below 32% for three consecutive years.

COMPREHENSIVE SUPPORT AND IMPROVEMENT (CSI)

A school can be identified as CSI in any of the following four ways:
1. Have an overall Federal Index below 41%;
2. Have a graduation rate at or below 67%;
3. Have a school grade of D or F; or
4. Have a Federal Index below 41% in the same subgroup(s) for 6 consecutive years.
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ESEA sections 1111(d) requires that each school identified for ATSI, TSI or CSI develop a support
and improvement plan created in partnership with stakeholders (including principals and other school
leaders, teachers and parents), is informed by all indicators in the State’s accountability system,
includes evidence-based interventions, is based on a school-level needs assessment, and identifies
resource inequities to be addressed through implementation of the plan. The support and
improvement plans for schools identified as TSI, ATSI and non-Title I CSI must be approved and
monitored by the school district. The support and improvement plans for schools identified as Title I,
CSI must be approved by the school district and Department. The Department must monitor and
periodically review implementation of each CSI plan after approval.
The Department's SIP template in the Florida Continuous Improvement Management System (CIMS),
https://cims2.floridacims.org, meets all state and rule requirements for traditional public schools and
incorporates all ESSA components for a support and improvement plan required for traditional public
and public charter schools identified as CSI, TSI and ATSI, and eligible schools applying for Unified
School Improvement Grant (UniSIG) funds.
Districts may allow schools that do not fit the aforementioned conditions to develop a SIP using the
template in CIMS.
The responses to the corresponding sections in the Department’s SIP template may address the
requirements for:

1. Title I schools operating a schoolwide program (SWD), pursuant to ESSA, as amended, Section
1114(b); and

2. Charter schools that receive a school grade of D or F or three consecutive grades below C,
pursuant to Rule 6A-1.099827, F.A.C. The chart below lists the applicable requirements.

SIP SECTIONS TITLE I SCHOOLWIDE
PROGRAM

CHARTER
SCHOOLS

I.A: School Mission/Vision 6A-1.099827(4)(a)(1)

I.B-C: School Leadership, Stakeholder
Involvement & SIP Monitoring ESSA 1114(b)

I.E: Early Warning System ESSA 1114(b)(7)(A)(iii)(III) 6A-1.099827(4)(a)(2)

II.A-E: Data Review 6A-1.099827(4)(a)(2)

III.A: Data Analysis/Reflection ESSA 1114(b)(6) 6A-1.099827(4)(a)(4)

III.B, IV: Area(s) of Focus ESSA 1114(b)(7)(A)(i-iii)

V: Title I Requirements
ESSA 1114(b)(2, 4-5),
(7)(A)(iii)(I-V)-(B)
ESSA 1116(b-g)

Note: Charter schools that are also Title I must comply with the requirements in both columns.

Purpose and Outline of the SIP
The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a "living document" by continually updating, refining and using the plan to guide their work
throughout the year. The printed version in CIMS represents the SIP as of the "Printed" date listed in
the footer.
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I. School Information

A. School Mission and Vision
Provide the school's mission statement

Gadsden County High School, in partnership with community stakeholders, will provide world class
customer service, a safe environment and positive school culture. The core curriculum will be diverse,
standards aligned and relevant, considering the various learning styles of all students. Our core value
and guidelines for success are to "Restore the R.O.A.R- Resilience, Opportunities, Academics,
Respect."

Provide the school's vision statement

Gadsden County High School empowers all students to succeed by pursuing early college, armed
forces, or technical education opportunities by providing standards-aligned, engaging instruction."

B. School Leadership Team
School Leadership Team
For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1
Employee's Name
Tamika Hughes-Leeks

Position Title
Principal

Job Duties and Responsibilities

Principal responsible for vision/mission execution alongside the team, accountability lead,
instructional leader, ELA/reading department support, participate in small groups, support testing,
discipline, master scheduling, ESE, MTSS, and all facets of the school community. Serve as a coach,
teacher, counselor and supervisor in any or all areas necessary.

Leadership Team Member #2
Employee's Name
Cleanita Wiggins
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Position Title
Assistant Principal

Job Duties and Responsibilities

Administrative supervisor for the following departments: Science, Social Studies, JROTC/PE and
Foreign Languages. This administrator manages scheduling, instructional materials, PBIS and
MTSS. Additionally, this administrator is responsible for progress monitoring for Cohort 2023 to
ensure that scholars meet the graduation requirements.

Leadership Team Member #3
Employee's Name
Jonathan Wilson

Position Title
Assistant Principal

Job Duties and Responsibilities

Administrative supervisor for the following departments: ELA, ESE, ELL, and CTE. This administrator
manages school safety, facilities, athletics, and MTSS. Additionally, this administrator is responsible
for progress monitoring for Cohort 2024 to ensure that scholars meet the graduation requirements.

Leadership Team Member #4
Employee's Name
Angel Arnold

Position Title
ELA Department Chair/Teacher

Job Duties and Responsibilities

This instruction team leader Identifies long-range goals and specific objectives to support the ELA/
Reading department. The team leader supports peer PLCs and collaborative training structures.
This team leaders also prepares, administers, and corrects tests and records results, and evaluates
student achievement.

Leadership Team Member #5
Employee's Name
Joseif Pinkston

Position Title
Math Department Chair/Teacher
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Job Duties and Responsibilities

This instruction team leader Identifies long-range goals and specific objectives to support the
Mathematics department. The team leader supports peer PLCs and collaborative training structures.
This team leaders also prepares, administers, and corrects tests and records results, and evaluates
student achievement.

Leadership Team Member #6
Employee's Name
Pierre Lewis

Position Title
Social Sciences Department Chair/Teacher

Job Duties and Responsibilities

This instruction team leader Identifies long-range goals and specific objectives to support the Social
Sciences department. The team leader supports peer PLCs and collaborative training structures.
This team leaders also prepares, administers, and corrects tests and records results, and evaluates
student achievement.

Leadership Team Member #7
Employee's Name
Deandrea Joseph

Position Title
Science Department Chair/Teacher

Job Duties and Responsibilities

This instruction team leader Identifies long-range goals and specific objectives to support the Science
department. The team leader supports peer PLCs and collaborative training structures. This team
leaders also prepares, administers, and corrects tests and records results, and evaluates student
achievement.

Leadership Team Member #8
Employee's Name
Brittany Paden

Position Title
ESE Department Lead/Program Specialist

Job Duties and Responsibilities
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This ESE Compliance specialist identifies long-range goals and specific objectives to support the
implementation of IEPs and individual accommodations and services for students with disabilities.
The team leader supports peer PLCs and collaborative training structures.

Leadership Team Member #9
Employee's Name
Alesha Dunlap

Position Title
Electives Department Chair/Teacher

Job Duties and Responsibilities

This instruction team leader Identifies long-range goals and specific objectives to support the
Electives department. The team leader supports peer PLCs and collaborative training structures.
This team leaders also prepares, administers, and corrects tests and records results, and evaluates
student achievement.

Leadership Team Member #10
Employee's Name
Tomeka LIghtfoot

Position Title
Reading Coach

Job Duties and Responsibilities

This instructional coach Identifies long-range goals and specific objectives to support the
implementation of literacy standards benchmarks across all content areas. The team leader supports
peer PLCs and collaborative training structures. This team leaders also prepares, administers, and
corrects tests and records results, and evaluates student achievement.

Leadership Team Member #11
Employee's Name
Ja'Lia Randolph

Position Title
School Counselor/Department Chair

Job Duties and Responsibilities

This instruction team leader Identifies long-range goals and specific objectives to support the
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Guidance department. The team leader supports peer PLCs and collaborative training structures.
This team leaders also prepares, administers, and corrects tests and records results, and evaluates
student achievement.

Leadership Team Member #12
Employee's Name
Erin Shields

Position Title
Teacher on Assignment (Testing and Title I Coordinator)

Job Duties and Responsibilities

Skills in written and oral communication, planning, and organization. Knowledge of current
educational trends, methods, research, and technology. In-depth knowledge of assigned curriculum,
program, or service area. Ability to collect, analyze and interpret data. Ability to work collaboratively
with others.

Leadership Team Member #13
Employee's Name
Dr. Myeshia Carroll

Position Title
Nursing Program Coordinator and Clinic Director

Job Duties and Responsibilities

Partnered program facilitation providing advanced healthcare services for students and the Gadsden
County Schools community.

Leadership Team Member #14
Employee's Name
Delores Quintero

Position Title
Office Manager

Job Duties and Responsibilities

Broad knowledge of business machines. Computer proficiency. Good oral and written communication
skills. Problem-solving skills. Quick learner. Confidentiality. Bookkeeping skills. Cooperation /
teamwork. Organizational skills.
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Leadership Team Member #15
Employee's Name
Alesia Grimsley

Position Title
CTE Department Chair/Teacher

Job Duties and Responsibilities

This instruction team leader Identifies long-range goals and specific objectives to support the CTE
department. The team leader supports peer PLCs and collaborative training structures. This team
leaders also prepares, administers, and corrects tests and records results, and evaluates student
achievement.

Leadership Team Member #16
Employee's Name
Christopher Rodier

Position Title
World Languages Department Chair/Teacher

Job Duties and Responsibilities

This instruction team leader Identifies long-range goals and specific objectives to support the World
Languages department. The team leader supports peer PLCs and collaborative training structures.
This team leaders also prepares, administers, and corrects tests and records results, and evaluates
student achievement.
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C. Stakeholder Involvement and Monitoring
Stakeholder Involvement and SIP Development
Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process. (ESEA
1114(b)(2))

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

The development of the School Improvement Plan (SIP) at Gadsden County High School involved a
comprehensive process to engage diverse stakeholders, ensuring the plan reflected the needs and
priorities of the entire school community, as outlined by ESEA 1114(b)(2). The process began with
forming a representative stakeholder committee, which included members of the school leadership
team, teachers, school staff, parents, students, families, and local community partners. This
committee provided a platform for open dialogue through structured meetings, focus groups, and
community forums where stakeholders could share insights and feedback on key issues, such as
academic performance, school climate, and resource allocation. Data collection methods, including
surveys and questionnaires, were used to capture input from a broader audience, ensuring that all
voices, especially those of parents and students, were heard.

Once the initial data was gathered, the school leadership team collaborated with stakeholders to
analyze the information and identify priorities. These priorities guided the development of SIP goals
and action plans. Drafts of the SIP were shared with stakeholders for review and refinement, allowing
for a feedback loop that ensured the plan was both practical and aligned with community needs.
Consensus was built through iterative discussions, culminating in final approval by the School
Advisory Council. Throughout this process, stakeholders' input was not only valued but actively
integrated, ensuring that the resulting SIP addressed the real challenges faced by the school. This
collaborative approach fostered a sense of ownership and commitment among all parties involved,
laying a strong foundation for successful implementation and continuous improvement.

SIP Monitoring
Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement. (ESEA 1114(b)(3))

The School Improvement Plan (SIP) at Gadsden County High School will be regularly monitored to
ensure its effective implementation and positive impact on student achievement, especially for those
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with the greatest achievement gaps, as required by ESEA 1114(b)(3). This process will involve
ongoing data collection and analysis to track progress toward the SIP’s goals. Key performance
indicators, such as standardized test scores, attendance rates, and behavior reports, will be reviewed
periodically by the school leadership team. Teachers and staff will conduct regular formative
assessments to measure student progress, particularly focusing on those historically underserved or
facing significant achievement gaps. Progress reports will be shared with stakeholders—parents,
teachers, students, and community members—through scheduled meetings and progress updates,
ensuring transparency and continuous engagement.

Stakeholder feedback plays a critical role in this monitoring process. The school will host quarterly
review meetings, where representatives from the leadership team, parents, students, and community
leaders can discuss progress and provide input on necessary adjustments. Feedback from these
sessions will help identify areas that may require modifications to strategies or resources.
Additionally, ongoing focus groups will be conducted to gather qualitative insights from the broader
school community. Based on this collective feedback and performance data, the SIP will be revised
as needed to address emerging challenges and ensure it remains responsive to the students' needs.
This dynamic, iterative approach ensures that the SIP remains a living document, fostering
continuous improvement and helping all students, especially those facing the greatest obstacles,
meet state academic standards.
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D. Demographic Data
2024-25 STATUS
(PER MSID FILE)

ACTIVE

SCHOOL TYPE AND GRADES SERVED
(PER MSID FILE)

SENIOR HIGH
9-12

PRIMARY SERVICE TYPE
(PER MSID FILE)

K-12 GENERAL EDUCATION

2023-24 TITLE I SCHOOL STATUS YES

2023-24 MINORITY RATE 96.3%

2023-24 ECONOMICALLY DISADVANTAGED (FRL) RATE 100.0%

CHARTER SCHOOL NO

RAISE SCHOOL NO

2023-24 ESSA IDENTIFICATION
*UPDATED AS OF 7/25/2024

ATSI

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT
(UNISIG)

2023-24 ESSA SUBGROUPS REPRESENTED
(SUBGROUPS WITH 10 OR MORE STUDENTS)
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE
IDENTIFIED WITH AN ASTERISK)

STUDENTS WITH DISABILITIES
(SWD)*

ENGLISH LANGUAGE LEARNERS
(ELL)

NATIVE AMERICAN STUDENTS (AMI)*
BLACK/AFRICAN AMERICAN

STUDENTS (BLK)
HISPANIC STUDENTS (HSP)

WHITE STUDENTS (WHT)
ECONOMICALLY DISADVANTAGED

STUDENTS (FRL)

SCHOOL GRADES HISTORY
*2022-23 SCHOOL GRADES WILL SERVE AS AN
INFORMATIONAL BASELINE.

2023-24: C
2022-23: C*
2021-22: C
2020-21:
2019-20:
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E. Early Warning Systems

1. Grades K-8

This section intentionally left blank because it addresses grades not taught at this school or
the school opted not to include data for these grades.
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2. Grades 9-12 (optional)
Current Year (2024-25)
Using 2023-24 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

INDICATOR
GRADE LEVEL

TOTAL
9 10 11 12

Absent 10% or more school days 0

One or more suspensions 0

Course failure in English Language Arts (ELA) 0

Course failure in Math 0

Level 1 on statewide ELA assessment 0

Level 1 on statewide Algebra assessment 0

Current Year (2024-25)
Using the table above, complete the table below with the number of students by current grade level
that have two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
9 10 11 12

Students with two or more indicators 0

Current Year (2024-25)
Using the table above, complete the table below with the number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
9 10 11 12

Retained students: current year 0

Students retained two or more times 0
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II. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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A
.ESSA

 School, D
istrict, State C

om
parison

Please note that the district and state averages show
n here represent the averages for sim

ilar school types (elem
entary, m

iddle, high
school or com

bination schools). Each "blank" cell indicates the school had less than 10 eligible students w
ith data for a particular

com
ponent and w

as not calculated for the school.

D
ata for 2023-24 had not been fully loaded to C

IM
S at tim

e of printing.

A
C

C
O

U
N

TA
B

ILITY C
O

M
PO

N
EN

T
2024

2023
2022**

SC
H

O
O

L
D

ISTR
IC

T
†

STA
TE

†
SC

H
O

O
L

D
ISTR

IC
T

†
STA

TE
†

SC
H

O
O

L
D

ISTR
IC

T
†

STA
TE

†

ELA Achievem
ent *

31
32

55
27

28
50

27
28

51

ELA G
rade 3 Achievem

ent **

ELA Learning G
ains

43
42

57
40

ELA Learning G
ains Low

est 25%
43

42
55

38

M
ath Achievem

ent *
21

21
45

11
11

38
20

37
38

M
ath Learning G

ains
35

35
47

29

M
ath Learning G

ains Low
est 25%

52
51

49
43

Science Achievem
ent *

51
59

68
61

61
64

26
21

40

Social Studies Achievem
ent *

84
95

71
84

86
66

76
29

48

G
raduation R

ate
76

76
90

78
78

89
83

29
61

M
iddle School Acceleration

43
44

C
ollege and C

areer R
eadiness

52
52

67
49

49
65

50
89

67

ELP Progress
32

32
49

44
28

45
41

*In cases w
here a school does not test 95%

 of students in a subject, the achievem
ent com

ponent w
ill be different in the Federal Percent of Points

Index (FPPI) than in school grades calculation.
**G

rade 3 ELA Achievem
ent w

as added beginning w
ith the 2023 calculation.

†
D

istrict and State data presented here are for schools of the sam
e type: elem

entary, m
iddle, high school, or com

bination.
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B. ESSA School-Level Data Review (pre-populated)

2023-24 ESSA FPPI

ESSA Category (CSI, TSI or ATSI) ATSI

OVERALL FPPI – All Students 47%

OVERALL FPPI Below 41% - All Students No

Total Number of Subgroups Missing the Target 2

Total Points Earned for the FPPI 520

Total Components for the FPPI 11

Percent Tested 96%

Graduation Rate 76%

ESSA OVERALL FPPI HISTORY

2023-24 2022-23 2021-22 2020-21 2019-20* 2018-19 2017-18

47% 48% 43% 32% 40% 42%

* Pursuant to Florida Department of Education Emergency Order No. 2020-EO-1 (PDF), spring K-12 statewide assessment
test administrations for the 2019-20 school year were canceled and accountability measures reliant on such data were not
calculated for the 2019-20 school year. In April 2020, the U.S. Department of Education provided all states a waiver to keep
the same school identifications for 2019-20 as determined in 2018-19 due to the COVID-19 pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

2023-24 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

35% Yes 1

English
Language
Learners

44% No

Native American
Students

33% Yes 1

Black/African
American
Students

49% No

Hispanic
Students

44% No

White Students 41% No

Economically
Disadvantaged

Students
49% No
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2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

44% No

English
Language
Learners

44% No

Black/African
American
Students

50% No

Hispanic
Students

44% No

White Students 34% Yes 1

Economically
Disadvantaged

Students
53% No

2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

41% No

English
Language
Learners

32% Yes 3
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2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Native American
Students

Asian Students

Black/African
American
Students

43% No

Hispanic
Students

44% No

Multiracial
Students

45% No

Pacific Islander
Students

White Students 47% No

Economically
Disadvantaged

Students
42% No
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D
.A

ccountability C
om

ponents by Subgroup
Each “blank” cell indicates the school had less than 10 eligible students w

ith data for a particular com
ponent and w

as not calculated for
the school. (pre-populated)
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C
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B
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ELA
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C
H

.
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R

A
D

E
3 ELA
A

C
H

.

ELA
LG

ELA
LG

L25%

M
A

TH
A

C
H

.
M

A
TH

LG

M
A

TH
LG

L25%

SC
I

A
C

H
.

SS
A

C
H

.
M

S
A

C
C

EL.

G
R

A
D

R
A

TE
2022-23

C
&

C
A

C
C

EL
2022-23

ELP
PR

O
G

R
ESS

All Students
31%

43%
43%

21%
35%

52%
51%

84%
76%

52%
32%

Students W
ith

D
isabilities

14%
38%

37%
11%

31%
43%

77%
28%

English
Language
Learners

31%
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E. Grade Level Data Review – State Assessments (pre-
populated)
The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on
the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

2023-24 SPRING

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Ela 10 32% 35% -3% 53% -21%

Ela 9 30% 33% -3% 53% -23%

Biology 51% 41% 10% 67% -16%

Algebra 18% 26% -8% 50% -32%

Geometry 24% 24% 0% 52% -28%

History 92% 83% 9% 67% 25%

2023-24 WINTER

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Algebra 28% 27% 1% 16% 12%

Geometry 8% 7% 1% 21% -13%

Biology * data suppressed due to fewer than 10 students or all tested students scoring the same.

History * data suppressed due to fewer than 10 students or all tested students scoring the same.

2023-24 FALL

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Biology 12% 10% 2% 27% -15%

Algebra 19% 19% 0% 17% 2%

Geometry 18% 17% 1% 16% 2%

History * data suppressed due to fewer than 10 students or all tested students scoring the same.
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III. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))
Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

While the improvement may be viewed as marginal, GCHS increase ELA proficiency from 27% to
31% for a 4% increase across all assessed learners.

Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

Algebra I proficiency remains the most critical area. While no loss was presented, our gain on the
Algebra I assessment moved GCHS to 21% up 10% from last year. 1. We will pair our new
teachers with mentors in the school community and provide real-time support to ensure they have all
the support needed to help our scholars excel academically. 2. Contributing to last year's low
performance is a lack of rigorous instruction, a lack of differentiated support, and a lack of learning
tasks aligned with curriculum standards. The administrative team will develop a regular walkthrough
schedule to monitor task and curriculum standard alignment, conduct PLCs based on walkthrough
data to improve student data outcomes and monitor for effective use of research-based teaching and
learning strategies to improve scholar outcomes school-wide.

Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

Biology showed the largest decline from the previous school year dropping 10% to 51% on the
Biology assessment. One factor that contributed to this decline was lack of teacher consistency in
some classrooms, which increases the number of days with substitutes in Biology classrooms. The
Math department collaborated to help provide instructional materials and lesson to support instruction
in those impacted classes, however, student-centered learning and engagement suffered as a result

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.
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Algebra 1 had the largest gap when compared to state proficiency averages. (22% of students at our
school demonstrated proficiency on the Algebra 1 EOC compared to the state average of 50%) A
major factor that contributed to this large gap was teacher turnovers and illnesses that resulted
numerous days without a certified teacher in those impacted classrooms. Despite efforts to share
resources and develop lessons that would support student learning in the absence of the teacher of
record, standards-based instruction was negatively impacted with the decline of student-centered
learning and engagement levels.

EWS Areas of Concern
Reflecting on the EWS data from Part I, identify one or two potential areas of concern.

One area of concern includes the number of students that were absent 10% or more of the school
year. nearly 300 students were absent at least 10% of the school days for the 2023-2024 school year,
with the concern distributing across all four grade levels.

Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

1. Standards-based instruction with appropriate levels of rigor in all classrooms. 2. Increasing student
engagement in all content areas 3. Using formative assessment and timely feedback to empower
students. 4. Using writing to promote learning in all content areas. 5. Promoting Effective
Communication to Enhance Learning.
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B. Area(s) of Focus (Instructional Practices)
(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Math

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

There is a direct correlation between math proficiency and college and career readiness. GCHS will
focus on the implementation of math skills at all levels of college and career readiness in order to
increase articulation with its middle school. Students will build learning stamina and a greater
appreciation for mathematics by administration supporting teacher capacity through continuous
professional development, relating skills and standards making real world connections, promoting
learning environments that support standard aligned instruction and create non-accountability
progress monitoring tools.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

At the end of the 2023-24 school year Mathematics showed the lowest performance rate for the
2023-2024 school year. In Algebra I, our proficiency rate indicated that 21% of assessed students
scored at Level 3 or above. Students and staff will increase attendance by 8-10% analyzed by
quarters, along with, Algebra 1 scores will improve by 15%. Students and staff will conduct data chats
and plan for remediation in mathematical areas under 50% pass rates, and build learning
environments that provide evidence of aligning resources to FAST and BEST resources.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Monitoring will occur through administrative walkthroughs, formative assessments, progress
monitoring, PLC and collaborative planning documentation connected to FAST PM1 and PM2 testing
data.

Person responsible for monitoring outcome
Tamika Hughes-Leeks, Principal
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Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Implementation of Professional Learning Communities (PLC) focused on standards-based planning,
student work analysis protocol, development of common assessments and data disaggregation by
course, class and individual student trends is our primary intervention. Intentional planning aligning
mathematical content to the state standards and benchmarks and district-allocated resources will
yield proficiency.
Rationale:
Identification of structured support in lesson and unit development through common-planning in the
Mathematics Professional Learning Community. A positive and collaborative development
environment will aid in building teacher capacity through peer support and ownership.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No
Description of Intervention #2:
Utilize data to organize students to interact with content in manners which differentiate/scaffold
instruction to meet the needs of every student. The application of WICOR strategies aligned to
student growth opportunities will increase academic outcomes.
Rationale:
Intentional crafting an educational experience that increases student engagement in the learning
process will elevate student access to content-rich, complex tasks and collaborative structures.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Monitor trend analysis of course-specific units.
Person Monitoring:
Joseif Pinkston

By When/Frequency:
Bi-weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Math teachers engage in course-specific PLCs to review module, cycle and formative assessment
data to determine areas of low proficiency and identify trends to develop remediation needs for
students and next steps to create module and/or quarterly spiral reteaching/reassessing plans.
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Action Step #2
Shift learning approach from teacher-led instruction to student-centered acquisition.
Person Monitoring:
Joseif Pinkston

By When/Frequency:
Bi-weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Identify high-yield WICOR strategies and collaborative structures to aid an increase in "chunking"
lessons to incorporate opportunities for student accountable talk, in-lesson feedback and peer-to-peer
data chats.
Action Step #3
Increased focus on literacy-rich instruction across content.
Person Monitoring:
Tamika Hughes-Leeks

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Instructional staff will implement CER/CEE writing strategies, text-dependent questioning, and
focused note-taking and vocabulary acquisition in all core content areas.

Area of Focus #2
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to ELA, Social Studies

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Our current proficiency as evidenced by the 2023-24 FAST PM3 assessment . We expect academic
lev Student achievement and mastery will increase due to greater student capacity in writing,
reading comprehension, vocabulary acquisition and consistent use of collaborative structures during
instruction.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

• The percentage of 10th grade students achieving ELA proficiency from 31% to 50% as
measured on the BEST ELA Assessment.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.
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Monitoring will occur through administrative walkthroughs, district-level assessments, formative
assessments, progress monitoring, PLC and collaborative planning documentation connected to PM1
and PM2 testing data.

Person responsible for monitoring outcome
Jonathan Wilson(ELA) and Cleanita Wiggins(Social Studies)

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Implementation of Professional Learning Communities (PLC) focused on standards-based planning,
student work analysis protocol, development of common assessments and data disaggregation by
course, class and individual student trends is our primary intervention. Intentional planning aligning
mathematical content to the state standards and benchmarks and district-allocated resources will
yield proficiency.
Rationale:
Identification of structured support in lesson and unit development through common-planning in the
Mathematics Professional Learning Community. A positive and collaborative development
environment will aid in building teacher capacity through peer support and ownership.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No
Description of Intervention #2:
Utilize data to organize students to interact with content in manners which differentiate/scaffold
instruction to meet the needs of every student. The application of WICOR strategies aligned to
student growth opportunities will increase academic outcomes.
Rationale:
Intentional crafting an educational experience that increases student engagement in the learning
process will elevate student access to content-rich, complex tasks and collaborative structures.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
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Students Using Anchor Charts
Person Monitoring:
Angel Arnold

By When/Frequency:
Bi-weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Anchor charts are scaffolds posted around the classroom that hold the content necessary for students
to engage in higher order thinking in support of the benchmark they are practicing.
Action Step #2
Monitor trend analysis of content-specific units.
Person Monitoring:
Tomeka Lightfoot

By When/Frequency:
Bi-weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teachers engage in course-specific PLCs to review module, cycle and formative assessment data to
determine areas of low proficiency and identify trends to develop remediation needs for students and
next steps to create module and/or quarterly spiral reteaching/reassessing plans.
Action Step #3
Shift learning approach from teacher-led instruction to student-centered acquisition.
Person Monitoring:
Jonathan Wilson

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Identify high-yield WICOR strategies and collaborative structures to aid an increase in "chunking"
lessons to incorporate opportunities for student accountable talk, in-lesson feedback and peer-to-peer
data chats.
Action Step #4
Increased focus on literacy-rich instruction across content.
Person Monitoring:
Angel Arnold

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Instructional staff will implement CER/CEE writing strategies, text-dependent questioning, and
focused note-taking and vocabulary acquisition in all core content areas.
Action Step #5
Expose students to BEST texts aligned to benchmarks.
Person Monitoring:
Tomeka Lightfoot

By When/Frequency:
Bi-weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Students will explore the application of skills aligned to BEST standards through access to text listed
in the BEST benchmarks on the state assessment.
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Area of Focus #3
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Science

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Students will increase academic growth by access to hands-on application through experimentation
and by administration supporting teacher capacity through continuous professional development,
relating skills and standards making real world connections, promoting learning environments that
support standard aligned instruction and create accountability progress monitoring tools.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

• The percentage of students achieving proficiency will increase from 51% to 65 % as measured
on the Biology EOC Assessment.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Monitoring will occur through administrative walkthroughs, district-level assessments, formative
assessments, progress monitoring, PLC and collaborative planning documentation connected to
FAST PM1 and PM2 testing data.

Person responsible for monitoring outcome
Cleanita Wiggins

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Implementation of Professional Learning Communities (PLC) focused on standards-based planning,
student work analysis protocol, development of common assessments and data disaggregation by
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course, class and individual student trends is our primary intervention. Intentional planning aligning
mathematical content to the state standards and benchmarks and district-allocated resources will
yield proficiency.
Rationale:
Identification of structured support in lesson and unit development through common-planning in the
Mathematics Professional Learning Community. A positive and collaborative development
environment will aid in building teacher capacity through peer support and ownership.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No
Description of Intervention #2:
Utilize data to organize students to interact with content in manners which differentiate/scaffold
instruction to meet the needs of every student. The application of WICOR strategies aligned to
student growth opportunities will increase academic outcomes.
Rationale:
Intentional crafting an educational experience that increases student engagement in the learning
process will elevate student access to content-rich, complex tasks and collaborative structures.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Hands-on application of scientific labs and related activities.
Person Monitoring:
Deandrea Joseph

By When/Frequency:
Monthly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Students will have the opportunity to interact with biological science based laboratory exercises to
reinforce the theoretical knowledge provided through consistent instructional practice.
Action Step #2
Monitor trend analysis of course-specific units.
Person Monitoring:
Cleanita Wiggins

By When/Frequency:
Bi-weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Science teachers engage in course-specific PLCs to review module, cycle and formative assessment
data to determine areas of low proficiency and identify trends to develop remediation needs for
students and next steps to create module and/or quarterly spiral reteaching/reassessing plans.
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Action Step #3
Shift learning approach from teacher-led instruction to student-centered acquisition.
Person Monitoring:
Deandrea Joseph

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Identify high-yield WICOR strategies and collaborative structures to aid an increase in "chunking"
lessons to incorporate opportunities for student accountable talk, in-lesson feedback and peer-to-peer
data chats.
Action Step #4
Increased focus on literacy-rich instruction across content.
Person Monitoring:
Deandrea Joseph

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Instructional staff will implement CER/CEE writing strategies, text-dependent questioning, and
focused note-taking and vocabulary acquisition in all core content areas.

Area of Focus #4
Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Native American Students (AMI), Black/
African American Students (BLK), Hispanic Students (HSP)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Our current level of performance is 34%, as evidenced by the 2023-2024 FAST ELA grades 9 and 10
proficiency of black students. We expect our performance level to be 53% by the end of the
2024-2025 school year. The problem/gap is occurring because of the high percentage of black
students who are scoring below the proficiency level on the FAST ELA assessment.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

• The percentage of black students scoring as proficient will increase from 30% and 22% to 40%
respectively on the BEST ELA Assessment and Algebra I Assessment.

• The percentage of ELL students scoring as proficient will increase from 37% and 17% to 40%
respectively on the BEST ELA Assessment and Algebra I Assessment.

• The percentage of Native American students scoring as proficient will increase from 33% and
16% to 40% respectively on the BEST ELA Assessment and Algebra I Assessment.
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Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Monitoring will occur through administrative walkthroughs, district-level assessments, formative
assessments, progress monitoring, PLC and collaborative planning documentation connected to
BEST PM1 and PM2 testing data.

Person responsible for monitoring outcome
Jonathan WIlson

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
If teachers create engaging lessons utilizing culturally relevant teaching practiced that are task and
target aligned to the BEST standards and use authentic student work samples to drive teaching and
learning, then teacher effectiveness will improve, and students will apply the content at a higher level
of rigor and autonomy to increase proficiency by 10% as measured by FAST. These strategies are
needed to assist teachers by helping them maximize their instructional impact. The criteria used to
make this determination is our FSA ELA results, cycle data, and guidance from our ELA team.
Rationale:
To enhance staff capacity so as to analyze and utilize data to drive instruction and differentiation
through equitable practices.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Identification and integration of academic and behavioral interventions for Black students meeting two
or more Early Warning System categories.
Person Monitoring:
Joseph Spells

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Provide extension services inclusive of tutoring and test preparation through the Extended Learning
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Program. Intensive mentoring support through one of our partnership initiatives: ABELLA, Girlfriends,
5000 Role Models, PMAC Ambassadors, and FAMU?FSU TRIO programming. Integration of PBIS
reward systems targeting attendance and minor infractions.
Action Step #2
Shift learning approach from teacher-led instruction to student-centered acquisition.
Person Monitoring:
Tomeka Lightfoot

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Identify high-yield WICOR strategies and collaborative structures to aid an increase in "chunking"
lessons to incorporate opportunities for student accountable talk, in-lesson feedback and peer-to-peer
data chats.

Area of Focus #5
Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Students With Disabilities (SWD)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Our current level of performance is 39 percent achievement, as evidenced in the ESSA Federal
Index (2023). The gap is occurring due to the need for increased differentiation and support within the
core classrooms. If an increased model of support within Math classes and Reading classes
specifically would occur, including progress monitoring for specialized instruction, the performance
would increase by at least 10 percent.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

• The percentage of SWD students scoring as proficient will increase from 14% and 11% to 40%
respectively on the BEST ELA Assessment and Algebra I Assessment.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Administration and our ESE team will be assigned specific students to monitor their school
attendance, school disciplinary concerns, and academic performance.
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Person responsible for monitoring outcome
Brittany Paden

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Support students with disabilities in learning the foundational skills they need to engage in rigorous,
grade-level content. ESE teachers to utilize data to organize students to interact with content in
manners which differentiates/scaffolds instruction to meet the needs of each student. Rationale:
Rationale:
The criteria used to make this determination is our ESSA Federal Index and input from our ESE
department. This strategy is necessary to help teachers maximize their instructional impact on
Students with Disabilities.
Tier of Evidence-based Intervention:
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Use of Equitable Communication
Person Monitoring:
Brittany Paden

By When/Frequency:
Monthly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Provide multiple opportunities for students to engage in and respond to instruction using their primary
mode of communication, which may include the use of augmentative or alternative communication
systems.
Action Step #2
Data-review and Intervention Implementation
Person Monitoring:
Joseph Spells

By When/Frequency:
Monthly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Review school-based disaggregated data and thoughtfully plan for remediation and enrichment
interventions. Implement academic monitoring meetings with families of students who meet two or
more Early Warning signs to identify areas that need active interventions.
Action Step #3
Use of Graphic Organizing System
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Person Monitoring:
Q'vanda Curry

By When/Frequency:
Bi-weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Students will be introduced to a variety of note-taking, graphic organizers to increase collection,
review and retention of critical information.

Area of Focus #6
Address the school’s highest priorities based on any/all relevant data sources.

Graduation/Acceleration specifically relating to Graduation

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Our 2023/24 Graduation rate was 76%. Instructional practices specifically relating to standards
aligned instruction will focus on supporting teacher with research-based practices that will follow state
adopted standards within the specific content area.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

The percentage of 12th grade students achieving on-time gradation will increase from 96% to 99%,
as measured by the FLDOE 2024-2025 final graduation rate.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Monitoring will be targeted to the needs of each senior. Our team will focus on credit needs and
testing needs to meet graduation requirements. Students needing intensive support will receive help
through our graduation enhancement program (one to one support from teachers of various core
content).

Person responsible for monitoring outcome
JaLia Randolph

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
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Description of Intervention #1:
Off-track students who lack the literacy and math skills needed to meet state testing requirements will
be scheduled into a specifically designed class that will provide them with small group instruction and
personalized practice using the Savvas io platform for ACT/SAT/CLT test prep. This will be in addition
to the Intensive Reading and traditional math classes
Rationale:
SAVVAS informs us that students who do not meet predictive passage to earn a concordant score on
the ACT and/or SAT assessments. At this time, we do not have data correlating to success on the
CLT, but results are showing a high rate of students earning concordant scores on the CLT
assessment.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Cohort Monitoring and Remediation
Person Monitoring:
Joseph Spells

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Ensuring students assigned to correct courses to meet graduation requirements. Ensuring all seniors
needing assessments to graduate have multiple opportunities and tutoring supports to meet testing
requirements. Research coursework and Extended Learning provides one to one support to help
students meeting required credits. Clear communication with families about the needs of their student
in order to graduate high school.

IV. Positive Culture and Environment
Area of Focus #1
Positive Behavior and Intervention System (PBIS)

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

Consistently implemented school-wide processes help students understand the importance positive
behavior has on learning. All staff members desire to build positive and supportive relationships with
scholars but need opportunities to better understand the impact of scholars' cultural reference on the
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learning environment. According to discipline data, our scholars received 615 referrals this school
year. 203 out of 354 scholars received discipline referrals.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Reduce the number of referrals from 615 to 553 (decrease by 10%) as evidenced by school
discipline data.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The SBLT and PBIS committees will monitor and review discipline data on a monthly basis to identify
trends, develop strategies and monitor PBIS schoolwide implementation in order to improve discipline
outcomes within the school community.

Person responsible for monitoring outcome
Jonathan Wilson

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
If we continue to utilize and highlight the importance of PBIS, the problem of engagement and
discipline would be reduced by establishing and maintaining positive relationships and high
expectations with all students. If positive behavioral expectations for students are clearly defined,
communicated, agreed on, implemented by staff, explicitly taught to students, and celebrated when
met, the problem would be reduced by students better understanding behavioral expectations.
Rationale:
By implementing the core components of PBIS & Restorative Practices, using techniques such as
circles and community activities, we will build relationships and community, increase students’ sense
of belonging, fairness, support, and positive interactions with teachers and peers.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action Step #1
Train staff on the PBIS Schoolwide Guidelines for Success
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Person Monitoring:
Pierre Lewis

By When/Frequency:
Monthly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
GCHS will develop and fortify a nurturing school culture and environment by addressing the following:
1. Using Tier 1 PBIS Behavior Expectations (Restore the R.O.A.R) which are culturally relevant and
evident in each classroom and common area throughout the school. 2. Explain PBIS Guidelines for
Success (Restore the R.O.A.R.) with all staff during in-service trainings and revisiting during
scheduled site-based trainings.
Action Step #2
Train Students on PBIS
Person Monitoring:
Tamika Hughes-Leeks

By When/Frequency:
Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Explicitly teaching Tier 1 PBIS Behavior Expectations (Restore the R.O.A.R), during Quarter 1
through mini lessons delivered by administration each period of the day, at quarterly assemblies
managed periodically throughout the school year via CANVA.
Action Step #3
Implementation of the Schoolwide PBIS plan.
Person Monitoring:
Pierre Lewis

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
5. Utilizing a weekly student rewards system to recognize students who follow PBIS Behavior
Expectations (Restoring the R.O.A.R.). Routinely recognizing teachers/staff for use of district Core
Values and for demonstrating the PBIS Behavior Expectation. Continued use of Minor Infraction/
Behavior Support forms to provide opportunities for misbehaviors to be addressed through classroom
interventions and progressive discipline. Implementing a PBIS Committee with a representation of
various stakeholders, to improve outcomes regarding behavior, social, emotional, and academic
growth.
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V. Title I Requirements (optional)

A. Schoolwide Program Plan (SWP)
This section must be completed if the school is implementing a Title I, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in ESEA Section 1114(b). This
section of the SIP is not required for non-Title I schools.

Dissemination Methods
Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand. (ESEA 1114(b)(4))

List the school’s webpage where the SIP is made publicly available.

The school's webpage where the SIP is available is located at gchs.gadsdenschools.org/
abouttheschool.

Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental and Family Engagement Plan (PFEP) is made
publicly available. (ESEA 1116(b-g))

The school's webpage where the PFEP is available is located at gchs.gadsdenschools.org/TitleI. We
work to build support with all stakeholders through a variety of events we host on our campus from
SAC, PTO, Academy Nights, College and Career Nights, Athletics, and Band, Open House,
Freshmen Orientation, School Tours and Shadowing and more. Our goal is to have support from
each and every family

Plans to Strengthen the Academic Program
Describe how the school plans to strengthen the academic program in the school, increase the
amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
the Area of Focus if addressed in Part II of the SIP. (ESEA Section 1114(b)(7)ii))

Our school is fully staffed with a student services team of people to assist students with any need
that should arise. We have a VE Specialist, two deans, a social worker, a school psychologist, three
counselors, and three assistant principals. These individuals provide support in all areas listed above
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to support our students and their success.

Our plan to strengthen our academic program is to incorporate more enriching and accelerated
opportunities for each student at every grade level. This is indicative of access to a variety of tracks
for college and career readiness inclusive of Honors, Pre-AP, AP, DE, AICE, or Industry Certification
courses over the span of four years.

How Plan is Developed
If appropriate and applicable, describe how this plan is developed in coordination and integration with
other Federal, State and local services, resources and programs, such as programs supported under
ESSA, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d). (ESEA Sections 1114(b)(5) and 1116(e)(4))

A multitude of stakeholders assisted in the development of our plan. Student and staff feedback,
parent survey data, SAC and community input was gathered to generate and refine our plan.
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B. Component(s) of the Schoolwide Program Plan
Components of the Schoolwide Program Plan, as applicable
Include descriptions for any additional, applicable strategies that address the needs of all children in
the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas
Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services, and other strategies to improve students’ skills outside the
academic subject areas. (ESEA 1114(b)(7)(iii)(I))

Our school is fully staffed with a student services team of people to assist students with any need that
should arise. We have a VE Specialist, two deans, a social worker, a school psychologist, three
counselors, and three assistant principals. These individuals provide support in all areas listed above
to support our students and their success.

Preparing for Postsecondary Opportunities and the Workforce
Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school. (ESEA 1114(b)(7)(iii)(II))

Our school supports postsecondary education and opportunities for all students through our program
offerings in Agribusiness, AVID, Business Systems and Entrepreneurship, Culinary Arts, JROTC,
Nursing and Dual Enrollment opportunities.

Addressing Problem Behavior and Early Intervening Services
Describe the implementation of a schoolwide tiered model to prevent and address problem behavior,
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act. (20 U.S.C. 1400 et seq. and ESEA 1114(b)(7)(iii)(III)).

Our school wide MTSS process focuses on four core values: Resilience, Opportunity, Academics and
Respect. We monitor and collect data on these four areas throughout the school year and reward
students for their positive attendance, positive behaviors, and great achievement. Our proactive
approach to using positive support systems has mitigated the amount of concerning behaviors on our
campus; thus, allowing our student services team to provide more intensive supports to students who
are identified through data analysis and Early Warning Systems.

Professional Learning and Other Activities
Describe the professional learning and other activities for teachers, paraprofessionals and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high need subjects. (ESEA section 11149b)(7)(iii(V)).
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Our school is developing a tiered system of professional development that incorporates staff
members collaborating in professional learning communities to review student achievement and plan
on interventions and adjustments to instruction. "An Apple a Day" where staff members visit other
teachers' classrooms to observe high impact teaching strategies. 30/30 learning sessions to learn
new instructional, social-emotional, and collaborative strategies in an experiential environment to help
our students succeed.

Strategies to Assist Preschool Children
Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs. (ESEA 1114(b)(7)(iii)(V))

N/A
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VI. ATSI, TSI and CSI Resource Review
This section must be completed if the school is identified as ATSI, TSI or CSI (ESEA Sections
1111(d)(1)(B)(4) and (d)(2)(C) and 1114(b)(6)).

Process to Review the Use of Resources
Describe the process to review the use of resources to meet the identified needs of students.

• Identify Student Needs:
• Assess the unique needs of students with disabilities using individualized education

plans (IEPs), 504 plans, and other relevant documentation.
• Consider social-emotional, cultural, and linguistic factors alongside academic and

disability-related needs.
• Evaluate Current Resources:

• Review current academic interventions, support services, staffing levels, assistive
technologies, and funding allocation.

• Establish Feedback Loops:
• Regularly gather input from stakeholders to refine approaches.

• Update Plans Annually:
• Adjust strategies based on evolving student needs and resource effectiveness.

Specifics to Address the Need
Identify the specific resource(s), rationale (i.e., data) and plan to address the need(s) (i.e., timeline).

Resources
Reading and math intervention programs tailored to students with disabilities. and ELLs.
Disaggregated student data (School assessments, State assessments, EWS data, teacher
observations, etc) shows students with disabilities underperform in literacy and math compared to
peers.
PAEC School Culture and Climate Resources and Supports
School Social Worker
Rationale
Classroom observations highlight the need for adjustments to the instructional model with additional
behavioral support to maximize teacher effectiveness.
Attendance and disciplinary data indicate higher rates of absenteeism and behavioral incidents
Plan
Phase 1: Needs Assessment | Review data on student outcomes, attendance, and feedback from
families and staff. Aug 2024 - Oct 2024
Phase 2: Planning | Identify priority resources and partnerships. Develop implementation plans with
measurable goals. Oct 2024
Phase 3: Implementation | Roll out interventions, training, and new resources. Begin monitoring initial
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outcomes. | Oct 2024 - May 2025
Phase 4: Evaluation | Assess resource effectiveness using academic, behavioral, and survey data.
Refine strategies as needed. Ongoing throughout the school year
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VII. Budget to Support Areas of Focus
Check if this school is eligible for 2024-25 UniSIG funds but has chosen
not to apply.

No
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School Board Approval
A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority
Section 1001.42(18), Florida Statutes (F.S.), requires district school boards to annually approve and
require implementation of a new, amended, or continuation SIP for each school in the district which
has a school grade of D or F; has a significant gap in achievement on statewide, standardized
assessments administered pursuant to s. 1008.22 by one or more student subgroups, as defined in
the federal Elementary and Secondary Education Act (ESEA), 20 U.S.C. s. 6311(b)(2)(C)(v)(II); has
not significantly increased the percentage of students passing statewide, standardized assessments;
has not significantly increased the percentage of students demonstrating Learning Gains, as defined
in s. 1008.34, and as calculated under s. 1008.34(3)(b), who passed statewide, standardized
assessments; has been identified as requiring instructional supports under the Reading Achievement
Initiative for Scholastic Excellence (RAISE) program established in s. 1008.365; or has significantly
lower graduation rates for a subgroup when compared to the state’s graduation rate. Rule
6A-1.098813, Florida Administrative Code (F.A.C.), requires district school boards to approve a SIP
for each Department of Juvenile Justice (DJJ) school in the district rated as Unsatisfactory.
Below are the criteria for identification of traditional public and public charter schools pursuant to the
Every Student Succeeds Act (ESSA) State plan:

ADDITIONAL TARGET SUPPORT AND IMPROVEMENT (ATSI)

A school not identified for CSI or TSI, but has one or more subgroups with a Federal Index
below 41%.

TARGETED SUPPORT AND IMPROVEMENT (TSI)

A school not identified as CSI that has at least one consistently underperforming subgroup with
a Federal Index below 32% for three consecutive years.

COMPREHENSIVE SUPPORT AND IMPROVEMENT (CSI)

A school can be identified as CSI in any of the following four ways:
1. Have an overall Federal Index below 41%;
2. Have a graduation rate at or below 67%;
3. Have a school grade of D or F; or
4. Have a Federal Index below 41% in the same subgroup(s) for 6 consecutive years.
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ESEA sections 1111(d) requires that each school identified for ATSI, TSI or CSI develop a support
and improvement plan created in partnership with stakeholders (including principals and other school
leaders, teachers and parents), is informed by all indicators in the State’s accountability system,
includes evidence-based interventions, is based on a school-level needs assessment, and identifies
resource inequities to be addressed through implementation of the plan. The support and
improvement plans for schools identified as TSI, ATSI and non-Title I CSI must be approved and
monitored by the school district. The support and improvement plans for schools identified as Title I,
CSI must be approved by the school district and Department. The Department must monitor and
periodically review implementation of each CSI plan after approval.
The Department's SIP template in the Florida Continuous Improvement Management System (CIMS),
https://cims2.floridacims.org, meets all state and rule requirements for traditional public schools and
incorporates all ESSA components for a support and improvement plan required for traditional public
and public charter schools identified as CSI, TSI and ATSI, and eligible schools applying for Unified
School Improvement Grant (UniSIG) funds.
Districts may allow schools that do not fit the aforementioned conditions to develop a SIP using the
template in CIMS.
The responses to the corresponding sections in the Department’s SIP template may address the
requirements for:

1. Title I schools operating a schoolwide program (SWD), pursuant to ESSA, as amended, Section
1114(b); and

2. Charter schools that receive a school grade of D or F or three consecutive grades below C,
pursuant to Rule 6A-1.099827, F.A.C. The chart below lists the applicable requirements.

SIP SECTIONS TITLE I SCHOOLWIDE
PROGRAM

CHARTER
SCHOOLS

I.A: School Mission/Vision 6A-1.099827(4)(a)(1)

I.B-C: School Leadership, Stakeholder
Involvement & SIP Monitoring ESSA 1114(b)

I.E: Early Warning System ESSA 1114(b)(7)(A)(iii)(III) 6A-1.099827(4)(a)(2)

II.A-E: Data Review 6A-1.099827(4)(a)(2)

III.A: Data Analysis/Reflection ESSA 1114(b)(6) 6A-1.099827(4)(a)(4)

III.B, IV: Area(s) of Focus ESSA 1114(b)(7)(A)(i-iii)

V: Title I Requirements
ESSA 1114(b)(2, 4-5),
(7)(A)(iii)(I-V)-(B)
ESSA 1116(b-g)

Note: Charter schools that are also Title I must comply with the requirements in both columns.

Purpose and Outline of the SIP
The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a "living document" by continually updating, refining and using the plan to guide their work
throughout the year. The printed version in CIMS represents the SIP as of the "Printed" date listed in
the footer.
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I. School Information

A. School Mission and Vision
Provide the school's mission statement

The mission of Crossroad Academy Charter School is to provide a rigorous educational program that
fosters students into the twenty-first century by preparing them academically, socially, and culturally
to become competitive and responsible members of society.

Provide the school's vision statement

The vision of Crossroad Academy Charter School is to exist as an innovative educational institution
that develops its' entire learning community into positive and productive citizens.

B. School Leadership Team
School Leadership Team
For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1
Employee's Name
Tireshia Galloway

Position Title
Principal

Job Duties and Responsibilities

Responsible for overseeing the implementation of the School Improvement Plan (SIP) and
collaborating with the leadership team to analyze data for monitoring the SIP. Leads instructional
shifts that need to occur based on progress monitoring.

Leadership Team Member #2
Employee's Name
Aayana Kenon

Position Title
Assistant Principal

Job Duties and Responsibilities
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Responsible for overseeing and progress monitoring:
• ELA, math, science and social studies data in grades 7-12
• On-going intervention plans and data analysis and reporting for continuous improvement for all

core subjects in grades 7-12.
• Graduation rate monitoring and support
• High school acceleration monitoring and support
• Teacher coaching and professional learning in grades 7-12

Leadership Team Member #3
Employee's Name
Shaikia Bonner

Position Title
Assistant Principal

Job Duties and Responsibilities

Responsible for overseeing and progress monitoring:
• ELA, math, science and social studies data in grades K-6
• On-going intervention plans and data analysis and reporting for continuous improvement for all

core subjects in grades K-6.
• Reading deficiencies monitoring and support
• Student enrichment monitoring and support
• Teacher coaching and professional learning in grades K-6

Leadership Team Member #4
Employee's Name
De'Garryan Andrews

Position Title
Reading Coach

Job Duties and Responsibilities

Responsible for:
• Provide instructional coaching to teachers, based on their needs
• On-going intervention plans and data analysis and reporting for continuous improvement for all

ELA courses
• Providing tier 3 intervention in reading
• Progress monitoring data sets and organizing targeted interventions by day and standard

Gadsden CROSSROAD ACADEMY 2024-25 SIP

Printed: 12/06/2024 Page 4 of 52Page  540  of  588



Leadership Team Member #5
Employee's Name
Chandrea Poole

Position Title
Mathematics Coach

Job Duties and Responsibilities

Responsible for:
• Provide instructional coaching to teachers, based on their needs
• On-going intervention plans and data analysis and reporting for continuous improvement for all

math courses
• Providing tier 3 intervention in math
• Progress monitoring data sets and organizing targeted interventions by day and standard

Leadership Team Member #6
Employee's Name
Lina Douglas

Position Title
Data Entry

Job Duties and Responsibilities

Responsible for:
• Monitoring student attendance and intervening when students experience excessive absences
• Monitoring student early warning signs, such as course failres and course history

Leadership Team Member #7
Employee's Name
Jordan Sonneville

Position Title
Science Instructor

Job Duties and Responsibilities

Responsible for:
• Helping to analyze science data and developing standard aligned lesson plans to support

weak skills identified
• Assist with intervention plans related to science
• Provide tier 3 intervention in science
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Leadership Team Member #8
Employee's Name
Chelsea Franklin

Position Title
Academic Officer

Job Duties and Responsibilities

Responsible for delivering professional learning opportunities for the administrative team, leadership
team, and teachers, ensuring alignment with high-quality instructional practices.

Leadership Team Member #9
Employee's Name
Roy Howard

Position Title
Dean

Job Duties and Responsibilities

Responsible for supporting and promoting a safe learning environment.

Leadership Team Member #10
Employee's Name
Tamara Preston

Position Title
Early Learning Director

Job Duties and Responsibilities

Oversees enrollment efforts and pre-k early learning programs to retain CACS students on our K-12
pipeline.

Leadership Team Member #11
Employee's Name
Ieisha Galloway

Position Title
Guidance Counselor

Job Duties and Responsibilities

Provide academic advisement for students, conduct schedule audits, develop tracks/plans for
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secondary students post-graduation transitions, provide academic improvement plans for individual
students, monitor the multi-warning systems student target list. Facilitate schoolwide testing alongside
the assistant principals to ensure an effective assessment process is followed.

Leadership Team Member #12
Employee's Name
Qualandria Brookens

Position Title
School Mental Health Counselor

Job Duties and Responsibilities

Provide ESE, 504, MTSS plan support for individual students; support all students to achieve positive
social/emotional well being. Promote positive mental health initiatives and campaigns to rally students
around being mentally and physically healthy.
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C. Stakeholder Involvement and Monitoring
Stakeholder Involvement and SIP Development
Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process. (ESEA
1114(b)(2))

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

We involve all of our school stakeholders in the school improvement process by inviting them to our
monthly SAC meetings. These SAC meetings are advertised in our schoolwide Remind, on our
website and broadcasted on our school marquee. Their informal and formal feedback is implemented
in our school improvement plan or process.

SIP Monitoring
Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement. (ESEA 1114(b)(3))

The School Advisory Council meets monthly to create, review, revise, and progress monitor the SIP.
Leadership team meetings ensure the modifications and implementation of the plan is executed.
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D. Demographic Data
2024-25 STATUS
(PER MSID FILE)

ACTIVE

SCHOOL TYPE AND GRADES SERVED
(PER MSID FILE)

COMBINATION
PK-12

PRIMARY SERVICE TYPE
(PER MSID FILE)

K-12 GENERAL EDUCATION

2023-24 TITLE I SCHOOL STATUS YES

2023-24 MINORITY RATE 99.4%

2023-24 ECONOMICALLY DISADVANTAGED (FRL) RATE 100.0%

CHARTER SCHOOL YES

RAISE SCHOOL NO

2023-24 ESSA IDENTIFICATION
*UPDATED AS OF 7/25/2024

ATSI

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT
(UNISIG)

2023-24 ESSA SUBGROUPS REPRESENTED
(SUBGROUPS WITH 10 OR MORE STUDENTS)
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE
IDENTIFIED WITH AN ASTERISK)

STUDENTS WITH DISABILITIES
(SWD)*

ENGLISH LANGUAGE LEARNERS
(ELL)

BLACK/AFRICAN AMERICAN
STUDENTS (BLK)

HISPANIC STUDENTS (HSP)
ECONOMICALLY DISADVANTAGED

STUDENTS (FRL)

SCHOOL GRADES HISTORY
*2022-23 SCHOOL GRADES WILL SERVE AS AN
INFORMATIONAL BASELINE.

2023-24: B
2022-23: C*
2021-22: B
2020-21:
2019-20:

Gadsden CROSSROAD ACADEMY 2024-25 SIP

Printed: 12/06/2024 Page 9 of 52Page  545  of  588



E. Early Warning Systems

1. Grades K-8
Current Year 2024-25
Using 2023-24 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 1 22 16 18 12 14 13 11 12 119

One or more suspensions 4 1 3 11 3 22

Course failure in English Language Arts (ELA) 1 1 2

Course failure in Math 1 1 2

Level 1 on statewide ELA assessment 6 7 7 2 5 11 7 13 58

Level 1 on statewide Math assessment 3 6 8 3 4 14 4 17 59

Number of students with a substantial reading deficiency
as defined by Rule 6A-6.053, F.A.C. (only applies to
grades K-3)

1 1

Number of students with a substantial mathematics
defined by Rule 6A-6.0533, F.A.C. (only applies to
grades K-4)

0

Current Year 2024-25
Using the table above, complete the table below with the number of students by current grade level
that have two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 1 5 2 5 4 3 8 6 6 40

Current Year 2024-25
Using the table above, complete the table below with the number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 1 1 2

Students retained two or more times 0
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Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 0

One or more suspensions 0

Course failure in ELA 0

Course failure in Math 0

Level 1 on statewide ELA assessment 0

Level 1 on statewide Math assessment 0

Number of students with a substantial reading deficiency as
defined by Rule 6A-6.053, F.A.C. (only applies to grades K-3)

0

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by current grade level that had two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 0

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 0

Students retained two or more times 0
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2. Grades 9-12 (optional)
Current Year (2024-25)
Using 2023-24 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

INDICATOR
GRADE LEVEL

TOTAL
9 10 11 12

Absent 10% or more school days 0

One or more suspensions 0

Course failure in English Language Arts (ELA) 0

Course failure in Math 0

Level 1 on statewide ELA assessment 0

Level 1 on statewide Algebra assessment 0

Current Year (2024-25)
Using the table above, complete the table below with the number of students by current grade level
that have two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
9 10 11 12

Students with two or more indicators 0

Current Year (2024-25)
Using the table above, complete the table below with the number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
9 10 11 12

Retained students: current year 0

Students retained two or more times 0
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II. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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parison

Please note that the district and state averages show
n here represent the averages for sim

ilar school types (elem
entary, m
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school or com

bination schools). Each "blank" cell indicates the school had less than 10 eligible students w
ith data for a particular
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ponent and w

as not calculated for the school.
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IM
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55
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Science Achievem
ent *
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29
33
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Social Studies Achievem
ent *

48
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38
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71
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M
iddle School Acceleration

57
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56
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39
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53
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ELP Progress
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here a school does not test 95%

 of students in a subject, the achievem
ent com
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ill be different in the Federal Percent of Points

Index (FPPI) than in school grades calculation.
**G

rade 3 ELA Achievem
ent w

as added beginning w
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†
D

istrict and State data presented here are for schools of the sam
e type: elem

entary, m
iddle, high school, or com

bination.
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B. ESSA School-Level Data Review (pre-populated)

2023-24 ESSA FPPI

ESSA Category (CSI, TSI or ATSI) ATSI

OVERALL FPPI – All Students 59%

OVERALL FPPI Below 41% - All Students No

Total Number of Subgroups Missing the Target 1

Total Points Earned for the FPPI 764

Total Components for the FPPI 13

Percent Tested 97%

Graduation Rate 91%

ESSA OVERALL FPPI HISTORY

2023-24 2022-23 2021-22 2020-21 2019-20* 2018-19 2017-18

59% 57% 56% 51% 68% 70%

* Pursuant to Florida Department of Education Emergency Order No. 2020-EO-1 (PDF), spring K-12 statewide assessment
test administrations for the 2019-20 school year were canceled and accountability measures reliant on such data were not
calculated for the 2019-20 school year. In April 2020, the U.S. Department of Education provided all states a waiver to keep
the same school identifications for 2019-20 as determined in 2018-19 due to the COVID-19 pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

2023-24 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

34% Yes 4

English
Language
Learners

50% No

Black/African
American
Students

53% No

Hispanic
Students

59% No

Economically
Disadvantaged

Students
58% No

2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

19% Yes 3 1

English
Language
Learners

44% No
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2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Black/African
American
Students

57% No

Hispanic
Students

59% No

Economically
Disadvantaged

Students
56% No

2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

39% Yes 2

English
Language
Learners

49% No

Native American
Students

Asian Students

Black/African
American
Students

54% No
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2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Hispanic
Students

50% No

Multiracial
Students

Pacific Islander
Students

White Students

Economically
Disadvantaged

Students
56% No
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D
.A

ccountability C
om

ponents by Subgroup
Each “blank” cell indicates the school had less than 10 eligible students w

ith data for a particular com
ponent and w

as not calculated for
the school. (pre-populated)
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R
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TE
2022-23

C
&

C
A

C
C

EL
2022-23

ELP
PR

O
G

R
ESS

All Students
50%

60%
56%

58%
44%

51%
54%

26%
48%

57%
91%

95%
74%

Students W
ith

D
isabilities

33%
50%

14%
38%

English
Language
Learners

49%
55%

41%
48%

53%
40%

36%
74%

Black/African
Am

erican
Students

47%
50%

56%
64%

39%
49%

57%
14%

53%
27%

88%
93%

H
ispanic

Students
54%

56%
45%

51%
51%

40%
45%

36%
100%

100%
73%

Econom
ically

D
isadvantaged

Students
48%

64%
55%

60%
40%

49%
52%

26%
45%

56%
94%

94%
75%
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EL
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ELP
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R
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All Students
44%

69%
39%

24%
45%

43%
98%

95%
44%

Students W
ith

D
isabilities

21%
17%

English
Language
Learners

41%
47%

27%
59%

Black/African
Am

erican
Students

43%
64%

34%
24%

39%
50%

100%
100%

H
ispanic

Students
47%

80%
45%

23%
50%

36%
94%

88%
65%

Econom
ically

D
isadvantaged

Students
44%

66%
37%

22%
42%

41%
97%

94%
58%
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52%
43%
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39%
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ith
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isabilities

36%
45%

36%

English
Language
Learners

52%
57%

57%
44%

54%
22%

50%
36%
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Asian
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51%
51%

35%
41%

45%
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39%
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ispanic
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47%
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D
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50%
44%

40%
46%

48%
29%
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38%
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90%
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E. Grade Level Data Review – State Assessments (pre-
populated)
The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on
the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

2023-24 SPRING

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Ela 10 65% 35% 30% 53% 12%

Ela 3 60% 37% 23% 55% 5%

Ela 4 55% 28% 27% 53% 2%

Ela 5 39% 22% 17% 55% -16%

Ela 6 45% 27% 18% 54% -9%

Ela 7 44% 31% 13% 50% -6%

Ela 8 41% 33% 8% 51% -10%

Ela 9 61% 33% 28% 53% 8%

Math 3 70% 46% 24% 60% 10%

Math 4 66% 33% 33% 58% 8%

Math 5 32% 28% 4% 56% -24%

Math 6 57% 28% 29% 56% 1%

Math 7 29% 40% -11% 47% -18%

Math 8 13% 40% -27% 54% -41%

Science 5 21% 16% 5% 53% -32%

Civics 52% 46% 6% 67% -15%

Biology 36% 41% -5% 67% -31%

Algebra 24% 26% -2% 50% -26%

Geometry 24% 24% 0% 52% -28%

2023-24 WINTER

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Algebra 24% 27% -3% 16% 8%
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2023-24 WINTER

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Geometry * data suppressed due to fewer than 10 students or all tested students scoring the same.

2023-24 FALL

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Algebra 18% 19% -1% 17% 1%
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III. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))
Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

The data component that showed the most improvement was our English Language Proficiency,
which grew from 44% to 74% . This area improved based on CACS planning targeted interventions,
implementing consistent small group instruction and using blended learning programs that read
aloud, to meet students at their individual level. Setting goals with students and provoking them to
take ownership of their goals promoted success in this area.

Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

Science instruction showed the lowest performance. Contributing factors to last year's low
performance included a misalignment to the curriculum. Florida standards and the curriculum chosen
were not parallel. Additionally, there was a vacancy for half of the year after a 1st-year inexperienced
teacher was assigned to this class.

Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

The data component that showed the greatest decline from the prior year was 3rd grade ELA
achievement.
This area declined from 69% to 60%. This could be attributed to a substitute teacher being in this
area for half of the year paired with an inexperienced teacher when the vacancy was filled.

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.
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8th grade math showed the most significant gap compared to the state average. The state average
was 54%, while CACS earned 13%, demonstrating a -41% deficit.

EWS Areas of Concern
Reflecting on the EWS data from Part I, identify one or two potential areas of concern.

8th grade math last year was an area of concern which correlates to 9th grade math this year in need
of intense support. Science across grade levels struggled the previous year; we want to ensure our
teachers in math and science have aligned resources, consistent instruction, and hands-on learning
opportunities to improve this area.

Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

Science instruction, Mathematics instruction, CTE instruction, 3rd grade ELA instruction and
schoolwide implementation of highly effective standard aligned instruction.
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B. Area(s) of Focus (Instructional Practices)
(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Science

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Our school improvement priority is to focus on science. After surveying stakeholders, stakeholders
are in agreement that science needs to improve schoolwide. Science is a crucial part of students'
matriculation from the K-12 learning environment to post-secondary college and career options.
Based on our students' growth in reading proficiency, their science gains should be greater.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

5th grade science earned 21% proficiency, with only 8 of 38 students showing measurable
comprehension of grade-level standards. 36% of our students enrolled in Biology earned proficiency.
This school year we plan to earn an overall 60% in science achievement as we strive to become an
"A" school. We cannot drop below 52% to reach our goal. We plan to progress monitor baseline data
to ensure by Christmas, students are at least 40% proficient.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

We will monitor science instruction by tiering our students based on their baseline data and reading
proficiency. Next, we will form small groups for tier 2 interventions and pair students based on their
unique learning abilities. The leadership team will observe science instruction daily with the principal
and assistant principals. Timely feedback will be provided to teachers. During PLCs, we will discuss
how we will teach a lesson, which includes formative and summative assessment data analysis.
Monthly, we will review our plans and data to confirm if any instructional, scheduling, or targeted
interventions need to be modified. Each student will take ownership of their science data by utilizing
the science data tracker.

Person responsible for monitoring outcome
Tireisha Galloway
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Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Tier 1- Students will engage in Stemscopes, Penda, and hands-on learning opportunities to engage in
science instruction. Teachers will provide direct instruction to promote student learning. Tier 2-
Teachers will form small groups based on student proficiency by standards to remediate and clear
misconceptions. Tier 3—Teachers will provide one-on-one support for targeted students during the
school day and invite students needing tier 3 support for after-school tutoring.
Rationale:
We have found tiering students and using a combination of direct instruction, small groups and one
on one reteach opportunities maximize student learning opportunity.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence, Tier 2 – Moderate Evidence, Tier 3 – Promising Evidence, Tier 4 –
Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Curriculum Mapping
Person Monitoring:
Tireshia Galloway

By When/Frequency:
4x

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Once a quarter, principal Galloway and science teachers will pre-plan the upcoming science
standards being taught for a second review of the standards, resources, labs, and activity alignment
to ensure students receive an equivalent assessment experience during instructional time.
Action Step #2
Layered Lesson Planning
Person Monitoring:
Tiresha Galloway

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Reviewing teacher's lesson plans to ensure they include data-driven small groups, blended learning,
and one-on-one support for students when needed will positively impact student engagement and
improvement in science.
Action Step #3
Student Formative and Summative Assessment Review

Gadsden CROSSROAD ACADEMY 2024-25 SIP

Printed: 12/06/2024 Page 27 of 52Page  563  of  588



Person Monitoring:
Tiresha Galloway

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
During PLC's requesting teachers bring student work by standard to analyze and plan next steps for
students not showing mastery. The impact of this monitoring approach will be a more prepared
teacher and a more engaged, proficient student.
Action Step #4
Plan Standard Aligned Science Field Experiences
Person Monitoring:
T.Galloway

By When/Frequency:
Each Semester

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Allow students to engage in science museums, labs as well as attractions to engage and motivate
them to pursue science careers and make meaning of science instruction in the real world. The
impact will increase student engagement and promote high expectations for science achievement.

Area of Focus #2
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Career and Technical Education

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Offering Certified Technical Education is a beneficial way to engage students in working towards
multiple options beyond their K-12 experience. We improved our middle school CTE acceleration
from 43% to 57%. The goal this school year to improve from 57% to 80%. Students will be able to
engage in the learning process while exploring technical careers and earning certification credits.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

After earning 57% proficiency in middle school acceleration, we want to specifically target our CTE
instruction to ensure we maximize student learning experiences through successful certification
completions. Our end goal will be that 70% of students or more earn industry certifications.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

This area of focused will be monitored through class room walkthrough's, student work analysis and
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tracking the number of certifications students earn. We will administer mock certification exams to
track student progress and to provide targeted interventions.

Person responsible for monitoring outcome
A. Kenon and T. Galloway

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Formative Assessments: Regular check-ins and reflections on project progress. Student Portfolios:
Collecting and reviewing student work throughout the course. Teacher Observations: Monitoring
engagement and skill application during instruction. Feedback Cycle: Incorporating peer and teacher
feedback to refine work products.
Rationale:
At this developmental stage, students are beginning to explore career interests. Project based
learning allows students to engage in hands-on, real-world projects that can make learning relevant
and meaningful. This approach fosters critical thinking, collaboration, and problem-solving skills,
which are crucial for CTE pathways.
Tier of Evidence-based Intervention:
Tier 4 – Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Establish Clear Learning Objectives
Person Monitoring:
A. Kenon

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Ensure teacher has access to updated standards and resources that mirror certification requirements,
ensure teacher of record has taken and passed certification exam/has aligned credentials.
Action Step #2
Develop PBL Curriculum Modules
Person Monitoring:
A.Kenon

By When/Frequency:
Monthy

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
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Develop PBL Curriculum Modules by ensuring curriculum maps and pacing guides are intentionally
used throughout the course progression.
Action Step #3
Provide Teacher Professional Learning
Person Monitoring:
A.Kenon

By When/Frequency:
Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Ensure our CTE instructor has an opportunity virtually or online to engage in professional learning
processes that support him in providing rigorous high quality CTE instruction in his classroom.
Action Step #4
Plan Field learning experiences
Person Monitoring:
A.Kenon

By When/Frequency:
Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Provide opportunities for students to participate in off campus learning experience that align to their
industry certification area.
Action Step #5
Monitor and Assess Student Progress
Person Monitoring:
A.Kenon

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
During weekly PLCs analyze student work samples, provide feedback from walkthroughs and set
timely goals of lesson modifications/implementation.

Area of Focus #3
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Math

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

Mathematics instruction is a critical area of focus at CACS. During the 23-24 school year, 44% of
students were proficient, a slight increase from the 39% from the prior school year. The goal this year
is to increase to at least 50% proficiency, striving for 40% of students showing proficiency by
December. The goal is to improve our math learning gains to 56% or higher and math lowest student
gains to 65%. This is critical for our students to be equipped for their post-secondary next steps.

Measurable Outcome
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Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Student gains in mathematics have not been consistent over the past three years. 3rd grade math
earned 70% proficiency, grade 4 proficiency 69%, grade 5 proficiency 32%. 6th grade math
proficiency was at 55%, 7th grade 34% and 8th grade 13%. Algebra 1 and Geometry proficiency was
at 53%. Our goals for this year is to increase to at least 50%. Each grade band would be expected to
improve by 6% with 5th and 8th grade math being our top priority for intensive support.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Mathematics improvement will be closely monitored through daily classroom walkthrough's, coaching
cycles, student work analysis and standard based interventions. This will help improve our student
mathematics skills significantly in one year providing tiered targets for each planned lesson.

Person responsible for monitoring outcome
S.Bonner, C.Poole, T. Galloway, A.Kenon

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Our mathematics students will be tiered and receive targeted interventions with 5th and 8th grade
math being prioritized first. Tier 1- Students will engage in direct instruction, i-ready and hands on
opportunities to engage in Math Instruction including them using white boards to immediately show
their work for feedback. Tier 2- Teachers will form small groups based on students proficiency by
standard or skill. Tier 3- Math coach and STRIDE tutors will work one on one with students during the
school day and CACS student tutors after school to fill in the learning deficits of students. A math
improvement plan will be reviewed with each parent of a level 1 student to involve them in the support
and practice they can do at home.
Rationale:
We have found tiering students and using a combination of direct instruction, small groups and one
on one reteach opportunities maximize student learning opportunities. The utilization of white boards
provide teachers a timely opportunity during instruction to provide feedback for students.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence, Tier 2 – Moderate Evidence, Tier 3 – Promising Evidence, Tier 4 –
Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
No
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Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Curriculum Mapping
Person Monitoring:
Poole, Galloway, A.Kenon and S.Bonner

By When/Frequency:
4x

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Once a quarter, the math coach and math teachers will pre-plan the upcoming math standards being
taught for a second review of the standards, resources, and activity alignment to ensure students
receive an equivalent assessment experience during instructional time. The APs will go through a
piece of the planning process with each grade band to encourage and support the coach and lead
teachers to cover all specific grade areas (3rd, 5th, 8th, Alg 1, and Geometry) showing the highest
need.
Action Step #2
Co-teaching Model Math
Person Monitoring:
A.Kenon and S. Bonner

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
During PLC's it will be determined which standards will need to co-taught based on the complexity
and density of the standard. The APs will request standards in need of a co- teacher in 3rd, 5th, 8th,
Alg 1, and Geometry to collaborate in creating a schedule for the math coach that does not intervene
with the math intervention schedule. The data analysis from PM2 will determine the co-teaching
standards to be co-taught.
Action Step #3
Layered Lesson Planning
Person Monitoring:
A.Kenon, C. Poole and S. Bonner

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Reviewing teacher's lesson plans to ensure they include data-driven small groups, blended learning,
and one-on-one support for students when needed will positively impact student engagement and
improvement in Mathematics achievement.
Action Step #4
Student Formative and Summative Assessment Review
Person Monitoring:
A.Kenon, S.Bonner, C.Poole

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
During PLC's teachers will bring student work by standard to analyze and plan next steps for students
not showing mastery. The impact of this monitoring approach will be a more prepared teacher and a
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more engaged, proficient student.

Area of Focus #4
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to ELA

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

3rd grade ELA instruction is focused on ensuring that students are on track early for proficiency. 3rd
grade is a critical age for growth and development. We want to ensure our 3rd graders are confident
in reading above grade level. Additionally, 3rd grade reading showed a significant decline for us
during the 23-24 school year.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Our prior year data demonstrated 69% of our 3rd graders were proficient in reading compared to 60%
of students during the 23-24 school year. This year's goal is to improve 3rd-grade reading proficiency
to 70% or higher. Students should be able to be on track to meet this goal showing at least 40%
mastery by December.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

3rd grade ELA instruction will be monitored every other day by reviewing teacher lesson plans,
instruction, student work, and or interventions. This will directly impact student learning outcomes,
providing opportunities for growth and change. All feedback will be delivered through Ms. Bonner or
Principal Galloway to streamline our practices.

Person responsible for monitoring outcome
Aayana Kenon (7-12), Shaikia Bonner (K-6)

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
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Tier 1- Teachers will implement direct instruction, incorporate blended learning by utilizing achieve
3000 and provide opportunities to engage in the learning process using WICOR strategies. Tier 2-
Teachers will form strategic small groups based on student performance by standard. Tier 3:
Intensive one-on-one support will be provided during push-ins and pull-outs, using the teacher of
record, STRIDE, reading coach, and administrators. Students will receive invitations to afterschool
tutoring for additional tier 3 instruction.
Rationale:
We have found that tiering students and using a combination of direct instruction, small groups and
one on one reteach opportunities maximize student learning opportunities.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence, Tier 2 – Moderate Evidence, Tier 3 – Promising Evidence, Tier 4 –
Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Curriculum Mapping
Person Monitoring:
A.Kenon and S.Bonner

By When/Frequency:
4x

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Once a quarter, assistant principals and ELA teachers will pre-plan the upcoming ELA standards
being taught for a second review of the standards, resources, non-fiction, fiction, court case relevant
genre alignment, and activity alignment to ensure students receive an equivalent assessment
experience during instructional time. The strategic implementation of embedding writing practice each
quarter will be included. The impact of this action step will be monitored by students PM2 growth from
PM1 and write score practice.
Action Step #2
AP/ ELA Accountability teacher Co-teaching Model
Person Monitoring:
A.Kenon and S. Bonner

By When/Frequency:
varies

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
For dense and complex ELA standards, as needed, the AP team will plan in advance the days they
will co-teach a standard with a student or proceed with instruction for a planned ELA teacher's
absence, specifically 3rd grade ELA. It will be determined what standards will be pre-planned for co-
teaching in January after PM2.
Action Step #3
Layered Lesson Planning
Person Monitoring:
A.Kenon and S.Bonner

By When/Frequency:
Weekly
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Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Reviewing teacher's lesson plans to ensure they include data-driven small groups, blended learning,
and one-on-one support for students when needed will positively impact student engagement and
improvement in English achievement.
Action Step #4
Student Formative and Summative Assessment Review
Person Monitoring:
A.Kenon and S. Bonner

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
During PLC's teachers will bring student work by standard to analyze and plan next steps for students
not showing mastery. The impact of this monitoring approach will be a more prepared teacher and a
more engaged, proficient student.

IV. Positive Culture and Environment
Area of Focus #1
Positive Behavior and Intervention System (PBIS)

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

For grades K-6, the area of focus, centers on implementing consistent student celebrations,
incentives, and earning opportunities to encourage academic progress. Students are highly motivated
by immediate and tangible rewards. Therefore, the focus will include a variety of age-appropriate
rewards such as certificates, stickers, class parties, and special recognition ceremonies. These
incentives will be tied directly to academic achievements like improving reading levels, Accelerated
Reader, and iReady/STAR top performers, mastering math skills, and showing significant progress in
other core subjects. Recognizing and celebrating small milestones also supports the development of
a strong work ethic and perseverance in young learners. Data from the prior year indicated that
students in K-6 showed increased motivation and academic improvement when they received
consistent, positive reinforcement.

For grades 7-12, student celebrations, incentives, and earnings are aimed at fostering academic
progress. At this stage, students are beginning to prepare for college and careers, so the incentives
will be designed to align with their growing maturity and aspirations. Rewards may include academic
honor roll luncheons, leadership opportunities, scholarships, and access to special events like college
tours or internships. The program will also introduce a merit-based system where students can earn
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privileges and rewards based on their academic achievements, such as early dismissal passes,
parking privileges, or participation in exclusive school activities. Celebrating academic progress
through public recognition and meaningful rewards can significantly boost student morale, increase
engagement, and drive higher levels of academic performance. By addressing this need, the goal is
to create a culture of excellence where students are motivated to strive for continuous improvement
and are rewarded in ways that are meaningful to them.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Last school year we saw an increase in student morale and compliance with schoolwide rules as well
as procedures. We will measure student improvement in the area of school culture and morale by
rating them in the following categories: referrals, attendance, engagement, leadership, and safety.
Referrals and attendance will be tracked and monitored in focus. Engagement, leadership, and safety
will be observed by the administration team on scheduled days.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The areas of focus will be observed during administrative scheduled walkthroughs in the following
areas: cafeteria special area, class change, in classrooms, morning intake, lunch, and dismissal.

Person responsible for monitoring outcome
Administrative team and Counselors

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
The implementation of PBIS will be monitored through regular data collection on student behavior,
academic progress, and participation in incentive programs. Surveys and feedback from teachers,
students, and parents will also be used to assess the effectiveness of the interventions.
Rationale:
PBIS is widely recognized for its effectiveness in creating a positive school climate. By aligning
celebrations and incentives with PBIS, our school can reinforce positive behaviors and academic
achievements simultaneously, helping students associate academic success with positive
reinforcement.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence, Tier 2 – Moderate Evidence, Tier 3 – Promising Evidence, Tier 4 –
Demonstrates a Rationale

Gadsden CROSSROAD ACADEMY 2024-25 SIP

Printed: 12/06/2024 Page 36 of 52Page  572  of  588



Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action Step #1
Class Incentives
Person Monitoring:
Teachers

By When/Frequency:
Daily

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teacher will implement the schoolwide PBIS system within the classroom to minimize behavior
issues and promote academic progress. Classroom incentives will be in place to motivate students to
achieve at their highest level in all areas. Progress with be monitored using student Class Dojo in
grades K-6th and Live School in grades 7th-12th.
Action Step #2
Program Monitoring/Platform Training
Person Monitoring:
Administrators and Dean Howard

By When/Frequency:
Weekly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The leadership team along with Dean Howard will ensure the schoolwide PBIS plan is being used by
all teachers and staff members; and that consistency is being upheld. In addition, make sure all
stakeholders are aware of school wide behavior and academic expectations. Quarterly celebrations
will be held to highlight behavior and academic performance/improvements. This will be monitored
through data collection, Class Dojo, and Live School. Additionally, the admin team will schedule and
provide professional learning on the PBIS platform.

Area of Focus #2
Teacher Attendance

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

Monthly teacher celebrations, awards and recognition around instruction, attendance and team
support will be a focus for our team during the 24-25 school year. This affects student learning by
promoting a positive work environment and school culture for teachers to thrive in to be their best
selves for students. With an influx of teaching vacancies the 23-24 school year, it is a critical focus to
retain all of our teachers and to remain fully staffed for the 24-25 school year and beyond.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for

Gadsden CROSSROAD ACADEMY 2024-25 SIP

Printed: 12/06/2024 Page 37 of 52Page  573  of  588



each relevant grade level. This should be a data-based, objective outcome.

With inconsistent teacher attendance, the plan to measure this plan is to compare teacher absences
by quarter in comparison to the year prior. Additionally, we hope to maintain 100% of our staff and
update our plan on the percentage of retained teachers in December.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.
No Answer Entered

Person responsible for monitoring outcome

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
Rationale:
Tier of Evidence-based Intervention:
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action Step #1
Person Monitoring: By When/Frequency:
Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Area of Focus #3
Multiple Early Warning Signs

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

Area of Focus Description and Rationale:

The primary area of focus is monitoring, tracking, and providing targeted interventions for students
who are not proficient in reading and math across all relevant grade levels. This focus is essential for
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ensuring that students who have fallen behind in key academic areas receive the necessary support
to make significant progress. Additionally, the approach includes offering ongoing intrinsic and
extrinsic motivation opportunities to keep students engaged and motivated throughout the process.

Impact on Student Learning:

This focus directly impacts student learning by identifying students who need additional support early
on and providing personalized, data-driven interventions to address their specific gaps. By
consistently monitoring progress through assessments and adjusting instruction as needed, students
can experience continuous improvement. The inclusion of motivational strategies—both intrinsic,
such as fostering a growth mindset, and extrinsic, such as recognizing progress with
rewards—encourages students to stay engaged and take ownership of their learning. This approach
helps build confidence, resilience, and a desire to achieve proficiency in both reading and math.

Rationale Based on Prior Year Data:

The rationale for this area of focus stems from the prior year’s data, which indicated significant
percentages of students scoring below proficiency in both reading and math. Specifically, 18% of the
student population scored at Level 1 in ELA, with 32% scoring at Level 2. In math, 22% scored at
Level 1, and 32% at Level 2. These numbers highlight a crucial need for targeted interventions to
reduce non-proficiency rates, particularly for students who were within 10 points of reaching
proficiency.

The prior year’s data also revealed gaps in progress monitoring and intervention effectiveness, with
some students not receiving consistent support. This led to the identification of monitoring, tracking,
and providing tailored interventions as critical areas of need. By addressing these areas, the school
aims to close achievement gaps and ensure that students not only make progress but also develop
the skills and motivation necessary to reach proficiency in both reading and math.

This approach can foster a positive culture and environment in several ways:

Targeted Support for All Students: By providing personalized, evidence-based interventions, the
school demonstrates a commitment to addressing the individual needs of each student. This focus on
closing achievement gaps shows that every student’s progress matters, fostering a culture of
inclusion and support.

Collaboration Among Staff: The approach encourages strong collaboration between teachers,
interventionists, and administrators. Regular data review meetings, professional development, and
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weekly check-ins help create an environment where educators work together to achieve common
goals. This shared responsibility fosters a supportive and cohesive school community where staff feel
empowered and connected.

Growth-Oriented Mindset: The emphasis on tracking progress and making data-driven adjustments
fosters a growth mindset among both students and teachers. Students receive clear feedback on their
progress, helping them recognize that improvement is possible with effort and targeted support. This
growth-oriented approach helps to build resilience and confidence, contributing to a more positive and
proactive school culture.

Celebrating Successes: As the school monitors and achieves progress in reducing non-proficiency
rates, it provides opportunities to celebrate both individual and collective successes. Recognizing and
rewarding improvements reinforces positive behavior and builds a school-wide culture of
achievement.

Equitable Learning Environment: The focus on ensuring that students who are not proficient receive
timely interventions supports equity in learning opportunities. By closing achievement gaps, the
school promotes fairness and ensures that all students have the resources and support necessary to
succeed, creating a more inclusive and positive school environment.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Prior year data shows that 18% of our student population scored at Level 1 and 32% at Level 2 in
ELA. In Math, 22% of students scored at Level 1 and 32% at Level 2. Specifically, in 3rd grade, 6% of
students scored at Level 1 in ELA. Our goal for this year is to provide ongoing interventions for
students who were not proficient in ELA or Math last year. This will include two weekly sessions with
certified reading and math interventionists.

We aim to decrease the percentage of non-proficient students in ELA by 30%, focusing on students
who were within 10 points of reaching proficiency. Additionally, we will closely monitor the progress of
students at Level 3 to ensure they continue to progress and do not regress.

By the end of the academic year, we expect to see a measurable reduction in the number of students
scoring at Levels 1 and 2 in both ELA and Math, with a specific focus on moving students closer to
proficiency and ensuring those already proficient maintain or improve their performance.

Monitoring
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Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

This Area of Focus will be monitored through ongoing data collection and analysis, using formative
assessments, progress monitoring such as i-Ready, STAR and curriculum based assessments, and
intervention session feedback. In addition, students that scored a level 1 or 2 will be participating in
our mandatory afterschool program. Specifically, the following steps will be taken to ensure the
desired outcomes:

1. Weekly Progress Monitoring: Students receiving ELA and Math interventions will be monitored
through formative assessments every two weeks. This will allow teachers and interventionists to track
their progress toward proficiency. Students within 10 points of proficiency will receive targeted
support based on their specific areas of need.

2. Data Review Meetings: Monthly data review meetings will be held with grade-level teams and
interventionists to analyze student progress. During these meetings, we will identify trends, make
adjustments to intervention strategies, and reassign resources if needed. Special attention will be
given to students scoring at Level 3 to ensure they continue progressing and do not fall behind.

3. Individual Student Plans: For students showing limited progress, individualized plans will be
created with input from the reading and math interventionists. These plans will adjust the frequency or
type of intervention and may involve additional strategies, such as small group instruction or one-on-
one tutoring.

4. Mid-Year and End-of-Year Assessments: Benchmark assessments will be administered at the
beginning of the year, mid-year and at the end of the year to evaluate overall student progress and to
measure the effectiveness of the interventions. The goal is to see a 30% reduction in the number of
students scoring at Levels 1 and 2 in ELA, and similar improvements in Math.

Ongoing monitoring will directly impact student achievement by ensuring timely interventions are put
in place, adjustments are made when necessary, and students receive the support they need to move
toward proficiency. Regular data-driven reviews will help keep the focus on targeted outcomes and
provide the school with the flexibility to adapt as needed to achieve the desired results.

Person responsible for monitoring outcome
Tireshia Galloway

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
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measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
The school will implement targeted interventions using certified reading and math interventionists to
support students identified as not proficient in ELA and Math. The selected practices include: Small
Group Instruction and Targeted Interventions: Students identified as needing support in ELA and
Math will participate in small group intervention sessions twice a week. These sessions will focus on
the specific skill deficits identified through formative assessments. The interventionists will employ
evidence-based practices such as explicit instruction, scaffolding, and differentiated instruction
tailored to the students’ needs. The interventionists will use curriculum based resources, as well as i-
Ready, STAR and Achieve 3000 to supplement instruction. Progress Monitoring Tools: The
interventions will be monitored using progress monitoring tools, including STAR assessments and
other curriculum-based measures, to regularly assess students' growth and make data-driven
adjustments to instruction.
Rationale:
Rationale for Selecting this Strategy: This evidence-based intervention was selected based on prior
research demonstrating the effectiveness of small group, targeted intervention in improving student
performance in both ELA and Math. Small group instruction allows for more personalized attention,
helping students focus on their specific areas of difficulty. The decision to use certified reading and
math interventionists ensures that students are receiving high-quality, specialized instruction. The
rationale for choosing this approach also stems from the previous year's data, which showed a
significant percentage of students scoring at Level 1 and Level 2 in ELA and Math. By focusing on
those students who were close to proficiency, we aim to make targeted gains that will significantly
reduce the number of non-proficient students. Monitoring of Interventions: The identified interventions
will be monitored through: Regular Progress Checks: Students will undergo biweekly assessments to
track their progress toward proficiency. The data collected will be reviewed during monthly data
review meetings to ensure the interventions are producing the desired results. Mid-Year and End-of-
Year Benchmarks: Benchmark assessments will be conducted mid-year and at the end of the year to
evaluate overall progress. If students are not making expected gains, adjustments to the intervention
(e.g., increasing frequency or changing instructional methods) will be made. Teacher and
Interventionist Collaboration: Interventionists will work closely with classroom teachers to ensure that
the skills targeted during intervention sessions align with classroom instruction. This collaboration
ensures continuity of learning and maximizes the impact of the interventions. By utilizing evidence-
based strategies and continuously monitoring progress, the school aims to meet its measurable
outcomes, including reducing non-proficiency rates in ELA and Math by 30%.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence, Tier 4 – Demonstrates a Rationale
Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action Step #1
Meet with interventionist to finalize schedule for working with students.
Person Monitoring:
Tireshia Galloway

By When/Frequency:
By September 9, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
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step:
The principal will meet with the reading and math interventionists to finalize the schedule for working
with identified students. This schedule will allocate specific times for the interventionists to meet with
small groups of students who are not proficient in ELA and Math. The finalized schedule will ensure
that students receive consistent, targeted support twice a week, aligning with their availability and
other classroom commitments. Monitoring the Impact: Scheduled Progress Reviews: Once the
schedule is in place, the interventionists will track attendance and participation in the sessions to
ensure that students are consistently attending. Progress monitoring data from each session will be
used to assess student growth. Weekly Check-ins with Interventionists: Administrators and teachers
will meet with interventionists weekly to review the effectiveness of the scheduled interventions. Any
scheduling conflicts or adjustments will be addressed to ensure smooth execution of the plan.
Student Growth Data: The impact of the intervention schedule will be monitored through biweekly
assessments, comparing pre- and post-intervention data to determine student progress.
Interventionists will track whether students are improving based on their participation in the scheduled
sessions. Adjustment Meetings: Mid-cycle meetings will be held to review the progress of students
and determine if the schedule needs to be adjusted for any students not making adequate progress.
These meetings will help ensure the allocated time for intervention is used efficiently.
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V. Title I Requirements (optional)

A. Schoolwide Program Plan (SWP)
This section must be completed if the school is implementing a Title I, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in ESEA Section 1114(b). This
section of the SIP is not required for non-Title I schools.

Dissemination Methods
Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand. (ESEA 1114(b)(4))

List the school’s webpage where the SIP is made publicly available.

https://www.mycacs.com/

Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental and Family Engagement Plan (PFEP) is made
publicly available. (ESEA 1116(b-g))

https://www.mycacs.com/parentengagement

Plans to Strengthen the Academic Program
Describe how the school plans to strengthen the academic program in the school, increase the
amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
the Area of Focus if addressed in Part II of the SIP. (ESEA Section 1114(b)(7)ii))

Science instruction, Mathematics instruction, CTE instruction, 3rd grade ELA instruction and
schoolwide implementation of highly effective standard aligned instruction. Focusing on hands-on
learning in science coupled with student science journals will capture standard-aligned information
students will need to retain for the year. Implementing WICOR strategies with fidelity in ELA while
maximizing the use of STRIDE tutors as well as a reading coach will provide teachers more
opportunities for differentiated small group specifically in 3rd grade ELA. By providing real-world
applications across all grade levels in math, with a coach, will support maximized improvement in
mathematics instruction. Lastly, increasing partnerships with TCC and advanced professional
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learning opportunities for our CTE program will serve as a foundation for improvement.

How Plan is Developed
If appropriate and applicable, describe how this plan is developed in coordination and integration with
other Federal, State and local services, resources and programs, such as programs supported under
ESSA, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d). (ESEA Sections 1114(b)(5) and 1116(e)(4))

CACS maintains compliance with nutrition, violence prevention, housing programs, and early learning
programs and partners with CTE service providers to ensure while our plan was developed, the
aforementioned partnerships were discussed and included in the decision-making process when
applicable.
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B. Component(s) of the Schoolwide Program Plan
Components of the Schoolwide Program Plan, as applicable
Include descriptions for any additional, applicable strategies that address the needs of all children in
the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas
Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services, and other strategies to improve students’ skills outside the
academic subject areas. (ESEA 1114(b)(7)(iii)(I))

Ms. Brookens, our mental health counselor, and Ms. I. Galloway, our academic counselor, will both
ensure our at-risk students receive the services and support they need. This include scheduled pull
outs during non-instructional time. Ms. Brookens will lead our MTSS process, which will offer multiple
layers of support. Ms. I.Galloway will ensure students are on track to meeting their academic goals.
Additionally, our leadership team will be monitoring our after-school Level-up program to improve
students' skills outside of the educational subject areas during the school day.

Preparing for Postsecondary Opportunities and the Workforce
Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school. (ESEA 1114(b)(7)(iii)(II))

Secondary students will participate in an annual career fair hosted by TCC. Additionally, select
students will enroll in Gadsden Technical College to pursue a trade. Internship opportunities will be
made available for qualifying students. All students K-12 will have guest speakers, field trips, and
learning opportunities to be exposed to careers and post-secondary opportunities.

Addressing Problem Behavior and Early Intervening Services
Describe the implementation of a schoolwide tiered model to prevent and address problem behavior,
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act. (20 U.S.C. 1400 et seq. and ESEA 1114(b)(7)(iii)(III)).

Dean Howard serves as our behavior specialist and interventionist. CACS aims to be preventative in
addressing potential behavior issues that could arise. We follow the GCSD student code of conduct,
which provides a detailed outline on how to tier consequences, while our PBIS model guides us on
how to tier rewards. CACS uses student contracts, statement forms, and cool-down passes to
promote a positive school culture.

Professional Learning and Other Activities
Describe the professional learning and other activities for teachers, paraprofessionals and other
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school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high need subjects. (ESEA section 11149b)(7)(iii(V)).

CACS Staff participates in various professional learning opportunities. This includes but is not limited
to Scorpian University, Leader In Me, AVID (school level), Additional AVID, PAEC and Endorsement
opportunities (District) and CTE, and AP courses (state level). As a result of the opportunities
provided for professional learning, CACS is rebuilding to recruit and retains effective teachers in ELA,
Science, Math as well as History.

Strategies to Assist Preschool Children
Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs. (ESEA 1114(b)(7)(iii)(V))

In partnership with our pre-k early learning director, we prepare both teachers, students, and families
for the transition from pre-k to kindergarten by collaborating with educators on students individual
learning needs during pre-planning, hosting parent nights before school starts to get parents
acclimated to the change and engaging students with familiar support (early learning director class
visits) during the first two weeks of school.
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VI. ATSI, TSI and CSI Resource Review
This section must be completed if the school is identified as ATSI, TSI or CSI (ESEA Sections
1111(d)(1)(B)(4) and (d)(2)(C) and 1114(b)(6)).

Process to Review the Use of Resources
Describe the process to review the use of resources to meet the identified needs of students.

The process to review the use of resources to meet the identified needs of students involves a
comprehensive and collaborative approach to ensure alignment with evidence-based practices and
school goals.

Identifying Needs
The process begins by analyzing student performance data, teacher feedback, and other relevant
indicators to clearly identify the needs of students across various grade levels and content areas.

Evaluating Resources
Resources are reviewed using credible platforms such as the What Works Clearinghouse and
Evidence for ESSA to ensure they are evidence-based and meet established standards of
effectiveness. These platforms provide reliable research and ratings that guide decision-making.

Collaborative Review
A routine review is conducted by the administrative team and teacher leaders to evaluate the selected
resources. This collaboration ensures that multiple perspectives are considered, and resources are
aligned with instructional goals and the specific needs of students.

Implementation and Monitoring
Once resources are approved, they are implemented in classrooms, and their effectiveness is
monitored through regular observations, data analysis, and teacher feedback.

Ongoing Adjustment
Based on the monitoring outcomes, resources and strategies are adjusted as needed to maximize
their impact on student learning and achievement.

Specifics to Address the Need
Identify the specific resource(s), rationale (i.e., data) and plan to address the need(s) (i.e., timeline).

1. Specific Resource(s):
• Resource Name: iReady Diagnostic, STAR, and Instructional Program's diagnostics
• Purpose: A comprehensive tool for personalized instruction and progress monitoring in
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math and reading.
2. Rationale (i.e., Data):

• Performance Gaps: Recent assessment data indicates that 50% of students schoolwide
are performing below grade level in reading, with similar trends observed in math.

• Growth Trends: Benchmark comparisons show minimal growth over the past two
quarters, signaling a need for targeted, data-driven interventions.

• Evidence-Based Justification: iReady and STAR has been validated by What Works
Clearinghouse as an effective tool for improving student achievement in foundational
skills. We adopted Savvas myView from Florida’s K-12 ELA instructional materials list.
Savvas myView provides
comprehensive, explicit instruction based on the science of reading. It does not
currently meet ESSA's levels
of evidence (strong, moderate, or promising) however; has been proven when used with
fidelity.

3. Plan to Address Needs (i.e., Timeline):
• Training and Preparation:

• Provide professional development for teachers on effective implementation of
resources focusing on data analysis and instructional adjustments.

4. Ongoing Monitoring:
• Biweekly: Conduct collaborative team meetings with teacher leaders and administrators

to review student progress reports and adjust instructional plans as needed.
5. Midpoint Review:

• January: Evaluate program effectiveness using mid-year diagnostic results, identifying
strengths and areas requiring additional support.

6. Final Evaluation:
• June 10: Analyze end-of-year data to determine the overall impact of iReady on closing

achievement gaps and plan for future resource use.
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VII. Budget to Support Areas of Focus
Check if this school is eligible for 2024-25 UniSIG funds but has chosen
not to apply.

No
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