
AGENDA 

 

TENTATIVE BUDGET HEARING 

 

GADSDEN COUNTY SCHOOL BOARD 

MAX D. WALKER ADMINISTRATION BUILDING 

35 MARTIN LUTHER KING, JR. BLVD. 

QUINCY, FLORIDA  32351 

 

July 30, 2019 

 

6:00 P.M. 
 

THIS TENTATIVE BUDGET HEARING IS OPEN TO THE PUBLIC  
 

1.     CALL TO ORDER 
 

2.     PUBLIC HEARING – Tentative Budget and Millage Rate 
 

a.       Approval of Resolution Number 19-01 for the Tentative Millage Rates for the  

2019 – 2020 fiscal year – SEE PAGE #4 
 

Fund Source: General Fund and Capital Project 

Amount: Refer to millage rates and amounts stated in the Resolution 
 

  ACTION REQUESTED: The Superintendent recommends approval. 
 

b.  Approval of Resolution Number 19-02 for the 2019 -2020 Tentative Budget for  

 fiscal year 2019 – 2020 – SEE PAGE #6 
 

 Fund Source: All Funds Budget 

 Amount: Refer to tentative budget 
 

  ACTION REQUESTED: The Superintendent recommends approval. 
 

3.      FINANCIAL STATEMENTS 
 

a.      Board Review Requested for Financial Statements from Charter School  

     SEE PAGE #9 
 

 Fund Source: All Public Funds at Crossroad Academy Charter School 

 Amount: Crossroad Academy Charter School Financial Statements Attached 
 

 ACTION REQUESTED: The Superintendent recommends approval. 
 

4.       AGREEMENTS / CONTRACTS 
 

a.       Letter Purchase Order for Services – SEE PAGE #13 
 

  Fund Source: General Fund 

  Amount:   $23,122.65 
 

  ACTION REQUESTED: The Superintendent recommends approval. 
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b.       Panhandle Area Educational Consortium Contract – SEE PAGE #16 
 

    Fund Source:  General Revenue 

   Amount:    TBD as students enroll 
 

   ACTION REQUESTED: The Superintendent recommends approval. 
 

c.      Memorandum of Understanding (MOU) The Gadsden County Classroom  

     Teachers Association and The Gadsden County School District – SEE PAGE #24 
 

      Fund Source:  N/A 

      Amount:    N/A 
 

      ACTION REQUESTED: The Superintendent recommends approval. 
 

d.       Cooperative Agreement for Inter-County Transfer of Exceptional Students  

      Between Leon County School Board and Gadsden County School Board  

      SEE PAGE #29 
 

  Fund Source:  State FTE Funds 

  Amount:     (determined by formula) 
 

  ACTION REQUESTED:  The Superintendent recommends approval. 
 

e.       Agreement between The School Board of Gadsden County Public Schools and     

  Soliant Health, Inc. – SEE PAGE #34 
 

  Fund Source:  FEFP Dollars 

  Amount:   $58.00 - $62.00 per hour 
 

  ACTION REQUESTED:  The Superintendent recommends approval. 
 

f.       Gadsden County School District’s Mental Health Allocation Plan 

      SEE PAGE #42 
 

  Fund Source:  Safe School Mental Health Assistance Allocation 

  Amount:         $192,753.00 
 

  ACTION REQUESTED: The Superintendent recommends approval. 
 

g.       Crossroad Academy Charter School’s Mental Health Allocation Plan 

      SEE PAGE #64 
 

   Fund Source:  Safe School Mental Health Assistance Allocation 

      Amount:   $21,753.00 
 

   ACTION REQUESTED: The Superintendent recommends approval. 
 

 

 

 

 

 

 

Page  2  of   191



h.       Contract between GCSD and K12 Florida (FuelEd) – SEE PAGE #80 
 

  Fund Source: General Revenue 

  Amount:   TBD as students enroll 
 

  ACTION REQUESTED: The Superintendent recommends approval. 
 

i.       Purchase of Four Buses – SEE PAGE # 127 
 

  Fund Source:  Capital Improvements Fund 3790 and General Fund 1100 

  Amount:    $433,532.00 
 

  ACTION REQUESTED: The Superintendent recommends approval. 
 

j.       Appraisal Agreement Between Keys Claims Consultants, LLC and The School  

      Board of Gadsden County – SEE PAGE #139 
 

   Fund Source:  N/A 

   Amount:         N/A 
 

   ACTION REQUESTED: The Superintendent recommends approval. 
 

k.        Turnaround School Supplemental Services Allocation (TSSSA)  

             SEE PAGE #150 
 

   Fund Source: General Revenue   

   Amount:        $1,077,312.00 
 

   ACTION REQUESTED: The Superintendent recommends approval. 
 

5.     CONSIDERATION, PROPOSAL, AND/OR ADOPTION OF ADMINISTRATIVE  

    RULES AND RELATED MATTERS  
 

a.        Approval of Job Descriptions – SEE PAGE #187 
 

   Fund Source:  N/A 

   Amount:     N/A 
 

ACTION REQUESTED: The Superintendent recommends approval. 
 

6.      EDUCATIONAL ITEMS BY THE SUPERINTENDENT 
 

7.      SCHOOL BOARD REQUESTS AND CONCERNS 
 

8.      ADJOURNMENT 
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO.----------

DATE OF SCHOOL BOARD MEETING: July 30, 2019 

TITLE OF AGENDA ITEMS: Resolution Number 19-01 

DIVISION: Finance Department 

PURPOSE AND SUMMARY OF ITEMS: To adopt by resolution the tentative millage rates for 
the 2019-2020 fiscal year. 

FUND SOURCE: General Fund and Capital Project 

AMOUNT: Refer to millage rates and amounts stated on the Resolution 

PREPARED BY: LaCiarence Mays 

POSITION: Budget Manager 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

___ ,Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT'S SIGNATURE: page(s) numbered ________ _ 

CHAIRMAN'S SIGNATURE: page(s) numbered ___________ _ 
Be sure that the Comptroller has signed the budget page. 

2a
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Resolution Number 19-01 

WHEREAS, the School Board of Gadsden County, Florida, did, pursuant to Chapters 200 
I 

and 1011, Florida Statutes, approve tentative millage rates for the fiscal year July 1, 2019 to 

June 30, 2020; and 

WHEREAS, at the public hearing and in full compliance with Chapter 200, Florida 

Statutes, the Gadsden County School Board adopted the tentative millage rates for the fiscal 

year 2019-2020 in the amounts of: 

Required Local Effort including 
Prior Period Funding Adjustment 

Capital Outlay 
Discretionary Operating 
Discretionary Capital Improvement 
Additional Voted Millage 
Debt 

Tentative 
Millage Levy 

3.9860 

1.5000 
0.7480 
0.0000 
0.0000 
0.0000 

Proposed Amount 
To Be Raised 

$2,314,938 
$1,154,382 

$ 
$ 
$ 

The total millage rate to be levied is less than the roll-back rate computed pursuant to 
Section 200.065(1), F.S. by 4.17 percent. 

NOW THEREFORE, BE IT RESOLVED: 

That the Gadsden County School Board, adopted each tentative millage rate for the 
fiscal year July 1, 2019 to June 30, 2020 on July 30, 2019 by separate vote prior to adopting the 

tentative budget. 

Chairman 
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO.----------

DATE OF SCHOOL BOARD MEETING: July 30,2019 

TITLE OF AGENDA ITEMS: Resolution Number 19-02 

DIVISION: Finance Department 

PURPOSE AND SUMMARY OF ITEMS: To adopt by resolution the tentative budget for fiscal 
year 2019-2020. 

FUND SOURCE: All Funds budget 

AMOUNT: Refer to tentative budget 

PREPARED BY: LaCiarence Mays 

POSITION: Budget Manager 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

___ Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT'S SIGNATURE: page(s) numbered, ________ _ 

CHAIRMAN'S SIGNATURE: page(s) numbered __________ _ 
Be sure that the Comptroller has signed the budget page. 

2b
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Resolution Number 19-02 

A RESOLUTION OF THE GADSDEN COUNTY SCHOOL BOARD ADOPTING THE 

TENTATIVE BUDGET FOR FISCAL YEAR 2019-2020. 

WHEREAS, the School Board of Gadsden County, Florida, did, pursuant to 

Chapters 200 and 1011, Florida Statutes, approve tentative millage rates and 

tentative budget for the fiscal year July 1, 2019 to June 30, 2020; and 

WHEREAS, the Gadsden County School Board set forth the appropriations 

and revenue estimate for the Budget for fiscal year 2019-2020. 

WHEREAS, at the public hearing and in full compliance with Chapter 200, 

Florida Statutes, the Gadsden County School Board adopted the tentative millage 

rates and the budget in amount of $62,957,681.54 for the fiscal year 2019-2020. 

NOW THEREFORE, BE IT RESOLVED: 

That the attached budget of Gadsden County School Board, including the 

millage rates as set forth therein, is hereby adopted by the School Board of 

Gadsden County as a tentative budget for the categories indicated for the fiscal 

year July 1, 2019 to June 30, 2020. 

Chairman 
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BUDGET SUMMARY 

DISTRICT SCHOOL BOARD OF GADSDEN COUNTY 

FISCAL YEAR 2019-2020 

THE PROPOSED OPERATING BUDGET EXPENDITURES OF THE DISTRICT SCHOOL BOARD OF GADSDEN COUNTY ARE 6.3 
PERCENT MORE THAN LAST YEAR'S TOTAL OPERATING EXPENDITURES. 

PROPOSED MILLAGE LEVY 
REQUIRED LOCAL EFFORT (including Prior p, 3.9860 BASIC DISCRETIONARY OPERATING 0.7480 
Period Adjustment Millage) ADDITIONAL OPERATING or CAPITAL MILLAGE (not 

to exceed 2 years VOTED) 0.0000 
BASIC DISCRETIONARY CAPITAL OUTLAY 1.5000 DEBT SERVICE (VOTED) 0.0000 

TOTAL MILLAGE 6.2340 
SPECIAL DEBT CAPITAL TOTAL ALL 

Revenues GENERAL REVENUE SERVICE PROJECTS FUNDS 
Federal 121 ,018.42 15,598,608.51 15,719,626.93 
State Sources 30,797.433.15 69,713.00 217,117.19 536,753.20 31 ,621,016.54 
Local Sources 8,726,000.79 150,000.00 2,290,773.17 11 ,166,773.96 

TOTAL REVENUES 39,644,452.36 15,818,321 .51 217,117.19 2,827,526.37 58,507,417.43 
Transfers In 1,770,048.49 201,366.62 1,971 ,415.11 
Other Financing Sources 739,226.14 739,226.14 
FUND BALANCES- (Juty 1, 2019) 1,239,622.86 200,000.00 300,000.00 1,739,622.86 
TOTAL REVENUES AND ~ 

BALANCES 43,393,349.85 16,018,321 .51 418,483.81 3,127,526.37 62,957,681 .54 
Expenditures ~ ~ ~~ 

Instruction 22,872,256.58 6,360,609.16 29,232,865.74 
Pupil Personnel Services 1,689,209.30 1,223,615.13 2,912,824.43 
Instructional Media Services 479,202.72 6,639.90 485,842.62 
Instructional & Curriculum 1,121 ,870.28 1,217,701 .32 2,339,571 .60 

Development Services 0.00 
Instructional Staff Training 230,680.63 1,431 ,131 .88 1,661,812.51 
Instructional Related Technology 53,186.66 108,101 .00 161 ,287.66 
Board of Education 415,666.48 415,666.48 
General Administration 492,493.64 356,477.39 848,971.03 
School Administration 2,1 63,982.55 36,442.76 2,200,425.31 
Facilities Acquisition Construction 101,291.49 13,438.00 1,386,736.41 1,501,465.90 
Fiscal Services 662,780.10 0.00 662,780.10 
Food Service 38,809.91 4 ,1 37,072.15 4,175,882.06 
Central Services 325,003.77 57,317.48 382,321 .25 
Pupil Transportation Services 2,815,554.68 422,523.67 3 ,238,078.35 
Operation of Plant 4,178,710.83 85,751 .65 4 ,284,462.48 
Maintenance of Plant 2,242,395.97 4,841.61 2,247,237.58 
Administrative Technology Services 1,069,264.78 558.09 1,069,822.87 
Community Services 0.00 56,100.32 56,100.32 
Debt Services 418,483.81 418,483.81 

TOTAL EXPENDITURES 40,952,360.37 15,518,321 .51 418,483.81 1,386,736.41 58,275,902.10 
Transfers Out 201,366.62 1,671,213.66 1,872,580.28 
FUND BALANCES- (June 30,2020) 2,239,622.86 500,000.00 69,576.30 2,809 ,1 99.16 
TOTAL EXPENDITURES, ~ 
TRANSFERS, & BALANCES 43,393,349.85 16,018,321.51 418,483.81 3,127,526.37 62 ,957,681 .54 

!!HE TENTATIVE, ADOPTED, AND/OR FINAL BUDGET ARE ON FILE IN THE OFFICE OF THE ABOVE MENTIONED TAXING AUTHORITY AS A PUBLIC RECORD. I 
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO. ______________ 

DATE OF SCHOOL BOARD MEETING:  July 30, 2019 

TITLE OF AGENDA ITEM: Letter Purchase Order for Services 

DIVISION: 

_____ This is a CONTINUATION of a current project, grant, etc. 

PURPOSE AND SUMMARY OF ITEM: 

Board approval is requested to authorize the use of Agreement #DESF-030928-PAEC for the 

following Letter Purchase Order: 

2019-FL57-DMCP 

FUND SOURCE: 

AMOUNT: 

PREPARED BY: Dr. Sylvia R. Jackson 

POSITION: Area Director, Secondary Education 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

_____ Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT’S SIGNATURE:  page(s) numbered ___________ 

CHAIRMAN’S SIGNATURE:  page(s) numbered __________________ 

REVIEWED BY: _____________________ 

$23,122.65

General Fund

4a
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO. ______________ 

DATE OF SCHOOL BOARD MEETING:  July 30, 2019 

TITLE OF AGENDA ITEM: MEMORANDUM OF UNDERSTANDING (MOU) 

The Gadsden County Classroom Teachers Association and 

The Gadsden County School District  

DIVISION: 

_____ This is a CONTINUATION of a current project, grant, etc. 

PURPOSE AND SUMMARY OF ITEM: 

Board approval is requested of the MOU between GCCTA and GCSD to address any changes in 

the Collective Bargaining Agreement (CBA) between the parties and the effect of these changes 

on the employees of any Gadsden County Public School resulting from the “educational 

emergency” placed on the District 

FUND SOURCE: 

AMOUNT: 

PREPARED BY: Rose Raynak 

POSITION: Area Director, Federal Programs 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

_____ Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT’S SIGNATURE:  page(s) numbered ___________ 

CHAIRMAN’S SIGNATURE:  page(s) numbered __________________ 

REVIEWED BY: _____________________ 

4c
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MEMORANDUM OF UNDERSTANDING (MOU) 

The Gadsden County Classroom Teachers Association 

and 

The Gadsden County School District 
 

The Gadsden County Classroom Teachers Association (GCCTA), and the Gadsden County School District 

(GCSD) acknowledge that the Gadsden County School District has been placed under an ‘educational 

emergency’ (Section 1001.42(21) F.S.) and, hereby agree to this Memorandum of Understanding to address 

any changes in the Collective Bargaining Agreement (CBA) between the parties and the effect of these 

changes on the employees of any Gadsden County Public Schools. 

 

The parties further recognize that the successful execution of the Turnaround Plan for the district is 

wholly dependent upon the cooperative and collaborative efforts of the parties. 

 

Therefore, the parties agree as follows: 

 

1. The Parties agree that the execution of this MOU constitutes support of the goals and 

objectives of the District-Managed Turnaround Plans for schools in Gadsden County 

identified by Florida Department of Education as schools requiring intensive intervention and 

support because they have earned two consecutive grades of “D” or “F” (SB 7070). Schools 

identified by 2018-2019 School Grades include: 

a. West Gadsden Middle School 

 

2. The Parties agree that Gadsden County should apply for the Turnaround School 

Supplemental Services Allocation (TSSSA) provided for under SB 7070 which has identified 

eligible schools as those who are implementing a district-managed turnaround plan; a school 

who has earned three consecutive grades below a “C”; or a school that has improved to a “C” 

or higher and is no longer in turnaround status within the last two years identified as 2017-18 

and 2018-19 School Grades. Schools identified by 2018-19 School Grades who are eligible 

for TSSA include: 

a. West Gadsden Middle School   (district-managed turnaround) 

b. James A. Shanks Middle School   (improved to C or higher) 

c. George W. Munroe Elementary School  (improved to C or higher) 

d. Gadsden County High School  (improved to C or higher) 

 

3. The parties agree to engage and use their best efforts to develop a mutually agreeable 

implementation plan to address reforms consistent with the requirements of SB7070, the 

District Managed Turnaround Option Plans for identified schools and according to Article IX, 

section G of the GCCTA CBA. 

 

4. In the event that negotiations result in modification to the existing CBA, the Gadsden County 

Classroom Teachers Association and the Gadsden County School Board agree that such 

modifications will expire upon the school exiting the ‘educational emergency’ status defined 

in HB7069/HB7055. 

 

The parties hereby agree to the following for the 2019-2020 school year:  The parties will meet annually to 

address possible changes to the MOU necessary to implementing the State Board of Education requirements 

and timelines of the Gadsden County Turnaround Option Plans for identified schools if changes are made 

by Florida Department of Education for eligible schools.   
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO. ___ _ 

DATE OF SCHOOL BOARD MEETING: July 30, 2019 

TITLE OF AGENDA ITEM: Appraisal Agreement Between Keys Claims Consultants, LLC 

and The School Board of Gadsden County 

DIVISION: Administration 

__ This is a CONTINUATION of a current project, grant, etc. 

PURPOSE AND SUMMARY OF ITEM: 
(Type and Double Space) 

Request Board approval for Appraisal Agreement with Keys Claims Consultants, LLC. 

FUND SOURCE: N/ A 

AMOUNT: N/A 

PREPARED BY: Roger P. Milton 
POSITION: Superintendent 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

__ Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT'S SIGNATURE: page(s) numbered - ----
CHAIRMAN'S SIGNATURE: page(s) numbered _______ _ 

4j
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APPRAISAL AGREEMENT 

THIS AGREEMENT is between The School Board of Gadsden County ("Owner") address: 35 Martin Luther King, Jr. 
Boulevard, Quincy, FL 32351 and Keys Claims Consultants, LLC, ("KCC") 1333 3rd AvenueS., Suite 407, Naples, FL 34102 (phone 
239-774-5040) and arises out of a Hurricane/ Wind loss that occurred on 10/10/2018, loss location: As provided for in policy, 
insured by Florida Municipal Insurance Trust, agreement number FMIT #0857 (the "policy" or FMIT #0857). The Owner, or its 
representative, authorizes KCC to serve as their Appraiser pursuant to the Appraisal provision of their policy, which is 
incorporated herein. Owner acknowledges that it has no preexisting financial relationship with KCC and to its knowledge, KCC is 
not affiliated with, has no preexisting financial relationship any party to this appraisal. KCC certifies to Owner that KCC has no 
preexisting financial relationship with, is not affiliated with, has no preexisting financial relationship with any party to this 
appraisal, including Scott M. Favre Public Adjuster, LLC with the exception of serving as an Appraiser on two (2) cases that Scott 
M. Favre Public Adjuster, LLC was the Public Adjuster. I (We) understand that KCC will act independently to value the loss 
subject to appraisal, and is not subject to control, restriction, modification, or limitation from Owner or any other outside source. 

1. Compensation: Owner agrees to pay to KCC in consideration for those services a daily rate of (see schedule attached), 
plus travel costs as necessary (limited to the 2019 IRS per diem rates outside high-cost localities). The total estimated cost 
for the services of KCC will not exceed 3% of the total award signed by any of the two panel members. KCC will prepare 
detailed invoices monthly and provide them to Owner. Owner will timely pay such invoices. 

2. Term and Effective Date: This Agreement will be effective on the date that each blank in this Agreement is filled in 
and this Agreement is executed by Owner and an authorized representative of KCC (the "Effective Date"). Owner 
may not terminate this Agreement over disagreements in valuation over loss or property, but may terminate this 
agreement for non-performance, inadequate or non-conforming performance as required by the policy, or any material 
breach. 

3. Scope ofWork: KCC will inspect each building and location insured for which a loss is claimed. The Property Schedule 
for FMIT #0857, Policy Number for Hurricane Michael, for October 1, 2018-0ctober 1-2019 (the "Property 
Schedule") is attached to this Agreement and incorporated herein. KCC will prepare the proper documents and 
supporting evidence for all damaged buildings and represent Owner through the Appraisal process with due diligence and 
professionalism. KCC will appraise the amount of the loss caused by Hurricane Michael and prepare a report or 
schedule detailing, by location number in the Property Schedule, the amount of loss, as defmed in FMIT #0857, Policy 
Number for Hurricane Michael, for October 1, 2018-0ctober 1-2019, including any property not listed in the Property 
Schedule. By entering this agreement, KCC certifies that it is an impartial appraiser and is competent to provide insurance 
appraisal services as defmed by Florida law. 

4. Any Umpire's fee, if required, shall be shared proportionally according to the terms of the policy. 

Bayfront Professional Center • 1333 3rd Avenue South, Suite 407, Naples, FL 34102 
Phone 239-774-5040 • Fax 239-774-4027 
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5. As of the date of this agreement, Owner directs the above named Insurance Company to add Keys Claims 
Consultants, LLC, as joint payee on any and all payments made by the Insurance Company pertaining to the above 
captioned claim, limited to the amount of the fees and costs owed KCC under this Appraisal Agreement and only for 
purposes of ensuring payment for services. 

6. KCC employees are not lawyers and do not provide legal representation, nor do they provide legal advice or make legal 
interpretations of the policy. The fees and costs including experts associated with legal representation, if necessary, are not 
part of this agreement. 

7. Complete Agreement: This Agreement is the entire agreement between the parties and there are no oral or written 
representations, promises, agreements or arrangements between the parties other than those set forth in this agreement. This 
Agreement can only be modified in writing. 

8. Arbitration: Disputes are to be arbitrated pursuant to the commercial arbitration rules of the American Arbitration 
Association (herein "AAA."), subject to the requirements of Florida and U.S. law including any public records requirements. 

9. Enforceability of Arbitration: The decision made by the arbitrator is enforceable in a court of appropriate jurisdiction. 

10. Costs of Arbitration: Each party of arbitration will be responsible for his, her, or its own costs to arbitrate. Costs to arbitrate 
will consist of, but are not limited to, all personal expenses and attorney fees. The costs of arbitration will be split equally 
between the parties of such arbitration. The costs of arbitration will consist of the arbitration fee to AAA and the arbitrator's 
fee. 

11. Breach: If any certification herein made by KCC or by Owner is false, becomes false, or is found to be false, it shall constitute 
a material breach of this agreement and entitle the other party to all its damages without limitation. However, any deadline 
herein that is not met shall not constitute the failure of a certification, and if the payment or required report or other 
commitment is delivered within 30 days of the deadline it shall not constitute a material breach. 

12. Venue, jurisdiction and controlling law: Venue for any dispute arising out of or related to this Agreement shall exclusively 
be in Gadsden County. Venue for any non-arbitrable dispute shall be in the Circuit Court, in and for the Second Judicial 
Circuit of Florida, Gadsden County, Florida, jurisdiction of which is conceded by the parties. This Agreement shall not be 
construed or interpreted against any party as its drafter but shall otherwise be construed and interpreted in accordance with 
the laws of the State of Florida. 

Bayfront Professional Center • 1333 3rd Avenue South, Suite 407, Naples, FL 34102 
Phone 239-774-5040 • Fax 239-774-4027 
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Pursuant to S.817.234, Florida Statutes, any person who, with the intent to injure, defraud, or deceive any insurer or insured, prepares, 
presents, or causes to be presented a proof of loss or estimate of cost or repair of damaged property in support of a claim under an 
insurance policy knowing that the proof ofloss or estimate of claim or repairs contains any false, incomplete, or misleading information 
concerning any fact or thing material to the claim commits a felony of the third degree, punishable as provided in S.775.082, S.775.083, 
or S.775.084, Florida Statutes. 

Signature by KCC: Signature by Insured: 

1. Title 

Keys Claims Consultants, LLC Printed Name 

George Wilton Keys, Jr., SPPA- License #A140365 Phone Number Date 

Keys Claims Consultants, LLC 2. Title 

1333 3rd Avenue South, Suite 407 Printed Name 

Naples, FL 34120 Phone Number Date 

BUYER'S RIGHT TO CANCEL 

You may cancel this Agreement, without penalty or obligation within three (3) business days after the date on which the Agreement is 
signed or within three (3) business days after the date you notified the insurer of the claim, by phone or writing, whichever is later. 
The notice of cancellation must be submitted in writing and sent by certified mail, return receipt requested, or other form of 
mailing that provides proof thereof, to the Appraiser at the address specified in this Agreement. During any state of 
emergency as declared by the Governor and for one (1) year after the date of the loss, you have five (5) business days after the 
date on which the agreement is executed to cancel. 

Bayfront Professional Center • 1333 3rct Avenue South, Suite 407, Naples, FL 34102 
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Keys Claims Consultants, LLC 
Hourly Fee Schedule 

Hourly Billing Rates 

George W. Keys, SPP A 

Senior Associates 

Junior Associates 

Clerical/Inspection Monitoring 

Expenses 

Travel Mileage 

Lodging and Meals 

$395.00 per hour 

$295.00 per hour 

$215.00 per hour 

$105.00 per hour 

· Per Florida Statute 112.061 
Per Florida Statute 112.061 

Bayfront Professional Center • 1333 3rd Avenue South, Suite 407, Naples, FL 34102 
Phone 239-774-5040 • Fax 239-774-4027 
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Location # Address 

Loc Bid Cause of Loss· Building 

Property Schedule 
The School Board of Gadsden County, FMIT #0857 

October 1, 2018- October 1, 2019 

Occupancy 

Limit Cause of Loss • Personal Property 

001 001 35 Martin Luther King Boulevard Quincy, FL Administrative Office 

Basic $2,210,400 Basic 

Construction Type 

Limit 

Masonry 
Non-Combustible 

$377,100 

:>.,-;·,t;:· ·,, : :.·. ~.~-, .... , :· .. ,~ !t. -, ·.~:::: ~_ .. ·:~ .. : ... ;r .. ~l ... .,.~- .r- ;-r?f. . ,·~~-... -:··,-. · ... ~.,~-:_~ :bt 
( '", I' • • o ' j ! ; ~ :• • ~ ' 

001 003 35 Martin Luther King Boulevard Quincy, FL 

Basic $1 ,379,700 

Warehouse 

Basic 

Masonry 

Non-Combustible 

$90,900 

-;·· '· -: ' ,. , __ . ' ~- .· -· .•. ·-. :·.:~ · ,, k' - : _ .. ' ··. · ' . ~ 

- ' 

001 005 35 Martin Luther King Boulevard Quincy, FL Family Info/Resource Ctr 

Basic $174,800 Basic 

002 001 105 S. Stewart Street Quincy, FL 

003 002 631 S. Stewart Street Quincy, FL 

Baaic 

003 004 631 S. Stewart Street Quincy, FL 

Basic 

Maintenance 

$814,500 Basic 

Classrooms 1 

S 1,177,200 Basic 

Gym 

$1,401 ,300 Basic 

Frame 

$25,200 

Masonry 
Non-Combustible 

$118,800 

Jolsted Masonry 

$45,000 

Jolsted Masonry 

$37,800 

~"~} • ,,, • ~ ' • , ",. , • : 1 •- 1·: ~ ~ ~ r'j·~~n • ·., ~ ~.~:··."" - · · · \ • .... ~ ) ·:·~ ·,; .. :.-: 

' ' • • ' / • I J '~ • • • • \: .... :, : ~ > :l~t: . l' • .. • • '.1' :, I \ • ~ 
003 006 631 S. Stewart Street Quincy, FL 

Basic $724,500 

004 001 335 Maple Street Chattahoochee, FL 

Basic $5,937,300 

005 002 559 Greensboro Highway Greensboro, FL 

Baaic $282,600 

005 004 !59 Greensboro Highway Greensboro, FL 

PR-SCHED 1014 

Classroom 2 

Basic 

Admlnlstr~tlon I Classroom 

Basic 

Clinic 

Basic 

Equipment Storage 

Basic 

$18,900 

$706,500 

$10,800 

$900 

Masonry 
Non-Combustible 

Masonry 
Non-Combustible 

Masonry 
Non-Combustible 

Jolsted Masonry 

Page 1 of6 

Page  144  of   191



Location# Address 

Loc Bid Cause of Loss - Building 

Property Schedule 
The School Board of Gadsden County, FMIT #0857 

October 1, 2018- October 1, 2019 

Occupancy 

Limit cause of Loss - Personal Property 

005 006 559 Greensboro Highway Greensboro, FL Admin 

Basic $737,100 Basic 

Limit 

$79,200 

Construction Type 

Masonry 

Non-Combustible 

(~"';)', '·:.~~·,',~ ~ • ~:· , • • "','!.~-,.,_,.; ·-~."- ;" ~,..~ ... --.:·~~~~·~ ~ J' ~ .:.1~ :--·_;• f': ,.., ~ , ... ,.-· 1 ,. ·1, I • ~ 

·.. ,_ . · -:.n., "::.~.:,;i.l.). !.. ... ·· · ·. ·. . .. .' . -~ 
005 008 558 Greensboro Highway Greensboro, FL 

Basic $2,916,000 

Classroom 

Basic $117,000 

M11onry 

Non-Combustible 

_,·~, .~·~- • .. · ·_:-··--~~~,"! >··.- ... ·) .... ----.~·-.:·. -{;.- ' .r:-·:~---: ' ·, .1\ 
• o • I • 

. . . . -:.r.:·;:. --- '.... r ' • _., 

006 001 706 Martin Luther King Jr. Boulevard Gretna, 

FL 

Basic $1,015,200 

006 003 701 Martin Luther King Jr. Boulevard Gretna, 

FL 

Basic $1,292,400 

006 005 706 Martin Luther King Jr. Boulevard Gretna, 

FL 

Basic $965,700 

Classroom 1 

Basic 

Classroom 2 

Basic 

Cafeteria 

Basic 

$39,600 

$53,100 

$101,700 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 

M11onry 

Non·Combustlble 

t; r :· ..:·· ·, . .,.. -c.": : ::~~---.::-· . .:::::~~-~~: !"'. ..... •.. ·• : ,,~_-· .,· . .., -.: ... · - "' : ..... : ... : · _: ;~ 

.., ' • :_ I •' ' • ·, •. .'~ , ' 'J. : • :.::' • ' • •• , ~ ' ... \I 

008 002 1830 W. King Street Quincy, FL 

Basic 

008 004 1830 W. King Street Quincy, FL 

Basic 

008 006 1830 W. King Street Quincy, FL 

Basic 

008 008 1830 W. King Street Quincy, FL 

Basic 

008 010 1830 W. King Street Quincy, FL 

Basic 

PR-SCHED 1014 

$813,600 

Clfetorlum 

Basic 

Boller Room 1 

$17 ,100 Basic 

Classroom 2 

$174,600 Basic 

$115,200 Basic 

Boiler Room 3 

$19,800 

Jolsttd Masonry 

$60,300 

Jolsted Masonry 

$900 

Jolsted Masonry 

$14,580 

Jolsted Masonry 

$5,850 

Masonry 

Non-Combustible 

$0 

Page 2 of6 

Page  145  of   191



Location #I Address 

Loc Bid Cause of Loss- Building 

Property Schedule 
The School Board of Gadsden County, FMIT #0857 

October 1, 2018- October 1, 2019 

Occupancy 

Umit Cause of Loss • Personal Property 

008 012 1830 W. King Street Quincy, FL Classroom /library 

Basic $909,000 Basic 

Limit 

$76,500 

Constl'\lctlon Type 

Masonry 

Non-Combustible 

.. ;:;) t:~n;,~.;__:··. :· ~1_, .~ - ·~· •• •• -~ ~,~ -~ .. •. :~.-:>, ·~- . .:-~~:. . .Jl 
I • ••• ,•- '• _, ·:· • - . . .;;.. 

';- , • : • .' • I : :<_. ,'; '. • • -~ ,·~~ 

008 014 1830 W. King Street Quincy, FL 

Basic 

Classroom 7 

$918,900 Basic 

Masonry 

Non-Combustible 

$44,100 

: ...... i.'_.;:;· •)l.·t~-- -~ .-~. • ), • .:-·:..· ... ··.:..:1'~ ~,, 

' ~. -' ' • • • ': \o -- '_ .~. • • ~ 

009 002 600 W. King Street Quincy, FL 

Basic 

009 004 500 W. King Street Quincy, FL 

Basic 

009 006 500 W. King Street Quincy, FL 

Basic 

010 001 1-400 W. King Street Quincy, FL 

Basic 

010 003 1400 W. King Street Quincy, FL 

Basic 

010 oos 1400 W. King Street Quincy, FL 

Basic 

010 007 1400 W. King Street Quincy, FL 

Basic 

PR-SCHED 1014 

Cafeteria 

$602,100 Basic 

Classroom1 

$2,371 ,500 Basic 

$504,900 

$1,126,800 

$3,324,800 

$3,380,400 

$1,010,700 

Classroom 2 

Basic 

Administration 

Basic 

Classroom 2 

Basic 

Gym 

Basic 

Basic 

$47,700 

Masonry 

Non-Combustible 

Jolsted Masonry 

$197,1 00 

$28,800 

$130,500 

$137,700 

$108,000 

$37,800 

Jolsted Masonry 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 
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Location # Address 

Loc Bid Cause of Loss - Building 

Property Schedule 
The School Board of Gadsden County, FMIT #0857 

October 1, 2018 -October 1, 2019 

Occupancy 

limit Cause of Loss- Personal Property 

Construction Type 

limit 

~~it•'• :~:\ =~-~~ l •'!r:,· ... -:r:.~ .,~ c>-:~~i_L~t ',,._ • I '- •• ,~~. ''-,' ( ' ~ ,-_.=: 
• : ~ • I -

~ . . . . . .. - . 
·~:-_~:._:. ; t. , • r ~ ... ; .. ~!"~;: ~~ .. -".: -:_ · _ · ,'. 

010 009 1400 W. King Street Quincy, FL 

Basic $239,400 

Clinic 

Basic 

Frame 

$36,000 

l·~~f r;"":'."'r>-,~ .. l"'~.:·:f~;-~::F;;_7-'" . ..;~.-:~~~~~·~.r.'t1:~r~~~ . ·: .. "1 ~-~l-:-.-:'"·-:-.: :•_, ~'i ~ :~;~~~'-=~·:,.!I . . . -~ :-- ' 
. ' 

; .; • l":_, ~.. • ~·- • ,. . . 

011 002 201 Martin Luther King, Jr. Boulevard Quincy, 

FL 

Basic $666,000 

Plumbing I Electric Shop 

Basic $45,000 

Masonry 
Non-Combustible 

·~1: ;;--~;~ ~"':"; R ·-: ... ;··~ '"~: ..... ~ ~{ ;-~ · ~ ,.( ::--~~-·~>-f:'"·;--·:-··-~· ~ . ... · ·, .. Y .. -'!.- ~"1 ~· ..... 1 
• .. : : .. • ..:~:· .... • • • _·~. ; ~ 

' I 

: '•' ~ ',._,. ' :~;.. 'I: •' "). ' ...,.~ -. ~ , ( ' 
011 004 201 Martin Luther King, Jr. Boulevard Quincy, 

FL 

Basic $1,633,500 

Farm Mechanic Shop 

Basic $303,300 

Masonry 
Non-Combustible 

;;;·~:.;~::.:·:}?~:=?~-·~·;;;~l;.~,~~;_;j~:~r:.;.:s:.r:e::·:):·:::~:~~~:~~~r _:;.-:;:,::-~~ ,~~. · ·, -_. ·.· · : :· .. =~-.~}~. ·:_. .~~. 
l ... _\.'~ ··~l· ·- ...... '\ iot "'~ ;..- ':' .. ' ..... ... j •••••• ':"" ~a.·-~ ..t.t~.;. ...-A"-"vil...·':lt:::.:~. L.,V.).Jl ',. ~ •. ~.:. • ' :1t...-...-............ ~ •, .. \I "·- ... •.-..~-· 1. ~ , .J';~~ ~ ·." ·r.:..~/f4. •/t if-.(_ ... ~ .· . · ·~ . . . ~.: .-~- } .... 
012 001 831 S, Stewart Street Quincy, FL 

Basic 

012 003 831 S. Stlwart Street Quincy, FL 

Basic 

Administration I Library 

$587,000 Basic 

Cla11room 1 

$891,000 Basic 

Masonry 
Non-Combustible 

$45,900 

$40,500 

Masonry 
Non-Combustible 

~~c-~~!~ !-:'i'"'-4'~~~~~,~: .. ~:.-.:t!..~·:p;,(i.~,.? ~~~. '/!~ . ~~:~~ .. :.'{:::..~ .. ·~: '"":it_ . . , .·. .. 
••• • ' • J~ 't:· ·: ·,_ .·~ ·._·-~~ .... -~ ' . ' . " 

• -~·- -:~;_ - • ~·~ ~ ~ -;~~ \· :. _4 _ _. .. ~Jj~:~~J7<•1r, ~~-~ . . ·. . . . :.. . 
012 005 831 S. Stewart Street Quincy, FL 

Basic 

013 001 >4463 Bainbridge Highway Quincy, FL 

Basic 

013 003 >4463 Bainbridge Highway Quincy, FL 

Basic 

PR-SCHED 1014 

$1,206,000 

$556,200 

Classroom 3 

Basic 

Admln/Ciusroom 

Baaic 

Basic 

$55,800 

$61,200 

Masonry 
Non-Combustible 

Fire Resistive 

Joisted Masonry 

$52,020 
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Property Schedule 
The School Board of Gadsden County, FMIT #0857 

October 1, 2018- October 1, 2019 

Location# Address Occupancy Construction Type 

Loc Bid Cause of Loss- Buildii'IO Limit Cause of Loss • Personal Property Limit 

014 001 720 S. Stewart Street Quincy, FL Bus Garage Masonry 

Non-Combustible 

Basic $1 ,530,000 Basic $248,400 

.:1-.' .. : .· .·.'~~ -~ ·:- ··::;_·:. ~;..:r.-~ , ....... ·_,, .· ,t • • --~:,. ,.. ... ,· •• -~ 

' ( • I I , 

- J 
. . .·. .. ~-

015 002 1210 Kemp Road Havana, FL 

Basic $1 ,141 ,200 

Media Center • Havana Magnet School 

Basic $315,900 

Modified Fire 

Resistive 

' . . - ·' . - . . . -' - . . .. - . . .. ,'• ''?! 
. . ,., 

, '' - I :, ' '' :J. 
015 004 1210 Kemp Road Havana, FL 

Basic $2,168,100 

Classrooms 2 ·Havana Magnet School 

Basic $86,400 

Masonry 

Non-Combustible 

! ( ' • : r I > , .:.,. ..,. ~ ; , 1 • ~ 1-• ~ ·: - ; • 1 • - / • < , ~ , .... _ , - ~ 

. ~ , , ".. ·. , - . , __ -_::_. ' ·I 
- • • 'I l ' • '• ·~'r'r n-

•' - ~ ~ .... . \ . 
015 006 1210 Kemp Road Havana, FL 

Basic $988,200 

015 008 1210 Kemp Road Havana, FL 

Basic $1 ,665,000 

Classroom 3 - Havana Magnet School 

Basic 

Cafeteria -Havana Magnet School 

Basic 

$36,000 

$172,800 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 

:•1 •, • • 'f ' •• • ~ ' ' ' t. f; ; • \ • o' '~ '' ~ , \: \I ,' \I o • ~' 

. . · .... ·. ·.·--:~ 
• , • l_, • • • :.. ·, )J. i 

015 010 1210 Kemp Road Havana, FL 

Basic 

016 002 27001 Blue Star Memorial Highway· East 

Gadsden High Havana, FL 

Basic 

016 004 27001 Blue Star Memorial Highway· East 

Gadsden High Havana, FL 

Basic 

PR-SCHED 1014 

$5,000,000 

$1 ,412,100 

$4,534,200 

Havana Middle School - Havana Magnet 

School 

Basic 

Media -Building 200 

Basic 

Classrooms • Building 400 

Basic 

$250,000 

$456,300 

$207 ,000 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 
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Location# 

Loc Bid 

016 006 

Address 

Cause of Loss - Building 

Property Schedule 
The School Board of Gadsden County, FMIT #0857 

October 1, 2018- October 1, 2019 

Occupancy 

Limit Cause of Loss - Personal Property 

27001 Blue Star Memorial Highway • East Gym - Building 600 

Gadsden High Havana, FL 

Basic $3,979,800 Basic 

Construction Type 

Limit 

Masonry 

Non-Combustible 

$115,200 

·]U:Y;J~.-~:::-~.:·::~·:,':'~7·.::~·.·.·?·:_~.·, ~-·:r:--.: .... ·~·--u:· ·:.,;;.~. . .··:.~7~.· ~-:~:-~:·~~ 

" ' ·. ';' '. . ' . .' . ' . :::~ 

016 008 27001 Blue Star Memorial Highway • East 
Gadsden High Havana, FL 

Basic $2,729,700 

Vo-Tech ·Building 800 

Basic $119,700 

Masonry 

Non-Combustible 

::c:.'!",.,,·-~·~·,._.,;···-:"_'' :·><" ~- '.·· · ··--... ·.. · .-'.:···: .. ·=-:~ 

' ~ • • - • ' - "i_ {'~~ 

016 010 27001 Blue Star Memorial Highway· East 

Gadsden High Havana, FL 

Basic 

017 001 200 Providence Road· New West Gadsden 

High School Greensboro, FL 

$622,800 

Basic $1,016,100 

017 003 200 Providence Road· New West Gadsden 

High School Greensboro, FL 

Basic $4,053,600 

Field House (Bldg 10) 

Basic 

Administration (Building #100) 

Balfe 

Vo ·Tech and Classrooms (Building 

#300 /400) 

Basic 

$18,000 

$89,100 

$201,600 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 

Masonry 

Non-Combustible 

!'Li•.( c:~ ·~.: ;:~,~~ ~~·-::,. :_' _;~::· :::· .. ,· ··. ·: :·: .··' -:: :. .' .... ' . ' , ! ! • :: I: •.' :~·: ... :.:.~,\){.;] 
- ,"" • ~~.·~ • • ~ '. ' '.~' .. • ,T~ 
017 005 200 Providence Road· New West Gadsden 

High School Greensboro, FL 

Buic $3,919,500 

Total: $136,517,705 

PR-SCHED 1014 

Music & Cafetorlum (Building ftOO I 700) 

Basic $481,500 

$9,945,790 

Masonry 

Non-Combustible 
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO. ----

DATE OF SCHOOL BOARD MEETING: July 30, 2019 

TITLE OF AGENDA ITEM: Turnaround School Supplemental Services Allocation (TSSSA) 

DIVISION: Administration 

__ This is a CONTINUATION of a current project, grant, etc. (new project) 

PURPOSE AND SUMMARY OF ITEM: 
(Type and Double Space) 

Provide additional state level support for wrap around services to schools in district managed 

turnaround and for up to two years additional support for schools exiting turnaround. It is part 

ofFEFP (Florida Education Finance Program) and is calculated based on FTE (Full-Time 

Equivalent) at approximately $500 each FTE as of Survey 3 in February 2019. 

FUND SOURCE: 

AMOUNT: $1 ,077,312 

PREPARED BY: Rose Raynak 
POSITION: Area Director Federal Programs 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

__ Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT'S SIGNATURE: page(s) numbered - ----
CHAIRMAN' S SIGNATURE: page(s) numbered _______ _ 

4k
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Turnaround School Supplemental Services Application 
Gadsden County Public Schools 

This form satisfies the requirements ofSB 7070. This district approved application is due to the FDOE no later than September 1. Page  151  of   191



Turnaround School Supplemental Services Plan 

!Gadsden County School District- 201 

Part 1: Eligibility 

Uem 1: List each eligible school within your district along with one of the three eligibility criteria identified 
below: 

MSID 
Number 

0051 

0052 

0211 

0041 

1. A school that is implementing a district-managed turnaround plan. 
2. A school that has earned at least three consecutive grades below a "C." 
3. A school that has improved to a "C" or higher and is no longer in turnaround status within 

the last two years. 

School Name School Grade History (last four years) Eligibility Criteria 
by number 

2015-16: F 3 

Gadsden County High School 
2016-17: D 
2017-18: c 
2018-19: D 
2015-16: D 2 

West Gadsden Middle School 
2016-17: D 
2017-18: D 
2018-19: D 
2015-16: c 3 

James A. Shanks Middle School 
2016-17: D 
2017-18:D 
2018-19: c 
2015-16: D 3 

George W. Munroe Elementary 
2016-17: F 
2017-18: A 
2018-19: B 

Part ll: Im lementation Plan 

he district will submit an implementation plan, outlining services by each qualified school. 
~~-"""l 

I[Jistricts with multiple schools may submit one comprehensive plan, outlining the implementation plan and 
~udget by school or submit multi /e /ans outlinin the /an or each school. The district mf!J!. choose thein 
, re/§rence 

tem 1!: Explain how the district, by school, is going to establish comprehensive support services that 
develop family and community partnerships. 

In order to leverage community assets for Turnaround schools in the district, community and school leaders were 
provided an opportunity to meet and share information about the schools in turnaround. School leaders from all 
schools impacted shared both the day-to-day operational challenges and celebrations that are being experienced. 
Community members provided input on available resources and offered suggestions on accessing those resources. 
Collectively, those in attendance summarized the type of wrap-around services that are critical to student success. 
The community felt valued and connected as they talked about what they wanted to give. Individual members' 
knowledge, skills, and passions were identified along with resources of _public, private, and non-profit institutions. 

[District]- Page 2 ~'~)UCATiQC 
Page  152  of   191



Turnaround School Supplemental Services Plan 

The role of voluntary associations was discussed along with institutional policy shifts necessary to make a change. 
There is a need to build a grass roots asset base; attack barriers to family success; build new community and 
leadership habits, systems, and policies; build family assets; help each other through mutual support; build 
restorative relationships built on trust and empathy; and engage in collective action to bring about social and 
educational change to the culture of the school. A connected environment is the infrastructure for the community 
to thrive. 

The school communities are comprised of many partners, including faith-based, community-based, learning groups, 
health initiatives, family assets, grants programs, and neighborhood groups. The district worked first on 
communication so that an environment was created where all stakeholders have access to quality information. 
Communication was opened up from a one-way to a two-way process with community stakeholders. Barriers were 
identified and strategies were brainstormed allowing all stakeholders to consider possible solutions to removal of 
barriers. Low-risk, low-commitment ways were identified to make a difference and outcomes connected people to 
resources that were untapped. Marginalized groups like welfare recipients, elders, youth, and minorities were 
recognized and contributed to community discussions leading to project development that will be sustainable and 
effective. 

Gadsden County High School (GCHS) vision for leveraging community assets, improving school and community 
collaboration, and developing family and community partnerships is to bring together identified community 
partners to offer a range of supports and opportunities for its students, its families, its educational stakeholders and 
staff and the community in general. Focus was put on establishing and maintaining partnerships to achieve results 
through: 

I. Students attending school regularly; 
2. Students becoming motivated and actively involved in learning; 
3. Families increasingly involved with their children ' s education; 
4. Family and school efforts working effectively together; 
5. Students succeeding academically; 
6. Students healthy- physically, socially, and emotionally; 
7. Students learning in a safe and supportive instructional environment; and 
8. Teachers who are supported and highly effective in establishing a classroom environment conducive to 

learning. 

GCHS will focus on enhancing delivery of existing school-based services in concert with its community partners, 
removing barriers and meeting needs of the schools through a mutually established framework. School-site 
community partnership leadership teams have been established. They are composed of school and community 
stakeholders to guide planning, implementation, and evaluation of the partnership to maximize effectiveness, align 
resources, and create sustainability. School leadership teams and staff will leverage these elements as outlined 
below to create a framework for results based on the needs assessment identified in the school ' s plan. 

1. Identify a designated person on GCHS to lead the coordination of school-community partnerships, who 
will maintain partnerships with community agencies and facilitate effective communication and 
collaboration among the leadership team to ensure that specialized instructional support personnel, service 
providers, school personnel, parents, families, and members of the community are active partners in the 
wrap-around services process. 

2. Establish clear expectations and shared accountability for GCHS and community partners with delineated 
roles and responsibilities for school personnel and community providers in order to enhance efficiency and 
effectiveness of service delivery while ensuring that the needs (as identified in the turnaround plan) of the 
school are being met. 

3. Establish a process for reviewing and identifying high-quality services that leverage school and community 
resources throughout the partnership, which includes ensuring services are provided by specialized 
instructional support personnel and community service providers with the knowledge and skills critical to 
improving student and school outcomes, as identified by the needs assessment. 
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Turnaround School Supplemental Services Plan 

4. Establish a comprehensive professional learning plan for school leadership, teachers, staff, and community 
partners, that are continuous and high quality to ensure effective partnerships, which lead to improved 
student learning, as well as stronger families and communities. 

5. Conduct regular meetings with all stakeholders (participating school staffs and community partners) to 
ensure continued building of relationships and trust, developed common language, and learned content and 
promising practices around school-community partnerships for high student and school outcomes. 

6. Establish a plan for long-term sustainability based on ongoing needs assessment in order to maintain 
partnerships and/or establish new partnerships based on identified and/or changing school needs, as well as 
identify and capitalize on financial assets of community partners to maintain a consistent funding stream in 
support of programs and activities aligned with a common vision. 

7. Conduct regular evaluation of partnership effectiveness through a variety of measures, which includes 
reevaluating current school/district partners and/or selecting new partners based on data that highlight their 
best-fit with the current needs of the schools and communities. 

8. Establish a communication plan to share progress and challenges as they relate to the success and 
challenges of each school-community partnership to determine: ( 1) what is working; (2) what is not 
working; (3) challenges and ways to overcome barriers, and; ( 4) successes in order to educate the larger 
educational community and others seeking to improve schools through community partnerships. 

By establishing a framework for results through a set of guiding elements, GCHS will be able to leverage school­
based services and the services of their community partners, as well as establish collaborative processes wherein all 
stakeholders are actively involved in providing a wider range of services than can be accomplished singularly. 
Doing so ensures that the services provided are appropriate and complementary to the academic, social-emotional, 
and developmental focus areas of the schools and the individual and collective needs of students and their families . 
All students are eligible to access services made available through school-community partnerships, the most in 
need being prioritized. 
GCHS ' vision for leveraging community assets, improving school and community collaboration, and developing 
family and community partnerships is to bring together identified community partners to offer a range of supports 
and opportunities for its students, its families , its educational stakeholders and staff and the community in general. 
Focus was put on establishing and maintaining partnerships to achieve results through: 

1. Students attending school regularly; 
2. Students becoming motivated and actively involved in learning; 
3. Families increasingly involved with their children ' s education; 
4. Family and school efforts working effectively together; 
5. Students succeeding academically; 
6. Students healthy - physically, socially, and emotionally; 
7. Students learning in a safe and supportive instructional environment; and 
8. Teachers who are supported and highly effective in establishing a classroom environment conducive to 

learning. 

West Gadsden Middle School (WGMS) vision for leveraging community assets, improving school and community 
collaboration, and developing family and community partnerships is to bring together identified community 
partners to offer a range of supports and opportunities for its students, its families, its educational stakeholders and 
staff and the community in general. Focus was put on establishing and maintaining partnerships to achieve results 
through: 

1. Students attending school regularly; 
2. Students becoming motivated and actively involved in learning; 
3. Families increasingly involved with their children's education; 
4. Family and school efforts working effectively together; 
5. Students succeeding academically; 
6. Students healthy- physically, socially, and emotionally; 
7. Students learning in a safe and supportive instructional environment; and 
8. Teachers who are supported and highly effective in establishing a classroom environment conducive to 

learning. 
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WGMS will focus on enhancing delivery of existing school-based services in concert with its community partners, 
removing barriers and meeting needs of the schools through a mutually established framework. School-site 
community partnership leadership teams have been established. They are composed of school and community 
stakeholders to guide planning, implementation, and evaluation of the partnership to maximize effectiveness, align 
resources, and create sustainability. School leadership teams and staff will leverage these elements as outlined 
below to create a framework for results based on the needs assessment identified in the school ' s plan. 

1. Identify a designated person on WGMS to lead the coordination of school-community partnerships, who 
will maintain partnerships with community agencies and facilitate effective communication and 
collaboration among the leadership team to ensure that specialized instructional support personnel, service 
providers, school personnel, parents, families , and members of the community are active partners in the 
wrap-around services process. 

2. Establish clear expectations and shared accountability for WGMS and community partners with delineated 
roles and responsibilities for school personnel and community providers in order to enhance efficiency and 
effectiveness of service delivery while ensuring that the needs (as identified in the turnaround plan) of the 
school are being met. 

3. Establish a process for reviewing and identifying high-quality services that leverage school and community 
resources throughout the partnership, which includes ensuring services are provided by specialized 
instructional support personnel and community service providers with the knowledge and skills critical to 
improving student and school outcomes, as identified by the needs assessment. 

4. Establish a comprehensive professional learning plan for school leadership, teachers, staff, and community 
partners, that are continuous and high quality to ensure effective partnerships, which lead to improved 
student learning, as well as stronger families and communities. 

5. Conduct regular meetings with all stakeholders (participating school staffs and community partners) to 
ensure continued building of relationships and trust, developed common language, and learned content and 
promising practices around school-community partnerships for high student and school outcomes. 

6. Establish a plan for long-term sustainability based on ongoing needs assessment in order to maintain 
partnerships and/or establish new partnerships based on identified and/or changing school needs, as well as 
identify and capitalize on financial assets of community partners to maintain a consistent funding stream in 
support of programs and activities aligned with a common vision. 

7. Conduct regular evaluation of partnership effectiveness through a variety of measures, which includes 
reevaluating current schooVdistrict partners and/or selecting new partners based on data that highlight their 
best-fit with the current needs of the schools and communities. 

8. Establish a communication plan to share progress and challenges as they relate to the success and 
challenges of each school-community partnership to determine: (1) what is working; (2) what is not 
working; (3) challenges and ways to overcome barriers, and; ( 4) successes in order to educate the larger 
educational community and others seeking to improve schools through community partnerships. 

By establishing a framework for results through a set of guiding elements, WGMS will be able to leverage school­
based services and the services of their community partners, as well as establish collaborative processes wherein all 
stakeholders are actively involved in providing a wider range of services than can be accomplished singularly. 
Doing so ensures that the services provided are appropriate and complementary to the academic, social-emotional, 
and developmental focus areas of the schools and the individual and collective needs of students and their families. 
All students are eligible to access services made available through school-community partnerships, the most in 
need being prioritized. 

James A. Shanks Middle School (JASMS) will focus on enhancing delivery of existing school-based services in 
concert with its community partners, removing barriers and meeting needs of the schools through a mutually 
established framework. School-site community partnership leadership teams have been established. They are 
composed of school and community stakeholders to guide planning, implementation, and evaluation of the 
partnership to maximize effectiveness, align resources, and create sustainability. School leadership teams and staff 
will leverage these elements as outlined below to create a framework for results based on the needs assessment 
identified in the school ' s plan. 
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I. Identify a designated person on JASMS to lead the coordination of school-community partnerships, who 
will maintain partnerships with community agencies and facilitate effective communication and 
collaboration among the leadership team to ensure that specialized instructional support personnel, service 
providers, school personnel, parents, families, and members of the community are active partners in the 
wrap-around services process. 

2. Establish clear expectations and shared accountability for JASMS and community partners with delineated 
roles and responsibilities for school personnel and community providers in order to enhance efficiency and 
effectiveness of service delivery while ensuring that the needs (as identified in the turnaround plan) of the 
school are being met. 

3. Establish a process for reviewing and identifying high-quality services that leverage school and community 
resources throughout the partnership, which includes ensuring services are provided by specialized 
instructional support personnel and community service providers with the knowledge and skills critical to 
improving student and school outcomes, as identified by the needs assessment. 

4. Establish a comprehensive professional learning plan for school leadership, teachers, staff, and community 
partners, that are continuous and high quality to ensure effective partnerships, which lead to improved 
student learning, as well as stronger families and communities. 

5. Conduct regular meetings with all stakeholders (participating school staffs and community partners) to 
ensure continued building of relationships and trust, developed common language, and learned content and 
promising practices around school-community partnerships for high student and school outcomes. 

6. Establish a plan for long-term sustainability based on ongoing needs assessment in order to maintain 
partnerships and/or establish new partnerships based on identified and/or changing school needs, as well as 
identify and capitalize on financial assets of community partners to maintain a consistent funding stream in 
support of programs and activities aligned with a common vision. 

7. Conduct regular evaluation of partnership effectiveness through a variety of measures, which includes 
reevaluating current school/district partners and/or selecting new partners based on data that highlight their 
best-fit with the current needs of the schools and communities. 

8. Establish a communication plan to share progress and challenges as they relate to the success and 
challenges of each school-community partnership to determine: (I) what is working; (2) what is not 
working; (3) challenges and ways to overcome barriers, and; ( 4) successes in order to educate the larger 
educational community and others seeking to improve schools through community partnerships. 

By establishing a framework for results through a set of guiding elements, JASMS will be able to leverage school­
based services and the services of their community partners, as well as establish collaborative processes wherein all 
stakeholders are actively involved in providing a wider range of services than can be accomplished singularly. 
Doing so ensures that the services provided are appropriate and complementary to the academic, social-emotional, 
and developmental focus areas of the schools and the individual and collective needs of students and their families. 
All students are eligible to access services made available through school-community partnerships, the most in 
need being prioritized. 

George W. Munroe Elementary (GWM) community is a big room with many doors including faith-based 
congregations, community-based organizations, institutions, learning groups, health initiatives, family assets, grants 
programs, and neighborhood groups. One of the first thing achieved through the implementation of the Schools of 
Hope project was the clarification of communication so the school and district could create an environment where 
people have access to good quality information, thus giving them a neighborhood voice. This was accomplished 
through various community meetings. The next hurdle was identifying and building connections for the residents 
to reach out to and eliminating the barriers to accessing these connections. Next, we had to build bridges across 
boundaries that led to greater understanding and created a neighborhood without borders. We identified low-risk, 
low-commitment ways to make a difference and outcomes connected to people who realize they have untapped 
resources. Communities are strengthened when organizations encourage and support diversity. This project will 
support the identified ways to work to engage those groups in participation and governance to create a sustainable 
and effective project that provides comprehensive support services for family and community partnerships. 

[District]- Page 6 Page  156  of   191



Turnaround School Supplemental Services Plan 

GWM's vision for leveraging community assets, improving school and community collaboration, and developing 
family and community partnerships is to bring together identified community partners to offer a range of supports 
and opportunities for its students and their families. It is geared towards establishing and maintaining partnerships 
working to achieve results, focused on: 

(1) children ready to enter school; 
(2) students attending school regularly; 
(3) students becoming motivated and actively involved in learning; 
(4) families increasingly involved with their children's education; 
(5) family and schools effectively working together; 
(6) students succeeding academically; 
(7) students healthy - physically, socially, and emotionally; 
(8) students learning in a safe and supportive instructional environment; and 
(9) teachers who are supported and highly effective in establishing a classroom environment conducive to 

learning 
(Cowan, Vaillancourt, Rossen, and Pollitt, 2013). 

GWM's efforts will focus on enhancing the delivery of existing school-based services and through its community 
partnerships, fill in resource and service gaps based on the needs of the school through a mutually establish 
framework (based on The Coalition for Community Schools robust Results Framework), for results with specific 
short- and long-term goals that are essential for student success and based on the relevant goals of the school 
improvement plan, which serves as goals and objectives of each community partnership. 

In order for GWM to have a high impact on the academic and well ness outcomes of it students, a school-site 
community-partnership leadership team comprised of school and community stakeholders has been established to 
guide the planning, implementation, and evaluation of the partnerships in order to maximize effectiveness, 
alignment of resources, as well as sustainability. According to the Coalition for Community Schools and the 
National Association of School Psychologists, there are nine key elements (leadership team, needs assessment, 
designated community-partnership person, clear expectations and accountability, high quality services, ongoing 
comprehensive professional development, detailed plan for sustainability, evaluation measures, and communication 
plan) necessary for creating and sustaining effective partnerships to improve student's academic and overall 
wellness. GWM's administration, faculty, and staffthrough the school-site leadership team, will leverage the 
following key elements in order to create a framework for results, as identified in the School Improvement Plan. 
The school has: 

1. Identified a designated person to lead the coordination of school-community partnerships, who will help 
maintain partnerships with community agencies and facilitate effective communication and collaboration 
among the leadership team to ensure that specialized instructional support personnel, service providers, 
school personnel, parents, families, and members of the community are active partners in the wrap-around 
services process. 

2. Established clear expectations and shared accountability for the school and community partners with 
delineated roles and responsibilities for school personnel and community providers in order to enhance 
efficiency and effectiveness of service delivery while ensuring that the needs (as identified in the school 
improvement plan) of the school are being met. 

3. Established a process for reviewing and identifying high-quality services that leverages school and 
community resources throughout the partnership, which includes making sure services are provided by 
specialized instructional support personnel and community service providers with the knowledge and skills 
critical to improving student and school outcomes, as identified by the needs assessment. 

4. Established a comprehensive professional learning plan for school leadership, teachers, staff, and 
community partners, which is continuous and high quality to ensure effective partnerships, which leads to 
improved student learning, as well as stronger families and communities. 

5. Continue to conduct regular meetings with all stakeholders (participating school staff and community 
partners) to ensure continued building of relationships and trust, developed common language, and learned 
content and best practices around school-community partnershiQ_s for high student and school outcomes. 
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Uem : Explain the strategies the district, by school, will implement to establish clearly defined and 
measurable high academic and character standards. 

Empowering the community starts with the idea that people in the community can and should create the supports 
that address concerns and impacts on learning. Ideas are often small but have a laser-like focus on the issues that 
most plague a school and families with the logistical and practical issues that create unreasonable stressors and 
interrupt learning. These often create the negative impacts on social-emotional learning issues students face. 
Communities can help create an environment that gives children the opportunities they deserve. Their input 
addresses the practical issues that create unreasonable stressors and interrupt learning. Each school ' s partnerships 
will provide the tools, technical assistance, and help change happen. Key components of the model are: 

• Intensive recruiting, vetting, and training of volunteers/community members 
• Connecting and engaging stakeholders for aligned services and resources 
• Mapping and launching community-driven projects that support the school and its students 
• Providing help with implementation of plans 
• Evaluating the impact by verifying, learning, and celebrating achievement and results 

The wrap-around process consists of a team-based approach in making its family and community engagement a 
priority by establishing an infrastructure for implementation of the turnaround plan that is consistent with 
leveraging school-based and community services to assure children and their families receive the services they 
need. Wrap around services that will positively impact student success are described below for each school: 

Restorative Practices: 
Discipline data for each Turnaround school indicate that there are many discipline referrals and in/out-of-school 
suspensions. This number does not reflect discipline issues handled in classrooms, nor does it reflect the number of 
contacts made to parents of students who are acting out. Constant disruptions lead to lost instructional time. Each 
school proposes to employ training experts in the field of restorative practices to provide social and emotional 
support to the school, its students and staff, and restore a positive school culture and perception in the community. 
The role of these experts will be to train leaders and staff, assess trauma-induced issues, coordinate social services, 
conduct home visits, and establish plans with parents, teachers, and students to improve academic performance 
through small group and individual counseling sessions. Restorative practice is a social science that studies how to 
improve and repair relationships between people and communities. The purpose is to build healthy communities, 
increase social capital, decrease crime and anti-social behavior, repair harm, and restore relationships. Restorative 
thinking is a significant shift from punishment-oriented thinking. Restorative practices cultivate a culture where 
everyone feels like they belong. Goals for students at turnaround schools will be to learn to value and regularly use 
proactive positive ways to build and maintain a peaceful classroom community. Goals for teachers will lead to 
them understanding the core principles of restorative practices and how they differ from punitive approaches. 
Goals for the classroom community will including sharing a sense of responsibility for maintaining agreements and 
identify specific issues to address that will include honest, authentic discussions about the issues. Secondary 
turnaround schools are proposing to employ social and character interventionists who will work with teachers, 
school leaders, students, and parents to identify the root causes of behavior issues and link the families with the 
appropriate support services. 

Social-Emotional Learning (SEL) : 
SEL has also been identified as a component that is impactful. SEL is about building relationships. The 
components of SEL: (1) Self-awareness, (2) Social awareness, (3) Self-management, ( 4) Relationship skills an 
(5) Responsible decision making skills are critical but are not always taught at school or at home. Florida has 
established standards for SEL at the prekindergarten level ; those standards will be used as a springboard for 
developing SEL standards for students beyond prekindergarten. Identifying the standards will allow the 
school to build and maintain a common language around the school and school community. The elementary 
school will utilize research proven, evidence based curricula that will teach the skills that students and adults 
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need for life effectiveness, (e.g. PATHS, Positive Action, etc.). When SEL skills are taught effectively, there 
will be an increase in social emotional competence, an increase in attendance, a decrease in discipline issues 
and an increase in academic outcomes. Surveys will be conducted so that the school can gain information on 
where students are and what we should be teaching. 

Chronic Absenteeism: 
Chronic absenteeism has· been identified as a key early warning system indicator of students most likely to drop out 
of high school and is included in state and local early warning systems (EWS). Chronic absenteeism is not 
routinely measured, reported, and/or acted upon by all public school districts. In Florida, 10% (more than 300,000 
students) a year are chronically absent (Florida Department of Education Survey - FDOE- 5 data 2016) . Gadsden 
County reports similar levels of chronic absenteeism. Cohort data suggests that in most cases chronic absenteeism 
is not an isolated occurrence but a frequent and recurring one with cumulative effects on students. Chronic 
absenteeism continues to increase through high school. Existing research on the relationship between absenteeism, 
academic achievement, high school graduation, and postsecondary enrollment overwhelmingly shows that 
absenteeism substantially lowers a child' s chances for educational outcomes. Chronically absent students have 
fewer literacy skills. Character skills such as conscientiousness, motivation, and self-discipline predict important 
socioeconomic outcomes such as educational attainment, employment, and crime. Regular attendance is positively 
associated with academic achievement and negatively associated with grade retention, drug use, and dropping out 
of school. John Hopkins University and the National Governors Association, found chronic absenteeism as the 
strongest predictor of dropping out of high school, even stronger than test scores, overage, suspensions, and student 
demographics. Studies in Florida between student absences and academic achievement in ninth-grade using 
regression modeling and controlling for ethnicity, special education, English Ieamer (EL) status, free and reduced 
lunch (FRL) status and students who were over-age showed that each missed day is associated with a further 
decline in test scores and that ninth-graders chronically absent show significantly lower test scores in reading. The 
findings of research indicate that one of the most effective strategies for closing the achievement gap will be a 
concerted effort to enable and ensure that high-poverty students attend school regularly. All turnaround schools are 
proposing to employ attendance interventionists who will work with teachers, school leaders, students, and parents 
to identify the root causes of attendance issues and link the families with the appropriate support services necessary 
for them to attend school regularly and come to school ready to learn. 

Each school is establishing a wrap-around team responsible for creating a shared vision and action plan among 
school personnel, community-based partners, and other stakeholders in order to set the structure for teamwork, 
cross-team interactions, collaborating and team meetings. The strategies include: 

• Building on existing service providers of resources and accountability systems; 
• Requiring the school improvement plan features school-community partnership with specific strategies; 
• Creating wrap-around support for out-of-schoolleaming time opportunities; 
• Providing wrap-around support for students with special needs; 
• Providing parents opportunities to build their knowledge and understanding of the turnaround process; 
• Ensuring that partners have the capacity to assist the turnaround efforts; 
• Incorporating community-partnership engagement goals into the SIP to monitor outcomes; 
• Assessing the school ' s capacity through monitoring and needs assessments; 
• Facilitating better coordination between the schools, districts, state agencies; 
• Creating a framework/plan to communicate proactively with parents and community partners; 
• Developing a consistent process for recruiting stakeholders as advocates for turnaround school options; 
• Identifying and offering meaningful opportunities for parents/families/community partners to participate; 
• Communicating proactively with the community and media. 

Each turnaround school through its sustainability plan will identify and prioritize the level and importance that each 
community-partner plays in providing authentic and strategic services to students and their families. 

[District]- Page 9 Page  159  of   191



Turnaround School Supplemental Services Plan 

Gadsden County High School (GCHS) will implement the academic standards established by the Florida 
Department of Education. The school, in alignment with the district and FDOE, will : (a) Hold all students to high 
academic standards; (b) Prepare all students for success in college and career; (c) Guarantee that steps are taken to 
help students improve; and (d) Hold schools accountable for student outcomes. To ensure that standards-based 
instruction occurs, high quality, tailored professional learning opportunities will be provided to all teachers to be 
able to meet the changing demands/challenges specific to the school with fragile learners with adverse childhood 
experiences. The support is designed to cultivate teacher leaders who are prepared to facilitate improvement in 
teaching and learning at their school from within their classroom. 

Led by the Professional Learning Director and Area Directors for Instruction, instructional specialists hold 
regular trainings throughout the school year to assist non-content area teachers in learning how to infuse 
reading into their content area. These strategies have proven effective in reaching some of the lowest quartile 
of students. The district hopes that the infusion of these research-based strategies will further narrow the 
achievement gaps of all student subgroups. Effective pre-service/in-service programs are designed to 
improve teacher skills and credentials and develop appropriate curriculum for high-needs students, especially 
subgroups of students like ESE and EL students. 

Summer professional development continues to be offered for school administrators, and staff on 
implementing Florida standards and strategies for increased rigor, integrating a standards-based curriculum to 
drive instruction, and monitoring the instruction after implementation. Trainings are offered throughout the 
summer with ongoing progress monitoring during the upcoming school year to assist with transferring 
learning into classroom instruction. The district collaborated with teams of teachers and FDOE instructional 
specialists to develop curriculum pacing guides that support Florida standards. During prep Ianning week each 
year, more training on instructional effectiveness and the infusion of standards is offered through principal 
trainings at each school so that teachers are fully aware of how the standards align to the state assessment and 
instruction. Modeling, training, data analysis and other training activities are provided throughout the year by 
district staff. Multi-Tiered Systems of Support (MTSS) trainings continue to be offered for site-based staff, 
especially for those responsible for training individual teachers at the site as different tiers of intervention are 
required. 

Classroom management, differentiated instruction, along with other research-based strategies are part of the 
professional development schedule during the school year and are also available online through Edivate to 
assist teachers in reaching maximum quality and helping them to assist their students in achieving maximum 
academic proficiency. GCHS will utilize small group instruction to ensure that academic needs of every 
student are addressed. Subject expert consultants trained in standards-based implementation are contracted as 
necessary to assist with trainings. Monitoring is ongoing throughout the year so that adjustments in the training 
can be made as necessary to better impacttransfer ofknowledge. Instructional specialists and leaders at all 
schools identified as DA schools, are invited to attend FDOE's Differentiated Academy (DA) during the 
summer. The schools benefit greatly from the state's best practices and trainings to assist them in delivering 
instruction. All trainings and strategies are based in the body ofknowledge surrounding Florida standards and are 
reinforced by district instructional specialists and the professional learning team throughout the school year. All 
trainings and modeling at the school level are developed around the alignment of the standards to the state 
assessment and student achievement. All activities are based on the foundational practices for FEAPs to promote 
common language and understanding of expectations for the quality of instruction and professional 
responsibility. 

Character Standards are critical to a learning environment. There are many strategies to address character and 
behavior of children in school but most are derived from a Multi-tiered System of Supports (MTSS) and 
Mental Health plans. GCHS has taken a close look at the options available and where we can make the most 
improvement. GCHS has decided to use Restorative practices as the approach to deal with Character Standards. 
It is a social science that studies how to improve and repair relationships between people and communities. The 
purpose is to build healthy communities, increase social capital, decrease crime and anti-social behavior, repair 
harm, and restore relationshi s. Restorative thinkin is a si ificant shift from unishment-oriented thinkin . 
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Restorative practices cultivate a culture where everyone feels like they belong. Goals for students at turnaround 
schools will be to learn to value and regularly use proactive positive ways to build and maintain a peaceful 
classroom community. Chronic absenteeism has been identified as a key early warning system indicator of 
students most likely to drop out of high school and is included in state and local early warning systems (EWS). 
Chronic absenteeism continues to increase through high school so GCHS will address this issue in its project. The 
findings of research indicate that one of the most effective strategies for closing the achievement gap will be a 
concerted effort to enable and ensure that high-poverty students attend school regularly. GCHS is proposing to 
employ attendance interventionists who will work with teachers, school leaders, students, and parents to identify 
the root causes of attendance issues and link the families with the appropriate support services necessary for them 
to attend school regularly and come to school ready to learn. 

West Gadsden Middle School (WGMS) will implement the academic standards established by the Florida 
Department of Education. The school, in alignment with the district and FDOE, will: (a) Hold all students to high 
academic standards; (b) Prepare all students for success in college and career; (c) Guarantee that steps are taken to 
help students improve; and (d) Hold schools accountable for student outcomes. To ensure that standards-based 
instruction occurs, high quality, tailored professional learning opportunities will be provided to all teachers to be 
able to meet the changing demands/challenges specific to the school with fragile learners with adverse childhood 
experiences. The support is designed to cultivate teacher leaders who are prepared to facilitate improvement in 
teaching and learning at their school from within their classroom. 

Led by the Professional Learning Director and Area Directors for Instruction, instructional specialists hold 
regular trainings throughout the school year to assist non-content area teachers in learning how to infuse 
reading into their content area. These strategies have proven effective in reaching some of the lowest quartile 
of students. The district hopes that the infusion ofthese research-based strategies will further narrow the 
achievement gaps of all student subgroups. Effective pre-service/in-service programs are designed to 
improve teacher skills and credentials and develop appropriate curriculum for high-needs students, especially 
subgroups of students like ESE and EL students. 

Summer professional development continues to be offered for school administrators, and staff on 
implementing Florida standards and strategies for increased rigor, integrating a standards-based curriculum to 
drive instruction, and monitoring the instruction after implementation. Trainings are offered throughout the 
summer with ongoing progress monitoring during the upcoming school year to assist with transferring 
learning into classroom instruction. The district collaborated with teams of teachers and FDOE instructional 
specialists to develop curriculum pacing guides that support Florida standards. During preplanning week each 
year, more training on instructional effectiveness and the infusion of standards is offered through principal 
trainings at each school so that teachers are fully aware of how the standards align to the state assessment and 
instruction. Modeling, training, data analysis and other training activities are provided throughout the year by 
district staff. Multi-Tiered Systems of Support (MTSS) trainings continue to be offered for site-based staff, 
especially for those responsible for training individual teachers at the site as different tiers of intervention are 
required. WGMS will utilize small group instruction to ensure that academic needs of every student are 
addressed. 

Classroom management, differentiated instruction, along with other research-based strategies are part of the 
professional development schedule during the school year and are also available online through Edivate to 
assist teachers in reaching maximum quality and helping them to assist their students in achieving maximum 
academic proficiency. Subject expert consultants trained in standards-based implementation are contracted as 
necessary to assist with trainings. Monitoring is ongoing throughout the year so that adjustments in the training 
can be made as necessary to better impact transfer ofknowledge. Instructional specialists and leaders at all 
schools identified as DA schools, are invited to attend FDOE's Differentiated Academy (DA) during the 
summer. The schools benefit greatly from the state's best practices and trainings to assist them in delivering 
instruction. All trainings and strategies are based in the body ofknowledge surrounding Florida standards and are 
reinforced by district instructional specialists and the professional learning team throughout the school year. All 
train in sand model in at the school level are develo ed around the ali nment of the standards to the state 
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assessment and student achievement. All activities are based on the foundational practices for FEAPs to promote 
common language and understanding of expectations for the quality ofinstruction and professional 
responsibility. 

Character Standards are critical to a learning environment. There are many strategies to address character and 
behavior of children in school but most are derived from a Multi-tiered System of Supports (MTSS) and 
Mental Health plans. WGMS has taken a close look at the options available and where we can make the most 
improvement. WGMS has decided to use Restorative practices as the approach to deal with Character Standards. 
It is a social science that studies how to improve and repair relationships between people and communities. The 
purpose is to build healthy communities, increase social capital, decrease crime and anti-social behavior, repair 
harm, and restore relationships. Restorative thinking is a significant shift from punishment-oriented thinking. 
Restorative practices cultivate a culture where everyone feels like they belong. Goals for students at turnaround 
schools will be to learn to value and regularly use proactive positive ways to build and maintain a peaceful 
classroom community. Chronic absenteeism has been identified as a key early warning system indicator of 
students most likely to drop out of high school and is included in state and local early warning systems (EWS). 
Chronic absenteeism continues to increase through high school so as a feeder school to the high school WGMS will 
address this issue in its project. The findings of research indicate that one of the most effective strategies for 
closing the achievement gap will be a concerted effort to enable and ensure that high-poverty students attend school 
regularly. WGMS is proposing to employ attendance interventionists who will work with teachers, school leaders, 
students, and parents to identify the root causes of attendance issues and link the families with the appropriate 
support services necessary for them to attend school regularly and come to school ready to learn. 

James A. Shanks Middle School (JASMS) will implement the academic standards established by the Florida 
Department of Education. The school, in alignment with the district and FDOE, will : (a) Hold all students to high 
academic standards; (b) Prepare all students for success in college and career; (c) Guarantee that steps are taken to 
help students improve; and (d) Hold schools accountable for student outcomes. To ensure that standards-based 
instruction occurs, high quality, tailored professional learning opportunities will be provided to all teachers to be 
able to meet the changing demands/challenges specific to the school with fragile learners with adverse childhood 
experiences. The support is designed to cultivate teacher leaders who are prepared to facilitate improvement in 
teaching and learning at their school from within their classroom. 

Led by the Professional Learning Director and Area Directors for Instruction, instructional specialists hold 
regular trainings throughout the school year to assist non-content area teachers in learning how to infuse 
reading into their content area. These strategies have proven effective in reaching some of the lowest quartile 
of students. The district hopes that the infusion ofthese research-based strategies will further narrow the 
achievement gaps of all student subgroups. Effective pre-service/in-service programs are designed to 
improve teacher skills and credentials and develop appropriate curriculum for high-needs students, especially 
subgroups of students like ESE and EL students. 

Summer professional development continues to be offered for school administrators, and staff on 
implementing Florida standards and strategies for increased rigor, integrating a standards-based curriculum to 
drive instruction, and monitoring the instruction after implementation. Trainings are offered throughout the 
summer with ongoing progress monitoring during the upcoming school year to assist with transferring 
learning into classroom instruction. The district collaborated with teams of teachers and FDOE instructional 
specialists to develop curriculum pacing guides that support Florida standards. During prep Ianning week each 
year, more training on instructional effectiveness and the infusion of standards is offered through principal 
trainings at each school so that teachers are fully aware of how the standards align to the state assessment and 
instruction. Modeling, training, data analysis and other training activities are provided throughout the year by 
district staff. Multi-Tiered Systems of Support (MTSS) trainings continue to be offered for site-based staff, 
especially for those responsible for training individual teachers at the site as different tiers of intervention are 
required . JASMS will utilize small group instruction to ensure that academic needs of every student are 
addressed . 
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Classroom management, differentiated instruction, along with other research-based strategies are part of the 
professional development schedule during the school year and are also available online through Edivate to 
assist teachers in reaching maximum quality and helping them to assist their students in achieving maximum 
academic proficiency. Subject expert consultants trained in standards-based implementation are contracted as 
necessary to assist with trainings. Monitoring is ongoing throughout the year so that adjustments in the training 
can be made as necessary to better impact transfer ofknowledge. Instructional specialists and leaders at all 
schools identified as DA schools, are invited to attend FDOE's Differentiated Academy (DA) during the 
summer. The schools benefit greatly from the state's best practices and trainings to assist them in delivering 
instruction. All trainings and strategies are based in the body ofknowledge surrounding Florida standards and are 
reinforced by district instructional specialists and the professional learning team throughout the school year. All 
trainings and modeling at the school level are developed around the alignment of the standards to the state 
assessment and student achievement. All activities are based on the foundational practices for FEAPs to promote 
common language and understanding of expectations for the quality ofinstruction and professional 
responsibility. 

Character Standards are critical to a learning environment. There are many strategies to address character and 
behavior of children in school but most are derived from a Multi-tiered System of Supports (MTSS) and 
Mental Health plans. JASMS has taken a close look at the options available and where we can make the most 
improvement. JASMS has decided to use Restorative practices as the approach to deal with Character Standards. 
It is a social science that studies how to improve and repair relationships between people and communities. The 
purpose is to build healthy communities, increase social capital, decrease crime and anti-social behavior, repair 
harm, and restore relationships. Restorative thinking is a significant shift from punishment-oriented thinking. 
Restorative practices cultivate a culture where everyone feels like they belong. Goals for students at turnaround 
schools will be to learn to value and regularly use proactive positive ways to build and maintain a peaceful 
classroom community. Chronic absenteeism has been identified as a key early warning system indicator of 
students most likely to drop out of high school and is included in state and local early warning systems (EWS) . 
Chronic absenteeism continues to increase through high school so as a feeder school to the high school JASMS will 
address this issue in its project. The findings of research indicate that one of the most effective strategies for 
closing the achievement gap will be a concerted effort to enable and ensure that high-poverty students attend school 
regularly. JASMS is proposing to employ attendance interventionists who will work with teachers, school leaders, 
students, and parents to identify the root causes of attendance issues and link the families with the appropriate 
support services necessary for them to attend school regularly and come to school ready to learn. 

George W. Munroe Elementary (GWM) will implement the academic standards established by the Florida 
Department of Education. The school, in alignment with the district and FDOE, will: (a) Hold all students to high 
academic standards; (b) Prepare all students for success in college and career; (c) Guarantee that steps are taken to 
help students improve; and (d) Hold schools accountable for student outcomes. To ensure that standards-based 
instruction occurs, high quality, tailored professional learning opportunities will be provided to all teachers to be 
able to meet the changing demands/challenges specific to the school with fragile learners with adverse childhood 
experiences. The support is designed to cultivate teacher leaders who are prepared to facilitate improvement in 
teaching and learning at their school from within their classroom. 

Led by the Professional Learning Director and Area Directors for Instruction, instructional specialists hold 
regular trainings throughout the school year to assist non-content area teachers in learning how to infuse 
reading into their content area. These strategies have proven effective in reaching some of the lowest quartile 
of students. The district hopes that the infusion of these research-based strategies will further narrow the 
achievement gaps of all student subgroups. Effective pre-service/ in-service programs are designed to 
improve teacher skills and credentials and develop appropriate curriculum for high-needs students, especially 
subgroups of students like ESE and EL students. 

Summer professional development continues to be offered for school administrators, and staff on 
implementing Florida standards and strategies for increased rigor, integrating a standards-based curriculum to 
drive instruction, and monitorin the instruction after im lementation. 
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Trainings are offered throughout the summer with ongoing progress monitoring during the upcoming school 
year to assist with transferring learning into classroom instruction. The district collaborated with teams of 
teachers and FDOE instructional specialists to develop curriculum pacing guides that support Florida standards. 
During prep Ianning week each year, more training on instructional effectiveness and the infusion of standards 
is offered through principal trainings at each school so that teachers are fully aware of how the standards align 
to the state assessment and instruction. Modeling, training, data analysis and other training activities are 
provided throughout the year by district staff. Multi-Tiered Systems of Support (MTSS) trainings continue to 
be offered for site-based staff, especially for those responsible for training individual teachers at the site as 
different tiers of intervention are required . 

Classroom management, differentiated instruction, along with other research-based strategies are part of the 
professional development schedule during the school year and are also available online through Edivate to 
assistteachers in reaching maximum quality and helping them to assist their students in achieving maximum 
academic proficiency. 

Subject expert consultants trained in standards-based implementation are contracted as necessary to assist 
with trainings. Monitoring is ongoing throughout the year so that adjustments in the training can be made as 
necessary to better impacttransfer ofknowledge. Instructional specialists and leaders at all schools identified as 
DA schools, are invited to attend FDOE's Differentiated Academy (DA) during the summer. The schools 
benefit greatly from the state's best practices and trainings to assist them in delivering instruction. All trainings 
and strategies are based in the body ofknow ledge surrounding Florida standards and are reinforced by district 
instructional specialists and the professional learning team throughout the school year. All trainings and 
modeling at the school level are developed around the alignment of the standards to the state assessment and 
student achievement. All activities are based on the foundational practices for FEAPs to promote common 
language and understanding of expectations for the quality of instruction and professional responsibility. GWM 
Elementary will utilize small group instruction to ensure that academic needs of every student are addressed. 

Character Standards are critical to a learning environment. As noted in Ed Week, June 2018, by shaping 
teaching strategies and policies around children's social and emotional development, students will be more effective 
learners who are better prepared for the challenges of a changing work force when they graduate. There are many 
strategies to address character and behavior of children in school but most are derived from a Multi-tiered 
System of Supports (MTSS) and Mental Health plans. George W. Munroe Elementary has taken a close look 
at the options available and where we can make the most improvement. Social-Emotional Learning (SEL) was 
the component that was determined to be the most impactful. SEL is about building relationships. The 
components ofSEL: (1) Self-awareness, (2) Social awareness, (3) Self-management, (4) Relationship skills an 
(5) Responsible decision making skills are critical but are not always taught at school or at home. Florida has 
established standards for SEL at the prekindergarten level ; those standards will be used as a springboard for 
developing SEL standards for students beyond prekindergarten. Identifying the standards will allow the 
school to build and maintain a common language around the school and school community. The school will 
utilize research proven, evidence based curricula that will teach the skills that students and adults need for life 
effectiveness, (e.g. PATHS, Positive Action, etc.). When SEL skills are taught effectively, there will be an 
increase in social emotional competence, an increase in attendance, a decrease in discipline issues and an 
increase in academic outcomes. Surveys will be conducted so that the school can gain information on where 
students are and what we should be teaching. GWM will embrace the concept that, "climate and culture eat 
curriculum for breakfast; it's about more than getting the assignments done" . It is critical that we build 
relationships with students. As educators, we have the ethical responsibility to monitor the effectiveness of 
that in which we are engaging our students and spending our time. We will utilize surveys developed through 
Panorama and the curriculum to determine effectiveness. 
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tern 3: Explain the strategies the district, by school, will implement to increase parental involvement and 
engagement in the child's education. 

The district's Parent Resource Center and Director of Professional Learning work with each school to provide 
ongoing professional learning in order to ( 1) establish a protocol that defines the expectations of a highly effective 
partnership between schools, parents and families, and (2) facilitate collaborative environments where 
administrators, teachers and school personnel can share strategies that have positively impacted student 
achievement. The school staff participate in professional learning on trauma-informed care, mental health 
awareness, restorative practices, and implementing multi-tiered systems of support (MTSS) and other school 
diversion programs. 

With the assistance of the district's Parent Resource Coordinator, collaboratively with the Federal Program Office, 
each school establishes a school-based parent resource center, with flexible hours, so that parents can readily access 
services while on the school site. The center at each school collaborates with local faith-based organizations and 
community partners to offer services. Training is offered to parents in financial literacy, employability skills, 
healthy lifestyle habits, parenting, and understanding academic standards. The school-based centers serve as a hub 
to assist families in connecting them with public services. Training is offered to parents on how to be a role model; 
how to pay attention to what their children' s interests are; how to tune into their child learning; how to practice 
with their children what they learn in school; how to help connect what their child learns to everyday life and the 
world; how to help their child take charge of their own learning; how to help keep their child' s schedule free for 
learning; and how to keep digital distractions to a minimum to encourage more quality learning time at home. 

Gadsden County High School (GCHS): 
Although a parent's role in their children ' s learning evolves as kids grow, one thing remains constant: the parent is 
a children's learning model. Their attitudes about education can inspire their children and show them how to take 
charge of their own educational journey. This project will focus on training parents to be role models; to pay 
attention to what their child loves; to tune into how their child learns; to practice what their child learns at school; 
to set aside time to read to together; to connect what their child learns to everyday life and to the world; to help 
their child take charge of their own learning; to keep their child's schedule free for learning; and keeping digital 
distractions to a minimum. In the process, we hope to teach the parent how to learn something about themselves 
and improve their own understanding and ability to help their children at home with their learning, thereby 
positively impact the social-emotional skills necessary for success in life. GCHS will focus on several different 
approaches to parent involvement. Research has shown that parent engagement differs in intensity as the child 
moves through middle and high school. Students are more independent. Some drive, some work, and most have 
outside relationships that encompass their time as a young adult. Parents tend to let older children fend for 
themselves once they get to the high school level. In an effort to improve parent engagement, there will be several 
programs added to the high school scheduling that will include student presentations. Most parents want to see 
their child perform and having presentations (music, art, STEM, and other athletic and non-athletic competitions) 
bring parents out more than just a parent meeting. Some other strategies will include the following: 

Planning Counselor Conferences 
Course choice is pretty overwhelming for some students. One way to assist in making the best choices is to invite 
parents to participate in conferences with guidance counselors. Including them in these decisions prompts 
discussion around course and career pathways of interest and help to encourage family buy-in and support. 

Clarifying Academic Success 
Setting students up for success often means clarifying expectations at the beginning of the process. The school can 
assist with ensuring expectations for students are realistic and appropriate by defining what academic success looks 
like in high school and beyond. 
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Identifying School Resources 
Despite preparing parents for the transition from high school to college, parents usually have unanswered questions 
and concerns. By providing names and contact information of resources at the high school for parents to contact if 
they have unanswered questions can help to close this information gap. 

Encouraging School Visits 
Encouraging parents to engage with transition from high school to college can be simple if the parents are invited 
multiple times to visit the high school with their children prior to the start of high school and during the four years 
of academics of their child. School visits allow the entire family to better visualize what the transition looks like 
and are really important to spark the engagement of relatively unengaged parents. 

Hosting Parent Days 
Beyond just visiting the school campus, the school will host a series of parent meetings, including a ' parents day' to 
help parents better under the high school experience, their student ' s responsibilities, and provide additional 
opportunities to visit with their child's teachers. 

Involving Parents in Activity Planning 
Parents must be included in transition from middle school to high school and as their child progresses through high 
school. Making parents part of the academic planning and team of the child will provide parents with an outlet to 
express what they would like to see happen for their child ' s success through their high school years. Parents can 
bring insight as to the expectations and needs of their children and will help enlighten the school team with ways to 
best support the child. 

Connecting High School Parents with Parents who are already in College 
Parents of students already in college and career pathways are invaluable resources for parents in high school. 
Parents of college/career path students can help prepare the high school parent for the transition as their children 
graduate. Not only can these parents offer advice from personal experience to the high school parent but they can 
also alleviate some stress on the school administration in addressing concerns and questions from parents. 

West Gadsden Middle School (WGMS): 
While many of the strategies that are effectively being employed at the high school will also be used by the middle 
schools, their focus includes other ways to engage parents. Strategies include: 

Focus on the Positive 
Building successful parent-teacher relationships before there is a problem. Contacting the parent when a student 
does a particularly good job will be a focus .' By focusing on positive news often, it will make a parent more likely 
and willing to listen when there is a negative issue that needs to be dealt with. 

Sharing School Experiences 
Helping students share their experience with their parents is especially helpful to get parents engaged. Ideas like 
classroom newspapers with topics like sports schedules and upcoming events and classroom topics can be featured . 
Having the students to write the information and help to produce it engages students and helps to result in a 
successful product for parents that shows off their child ' s skills while keeping them up to date on happenings. 

Finding Common Ground 
If you exhibit a willingness to learn more about your students from their parent then they will be more willing to 
work with you throughout the school year. The teacher must be willing to listen to a parent and show an interest in 
them. Asking parents for input about the child and treating them like a partner will open communication channels 
for the teacher. Including students in parent conferences can also be helpful. Exhibiting concern and caring about a 
child and the desire to help them succeed will bring more parents to more meaningful engagement. 
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Entice Parents into the School 
The goal will be to provide a link between the school and the home. Provide parents with a place where they feel 
comfortable going. Having workshops for parents, computers and other technology they can use, and other 
resources to assist and support the family that they can access from the school will entice more visits to the school. 
School visits allow the entire family to better visualize what middle school looks like and are really important to 
spark the engagement of relatively unengaged parents. 

Visiting Parents Directly 
While home visits to all parents may not be possible, teachers doing some limited home visits will allow them to 
learn a bit more about the lives of the students, their situations, and their families. Understanding their situation is a 
key to unlocking a successful relationship with parents. 

Planning Counselor Conferences 
Inviting parents to participate in conferences with guidance counselors will help prompt discussion around career 
pathways of interest and help to encourage family buy-in and support. 

Clarifying Academic Success 
Setting students up for success often means clarifying expectations at the beginning of the process. The school can 
assist with ensuring expectations for students are realistic and appropriate by defining what academic success looks 
like in middle school and beyond. 

Identifying School Resources 
Despite preparing parents for the transition from middle school to high school, parents usually have unanswered 
questions and concerns. By providing names and contact information of resources at the middle school for parents 
to contact if they have unanswered questions can help to close this information gap. 

Hosting Parent Days 
Beyond just visiting the school campus, the school will host a series of parent meetings, including a ' parent's day' 
to help parents better under the high school experience, their student's responsibilities, and provide additional 
opportunities to visit with their child's teachers. 

Involving Parents in Activity Planning 
Parents must be included as their child progresses through school. Making parents part of the academic planning 
team of the child will provide parents with an outlet to express what they would like to see happen for their child's 
success. Parents can bring insight as to the expectations and needs of their children and will help enlighten the 
school team with ways to best support the child. 

Connecting Middle School Parents with High School Parents 
Parents of students in high school are invaluable resources for parents in middle school. They can help middle 
school parents by offering advice from personal experience. This will also help to alleviate some stress on the 
school administration in addressing concerns and questions from parents. 

James A. Shanks Middle School (JASMS): 
While many of the strategies that are effectively being employed at the high school will also be used by the middle 
schools, their focus includes other ways to engage parents. Strategies include: 

Focus on the Positive 
Building successful parent-teacher relationships before there is a problem. Contacting the parent when a student 
does a particularly good job will be a focus. By focusing on positive news often, it will make a parent more likely 
and willing to listen when there is a negative issue that needs to be dealt with. 
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Sharing School Experiences 
Helping students share their experience with their parents is especially helpful to get parents engaged. Ideas like 
classroom newspapers with topics like sports schedules and upcoming events and classroom topics can be featured. 
Having the students to write the information and help to produce it engages students and helps to result in a 
successful product for parents that shows off their child ' s skills while keeping them up to date on happenings. 

Finding Common Ground 
If you exhibit a willingness to learn more about your students from their parent then they will be more willing to 
work with you throughout the school year. The teacher must be willing to listen to a parent and show an interest in 
them. Asking parents for input about the child and treating them like a partner will open communication channels 
for the teacher. Including students in parent conferences can also be helpful. Exhibiting concern and caring about a 
child and the desire to help them succeed will bring more parents to more meaningful engagement. 

Entice Parents into the School 
The goal will be to provide a link between the school and the home. Provide parents with a place where they feel 
comfortable going. Having workshops for parents, computers and other technology they can use, and other 
resources to assist and support the family that they can access from the school will entice more visits to the school. 
School visits allow the entire family to better visualize what middle school looks like and are really important to 
spark the engagement of relatively unengaged parents. 

Visiting Parents Directly 
While home visits to all parents may not be possible, teachers doing some limited home visits will allow them to 
Jearn a bit more about the lives of the students, their situations, and their families. Understanding their situation is a 
key to unlocking a successful relationship with parents. 

Planning Counselor Conferences 
Inviting parents to participate in conferences with guidance counselors will help prompt discussion around career 
pathways of interest and help to encourage family buy-in and support. 

Clarifying Academic Success 
Setting students up for success often means clarifYing expectations at the beginning of the process. The school can 
assist with ensuring expectations for students are realistic and appropriate by defining what academic success looks 
like in middle school and beyond. 

Identifying School Resources 
Despite preparing parents for the transition from middle school to high school, parents usually have unanswered 
questions and concerns. By providing names and contact information of resources at the middle school for parents 
to contact if they have unanswered questions can help to close this information gap. 

Hosting Parent Days 
Beyond just visiting the school campus, the school will host a series of parent meetings, including a ' parent' s day' 
to help parents better under the high school experience, their student' s responsibilities, and provide additional 
opportunities to visit with their child ' s teachers. 

Involving Parents in Activity Planning 
Parents must be included as their child progresses through school. Making parents part of the academic planning 
team of the child will provide parents with an outlet to express what they would like to see happen for their child ' s 
success. Parents can bring insight as to the expectations and needs of their children and will help enlighten the 
school team with ways to best support the child. 
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Connecting Middle School Parents with High School Parents 
Parents of students in high school are invaluable resources for parents in middle school. They can help middle 
school parents by offering advice from personal experience. This will also help to alleviate some stress on the 
school administration in addressing concerns and questions from parents. 

George W. Munroe Elementary (GWM): 
Although a parent's role in their children's learning evolves as kids grow, one thing remains constant: the parent is 
a children's learning model. Their attitudes about education can inspire their children and show them how to take 
charge oftheir own educational journey. This project will focus on training parents to be role models; to pay 
attention to what their child loves; to tune into how their child learns; to practice what their child learns at school; 
to set aside time to read to together; to connect what their child learns to everyday life and to the world; to help 
their child take charge of their own learning; to keep their child's schedule free for learning; and keeping digital 
distractions to a minimum. In the process, we hope to teach the parent how to learn something about themselves 
and improve their own understanding and ability to help their children at home with their learning, thereby 
positively impact the social-emotional skills necessary for success in life. 

Role Modeling 
In the early years, parents are their children's first teachers. They help children explore nature, learn to read, learn 
to cook, and learn to count. When a young child begins formal school, the parent's job is to show him/her how 
school can extend the learning they began together at home, and how exciting and meaningful this learning can be. 
As preschoolers grow into school-age kids, parents should become their children's learning coaches. Through 
guidance and reminders, parents can help their kids organize their time and support their desires to learn new things 
in and out of school. 

Paying Attention 
"One of the most important things a parent can do is notice her child. Is he a talker or is he shy? Find out what 
interests him and help him explore it. Let your child show you the way he likes to learn," recommends Dalton 
Miller-Jones, Ph.D. 

Tune In 
Many children use a combination of modalities to study and learn. Some learn visually through making and seeing 
pictures, others through tactile experiences, like building block towers and working with clay. Still others are 
auditory learners who pay most attention to what they hear. And they may not learn the same way their siblings or 
their parents learn. By paying attention to how the child learns, the parent may be able to pique his/her interest and 
explain tough topics by drawing pictures together, creating charts, building models, singing songs and even making 
up rhymes. 

Practice 
Many teachers encourage parents to go over what their young children are learning in a non-pressured way and to 
practice what they may need extra help with. This doesn't mean drilling them for success, but it may mean going 
over basic counting skills, multiplication tables or letter recognition, depending on the needs and learning level of 
your child. Parents should not be drill masters, the child needs to feel part of the practice. 

Read Together 
Reading aloud regularly, even to older kids helps a parent bond with a child. If a child is a reluctant reader, reading 
aloud will expose her/him to the structure and vocabulary of good literature and get her/him interested in reading 
more. Parents will be provided access to a library of books to take home and practice reading with their children. 
They will be encouraged to let kids pick the books they like. Book series are great for reluctant readers. The parent 
will be reinforced that it is OK to read easy, interesting books instead of harder novels if that is what their child 
wants to read. Reading is the basic premise of all education. 
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Connection to Life 
Making learning part of a child ' s everyday experience, especially when it comes out of a child ' s natural questions 
is how parents can connect learning to life. When they cook they should use math through measuring. When the 
ride in the car parents can use counting games or talk about different sights or states that they notice on the drive or 
on the cars. When a child turns on a motorized device parents can explore how it works together. When a child is 
concerned about the weather, the parent can talk about why it is so hot or why it rains. Parents will be trained to 
have give-and-take conversations, listening to their child ' s ideas instead of just pouring information into their 
heads. 

Connection to the World 
Parents will be trained to find age-appropriate ways to help an older child connect learning to world events. The 
process will be to start by asking questions about what a child has heard about a recent event and/or how they feel 
about it (possibly helping rescue animals or sending supplies to hurricane victims). This helps a child become a 
caring Ieamer. 

Embrace learning 
Children should be in charge of their own learning. Parents will be taught to help them be responsible for their 
successes and failures, giving them motivation for learning, and helping them to realize what is in it for them 
intrinsically, not just as an external reward. 

Scheduling 
While parents often want children to be involved in extra-curricular activities, they will be taught to be judicious 
about how much they let or encourage a child to do. Kids need downtime as much as they may need to pursue 
extra-curricular activities. Parents should monitor the child to see that they are truly enjoying and if they are 
enjoying all of the extra things they are doing. Parents will be taught how to realistically choose which extra­
curricular activities most benefit their children while still keeping them motivated to learn. 

Digital distractions 
Watching lots of TV or playing on digital devices does not give children the chance to develop their own interests 
and explore on their own, because the device controls the activity. Unstructured time with books, toys, crafts and 
friends allows children to learn how to be in charge of their agenda, and to develop their own interests, skills, 
solutions and expertise. 

Internalize learning 
Learning something new as a parent is a great way to model the learning process for their child. Parents will be 
encouraged to take up a new language or craft or read about an unfamiliar topic. Parents should show the child 
what they are learning and how they may be struggling. That way the parent will gain a better understanding of 
what the child is going through and the child may learn study skills by watching a parent study. Establishing joint 
study time is a good way to demonstrate these skills. 

Parent conferences that focus on identified topics will be held each quarter. Surveys will be administered to 
determine the impact of the information presented. 
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tem 4: Explain the strategies the school district will implement to identify, recruit, retain and reward 
instructional personnel. 

The ultimate goal of the district is to improve student learning and educational opportunities. Recruitment and 
retention of qualified and effective teachers is considered a potential means to that end. District goals and 
objectives are: 

Goall: Improve the Image and Status of Gadsden County Public Schools 
Objectives: 

• Make the district a more attractive and competitive choice by enhancing its image through general 
campaign in the media, which includes promoting the achievement of schools, teachers, and students. 

• Build stronger links between schools and community to enhance the status of teaching. 
• Promote the benefits of teaching to under-represented groups (i.e. , males and those of minority and cultural 

backgrounds), which match the diversity of the students and families being served by the district. 
1. Promoting positive teacher role models from these backgrounds 
2. Correcting misconceptions responsible for negative views of teaching and the district 
3. Disseminating information about the district and teaching to these groups. 

Goal 2: Improve Teaching Salary Competitiveness 
Objectives: 

• Develop special programs and incentives (i.e. , fee waivers to attract, continuing education scholarships, 
recruitment and retention bonuses, etc.) to attract people into teaching and to recruit teachers for high need 
areas (mathematics, science, ELL), and recognition of work and/or educational attainment for teachers 

• Develop a scaffolding process for raising teachers ' salaries across-the-board and targeting larger salary 
increases to key groups, such as new teachers, to maximize cost-effectiveness 

• Provide flexible working opportunities, such as part-time teaching to attract hard-to-fill subject specific 
vacancies, as well as job exchange with industry. 

Goal3: Expand the pool of potential teachers 
Objectives: 

• Leverage university partnerships to ensure field practice placements of pre-service students are in high­
needs schools, providing extensive and high-quality classroom student support. 

• Establish a unique, high-quality and consistent program for individuals with relevant experience outside 
education by enabling suitable candidates to start working and earning while completing teacher-training 
qualifications (professional certification) through university partnerships to allow transition to teaching 
within a specified time frame. 

• Create a feedback loop between university partner faculties and schools to address out-of-school issues that 
affect recruitment of their graduates. 

• Promote retired/former teachers as "Retirees as Treasures" by keeping them informed about educational 
developments within the district and/or schools and target them as potential mentors for new and/or 
teachers deemed ineffective. 

• Develop a grow-your-own structure aimed at the identifying high school students and/or others with an 
interest in teaching through a teacher residential partnership program with university partners, which 
addresses the recruitment and retention of a local teaching force as a long-term process. 

• Working with teacher recruitment agencies such as TPG so that International Teachers with the correct 
teacher certification are placed in high needs schools and hard to staff positions of science and math. 

Goal 4: Improve Hiring Practices 
Objectives: 

• Change hiring processes to ensure teachers are hired earlier in order to compete with other higher paying 
districts. 
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• Include, as part of the hiring process, infonnation rich documents about the district, as well as school 
specific documents. 

• Provide incentive schemes to recruit teachers with high-level competencies and the correct certifications. 
• Work closely with Teacher-Teacher.com to expand the reach of recruitment and quality of candidates. 

Goal 5: Ensure that evaluation systems allow for differentiation between effective and less effective teachers, 
as well as ways for teachers to share their expertise and experience more systematically 
Objectives: 

• Improve the effectiveness of current teachers with feedback, support, coaching, and a focus on classroom 
environment and relationships with students. 

• Restructure the professional learning of teachers to be school-based and school-need specific augmented 
with district-wide professional learning. 

• Provide release time to teachers who are consistently effective to model and teach specific practices to less 
effective teachers. 

Goal 6: Strengthen Teacher Retention Efforts 
Objectives: 

• IdentifY district and/or school-level mentor teachers who can provide guidance and supervision to new 
teachers in close collaboration with university partners. 

• Monitor resources dedicated to induction, mentoring, teacher development programs/activities carefully to 
ensure and the quality consistently meets the specific and identified needs of teachers and/or schools. 

• Restructure professional learning to encompass: 
1. Incentive for participation in professional learning as a requirement for salary increases or taking 

on new roles. 
2. Linking individual teacher learning with school improvement needs. 

Goal7: Make Reward Mechanisms More Flexible 
Objectives: 

• Expand incentives and policies to focus on: 
1. Making high-needs schools attractive- increasing the incentive for teachers to teach in high needs 

schools (i.e., low perfonning and/or turnaround schools). 
2. Providing scholarships and/or forgivable loans for teachers to upgrade their content and 

pedagogical skills through enrollment in graduate and/or graduate certificate programs, prioritizing 
for teachers who teach in critical shortage areas. 

3. Combining pay incentives with improved working conditions 
4. Combinin a incentives with "cohort" assi nments. 

==-.::~ : Explain the strategies the district, by school, will implement to provide professional development 
that focuses on academic rigor, direct instruction, and creating high academic and character standards. 

To maintain continuity of strategic goals and outcomes for all schools in the district, the professional learning plans 
are all focused on academic rigor, direct instruction, and creating high academic and character standards. As has 
been established in earlier parts of this application, these things are in addition to the strategies that were identified 
by school in items 1-3 ofthis application. 

Gadsden County High School (GCHS) 
Instructional Design and Lesson Planning training for GCHS applies concepts from human development and 
learning theories. Leaders and teachers are taught to maintain student-centered, safe, organized, flexible, and 
collaborative learning environments. They are taught to engage and challenge instructional delivery and facilitate 
to support identified student needs. They learn how to use data from assessments to make instructional decisions to 
match learning objectives with mastery. They collaborate with home and community to support student learning 
and continuous im rovement. Maintainin rofessional res onsibili and ethical conduct is stressed. 
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The school instructional specialists hold regular trainings throughout the school year to assist non-content area 
teachers in learning how to infuse reading into their content areas. These strategies have proven effective in 
reaching some of the lowest quartile of students and achievement gaps between minority and non-minority students 
are continuing to narrow. 

This TSSSA plan is designed to build the capacity of pre-service personnel, parents, and professionals with 
specialized knowledge to enhance literacy outcomes. In order to improve supports and services for children from 
culturally and linguistically diverse backgrounds, the projects support teacher trainees each year to complete 
coursework toward certification and/or degree to serve at GCHS. They provide all teachers at GCHS with job­
embedded professional learning each year and provide parents with literacy and standards professional learning. 
Professional Learning builds capacity to implement, evaluate, and disseminate highly effective evidence-based 
practices. The project engages learners in specialty courses and cross-disciplinary professional learning in a 
competency-based model to build knowledge and skills essential for literacy personnel to become highly qualified 
so they can better address the needs of fragile children. 

The project's inputs include: a) advanced coursework in literacy development and disorders integrating culture, 
disability, and poverty; b) rigorous practicum experiences with guided practice and feedback; and c) cutting edge 
research, enhanced through colloquia with university faculty and national experts. The project design includes a 
blend of experts in a multi-faceted mentorship model with faculty, national consultants, and partnerships. 
Professional Learning will be evaluated through a competency-based model mapped to project components. The 
project will produce a highly qualified cadre of personnel to implement and enhance the outcomes of students. 

Professional learning and matching resources will be used to design and deliver solutions to three pressing 
challenges: 

• Building stronger and more reciprocal relationships between GCHS and educator preparation programs to 
recruit and retain qualified, certified teachers and school leaders. 

• Improving quality of current educator practice aligned to educator standards and GCHS' SIP 
• Reducing achievement and opportunity gaps for high-need students at GCHS. 

Professional learning will benefit recipients in at least three ways: 
• Better alignment of educator evaluation system and professional learning supports for differentiated 

professional growth and advancement 
• Enhanced school leadership capacity to advance school improvement processes 
• Sustainable "grow your own" teacher and school leader talent pipelines 

Professional learning will enhance human capital management systems by: 
1. Improving the GCHS Evaluation and Support System that a) reflects clear and fair measures of 

performance based in part on demonstrated improvement in academic achievement; and b) provides 
ongoing, differentiated, targeted, and personalized support and feedback for improvement. 

2. Trains and supports GCHS leaders in how to observe and evaluate teachers' performance and instruction 
with inter-rater reliability. 

3. Implements a differentiated salary structure, which may include bonuses and stipends. 
4. Improves the school ' s system and process for recruitment, selection, placement, and retention of effective 

teachers and school leaders. 
5. Institutes career advancement opportunities characterized by increased responsibility and pay (i.e., align 

incentives and professional learning supports, career ladders). 

By working collaboratively, GCHS will have a larger capacity to promote positive communication and engagement 
of teachers and school leaders and solidify productive relationships with educator preparation providers. 
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West Gadsden Middle School (WGMS) 
Instructional Design and Lesson Planning training for WGMS applies concepts from human development and 
learning theories. Leaders and teachers are taught to maintain student-centered, safe, organized, flexible, and 
collaborative learning environments. They are taught to engage and challenge instructional delivery and facilitate 
to support identified student needs. They learn how to use data from assessments to make instructional decisions to 
match learning objectives with mastery. They collaborate with home and community to support student learning 
and continuous improvement. Maintaining professional responsibility and ethical conduct is stressed. 

The school instructional specialists hold regular trainings throughout the school year to assist non-content area 
teachers in learning how to infuse reading into their content areas. These strategies have proven effective in 
reaching some of the lowest quartile of students and achievement gaps between minority and non-minority students 
are continuing to narrow. 

This TSSSA plan is designed to build the capacity of pre-service personnel, parents, and professionals with 
specialized knowledge to enhance literacy outcomes. In order to improve supports and services for children from 
culturally and linguistically diverse backgrounds, the projects support teacher trainees each year to complete 
coursework toward certification and/or degree to serve at WGMS. They provide all teachers at WGMS with job­
embedded professional learning each year and provide parents with literacy and standards professional learning. 
Professional Learning builds capacity to implement, evaluate, and disseminate highly effective evidence-based 
practices. The project engages learners in specialty courses and cross-disciplinary professional learning in a 
competency-based model to build knowledge and skills essential for literacy personnel to become highly qualified 
so they can better address the needs of fragile children. 

The project's inputs include: a) advanced coursework in literacy development and disorders integrating culture, 
disability, and poverty; b) rigorous practicum experiences with guided practice and feedback; and c) cutting edge 
research, enhanced through colloquia with university faculty and national experts. The project design includes a 
blend of experts in a multi-faceted mentorship model with faculty, national consultants, and partnerships. 
Professional Learning will be evaluated through a competency-based model mapped to project components. The 
project will produce a highly qualified cadre of personnel to implement and enhance the outcomes of students. 

Professional learning and matching resources will be used to design and deliver solutions to three pressing 
challenges: 

• Building stronger and more reciprocal relationships between WGMS and educator preparation programs to 
recruit and retain qualified, certified teachers and school leaders. 

• Improving quality of current educator practice aligned to educator standards and WGMS' SIP 
• Reducing achievement and opportunity gaps for high-need students at WGMS. 

Professional learning will benefit recipients in at least three ways: 
• Better alignment of educator evaluation system and professional learning supports for differentiated 

professional growth and advancement 
• Enhanced school leadership capacity to advance school improvement processes 
• Sustainable "grow your own" teacher and school leader talent pipelines 

Professional learning will enhance human capital management systems by: 
6. Improving the WGMS Evaluation and Support System that a) reflects clear and fair measures of 

performance based in part on demonstrated improvement in academic achievement; and b) provides 
ongoing, differentiated, targeted, and personalized support and feedback for improvement. 

7. Trains and supports WGMS leaders in how to observe and evaluate teachers' performance and instruction 
with inter-rater reliability. 

8. Implements a differentiated salary structure, which may include bonuses and stipends. 
9. Improves the school's system and process for recruitment, selection, placement, and retention of effective 

teachers and school leaders. 
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10. Institutes career advancement opportunities characterized by increased responsibility and pay (i.e., align 
incentives and professional learning supports, career ladders). 

By working collaboratively, WGMS will have a larger capacity to promote positive communication and 
engagement ofteachers and school leaders and solidify productive relationships with educator preparation 
providers. 

James A. Shanks Middle School (JASMS) 
Instructional Design and Lesson Planning training for JASMS applies concepts from human development and 
learning theories. Leaders and teachers are taught to maintain student-centered, safe, organized, flexible, and 
collaborative learning environments. They are taught to engage and challenge instructional delivery and facilitate 
to support identified student needs. They learn how to use data from assessments to make instructional decisions to 
match learning objectives with mastery. They collaborate with home and community to support student learning 
and continuous improvement. Maintaining professional responsibility and ethical conduct is stressed. 

The school instructional specialists hold regular trainings throughout the school year to assist non-content area 
teachers in learning how to infuse reading into their content areas. These strategies have proven effective in 
reaching some of the lowest quartile of students and achievement gaps between minority and non-minority students 
are continuing to narrow. 

This TSSSA plan is designed to build the capacity of pre-service personnel, parents, and professionals with 
specialized knowledge to enhance literacy outcomes. In order to improve supports and services for children from 
culturally and linguistically diverse backgrounds, the projects support teacher trainees each year to complete 
coursework toward certification and/or degree to serve at JASMS. They provide all teachers at JASMS with job­
embedded professional learning each year and provide parents with literacy and standards professional learning. 
Professional Learning builds capacity to implement, evaluate, and disseminate highly effective evidence-based 
practices. The project engages learners in specialty courses and cross-disciplinary professional learning in a 
competency-based model to build knowledge and skills essential for literacy personnel to become highly qualified 
so they can better address the needs of fragile children. 

The project's inputs include: a) advanced coursework in literacy development and disorders integrating culture, 
disability, and poverty; b) rigorous practicum experiences with guided practice and feedback; and c) cutting edge 
research, enhanced through colloquia with university faculty and national experts. The project design includes a 
blend of experts in a multi-faceted mentorship model with faculty, national consultants, and partnerships. 
Professional Learning will be evaluated through a competency-based model mapped to project components. The 
project will produce a highly qualified cadre of personnel to implement and enhance the outcomes of students. 

Professional learning and matching resources will be used to design and deliver solutions to three pressing 
challenges: 

• Building stronger and more reciprocal relationships between JASMS and educator preparation programs to 
recruit and retain qualified, certified teachers and school leaders. 

• Improving quality of current educator practice aligned to educator standards and JASMS ' SIP 
• Reducing achievement and opportunity gaps for high-need students at JASMS. 

Professional learning will benefit recipients in at least three ways: 
• Better alignment of educator evaluation system and professional learning supports for differentiated 

professional growth and advancement 
• Enhanced school leadership capacity to advance school improvement processes 
• Sustainable "grow your own" teacher and school leader talent pipelines 
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Professional learning will enhance human capital management systems by: 
I. Improving the JASMS Evaluation and Support System that a) reflects clear and fair measures of 

performance based in part on demonstrated improvement in academic achievement; and b) provides 
ongoing, differentiated, targeted, and personalized support and feedback for improvement. 

2. Trains and supports JASMS leaders in how to observe and evaluate teachers' performance and instruction 
with inter-rater reliability. 

3. Implements a differentiated salary structure, which may include bonuses and stipends. 
4. Improves the school's system and process for recruitment, selection, placement, and retention of effective 

teachers and school leaders. 
5. Institutes career advancement opportunities characterized by increased responsibility and pay (i.e., align 

incentives and professional learning supports, career ladders). 

By working collaboratively, JASMS will have a larger capacity to promote positive communication and 
engagement of teachers and school leaders and solidity productive relationships with educator preparation 
providers. 

George W. Munroe Elementary (GWM) 
Instructional Design and Lesson Planning training for GWM will apply concepts from human development and 
learning theories; leaders will be taught to maintain a student-centered, safe, organized, flexible , and collaborative 
learning environment; how to engage and challenge instructional delivery and facilitate to support identified 
student needs; using data from assessments to make instructional decisions to match learning objectives with 
mastery; collaborating with home and community to support student learning and continuous improvement; 
and maintaining professional responsibility and ethical conduct holding educators to a higher moral standard. 

The Director of Professional Learning, Area Directors of Instruction and instructional specialists hold regular 
trainings throughout the school year to assist non-content area teachers in learning how to infuse reading into 
their content area. These strategies have proven effective in reaching some of the lowest quartile of students. 
Even though the district is primarily a minority district, the typical achievement gaps between minority and 
non-minority students are not as prevalent and are continuing to narrow. The district is confident that the 
infusion ofthese research-based strategies will further narrow the achievement gaps of all student 
subgroups. 

The project is designed to build the capacity of pre-service personnel, parents, and professionals with specialized 
knowledge to enhance literacy outcomes. In order to improve supports and services for young children from 
culturally and linguistically diverse backgrounds, the project will support at least 10 teachers to complete 
coursework toward certification and/or degree to serve at GWM; provide all teachers at the school with in-service 
trainings each year; and 100 parents. Training will build capacity to implement, evaluate, and disseminate highly 
effective evidence-based practices. The project will engage trainees in specialty courses and cross-disciplinary 
professional learning in a competency-based model to build knowledge and skills essential for literacy personnel 
highly qualified to address the needs of at-risk children. 

The project's inputs include: a) advanced coursework in literacy development and disorders integrating culture, 
disability, and poverty; b) rigorous practicum experiences with guided practice and feedback; and c) cutting edge 
research, enhanced through colloquia with university faculty and national experts. The project design includes a 
blend of experts in a multifaceted mentorship model with faculty, national consultants, and partnerships. Trainings 
will be evaluated through a competency-based model mapped to project components. The project will produce a 
highly qualified cadre of personnel to implement and enhance the outcomes of students. 

Training and matching resources will be used to design and deliver solutions to three pressing challenges: 
• Building stronger and more reciprocal relationships between the school and educator preparation programs 

to recruit and retain qualified, certified teachers and school leaders. 
• Improving quality of current educator practice aligned to educator standards ·and school improvement 

plans. 

[District] - Page 26 Page  176  of   191



Turnaround School Supplemental Services Plan 

• Reducing achievement and opportunity gaps for high need students. 

Training will benefit teachers in at least three ways: 
• Better alignment of educator evaluation system and professional learning supports for differentiated 

professional growth and advancement 
• Enhanced school leadership capacity to advance school improvement process 
• Sustainable "grow your own" teacher and school leader talent pipelines 

Training will enhance the human capital management system by: 
1. Improving the Evaluation and Support System that (i) reflects clear and fair measures of performance based 

in part on demonstrated improvement in academic achievement; and (ii) provides ongoing, differentiated, 
targeted, and personalized support and feedback for improvement. 

2. Trains and supports school leaders in how to observe and evaluate teachers performance and instruction 
3. Implements a differentiated salary structure, which may include bonuses and stipends. 
4. Improves the district's system and process for recruitment, selection, placement, and retention of effective 

teachers and school leaders. 
5. Institutes career advancement opportunities characterized by increased responsibility and pay (e.g. align 

incentives and professional learning supports, career ladders) 

By working collaboratively, the school will have a better capacity to promote positive communication and 
engagement of teachers and school leaders and solidify productive relationships with educator preparation 
providers. 

tem : Explain the strategies the district, by school, will implement to provide focused instruction to 
improve student academic proficiency, which may include additional instruction time beyond the normal 
school day or school year. 

Gadsden County High School (GCHS) 
Grade level performance scores on the FSA in all core subjects, especially in ELA/Writing and Science, coupled 
with progress monitoring data, indicate the student' s deficiencies in vocabulary and comprehension of 
informational text. Reading and writing are strongly linked to all content learning and are critically important to a 
high school student's success. Weaker foundational skills contribute to a students ' inability to perform well on 
rigorous assessments like FSA. Not addressing foundational weaknesses presents a point of frustration to students 
as they attempt rigorous classes in high school. It also increases the likelihood of students becoming a dropout 
before finishing high school. To this end, the following strategies are prioritized to be implemented to ensure 
academic success. 

• GCHS works to identify the standards that are most useful to improving vocabulary, writing, and 
informational comprehension and revise the curriculum to include more exposure and practice in these skill 
areas. Science curriculum is aligned to similar standards so that exposure and practice with Science 
standards includes practice in vocabulary, writing, and informational comprehension. There is a strong 
relationship between vocabulary knowledge and reading comprehension in all core content subjects in high 
school. GCHS teachers embrace Robert Marzano's six step process for learning. 

• GCHS' leadership team, in collaboration with instructional specialists and the Area Directors for 
Elementary and Secondary Education identify the lowest quartile of students. The Area Directors work 
with school leaders to recommend that the best teachers be placed with the most fragile students. Once 
school leadership has ensured effective staff are assigned to each classroom, the instructional specialists 
work directly with school leaders and classroom teachers to share and model evidence-based strategies. 

• Instructional specialists and the Area Directors monitor progress at GCHS regularly and work to 
continually provide technical assistance on the use of data to make decisions about strategies for reaching 
the most fragile students. Data analysis helps identify the best interventions to reach students, including 
strategies of MTSS and Restorative Practices. Resource teachers are provided technical assistance by 
instructional specialists via modeled lessons and use of appropriate intervention resources. Common 

[District] -Page 27 Page  177  of   191



Turnaround School Supplemental Services Plan 

planning and professional learning communities (PLCs) are used to effectively reach the most fragile 
students, especially those with the largest achievement gaps. 

• Regular common assessments are part ofGCHS' instructional focus in core subjects. Common 
assessments are reviewed by the district's Curriculum and Instruction Department. 

• Instruction beyond the normal six-period day is offered for a seventh-period for those students who need 
remediation. 

• Regular after-school instruction extends beyond the seventh-period for other remediation 
• Summer school instruction targets those students who have level 1 and 2 performance and/or who are 

recommended by their teacher to get extra interventions to improve academic proficiency 
• Regular day school teachers work with after school and seventh-period instructors to coordinate and align 

remediation needed by each student. 
• Monitoring early warning signs, absenteeism, behavior, and regular progress monitoring of instruction is 

ongoing daily at GCHS by school leadership, interventionists, and teachers. 
• Common planning for subject area teachers is held bi-weekly with regular faculty meetings that focus on 

professional learning and strategies for improvement. 

West Gadsden Middle School (WGMS) 
Grade level performance scores on the FSA in all core subjects, especially in ELA/Writing and Science, coupled 
with progress monitoring data, indicate the student's deficiencies in vocabulary and comprehension of 
informational text which is the strongest indicator of academic success. Weaker foundational skills contribute to a 
students' inability to perform well on rigorous assessments like FSA. Not addressing foundational weaknesses at 
grade four and five cause students to be frustrated as they transition into and through the traditional middle grades. 
It also increases the likelihood of students becoming a dropout before entering high school. To this end, the 
following strategies will be implemented to ensure a knowledge-rich curriculum to develop students ' background 
knowledge. 

• WGMS works to identify the standards that are most useful to improving vocabulary, writing, and 
informational comprehension and revise the curriculum to include more exposure and practice in these skill 
areas. Science curriculum will be aligned to similar standards so that exposure and practice with Science 
standards will include practice in vocabulary, writing, and informational comprehension. There is a strong 
relationship between vocabulary knowledge and reading comprehension. Teachers responsibilities include: 
explicit instruction and modeling of vocabulary terms; guided instruction with use of new vocabulary 
where students and teachers participate together in using new vocabulary; giving students lots of 
opportunities to clarify and refine meaning and usage in the classroom together with their peers (students 
teaching other students how to use the word correctly and verifying the correct definition is a strong 
teaching practice); using oral language to communicate the meaning in different contexts and having 
groups of students complete assignments including semantic mapping or other graphing organizers; and 
practicing independently with reading, writing, discussion, and assessment. WGMS teachers will embrace 
Robert Marzano's six step process for learning. 

• WGMS' leadership team, in collaboration with instructional specialists and the Area Directors for 
Elementary and Secondary Education identify the lowest quartile of students. The Area Directors work 
with school leaders to recommend that the best teachers be placed with the most fragile students. Once 
school leadership has ensured effective staff are assigned to each classroom, the instructional specialists 
work directly with school leaders and classroom teachers to share and model evidence-based strategies. 

• Instructional specialists and the Area Directors monitor progress at WGMS regularly and work to 
continually provide technical assistance on the use of data to make decisions about strategies for reaching 
the most fragile students. Data analysis helps identify the best interventions to reach students, including 
strategies of MTSS and Restorative Practices. Resource teachers are provided technical assistance by 
instructional specialists via modeled lessons and use of appropriate intervention resources. Common 
planning and professional learning communities (PLCs) are used to effectively reach the most fragile 
students, especially those with the largest achievement gaps. 

• Regular before and after-school instruction is offered each day for remediation 
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• Summer school instruction targets those who have level 1 and 2 performance and/or who are recommended 
by their teacher to get extra interventions to improve academic proficiency 

• Regular day school teachers work with before and after school staff to coordinate and align remediation 
needed by each student. 

• Monitoring early warning signs, absenteeism, behavior, and regular progress monitoring of instruction is 
ongoing daily at GCHS by school leadership, interventionists, and teachers. 

• Common planning for grade-level teachers is held bi-weekly with regular faculty meetings that focus on 
professional learning and strategies for improvement. 

James A. Shanks Middle School (JASMS) 
Grade level performance scores on the FSA in all core subjects, especially in ELA/Writing and Science, coupled 
with progress monitoring data, indicate the student's deficiencies in vocabulary and comprehension of 
informational text. Weaker foundational skills contribute to a students ' inability to perform well on rigorous 
assessments like FSA. Not addressing foundational weaknesses at grade four and five, present a point of frustration 
to students as they transition into the traditional middle grades. It also increases the likelihood of students 
becoming a dropout before entering high school. To this end, the following strategies will be implemented to 
ensure a knowledge-rich curriculum to develop students ' background knowledge. 

• JASMS works to identify the standards that are most useful to improving vocabulary, writing, and 
informational comprehension and revise the curriculum to include more exposure and practice in these skill 
areas. Science curriculum will be aligned to similar standards so that exposure and practice with Science 
standards will include practice in vocabulary, writing, and informational comprehension. There is a strong 
relationship between vocabulary knowledge and reading comprehension. Teachers responsibilities include: 
explicit instruction and modeling of vocabulary terms; guided instruction with use of new vocabulary 
where students and teachers participate together in using new vocabulary; giving students lots of 
opportunities to clarify and refine meaning and usage in the classroom together with their peers (students 
teaching other students how to use the word correctly and verifying the correct definition is a strong 
teaching practice); using oral language to communicate the meaning in different contexts and having 
groups of students complete assignments including semantic mapping or other graphing organizers; and 
practicing independently with reading, writing, discussion, and assessment. JASMS teachers will embrace 
Robert Marzano ' s six step process for learning. 

• JASMS' leadership team, in collaboration with instructional specialists and the Area Directors for 
Elementary and Secondary Education identify the lowest quartile of students. The Area Directors work 
with school leaders to recommend that the best teachers be placed with the most fragile students. Once 
school leadership has ensured effective staff are assigned to each classroom, the instructional specialists 
work directly with school leaders and classroom teachers to share and model evidence-based strategies. 

• Instructional specialists and the Area Directors monitor progress at JASMS regularly and work to 
continually provide technical assistance on the use of data to make decisions about strategies for reaching 
the most fragile students. Data analysis helps identify the best interventions to reach students, including 
strategies of MTSS and Restorative Practices. Resource teachers are provided technical assistance by 
instructional specialists via modeled lessons and use of appropriate intervention resources. Common 
planning and professional learning communities (PLCs) are used to effectively reach the most fragile 
students, especially those with the largest achievement gaps. 

• Regular before and after-school instruction is offered each day for remediation 
• Summer school instruction targets those who have level 1 and 2 performance and/or who are recommended 

by their teacher to get extra interventions to improve academic proficiency 
• Regular day school teachers work with before and after school staff to coordinate and align remediation 

needed by each student. 
• Monitoring early warning signs, absenteeism, behavior, and regular progress monitoring of instruction is 

ongoing daily at GCHS by school leadership, interventionists, and teachers. 
• Common planning for grade-level teachers is held bi-weekly with regular faculty meetings that focus on 

professional learning and strategies for improvement. 
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George W. Munroe Elementary (GWM) 
The district will allow GWM Elementary the flexibility to adjust the master schedule such that there is ample time 
to address the instructional needs of the students to improve academic proficiency. In alignment with the School 
Improvement Plan, the overall goals of this project are: (A) Increase the number of students proficient in English 
Language Arts as measured by FSA ELA and Star Reading, (B) Increase the number of students ready to start 
kindergarten as determined by Star Early, (C) Increase the number of students proficient in Math as measured by 
the FSA Math and (D) Provide opportunities to develop social-emotional learning skills. 

The following strategies will be implemented. 
( 1) Common planning time will be provided for all grades levels, Prekindergarten - Third 
(2) Student progress-monitoring and performance data will be shared school-wide 
(3) Classroom learning walks with feedback provided will be conducted 
(4) Bi-weekly meetings will be held with students performing in the lowest 25% (Star Early Literacy, Star Reading 
and FSA to keep them motivated and accountable for their learning goals 
(5) Provide academic tutoring and support in the areas of reading and math for EL students during the school day 
(6) Provide professional development to all teachers in teaching Florida standards with rigor, engaging parents, 
educating children with Adverse Childhood Experiences (ACE), and understanding youth mental health. 
(7) Conduct data chats to compare and discuss student performance in order to make instructional decisions 
(8) Provide small group instruction in the areas of reading and math for Tier 2 and Tier 3 students 
(9) Monitor the Early Warning Indicators (attendance, behavior and course performance) of students in the lowest 
25% at each grade level, with quarterly discussions and reporting to district area director of elementary instruction 
(1 0) Expand student experiences through field trips 
(11) Extend the number of minutes of instruction provided in reading and mathematics 
(12) Provide specific instruction in social-emotional learning skills 

tem ~: Explain the sustainability plan the district, by school, will implement for continuing to provide 
services after the school is no longer in turnaround status by virtue of achieving a grade of "C" or higher. 

Engagement in school improvement is a results-centered, time-bound, catalytic engagement that builds on rather 
than disregards local talent. Once engaged, the turnaround teams help the district seek out the talent that exists 
within the district and help the district build coherent structures to capitalize on that local talent. Partnerships with 
the community and schools help develop local talent so that the change they have catalyzed is sustained. The 
turnaround teams think through solutions together instead of simply expecting the outside agencies to submit a set 
of deliverables for them. The projects provide both a level of support and a level of responsibility that the 
principals and district have struggled to provide with the required intensity over time. Implementation of proven 
strategies enables immediate and incisive action and leads to dramatic increases in academic achievement. 
Leadership capacity-building promotes independence and locally-owned sustainable change. Effective 
interventions reverse the factors that cause schools to fail. Relentless optimism will cause the schools to serve their 
children better. The projects each use feedback and evaluation to determine how and if the program is on target to 
meet its initial goals by reviewing what worked, making modifications as needed, as well as determining what 
budgetary issues have manifested. In this process, the program team (including partners) refine its goals with input. 
It reviews program objectives and program designs in order to establish a long-term model for sustaining the 
residency. 

Gadsden County High School (GCHS) 
GCHS has made great strides in its work to serve the vast majority of the district' s public high school students. It 
has created strong community student-adult partnerships through Community Sparkplug programs, has garnered 
more support from its faith-based partners, and has enhanced its business partnerships and included them more in 
decisions that determine high school offerings aligned to the business partners' needs. It has been the district' s 
only high school for two years and there were many challenges combining different communities into one high 
school. It took a lot of collaboration to build a solidarity effort to educate all the students together. As a combined 
high school, it was immediately saddled with a school grade history of a smaller school in order to ensure that those 
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students were followed into turnaround. This immediately placed the school into the last stage of turnaround when 
most schools are allowed two years of district-managed turnaround to succeed. In spite of this additional challenge, 
in its first year of turnaround (as a new combined school) it earned a "C" grade. Processes were set in place to 
ensure not only sustainability of a "C" grade but also further "C" and above grades at the school. Other school 
improvement needs in the district necessitated moving some ofthe high school leaders who earned the "C" to other 
turnaround schools. With the principal retiring and a new principal and new school leadership team in place, the 
school attempted to maintain its "C" grade. However, it fell to a high "D" grade this past school year. During the 
school year, the new leadership team learned a lot about each other and the staff and students at the school. They 
learned what worked and what needed to be changed. With this knowledge in hand, they have planned together all 
summer for the implementation of an even stronger more focused curriculum and program offerings at the school. 
They are embracing restorative practices in an attempt to further improve the culture and climate of the school. 
They have implemented stronger professional learning communities and added more professional learning to 
faculty meetings. Subject-area groups plan together and align their lesson plans with other non-content groups so 
that the learning can be sustained during the school day. For example, music and art teachers plan with ELA 
teachers to align their music/art work with what is being taught in the ELA classes. With this new stronger focus, 
the team is well on its way to regaining that "C" and exceeding the grade in future years. 

West Gadsden Middle School (WGMS) 
WGMS has spent the past school year focusing on relationships. Relationships between adults and students; 
relationships between business partners and the school; relationships between teachers and school leaders; and 
relationships between teachers of content area subjects and non-content area subjects. The school leadership team 
has made many school diversion programs a priority through Restorative Practices and ' Finding Students Doing 
Something Good ' campaigns. The leaders put a particularly hefty effort into supporting its lowest performing 
subgroups of ESE and EL learners. The principal strongly supported professional learning and learning 
communities and scheduled out of class time to support both efforts. The school is in a remote location serving a 
very diverse population. It was hit very hard with Hurricane Michael and was a strong support system to the 
surrounding community during recovery efforts. Even with lost instructional time from the hurricane and student 
mobility because of relocation, the school still made very respectable learning gains in most core subjects, with 
some exceeding the district average. At the end of the school year, it was 0.5% away from a "C" . This school 
year, it will begin the new school year with one new Assistant Principal. The principal has focused the summer 
getting more and more professional learning in place for its leadership team and its teachers. The school made a lot 
of progress and did a lot of learning during the past school year and hopes to implement that learning and more 
expanded instructional strategies this coming school year. Adult mentors have been assigned to each student to 
help support them throughout the school year. Stronger efforts are being made to include migrant and EL learners 
and their parents into the school culture so that there is a more collaborative effort between parents to help the 
school obtain academic proficiency necessary for all students to be successful and sustain high levels of student 
achievement for years to come. 

James A. Shanks Middle School (JASMS) 
JASMS has had the benefit of having a proven school turnaround leader operating as principal for the past year. 
The strategic planning and implementation that this leader has put into place moved the school for a three-year "D" 
school, in year one of district-managed turnaround, to a strong "C" school in only one year. This is the district's 
largest secondary school in the middle grades. With almost 700 students, it also became a combined middle­
elementary school in 2017-2018 which presented its leader and its leadership team with challenges new to them. 
They had to establish processes and procedures for combining grade 4 and 5 with grades 6-8. JASMS' principal 
worked very hard to establish relationships with teachers and students during his first year at the school. He also 
reviewed the data day and night to determine where he should place teachers which would benefit the students 
most. He has implemented daily walk-throughs and progress monitoring and weekly grade-level meetings, in 
addition to his regular weekly faculty meetings. He has added restorative practices, adult mentorships, early 
warning sign interventionists to monitor behavior and attendance, and added project-based learning to get students 
more engaged in their own learning. He has celebrated student successes and held a strong line in supporting his 
teachers and student' s protected learning time. He has garnered community and business support for the school 
and has added subjects that are leading to a more well-rounded student. He has included field-trips aligned with 
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curriculum and held both students and staff accountable for their own and their peers learning. He has recruited 
new staff and replace ineffective staff as necessary to effect change. Continuing these strategies and adding even 
strong strategic direction to the school, its staff, its students, and its instruction, he is on the radar to be a "B" school 
or higher this school year. 

George W. Munroe Elementary (GWM) 
GWM achieved its first school letter grade of"A" at the close of the 2017-18 school year. The school earned a 
letter grade of "B" at the close of the 2018-19 school year. The culture of the school is gradually changing such that 
there is an expectation of excellence among all stakeholders. The culture and strategies are being institutionalized. 
The change in the culture will facilitate sustainability in student performance. 

The established partnerships will maximize connections and further bolster community support in order to create a 
sustainable and diverse funding base for the program through partner's collaborative initiatives, (e.g., 
endowments), which will encourage local businesses and state entities to recognize the project and its strategies as 
a viable model for rural education, thereby, providing program staff with access to connections for achieving 
funding goals. With its feet on the ground, the project will be looking to the future and sustainability efforts 
throughout each phase of the project. The project will use feedback and evaluation to determine how and if the 
program is on target to meet its initial goals by reviewing what worked, make modifications as needed, as well as 
what budgetary issues may have manifested. In this process, the program team (including partners) will refine goals 
with input, review program objectives and program design in order to establish a long-term model for sustaining 
the strategies. 
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art m: Estimated Bud et 

Item 1!: Explain the proposed district budget, by school, in the following plan requirements. 

-- Geo W. M111U-Ge Elemelata 
1. Establish comprehensive support services that develop family and community $5,000.00 

partnerships. (Trainings on specified topics, quarterly meetings, 
communication A-t-t ..... rt" 

2. Establish clearly defined and measurable high academic and character $19,000.00 
standards. (Consultants - $10,000, instructional materials and supplies -
$ 

3. Increase parental involvement and engagement in the child's education. $14,000.00 
conference 

4. Describe how instructional personnel will be identified, recruited, retained $80,000.00 
and rewarded. (Recruitment bonus of $2,500 for highly effective teacher who 
commits to remaining at the school for at least three years; Retention bonuses 
for effective and highly effective teachers as agreed upon in the Turnaround 
MOU) 

5. Provide professional development that focuses on academic rigor, direct $45,000.00 
instruction, and creating high academic and character standards. (Topics of 
Focus: Standards-based instruction, Youth Mental Health, ACE, SEL, Early 
Literacy, Certification assistance; to include travel, lodging, per diem, where 
applicable) 

6. Provide focused instruction to improve student academic proficiency, which $25,000.00 
may include instructional time beyond the normal school day or year. (EL 
support through an instructional paraprofessional; retired teachers assisting 
with small grou instruction during additional reading hour) 

~--~~~--~~--~~----~----~-
7. Explain the sustainability plan the district, by school, will implement for $922.00 

continuing to provide services after the school is no longer in turnaround. 
(Marketing to obtain support from community partners) 

Projected District/School Budget 1 $
188,922·00 

Gadsden Couaty 8igh Sehool 
1. Establish comprehensive support services that develop family and community 

partnerships. (Create social support systems with Mental Health and Social 
Workers on staff offering regular and targeted support services to both 
families and students and to work with community agencies to provide the 
necessary social supports to the student/families - includes salary and benefits 
for two social workers at the school at $40,000 each with benefits of 
retirement (9.85%), FICA (7.65%), workers compensation (1.33%), health 
($5,700), and life insurance ($250) $13,482 each position)- retention 
bonuses of$1,524 ($762 each) 
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2. Establish clearly defined and measurable high academic and character $130,000.00 
standards. (Restorative Practices consultant ($40,000), professional learning 
implementation (travel, per diem, training stipend on non-work days-
estimate $1,000 per teacher and 40 teachers); 1 attendance and 1 behavior 
interventionists at $25,000 each for the school year to follow up with 
absenteeism and school behavior issues) 

3. Increase parental involvement and engagement in the child's education. (offer $25,000.00 
parent workshops, parent' s day at school, connection to other parents, work 
with faith-based partners and community partners to enhance parent 
engagement- 1 parent interventionists at $25,000 each to provide targeted 
parent training development and trainings 

r-~-- 4---c----~------------------~~~~--------~~ 
4. Describe how instructional personnel will be identified, recruited, retained $95,000.00 

and rewarded. (Recruitment bonus of $2,500 for highly effective teacher who 
commits to remaining at the school for at least three years; Retention bonuses 
for effective and highly effective teachers as agreed upon in the Turnaround 
MOU 

5. Provide professional development that focuses on academic rigor, direct $17,500.00 
instruction, and creating high academic and character standards. (provide 
weekly subject area meetings for 20 teachers at 1 hour stipend for 35 weeks at 
$25 per hour ($17,500) 

~----~~-
6. Provide focused instruction to improve student academic proficiency, which $41,580.00 

may include instructional time beyond the normal school day or year. (add 6 
additional teachers at $22 per hour to the existing after school program with 
targeted students- 3 hours per day 3 days per week 35 weeks x $22 per hour 
x 6 teachers) 

7. Explain the sustainability plan the district, by school, will implement for 
1 

$0.00 
continuing to provide services after the school is no longer in turnaround. 
(Strategic revision and review for effectiveness; return on investment; 
community partnershi ex ansion) 

Projected District/School Budget $417•568·00 

1. Establish comprehensive support services that develop family and community 
partnerships. (Create social support systems with Mental Health and Social 
Workers on staff offering regular and targeted support services to both 
families and students and to work with community agencies to provide the 
necessary social supports to the student/families - includes contracted amount 
for one social interventionist at $25,000.00) 

2. Establish clearly defined and measurable high academic and character 
standards. (Restorative Practices consultant part time ($20,000), professional 
learning implementation (travel, per diem, training stipend on non-work days 
-estimate $1,000 per teacher and 20 teachers); 1 attendance interventionist 
contracted at $25,000 for the school year to follow up with absenteeism 
issues) - bonus of $671 for appreciable improvements. 

3. Increase parental involvement and engagement in the child' s education. (offer 
parent workshops, parent' s day at school, connection to other parents, work 
with faith-based partners and community p~rtners to enhance par_e_n_t __ 
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engagement - 1 part-time parent interventionists at $12,500 to provide 
,__ __ t_ar_,geted parent training develo ment and trainings and home follow up_v_i":"'si~· ts_· ............ ~~~------~ 

4. Describe how instructional personnel will be identified, recruited, retained $40,000.00 
and rewarded. (Recruitment bonus of $2,500 for highly effective teacher who 
commits to remaining at the school for at least three years; Retention bonuses 
for effective and highly effective teachers as agreed upon in the Turnaround 
MOU) 

5. Provide professional development that focuses on academic rigor, direct 
instruction, and creating high academic and character standards. (provide bi­
weekly subject area meetings for 20 teachers at 1 hour stipend for 15 weeks at 
$25 er hour ($17,500) 
Provide focused instruction to improve student academic proficiency, which 
may include instructional time beyond the normal school day or year. 4 extra 
teachers for after/before school at 20 weeks at $22 per hour x 3 hours per day 
x 4 days per week ($21,120- rounded to $20,000 for those not who don't 
work a day or two during the 20 weeks) 

7. Explain the sustainability plan the district, by school, will implement for 
continuing to provide services after the school is no longer in turnaround. 
(Strategic revision and review for effectiveness; return on investment; 
community partnershi expansion) 

Projected District/School Budget 
,. :' ·.t1.....:.... l>= ·'~·.L&~-:J.~..;." ... ;.~;;.z :~ .;i'.~· 

1. Establish comprehensive support services that develop family and community 
partnerships. (Create social support systems with Mental Health and Social 
Workers on staff offering regular and targeted support services to both 
families and students and to work with community agencies to provide the 
necessary social supports to the student/families- includes salary and benefits 
for one social worker at the school at $40,000 with benefits of retirement 
(9.85%), FICA (7.65%), workers compensation (1.33%), health ($5,700), and 
life insurance ($250) $13 ,482) - $318 bonus for appreciable improvements in 
family services. 

2. Establish clearly defined and measurable high academic and character 
standards. (Restorative Practices part-time consultant ($20,000), professional 
learning implementation (travel, per diem, training stipend on non-work days 
-estimate $1 ,000 per teacher and 40 teachers); 1 behavior interventionist at 
$25,000 for the school year to follow up with school behavior issues) 

3. Increase parental involvement and engagement in the child ' s education. (offer 
parent workshops, parent' s day at school, connection to other parents, work 
with faith-based partners and community partners to enhance parent 
engagement- 1 full-time parent staff member salary and benefits at $40,000 
plus 9.85% retirement, 7.65% FICA, 1.33% workers compensation, $5 ,700 
health insurance, $250 life insurance 

4. Describe how instructional personnel will be identified, recruited, retained 
and rewarded. (Recruitment bonus of $2,500 for highly effective teacher who 
commits to remaining at the school for at least three years; Retention bonuses 
for effective and highly effective teachers as agreed upon in the Turnaround 
MOU) 
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5. Provide professional development that focuses on academic rigor, direct $17,500.00 
instruction, and creating high academic and character standards. (provide 
weekly subject area meetings for 20 teachers at 1 hour stipend for 35 weeks at r 

......... __ $;.....2_5 per hour ($17,500) 
6. Provide focused instruction to improve student academic proficiency, which $65,365.00 

may include instructional time beyond the normal school day or year. (add 
STEM interventionist to provide targeted assistance to STEM teachers to 
ultimately improve math and science scores on EOCs at $50,000 plus 9.85% 
retirement; 7.65% FICA, 1.33% workers compensation, $5,700 health, $250 
life insurance- $15,365 for benefits) 

7. Explain the sustainability plan the district, by school, will implement for $0.00 
continuing to provide services after the school is no longer in turnaround. 
(Strategic revision and review for effectiveness; return on investment; 
community partnership expansion) 

'~--~--------~---------------------
Projected District/School Budget $300, 151 ·00 

eat 

The district verifies the information in this form and confirms that the proposal has been approved by the 
district school board. 

Name and title of person responsible for completion and submission of TSSSA plan 
Rose Raynak, Director of Federal Programs 
Contact information: email, phone number 
ravnakr@!!cosmail.com; 850-627-1576 
Date submitted to the Bureau of School Improvement (due no later than September 1) 
August 30, 2019 
Superintendent sipature (or authorized representative) 

Roger P. Milton, Superintendent 
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SUMMARY SHEET 

RECOMMENDATION TO SUPERINTENDENT FOR SCHOOL BOARD AGENDA 

AGENDA ITEM NO. ______________ 

DATE OF SCHOOL BOARD MEETING:  July 30, 2019 

TITLE OF AGENDA ITEM: Approval of job descriptions 

DIVISION: 

_____ This is a CONTINUATION of a current project, grant, etc. 

PURPOSE AND SUMMARY OF ITEM: 

Approval of job descriptions is requested. 

FUND SOURCE: N/A 

AMOUNT: N/A 

PREPARED BY: Roger P. Milton 

POSITION: Superintendent of Schools 

INTERNAL INSTRUCTIONS TO BE COMPLETED BY PREPARER 

_____ Number of ORIGINAL SIGNATURES NEEDED by preparer. 

SUPERINTENDENT’S SIGNATURE:  page(s) numbered ___________ 

CHAIRMAN’S SIGNATURE:  page(s) numbered __________________ 

REVIEWED BY: _____________________ 

5a
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SCHOOL DISTRICT OF GADSDEN COUNTY 
GRADUATION COACH  

JOB DESCRIPTION 

QUALIFICATIONS: 

(1) Bachelor’s degree in education, psychology, guidance and counseling, business management or 

related field from an accredited educational institution, Master’s degree from an accredited 

educational institution preferred. 

(2) Three (3) years professional experience as a teacher, guidance counselor, or in a related 

field working with programs serving secondary students or students of that age level. 

(3) School level or district administration preferred. 

(4) Project management and/or implementation preferred. 

(5) Experience providing support to struggling schools preferred. 

(6) Certified by the State of Florida in the appropriate area. 

(7) Must meet Every Student Succeeds Act requirements. 

(8) Satisfactory criminal background check and drug screening. 

KNOWLEDGE, SKILLS AND ABILITIES: 
Knowledgeable about statewide school improvement efforts and programs. Ability to provide training to 

adult learners. Knowledge of the techniques for planning, implementing or evaluating educational 

programs. Ability to plan, organize, and coordinate work assignments. Ability to communicate effectively 

both verbally and in writing. Ability to work collaboratively with school administration and staff as well as 

program business partners. Ability to work with adults and children. Ability to use computer software and 

programs, including Microsoft Office Suite programs, i.e., Word, Excel, and PowerPoint. Ability to 

establish and maintain effective working relationships with others. A strong work ethic. Ability to perform 

administrative tasks in the areas of business and public relations, operations, program development, 

program implementation, and finance. Ability to advocate, facilitate, and monitor the use of an integrated 

management system.  Strong presentation skills 

REPORTS TO: 
Principal 

JOB GOAL 

To coordinate all graduation activities and services to complement existing student 

systems; provide strong student support services; work closely to align students, 

counselors, teachers, school, and community efforts; and facilitate college outreach 

programs. 

SUPERVISES: 
N/A 

PHYSICAL REQUIREMENTS: 
Light Work:  Exerting up to 20 pounds of force occasionally and/or up to 10 pounds of force as frequently 

as needed to move objects. 
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Job Description Supplement No. 03 

 

TERMS OF EMPLOYMENT: 

Salary and benefits shall be paid consistent with the District’s approved compensation plan. Length of the work 

year and hours of employment shall be those established by the District. This is a grant funded position and 

employment will be linked to available grant funding. 

 
EVALUATION: 

Performance of this job will be evaluated in accordance with provisions of the Board’s policy on evaluation 

of personnel. 

 
PERFORMANCE RESPONSIBILITIES: 

Planning/Preparation 
*(1) Arrange educational field trips, family events, and cultural events for students and their families 

during the program. 

*(2) Set up college and job shadowing visits. 

*(3) Help develop and coordinate the mentoring and tutoring activities of the university students 

assigned to the school. 

*(4) Arrange high school mentor relationships for students. 

*(5) Assist with the development of workshops for financial aid, college survival skills, and college 

search workshops for parents annually. 

*(6) Help the partners set up the meetings and workshops and then evaluate the overall effectiveness. 

Administrative/Management 

*(7) Maintain accurate student records. 

*(8) Comply with all the program reporting requirements including the input of all outcome data into the 

dedicated database and maintaining and submitting student participation data, time and effort logs, 

and project evaluation reports in a timely manner. 

*(9) Manage project related supplies and equipment. 

Assessment/Evaluation 

*(10) Conduct career assessments to help students identify interests and relevant academic strategies 

required to reach their career goals. 

*(11) Continuously monitor students’ academic progress and provide instructional best practices to teachers 

for implementation in the classroom. 

*(12) Measure progress of outcomes each year as compared to baseline data established in year one 

and previous years’ data. 

*(13) Survey students and parents to establish baseline data for annual outcome measures. 

*(14) Analyze student performance data and collaborate with school staff on the development, 

implementation and monitoring of academic plans. 

Intervention/Direct Services 

*(15) Facilitate long‐range student planning. 

*(16) Work with school staff and other program partners to implement the technology and college 

awareness components. 

*(17) Work with the partner colleges to assign student teachers to schools. 

*(18) Promote college awareness for students using visits, networks, summer experiences, and other 

innovative strategies designed to reach even the hard‐to‐reach students. 

*(19) Assist with the development of workshops for financial aid, college survival skills, and college search 

workshops for students annually. 
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*(20) Encourage the use of career and academic planning tools. 

*(21) Help students select their high school major(s) and develop college and career plans. 

*(22) Encourage students to take coursework to ensure their eligibility for the Florida Bright Futures 

Scholarships. 

*(23) Help students and parents develop contracts and academic plans so that students succeed in high school 

and continue in postsecondary education. 

*(24) Involve parents and the community in college/career preparation activities and trainings. 

*(25) Work with the Parent Resource Center to align program efforts in parent awareness and involvement. 

*(26) Develop Certificates for students and their parents to gain their commitment to participate in the 

program. 

*(27) Work with targeted students and parents to ensure that the students are taking the required courses 

each year in high school and that their parents are reviewing their schedules and assessment results 

each year. 

*(28) Promote college awareness for parents using visits, networks, summer experiences, and other 

innovative strategies designed to reach even the hard‐to‐reach parent. 

*(29) Work closely with key personnel to plan activities, coordinate activities of college and university 

partners, and report results of surveys and progress made annually. 

*(30) Work closely with program partners to ensure appropriate implementation of all related activities. 

*(31) Participate in all graduation related meetings and professional development activities. 

Collaboration 

*(32) Collaborate with after‐school program and summer program staff. 

*(33) Collaborate with the community stakeholders, to develop other community mentor and tutoring 

relationships for targeted students. 

*(34) Collaborate with partner colleges to develop summer bridge programs to help high school 

graduates who do not meet minimum college entrance cut off scores remediate before the fall 

semester starts, getting them better prepared for their first year in college. 

*(35) Collaborate with Career Resource staff at the school and with career academy or magnet programs in 

the school to coordinate academic and career preparation. 

*(36) Collaborate with teachers and school leaders to identify promising practices and effective instructional 

strategies which align with program goals. 

*(37) Collaborate with state and local partners and school district to identify promising practices to reach and 

involve parents and community partners. 

*(38) Collaborate with lending institution trainers and default prevention teams to ensure that students and 

parents are aware of the consequences of their financial actions. 

*(39) Collaborate with program partners and the school districts to ensure that the program activities are 

maximized and that remediation and professional development are scheduled and taking place. 

*(40) Collaborate with partners to become trainers for activities that embed the values and activities 

necessary for success in high school and postsecondary education. 

Staff Development 

*(41) Work with school leadership and district Area Directors to support teachers in need of improvement 

and teachers either not properly certified or teaching out‐of‐field. 
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*(42) Work with district professional learning personnel to plan the most appropriate professional 

learning for the teachers at the school based on program goals, program initiatives, and teacher 

credentials. 

*(43) Consult with district leadership and safety staff to ensure that teachers will receive professional 

learning designed to teach the techniques of positive behavior support so that they can work with 

targeted students most at‐risk in a more effective way. 

*(44) Monitor program related professional learning to ensure completion, follow‐up, and successful 

classroom implementation. 

*(45) Establish and implement an Individual Professional Development Plan. 

Professional Responsibilities 

*(46) Model professional and ethical conduct and adhere at all times to the Code of Ethics of the Education 

Profession in Florida and Principles of Professional Conduct for the Education Profession in 

Florida. 

(47) Perform other incidental tasks consistent with the goals and objectives of this position. 

Student Growth/Achievement 

*(48) Provide a positive environment in which students are encouraged to be actively engaged in the 

learning process. 

*(49) Maintain academic focus by using a variety of motivational techniques. 

*(50) Ensure that student growth/achievement is continuous and appropriate for age group, subject area, 

and/or student program classification. 

*(51) Establish and maintain a positive, collaborative relationship with students’ families to increase 

student achievement. 

 
*Essential Performance Responsibilities 
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