DIBELS Reading

COMPONENT 1: Student Achievement

Student achievement will be calculated by comparing initial benchmarking scores

from September to final benchmarking scores in May.

INEFFECTIVE (1)

MINIMALLY EFFECTIVE (2)

EFFECTIVE (3)

HIGHLY EFFECTIVE (4)

<30% of students
maintained/improved

30-49% of students
maintained/improved

50-70% of students
maintained/improved

>70% of students
maintained/improved

EasyCBM Math

Student achievement will be calculated by comparing initial benchmarking scores
from September to final benchmarking scores in May.

INEFFECTIVE (1)

MINIMALLY EFFECTIVE (2)

EFFECTIVE (3)

HIGHLY EFFECTIVE (4)

<30% of students
maintained/improved

30-49% of students
maintained/improved

50-70% of students
maintained/improved

>70% of students
maintained/improved

MEAP Reading
INEFFECTIVE (1) MINIMALLY EFFECTIVE (2) EFFECTIVE (3) HIGHLY EFFECTIVE (4)
<30% of students 30-49% of students 50-70% of students >70% of students

maintained/improved
(or scored1or2in

maintained/improved
(or scored1or2in

maintained/improved
(or scored1or2in

maintained/improved
(or scored 1 or 2 in

grade 3) grade 3) grade 3) grade 3)
MEAP Math
INEFFECTIVE (1) MINIMALLY EFFECTIVE (2) EFFECTIVE (3) HIGHLY EFFECTIVE (4)
<30% of students 30-49% of students 50-70% of students >70% of students

maintained/improved
{or scored 1 or 2 in
grade 3)

maintained/improved
(or scored1o0r2in
grade 3)

maintained/improved
(orscored1lor2in
grade 3)

maintained/improved
(or scored 1 or 2 in
grade 3)

**|TBS Alternative to be added at a later date




=ormal Coservation Summary

School

Grade Levells)

Observer

Date

omair 1: Planning and Preparation

Evidence of Teaching

Unsatisfa

| T
I Comporuns

Cia The teacher’s plans and practice
Demorstrading display little knowledge of the

% Knowicdge of content, prerequisite relation-

| CTontent and ships between different aspects
| Pedagczy of the content, or the instruc-

! tionz: practices specific te that

discipline.

The teacher’s plans and practice
reflect some awareness of the
important cencepts in the disci-
pline, prerequisite relationships
between them, and instructional
practices spacific to that disci-
pline.

The teacher’s plans and prac-
tice refiect solid knowledge of
the content, prerequisite rela-
tionshins between impcrtant
concepts, and the instructional
practices spacific to that disci-
pline.

The teacher’s plans and practice
reflect extensive knowledge of
the content and the struct. -
of the discipiine. The teacher
actively builds on knowledgz of
prerequisites and miscencer-
tions when descriciing instruc
tion or seeking causes for
student misunderstanding.

stinguished. -

Evidence
Comporisnt
Iib The teacher demonstrates little
Demonstrating or no knowledge of students’
Knowicu backgrounds, cultures, skills,

The teacher indicates the
importance of understanding
students’ backgrounds, cultures,
skills, language proficiency,
interests, and special needs, and
attains this knowledge for the
class as a whole.

The teacher actively seeks
knowledge of students’ back-
grounds, cultures, skiils, fan-
guage proficiency, interests,
and special needs, and attains
this knowiedge for groups of
students.

The teacher actively seeks
knowledge of students’ back-
grounds, culwres, skills, fan-
guage proficiancy, interests, 2nd
special ngacs om 3 variety of
sources, anc attains this knowi-
edge for individual students.

Students language proficiency, interests,
and special needs, and does not
seek such understanding.

~vidence

& 2008 ASCD. Aall vighte reserved.
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L Componety

ic

Setting
Instrueticnal
Outcomes

Instructional outcomes are
unsuitabie fcr students, repre-
sent “rivial or low-level learning,
or are stated only as activities.
They do not permit viabie
methods of assessment.

Instructional outcomes are of
moderate rigor and are suitable
for some students, but consist
of a combination of activities
and goals, some of which per-
mit viable methods of assess-
ment. They reflect more than
one type of learning, but the
teacher makes no attempt at
coordination or integration.

Instructional outcomes are
stated as goals reflecting high-
level learning and curriculum
standards. They are suitable for
most students in the class, rep-
resent different types of learn-
ing, and can be assessed. The
outcomes reflect opportunities
for coordination.

Instructional outcomes are
stated as goals that can be
assessed, reflecting rigorous
learning and curriculum stan-
dards. They represent different
types of content, offer opportu-
nities for both coordination and
integration, and take account of
the needs of individual students.

The teacher demonstrates
some familiarity with resources
available through the school

or district to enhance own
knowledge, to use in teaching,

or for students who need them.

The teacher does not seek to
extend such knowledge.

The teacher is fully aware of
the resources available through
the school or district to
enhance own knowledge, to use
in teaching, or for students who
need them.

The teacher seeks out

resources in and beyond the
school or district in profes-
sional organizations, on the
Internet, and in the community
to enhance own knowledge,

to use in teaching, and for stu-
dents who need them.

Evidence
' Component.. .
id The teacher demonstrates little
Demonstrating or no familiarity with rescurces
Knowiedge of to enhance own knowledge, to
Resources use in teaching, or for students
who need them. The teacher
dees not szek such knowledge.
Evidence

© 2008 ASC. All rights reserved.
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Form &—Con
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Ccherent
instruction

eries of learning experi-

: is poorly aligned with
the instructional outcomes and
does not represent a coherent
structure. The experiences are
suitabie for only some students.

The series of learning experi-
ences demonstrates partial
alignment with instructional
cutcomes, some of which are
likely to engage students in sig-
nificant learning. The lesson or
unit has a recognizable struc-
ture and reflects partial know!-
edge of students and resources.

The teacher cocrdinates knowi-
edge of content, students, and
resources to design a series of
learning experiences aligned

to instructional outcomes and
suitable tc groups of students.
The lesson or unit has a clear
structure and is likely to engage
students in significant learning.

The teacher coordinates kiiowl-
edge of content, students, and
resources to design a series of
learning experiences atigne<
to instructicnal outcomes, dii-
ferentiated where approprizte
to make them suitable for 2l
students and likely to engege
them in significant learning.
The lesson or unit’s structurs
is clear and allows for different
pathways according to student
needs.

Evidence

The teacher’s plan for assessing
tudent learning contains no
clear criteria or standards, is
pocrly aligned with the instruc-
tional curcomes, or is inap-
propriate for many students.
The results of assessment have
minimal impact on the design of
future instruction.

The teacher’s plan for stu-
dent assessment is partially
aligned with the instructional
cutcomes, without clear cri-
teria, and inappropriate for

at least some students. The
teacher intends to use assess-
ment resuits to plan for future
instruction for the class as a
whole.

The teacher’s plan for student
assessment is aligned with the
instructional outcomes, uses
clear criteria, and is appropri-
ate for the needs of students.
The teachar intends to use
assessment results to plan for
future instruction for groups of
students.

The teachei’s plan for studa:
assessment is fully aligne c'
the instructional outcomes,
with clear criteria and star;fards
that show evidence of student
contribution to their deveiop-
ment. Assessment methodale
gies may have been adapted

for individuzls, and the teacher
intends tc use assessment
resuits to plan future instruc-
tion for individual students.

{
i
|
]
|
i.

Domain I: 7§
(Rating is opti

Q2008 ASCD

‘annéng and Preparation Rating:
onal; if used, transfer rating to Form M: Summary of Obsarvations and Artifacts.)
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Classreor Tnvironment

Unsatisfactory.

' Distinguished

Snvirons
of Res;:

Rampart

Claszrcom interactions, both
between tne teacher and stu-
dents and among students,

are negative, inappropriate, or
insensitive to students’ cultural
backgrounds, and character-
ized Uy sarcasm, put-downs, or
conflict.

Classroom interactions, both
between the teacher and stu-
dents and among students,
are generally appropriate and
free from conflict, but may be
characterized by occasional
displays of insensitivity or fack
of responsiveness to cultural
or developmental differences
ameng students.

Classrocm interactions, both
between teacher and students
and amcng students, are polite
and respectful, reflecting gen-
eral warmth and caring, and
are appropriate to the cultural
and develcpmertal differences
among groups of students.

Classroom interactions among
the teacher and individual
students are highly respeci-
ful, reflecting genuine warmeh
and caring and sensitivity o
students’ cuitures and leves o
development. Students them-
selves ensure high levels of civil-

Eviden

r
[

‘Distinguished |

The classroom environment
conveys a negative culture for

fearning, tharacterized by low

teacher commitment to the
subject, low expectations for
student achievement, and little
or no student prids in work.

q

he teacher’s attempts to cre-
ate z cultura for learning are
artially successful, with little
teachar commitment to the
subject, modest expectations
for student achievement, and
little student pride in work.
Both teacher and students
appear to bz only “going
through the motions.”

vl

The classroom culture is char-
acterized by high expectations
for most students and genuine
commitment to the subject by
both teacher and students, with
students demonstrating pride in
their work.

High levels of student energy
and teachar nassion for tha

reut2 2 culture for
learning in which everyonsz
shares a belief in the impor-
tance of the subject and
dents hoid themselves 70
standards of performance—icr
example, by initiating improve-
ments to their work.

1
i
!
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rorm G—Continued

L Compensn

2¢
Managivg
Classrocom
Proceduras

Much instructional time is lost
because of inefficient classroom
routines and procedures for
transitions, handling of supplies,
and performance of noninstruc-
tiona! duties.

Some instructional time is lost
because classroom routines
and procedures for transitions,
handling of supplies, and per-
formance of noninstructional
duties are only partially effec-
tive.

Little instructional time is lost
because of classroom routines
and procedures for transitions,
handling of supplies, and per-
formance of noninstructional
duties, which occur smoothly.

Students contribute to the
seamless operation of class-
room routines and procegursas
for transitions, handling of sup-
plies, and performance of non-
instructional duties.

Evids

D
yi}
O
Lo

Componerit

Student

el A
Behavios

There is no evidence that stan-
dards of conduct have been
established, and little or no
teacher monitoring of student
behavior. R2sponse to student
misbehavior is repressive or
disrespectfi! of student dignity.

It appears that the teacher has
made an effort to establish
standards of conduct for stu-
dents. The teacher tries, with
uneven results, to monitor stu-
dent behavior and respond to
student misbehavior.

Standards of conduct appear
to be clear to students, and
the teacher monitors student
behavior against those stan-
dards. The teacher response
to student misbehavior is
appropriate and respects the
students’ dignity.

Standards of conduct are clear,
with evidence of student par-
ticipation in setting them. The
teacher’s monitoring of student
behavior is subtle and prevan-
tive, and the teacher’s response
to student misbehavior is sensi-
tive to individual student needs.
Students take an active role in
monitoring the standards of
behavior.

Evidence

@ 2008 ARCD. 471 rights
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Distinguished

The physical environment is
unsafe, or some students don’t
have access to learning. There
iz poor alignment between the
physical arrangement and the
lesson activities.

The classroom is safe, and
essential learning is accessible
to most students; the teacher’s
use of physical resources,
including computer technology,
is moderately effective. The
teacher may attempt to modify
the physica! arrangement to suit
iearning activities, with partial
success.

The ciassroom is safe, and
learning is accessible to all
students; the teacher ensures
that the physicai arrangement
is appropriate for the learn-
ing activities. The teacher
makes sffective use of physical
resources, including computer
technology.

The classroom is safe, and the
physical environment ensurss
the learning of all students,
including those with special
needs. Students contribute

to the use or zdaptation of
the physical environment tc
advance learning. Technology is
used skillfully, as approprizts to
the lesson.

|

Evidenza

Domalin 2: The Ciassroom Environment Rating
ating is ¢

& 2008 A3
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oficient

D tin gutshen

opectations for learning,

2l 2ctions and procedures,
and explanations of content
are unciear or confusing to
students. The teacher’s use of
language contains errors or is
inappropriate for students’ cul-
tures or levels of development.

Expectations for learning,
directions and procedures, and
explanations of content are
clarified after initial confusion;
the teacher’s use of language

is correct but may not be
completely appropriate for
students’ cultures or levels of
development.

Expectations for learning,
directicns and procedures,
and explanations of con-

tent zre clear to students.
Communications are appropri-
ate for students’ cultures and
leveis of development.

Expectations [or learninz,
diractions awd prccedure:, atatel
explanations of content 2
clear to students. The teach-
er's oral and written communi-
cation is cizar and expressiva,
appropriate to students’
cultures and ievels of develcn-
ment, and anticipates pessitia
student misconceptions.

stinguished

The teacher’s questions
‘ow-level or inappropriate,
eliciting limited student partici-
pzoon, end recitation rather
than discussion.

Some of the teacher’s ques-
tions elicit 2 thoughtful
response, but most are Jow-
fevel, posed in rapid succes-
sion. The teacher’s attempts
tc engage all students in the
discussion are only partially
successful.

respo..se, and Lhe teacher

allows sufficient time for stu-
dents to 2nswer. All students
participate in the discussion,
with the teacher stepping aside
when appropriate.

¢t high =

ltura”y ;
developmentaily appropiinii.
Students fermulate many o7
the high-level questions ard
ensure th2t 2l veices are
heard.

Questicns refle

tations an” are

Evidence

to

H
i

1Oy
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Activities and assignments,
materials, and groupings of
students are inappropriate for
the instructional outcomes or
students’ cultures or levels of
understanding, resulting in little
intellectual engagement. The
lesson has no structure or is
poorly paced.

Activities and assignments,

- materials, and groupings of stu-

dents are partially appropriate
for the instructional outcomes
or students’ cultures or levels
of understanding, resulting in
moderate intellectual engage-
ment. The lesson has a rec-
ognizable structure but is not
fully maintained.

Activities and assignments,
materials, and groupings of stu-
dents are fully appropriate for
the instructional outcomes and
students’ cultures and levels of
understarding. All students are
engaged in work of a high level
of rigor. The lesson’s structure
is coherent, with appropriate
pace.

Students, throughout the izs-
son, are highly intellectuaily
engaged in significant learning
and make material contribu-
tions to the activities, student
groupings, and materials. Tha
lesson is adapted as needec to
the needs of individuals, and
the structure and pacing aliow
for student refiection and
closure.

: Componeant |

sing
3SESSIIE

instructio

Assessment is not used in
instruction, either through
monitoring of progress by the
teacher or students, or feec-
back to students. Students are
nct aware of the assessment
criteria ised to evaluate their
work,

Assessment is occasionally
used in instruction, through
some monitoring of progress
of learning by the teacher and/
or students. Feedback to stu-
dents is uneven, and students
are aware of only some of the
assessment criteria used to
evaluate their work.

Assessment is regularly used in
instruction, through self-assess-
ment by students, monitoring
of progress of learning by the
teacher and/or students, and
high-quzlity feedback to stu-
dents. Students are fully aware
of the assessment criteria used
to evaluate their work.

Assessment is used in a sophis-
ticated manner in instruction,
through student involvement
in establishing the assessment
criteria, self-assessment by
students, monitoring of prog-
ress by both students and the
teacher, and high-quality feed-
back to students from a variety
of sources.

Evidence

© 2008 ASCD. All rights reservad.
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Distinguishe
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| Frexibility and
| Responsiveress
|

scacher adheres to the
nstruction plan, even when
a change would improve the
lesson or address students’
lacic of interest. The teacher
brushes aside student ques-
tions; when students experi-
ence difficulty, the teacher
=3 the students cr their
home environment.

The teacher attempts to mod-
ify the lesson when needed and
0 respond to student gues-
tioris, with moderate SUCCess.
The teacher accepts responsi-
bility for student success but
has only 2 limited repertoire of
strategies to draw upon.

The teacher promotes the suc-
cessful learning of all students,
making adjustments as needed
to instruction plans and accom-
modating student questions,
needs, and interests.

The teacher seizes an oppor-
tunity to enhance learning,
building on 2 spontaneous
event or student interests. Tna
teacher ensures the success of
all students, using an extensive
repertoire of instructional
strategies.

LOINAL D1 Lastry

ction Rating U B

P D

(Rating is ortional; if used, transfer rating to Form M: Summary cf Observations and Artifacts.)
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= Tentinued
w4 Professional Responsibilities
‘Unsatisfactory «Distinguished
The teacher’s systems for The teacher’s systems for main- | The teacher’s systems for main- | The teacher’s systems for —nin- |
Y Y ) ;
S maintzining both instructional taining both instructional and taining both instructional and taining botn instructiona! an- :
z i and soaastructiona! records noninstructional records are noninstructional records are noninstructional records arz
are either nponexistent or in rudimentary and only partially accurate, efficient, and effective. | accurate, e%icient, and effzcive,
disarray, resuiting in errors and effective. and students contribute to its >
confusion. maintenance. =
Notes: =
L
i [
Unsztisfactory Froficient istinguished © =
B B e e ey % g R . . 558 L . ;2
The tzacher's communica- The teacher adheres to school The teacher communicates The teache:’s communication &
ith families about the procedures for communicating frequently 'with families and with families is frequent and o
“icnal program or about with families and makes modest | successfuily engages them in sensitive to cultural traditicns; 3
w0 students is sporadic attempts to engage families in the instructional program. students particizate in the K
I Or Cuice aily inappropriate. The the instructional program. But Information to families about communicaticn. The teacher b
teacher makes no attempt to communications are not always individual students is conveyed successfully engages famities in ; ;!
engag families in the instruc- appropriate to the cultures of in a cuiturally appropriate the instructiora! program, zs b
tionsi 2rogram. those familiss. manner. appropriate. | -
*, o ;"i
i 2
{ >
i Distinguished i -
The teacher avoids participat- he teacher becomes involved The teacher participates actively | The teacher makes a subse & @
n
ing in a professional community in the professional commu- in the professicnal commu- contribution to the professicnal =
or in school and district events nity and in school and district nity and in school and district community and to schoe! and g 3
2ng projects; relationships with events and projects when spe- events and projects, and main- district events and projects, I o
colleagues are negative or self- cificaily asked; relationships with | tains positive and productive and assumer 2 [eadership role LE
| serving. colleagues are cordial. relationships with colleagues. among the faculty. L3
i 3
- )
Neies |
| .
E o
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rorm H—Continued

L

ethics and professionalism and
contributas to practices that
are salf-serving or harmful to
students. The teacher fails to
comply with school and district
regulations and time lines.

intentioned in serving students
and contributing to decisions
in the school, but the teacher’s
attempts to serve students

are limited. The teacher com-
plies minimally with school and
district regulations, doing just
enough to get by.

4e The teacher does not partici- The teacher participates in The teacher seeks out oppor- The teacher actively pursues

Growing pate in professional develop- professional development activ- | tunities for professional professional development

Developi ment activities and makes no ities that are convenient or are | development based on an indi- opportunities and initiates

Professio: effort to chare knowledge required, and makes limited vidual assessment of need and activities to contribute to the
with colleagues. The teacher contributions to the profes- actively shares expertise with profession. In addition, the
is resistant to feedback from sion. The teacher accepts, with others. The teacher weicomes teacher seeks feedback from

upervisoi's or colleagues. some reluctance, feedback from | feedback from supervizors and supervisors and colleagues.
supervisors and colleagues. colleagues.
totes:
‘Component.
47 The teacher has little sense of The teacher is honest and well The teacher displays 2 high The teacher is proactive and

level of ethics and profes-
sionalism in dealings with both
students and colleagues and
complies fully and voluntarily
with scheol and district regula-
tions.

assumes a leadership role in
making sure that school prac-
tices and procedures ensure
that all students, particulariy
those traditionally under-
served, are honored in the
school. The teacher displays
the highest standards of ethizai
conduct and takes a leadership
role in seeing that colleagues
comply with school and district
regulations.

Notes:

Summary of Domazin 4: Profescional Responsibilities

al Responsibilities Rating:

u B P D

(Rating is opticnal; if used, transfer rating to Form M: Summary of Observations and Artifacts.)
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PERSONAL REFLECTION
Teacher: Year:

To what extent did you achieve your goal?

Did you find it necessary to modify your goal once you learned more? In what way(s)?

Which activities in your plan did you find most useful? Did you do some activities that
you had not initially planned?

In what ways were your colleagues helpful to you in working toward your goal?

Do you intend to continue working on this goal next year? Why or wht not?



Teacher: School Year:
EVALUATION SUMMARY
(25%) COMPONENT 1: Student Achievement
INEFFECTIVE MINIMALLY EFFECTIVE EFFECTIVE HIGHLY EFFECTIVE
1 2 3 4
<30% of students 30-49% of students 50-70% of students >70% of students

maintained/improved

maintained/improved

maintained/improved

maintained/improved

(75%) COMPONENT 2: Professional Practice

Points earned

Points poss.

INEFFECTIVE MINIMALLY EFFECTIVE EFFECTIVE HIGHLY EFFECTIVE
1 2 3 4
<30% of possible rubric 30-49% of possible 50-70% of possible >70% of possible rubric

points earned

rubric points earned

rubric points earned

points earned

CUMULATIVE EVALUATION SUMMARY:

Points earned

Points poss.

INEFFECTIVE

MINIMALLY EFFECTIVE

EFFECTIVE

HIGHLY EFFECTIVE

<30% of possible
points earned

30-49% of possible
points earned

50-70% of possible
points earned

>70% of possible
points earned

Total points earned

Total points poss.




INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN

Teacher: Year:

Based on your self-assessment, and any school or district initiatives, what goal have you
identified? What is an area of knowledge or skill that you would like to strengthen?

What would success on this goal look like? How will you know when you have achieved
it? What would count as evidence of success?

Describe the activities you will do to work toward your goal, and their time lines.

ACTIVITIES TIME LINE

What resources will you need to better achieve your goal?



Date

Event

Purpose/Topic Covered




