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Mission Statement

To ensure that all students we serve
reach their full potential in a
language-rich environment.







FOREWARD

Kansas schools have worked hard to establish rigorous and challenging learning
standards for all students. In the 21* century, students will face constant change in our
advancing society. Schools will have to maintain high standards that will provide all
students with the necessary skills to be lifelong learners and to meet the challenges of the
future.

The Kansas School for the Deaf is an accredited school through the state of Kansas. The
Department of Education has a new accreditation system which began in 2016-17. The
new system, KESA, ensures quality and continual improvement in producing college and
career ready students. In this systems approach to accreditation, schools will focus on
collaboration, stakeholder involvement and continual improvement. The Kansas School
for the Deaf was awarded full KESA accreditation in June, 2020 for 5 years.

The Kansas School for the Deaf (KSD) is also accredited by the Conference of
Administrators for Schools and Programs for the Deaf (CEASD), a national organization.
The CEASD School Accreditation process provides schools with a comprehensive
framework for continually improving student learning and school effectiveness. In June
0f 2020, KSD was awarded full CEASD accreditation for 5 years.

This profile report will reflect the Kansas School for the Deaf’s progress in meeting both
the KESA and CEASD standards. In addition, general information and demographic
data about the program is included.

The principle of continuous improvement is the belief that improvement is a
never-ending process. Our focus will be to continue the journey to ensure the best
possible education for all of our students.
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Background Information

The Kansas School for the Deaf is the oldest state educational institution in the State of
Kansas. The School was founded in 1861 by Philip A. Emery, a deaf man who had been
a teacher at the Indiana School for the Deaf. The School was originally located in
Baldwin City. After four years in Baldwin, the school was moved to its current location
in Olathe in 1866 where it continues its rich tradition as a large center school serving deaf

children throughout the state of Kansas.

The school is recognized nationally for its academic excellence in pre-college preparation
and its career and transition program leading to job placement upon graduation. KSD is
also noted for its winning athletic teams (National Deaf Champions in football,
basketball, and volleyball) and still boasts of beating the University of Kansas in baseball
in 1897 and 1900.  The Kansas School for the Deaf (KSD) is fully accredited by the
Kansas State Board of Education (KESA) and Conference of Educational Administrators
of Schools and Programs for the Deaf (CEASD). It offers comprehensive educational

programming from preschool through high school including the following services:

e Early Childhood, Elementary and Secondary Outcomes-based Instruction, dual placement
options, and Kansas Student Transition and Academic Readiness (KSTAR) program for ages
18+.

e Birth to three early intervention services.

e Technology tools including internet access, 1 on 1 Chromebooks, networked library resources
and multi-media programming opportunities

e Residential accommodations with programming which focuses on development of language,
independence, individual living and interpersonal skills

e A full array of Related Services including speech therapy, ASL therapy, occupational therapy,
physical therapy, psychological testing, counseling, social work and health care.

e Statewide outreach department featuring consultation, training and resources

e An accessible environment where Deaf students receive full language access in ASL and
English.

e Transition services from early childhood through KSTAR.



Background Information

Deaf students must communicate and interact in two different cultures. Consequently,
American Sign Language and English are both valued and are an integral part of the total
school program. It is a part of the KSD mission to develop in each child fluency in one
or more languages, and through those languages make accessible the same outcomes

accessed by all children in Kansas Public Schools.

American Sign Language (ASL) is recognized as the language that characterizes
communication among all of our students. ASL is a first and native visual language for
most Deaf children while English is taught as a second language. Consequently, during a
child’s early, formative years an environment rich in first language communication (ASL)
is considered essential for building the foundation needed to establish fluency in a second

language (English).

All appropriate means of acquiring fluency in a second language are implemented and
stated on Individualized Education Programs (IEPs). These include reading, writing,
speech and language therapy, use of amplification, and ASL instruction. Recognizing the
need for exposure to both languages, KSD provides:

e Deaf adult role models

e ASL classes

e Emphasis on ASL development, literacy, and/or spoken language

e An environment of acceptance, which provides a positive self-image and the
confidence needed to develop fluency in a second language.

The school recognizes the need to nurture the whole person, promoting mental,

emotional, and physical growth. Leadership development opportunities for youth at KSD

include:

e Student government

e Junior National Association of the Deaf

e Academic Bowl, ASL Bowl, Oratorical, Battle of the Books and robotics
competitions

e Athletic participation in volleyball, football, basketball, track and cheerleading

e Fine Art classes (i.e. art, photography and digital art classes)



Student Demographic Data
Student Population

On November 15, 1866, the Kansas School for the Deaf had an enrollment of 18 students
when it moved into its newly constructed stone building in Olathe. By the year 1893, the
enrollment of the school had soared to more than two hundred students. The population
of KSD has fluctuated throughout the history of the school. In the 1960’s and 1970’s the
population swelled due to a nationwide rubella epidemic. With Federal law mandating
more local options, the population on campus slowly declined. The graph below shows
the number of students for whom we have provided service on our campus in Olathe over

the last several years. Since 2016, our student population has increased by 9%.
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Student Population

Outreach Services

During the last decade, KSD has expanded its outreach services to assist deaf and
hard-of-hearing children enrolled in programs all across Kansas. The Outreach Program
serves students and districts through its Hearing Assistive Technology (HAT) program,
evaluation services, and consultations. The KSD staff also provide direct training for
professionals who work with deaf children statewide. KSD also provides services
designed to assist early intervention networks and/or other service professionals in
providing for the needs of children who are deaf, birth to three years old. During the past
year, the program provided instruction through in-home visits to families in the Kansas
City area. The program also provides information to a variety of early intervention
programs statewide. The map below identifies counties where there are students not

enrolled at KSD but are receiving services through the KSD Outreach program.
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Population Trends Over Time

Disaggregated

The population data was disaggregated for two different variables by gender and by
race/ethnicity. Data is not disaggregated by socio-economic status since KSD cannot
identify this group.
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Population Trends Over Time

Residential Students

The following graph displays the percentage of residential students from 2016 through
2021. Some of our students stay full time in the dormitory (5 days a week) while others

stay on a part time basis (1 — 4 days a week). Both groups of students were counted as

being a residential student.
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*Due to the Covid-19 pandemic, KSD had to revise the criteria for residence enrollment.
Students living within a 25 mile radius of the school were unfortunately not permitted to

reside at the school’s dorms, which resulted in a decrease of students in the dorms.

2021
Full Time Residential Students 34
Part Time Residential Students 2




Student Attendance and Graduation Rate

Attendance data from the Kansas School for the Deaf for the years 2017 -2021 is

displayed below.
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Student Suspensions

Out-of-School (OSS)

The graph below displays the out-of-school suspension data. The first graph below

displays the number of students receiving an out-of-school suspension (OSS) from 2016

—2021.
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The following chart displays the breakdown of out-of-school suspensions by
Department for the year 2021. This chart represents the number of students in each

department receiving an Out of School Suspension (OSS)

DEPARTMENT 2021
Elementary 1
Secondary 3




Cochlear Implants

A cochlear implant is a device that provides direct electrical stimulation to the auditory
(hearing) nerve in the inner ear. Children and adults with a severe to profound hearing
loss who cannot be helped with hearing aids may be helped with cochlear implants. The
cochlear implant does not result in “restored” or “cured” hearing. It does, however, allow
for the perception of the sensation of sound. This graph shows the percentage of our

students who have cochlear implants.
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Mission and Vision

The Kansas School for the Deaf develops vision, mission, and core value statements
through a school wide collaborative process. A committee solicits feedback from all
departments in the school as well as the Advisory/Site Council. We make a concentrated
effort to involve all staff in the process, which we feel leads to a stronger commitment.
The vision and mission statements are printed on most of our documents and can be

viewed at our school’s website: www.ksdeaf.org as well as in this profile document.

Our school’s core value statements revolve around a strong bilingual philosophy. Our
bilingual program is a “maintenance” not a “subtractive” program. In many bilingual
programs with hearing students, the first language is reduced as the second language is
increased. Our deaf students will always need to use and maintain their first language
(ASL) as they develop their second language (English). To support the bilingual mission,
our leadership has committed to funding a bilingual coordinator, expanding the ASL
(American Sign Language) tutorial program, creating ASL immersion and ASL
Language Arts classes, developing a strong bilingual preschool program, and providing

staffing for a birth to 3 program.

Our stated mission is facilitated by the implementation of a strong school improvement
program. New interventions and programs are routinely being considered as our

population changes.
The school tries to identify the skills our students will need when they graduate. With

technology advances constantly impacting education and employment, it is a challenge to

predict the future skills our students will need.
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Mission and Vision

Our mission/vision and belief statements also define our school as a resource for deaf
education programs statewide. To support that belief, our leadership has created an
outreach resource team whose mission is to provide services for students, parents and
school districts throughout the state of Kansas.  Services include providing online
courses, workshops, comprehensive re-evaluations for students, a lending library on
deafness for parents and professionals, and state auditory training equipment lease

program.

During the 2018-19 school year, a new mission committee was formed and our vision,
mission and core values were revised as part of our CEASD and KESA accreditation
process. In addition, the school developed a new diversity statement which reflects our
school’s commitment to providing a safe and welcoming environment for all students and

staff.

The committee consisted of teachers in both the Elementary and Secondary departments,
administrators, student life staff, paraprofessionals, and parents. We made a concentrated
effort to involve as many stakeholders as possible in order to get as many different
perspectives as we could. Feedback was collected from staff, community members,
students, parents, and the state department of education through online surveys and small
group meetings. The committee considered the feedback and developed revised vision,
mission, and core values statements. In the spring of 2019, the statements were presented
to the Kansas School for the Deaf leadership team (KSDLT) and the school's advisory
council for review. Following a final round of revisions, the statements were approved

and then shared with the State Board of Education.

Our current Vision, Mission, Diversity statements, and Core Values are listed on the

following page.
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KSD Vision Statement

Every student who is Deaf or Hard of Hearing in Kansas will achieve personal success
and become a responsible and productive citizen.

KSD Mission Statement

To ensure that all students we serve achieve their full potential in a language-rich
environment.

KSD Diversity Statement

The Kansas School for the Deaf values the diversity of the students we serve. We believe
all students must be able to understand, appreciate, work with, and learn from people
with cultures and backgrounds different from their own.

Core Values
KSD believes that:

e Each student has the right to a safe educational environment.
e Each student has the right to an academically rigorous program.

e FEach student has the right to full access to ASL and English. Both languages are
crucial to a student's development and are equally valued.

e Each student and their family should be given the opportunity to be exposed to
and experience Deaf culture.

e Individuals, aged birth to 21, throughout the state of Kansas who are Deaf or Hard
of Hearing, deserve quality outreach services, resources, and support. By
collaborating with families, communities, and professionals we can provide
comprehensive and unbiased information that addresses their specific, unique
needs.

e FEach student and their family have the right to transition services to understand

the student's needs, access available services, and utilize programs for the benefit
of the student's educational career and into post-Secondary life.

12



Governance and Leadership

The Kansas School for the Deaf has established policies and procedures that provide for
the effective operation of the school. The school is fully accredited by the state of
Kansas and complies with all state and federal regulations. In 2019, KSD also was
awarded full accreditation through The Conference of Administrators for Deaf Schools

and Programs (CEASD). The CEASD accreditation will be in effect until June 30, 2025.

To clarify expectations, a parent/student handbook outlining the school’s policies and
procedures is made available to all parents and students. The staff is also provided with

an online policy handbook through the HR department.

The curriculum/assessment coordinator works with the teachers to review the available
assessment data to identify trends. If a trend, either positive or negative is identified,
appropriate action is taken by the leadership team both at the individual and/or
department level. When funding permits, curriculum content-area committees meet with
the Curriculum/Assessment coordinator in the summer to continue to upgrade

curriculums and related resources.

The school publishes a comprehensive profile annually. The profile’s purpose is to
provide a “window” to the school including demographic data, general information on

the school, as well as student achievement data.

13



Governance and Leadership

KSD has an ongoing, teacher-led school improvement program. Teachers are selected for
leadership roles in all areas of school improvement. The principals of each department
are responsible for the development and implementation of the school improvement
process. All school improvement committees are predominantly teachers. These
committees are empowered by the administration to develop school improvement goals.
The curriculum/assessment coordinator serves as a resource to both the principals and the
teacher committees. Once the improvement plans are in place, the administration

provides the necessary resources to make them effective.

School curriculum committees are teacher-led under the guidance of a curriculum
coordinator. The teachers on these committees provide the curricular leadership for the

school. These teachers meet as-needed throughout the school year and in the summers.

All students are on individual educational plans (IEP). The school has an IEP
coordinator position to help monitor compliance and to ensure proper procedures are
followed. The coordinator helps ensure equity of learning opportunities through each

student’s IEP.

The school has an Endowment Association, which helps support a variety of student
needs. During the 2020-21 school year, the Endowment Association supported the
Accelerated Reader classroom incentive program by providing funds for individual and
department rewards to be used with the AR program. The Association supported
teacher-projects, student workshops, as well as providing funds for purchasing academic

and extracurricular supplies.
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Teaching and Learning

A curriculum/assessment coordinator oversees the development of content area
curriculums, coordinates all state and local assessments, and provides professional
development and resources to support the school improvement plan. Our local
curriculums are aligned with the Kansas College and Career Ready Standards. Staff
training on the curriculum, interventions and effective instructional strategies is offered to

all departments on school professional development days.

Our students have a wide range of abilities, which correlate to a number of factors
including access to early language in ASL and the presence of additional disabilities. In
order to accommodate this wide range of abilities, the curriculum department uses a
variety of curriculums including the Unique Learning curriculum for students with
additional disabilities. The use of multiple curriculums is intended to meet each student’s

individual needs as dictated by the IEP.

American Sign Language (ASL) is used as the heritage language for all of our students.
It 1s through ASL and reading English print that our students access the curriculum
content. Knowledge of bilingual methodology for the deaf and hard of hearing is a high
priority at our school. In the past, the school has provided a two-year training program in
bilingual education through the ASL/English Bilingual Professional Development project
(AEBPD). CEASD recommends that KSD restart a Language Planning Committee to
revisit our bilingual practices and policies. It is uncertain how long this will take, so
KSD plans to update a similar curriculum to be able to make the new program available
to KSD teachers, paraprofessionals, and Speech Language Therapists. All newly hired
staff will be trained as well. A major component of this new, one-year program is a focus

on diversity, equity and inclusiveness and ASL as a heritage language.
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Teaching and Learning

Content area committees regularly meet under the leadership of the curriculum
coordinator to facilitate successful implementation of their curriculums. The committees
also conduct periodic curriculum revisions to ensure alignment with the state standards.
Ongoing work is being done by staff and the curriculum coordinator to prioritize and
clarify curriculum indicators across all content areas. During the summer of 2021,
several math and ELA teachers met to modify our curriculums to meet the needs of all
groups of students. In addition, several staff from the Elementary as well as the Outreach
departments met for a week to receive additional training in the Language Assessment

Program (LAP).

KSD provides our students with access to comprehensive information through
instructional technology and media services. The school maintains two complete
libraries, one in the Elementary building and one in the Secondary building under the
direction of a full-time librarian. Both libraries contain comprehensive collections of
print materials. Students are able to access the library anytime during the day.
Elementary classes have a weekly scheduled library time for the purpose of library skill

instruction.

The school is equipped with a fully equipped computer lab in the Secondary department.
The lab is used for Digital Art classes and as a Bilingual Multi-Media Room. This room
incorporates the signacy and literacy framework giving students the opportunity to
become proficient in their ASL and written English skills through viewing, signing, and
writing activities. The dormitory students have access to The Learning Center (TLC), a
center that contains several computers and is staffed to help students with homework and
other after school projects. All students in grades 3™ and above are given a personal
Chromebook to be used both in school and at home while students in grades K — 2 have

access to 1Pads.

All classrooms have LCD projectors connected to both computers and document readers,

which allow complete visual access to both the internet and print material.
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Documenting and Using Results

The school has an assessment program that consists of both formative and summative
assessments. All assessments measure student performance and are used for different
purposes. In the classroom, teachers use formative assessments to monitor student
progress. Some of the formative assessments come directly from the instructional
materials (chapter tests, homework, class projects). Other formative tests are created
locally by the teachers. The results from these formative tests are used by the teachers to
modify instruction in a variety of ways (e.g. reteaching, tutoring, additional

accommodations, and class placement).

The school also uses several summative assessments as well. The Kansas State
Assessment, NWEA MAP Assessments and locally developed curriculum-based
assessments are some of the summative assessments that we administer. Data from these
are used for summative purposes (measuring growth, class placement, and

accountability).

Star Reading and Star Math are computer delivered, internal branching assessments that
measure both vocabulary in context and leveled math skills. Star Reading is used as part
of our Accelerated Reading Program in the Elementary department. Its primary use is
to determine a student’s zone of proximal development (ZPD) for the Accelerated

Reading Program

17



STUDENT ACHIEVEMENT PROFILE

The school puts together an annual profile in October for the previous school year. The
reason is that we include fall testing data for the MAP assessment. Once the profile is put

together, it is posted on the school’s website.

The following are the Literacy, Mathematics and Science sections pertaining to both state
and district level assessments. Also included is data from a 2016 ASL study as well as

receptive and expressive ASL assessments.

LiTERACY

For most deaf students, American Sign Language (ASL) is their first language, and
English is taught as a second language. The Kansas School for the Deaf has adopted a
bilingual approach to teaching reading, focusing on the development of a strong first
language, signed or spoken, and through that first language teaching reading as a second
language. The majority of deaf students do not have access to early language learning
which is one of the primary building blocks in reading instruction. While the process of
teaching reading may be different for deaf children, our goal is the same, to develop in all
of our children the reading skills necessary to access the same content as their general

education peers.

Assessments

To assess progress in reading English print, the following assessments were used and

reported on in this document.

e Kansas State Assessment

e NWEA - Measures of Academic Progress (MAP)
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Kansas State Assessment — ELLA

The Common Core State Initiative is the largest-ever attempt in the United States to set
unified expectations for what students in kindergarten through 12th grade should know
and be able to do in each grade in preparation for college and the workforce. In short, the
standards are meant to get every student in America on the same page. Right now, the
common core standards covering Math and English Language Arts (ELA = writing and
reading) were developed by a group of governors, chief state school officers and
education experts from 48 states. The state of Kansas had adopted the common core
standards and developed new academic standards (Kansas College and Career Readiness
Standards) based on the common core. Using the KCCRS Standards as a guide, Kansas
developed annual assessments in ELA (reading and writing), Mathematics, Science, and
History and Government.

There are two assessment forms in Kansas, the General Assessment which is an on-level
assessment based on the KCCRS Standards and the Alternate Assessment which is an
assessment for those students who have significant cognitive disabilities. Kansas
contracted with Dynamic Learning Maps (DLM) to develop and administer the Alternate
Assessment, which is based on the DLM Essential Elements standards.

Due to the Covid pandemic, students were not tested on the state assessment in the
spring of 2020.

In the spring of 2021, all KSD students in grades 3 — 8 took either the General or
Alternate (DLM) Assessment in English Language Arts. Each student received a scaled
score and was assigned a Performance Level based on their score. The Performance
Levels differ for the General and Alternate (DLM) assessment and are explained below.

Based on their scaled scores, students taking the General Assessment were assigned one
of 4 performance levels.

State of Kansas Performance Levels for the General Assessment

Level 1 — Performing below grade level

Level 2 — Performing at grade level but not yet ready for college/career
Level 3 — Performing at grade level and on track for college/career
Level 4 — Performing above grade level and on track for college/career

19



Kansas General Assessment — 2021 ELA Results

These graphs show the results of the 2021 State General Assessments. Students in grades
3 — 8 and grade 10 took the assessment in the spring of 2021. The top graph shows the
state of Kansas results, the bottom graph, the Kansas School for the Deaf results.

Kansas State General Assessment - ELA

Performance Levels - 2021
® Level1
® Level2
Level 3

® Level 4

KSD State General Assessment - ELA

Performance Levels - 2021
® Level 183.6%
® Level 212.7%
Level 3 1.8%
® Level 41.8%

Since students are required to take the General Assessment at their grade level and not
their instructional level, the majority of our students perform at a Level 1.
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Kansas Alternate Assessment (DLM)— ELLA Results

Some of our students take the alternate state assessment that is more appropriate for their
abilities. The alternate assessment is called the DLM (Dynamic Learning Maps). In 2021,
nine students qualified for the DLM assessment in ELA. The performance levels for the
DLM are different than those for the General Assessment.

State of Kansas Performance Levels for the DLM (Alternate Assessment)

Emerging
Approaching Target
Target

Above Target

These graphs show the results of the 2021 State DLM Assessment in ELA. The DLM
Assessment is for students with significant cognitive disabilities. Qualifying students in
grades 3 — 8 and 10 - 11 took the assessment in the spring of 2021.

State DLM Assessment - ELA

Performance Levels - 2021

12
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Number of Students
()]

0 0

Emerging Approaching Target At Target Above Target

Performance Levels

The results indicate that the majority of our students are approaching the target skills,
while some are still just showing an emergent level of their ELA skills.
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MAP Reading and L.anguage Assessments

The MAP tests are norm-referenced, computerized assessments administered in the
subject areas of reading and math. MAP tests are based on a continuum of skills and
assist teachers in identifying the instructional level of the student and also provide
context for determining where a student is performing in relation to national norms. The
MAP assessment is used to:

e Monitor academic growth over time
e Provide data for classroom, school, and district decision-making
e Identify students for appropriate instructional programs

KSD began testing students using MAP in Reading and Language in grades 3 through 12
in the fall of 2014. These computerized assessments are adaptive, presenting questions of
varying degrees of difficulty. The questions adapt (become easier or harder) to match
each student’s individual instructional level.

Students are tested twice a year, in the fall and spring. They receive a score called the
RIT score. This is a scaled score which can be compared year to year. This scaled score
can also be used to compare student performance to their peers in the norm group.

Since one purpose of the MAP Assessment is to measure growth over time, we graphed
the results based on the percentage of our students that showed growth over both one-
and two-year periods.

The following graph shows the percentage of students that showed growth on the Map
Reading and Language assessments over a one-year period (fall of 2020 to fall of 2021)
and a two-year period (fall of 2019 to fall of 2021). Students who were learning
remotely in the fall of 2020 due to the Covid pandemic were not tested.

22



MAP Reading Assessment

This graph compares the percentage of students whose RIT scores on the MAP Reading
assessment improved over one year and over two years. The first bar shows the
percentage of students showing growth from the fall of 2020 to the fall of 2021 (one year)
and the second bar shows the growth from the fall of 2019 to the fall of 2021 (two years).

MAP Reading Assessment 2021
Fall to Fall
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Seventy-seven percent of the students improved over one year which was during the year
that was most severely impacted by the Covid-19 Pandemic. Eighty percent of the
students improved over two years. These results indicate that most students continue to
show improvement over both a one- and two-year time span despite the impact of a
global pandemic.
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MAP Language Assessment

This graph compares the percentage of students whose RIT scores on the MAP Language
assessment improved over one year and over two years. The first bar shows the
percentage of students showing growth from the fall of 2020 to the fall of 2021 (one year)
and the second bar shows the growth from the fall of 2019 to the fall of 2021 (two years).

MAP Language Assessment 2021
Fall to Fall
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Seventy percent of the students improved over one year which was during the year that
was most severely impacted by the Covid-19 Pandemic. Seventy-two percent of the
students improved over two years. These results indicate that most students continue to

show improvement over both a one- and two-year time span despite the impact of a
global pandemic.
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MATH