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  DISTRICT: 
Public Plan - Needs Assessment for ESSER 3.0 

General Information 

LEA Name Director of Schools 

Address 

Phone # ( ) -

Students & Enrollment 

Mission & Vision 

Grades Served # of Schools Total Student Enrollment 

Ra
ce

/
Et

hn
ic

it
y American Indian/Alaska Native % Asian % 

Black/African American % Hispanic % 

Native Hawaiian/Pacific Islander % White % 

Multiracial % 

Economically Disadvantaged % English learners % 

Students with Disabilities % Foster % 

Students Experiencing Homelessness % Students in Military Families % 

Migrant % Students with High-Speed Internet at Home % 

This needs assessment for ESSER 3.0 is built to be a summary of the major elements to consider in strategic planning for effective resource 
allocation for those funds. The department also encourages updates to ESSER 1.0 and 2.0 spending plans to align with needs as they are 
updated and develop. Local plans and those submitted through InformTN for the comprehensive district plans will likely be more detailed 
and thorough, with specific call-outs by individual school need. The state template is intended to provide the public with a data snapshot to 
inform community engagement related to the needs of the district that ESSER 3.0 dollars may support. 
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ACADEMICS 
Topic Supporting Data and Notes Interpretation of Data and Identified Needs 

Kindergarten 
50%+ School Year 
Remote 

Provide information on any increase in the number of students whose 
“first time” experience in a formal school setting will be 2021-2022. 

Instructional Days 

Days In-Person 
Total number of in-person days in the 2020-21 school year (number 
of days and percent of the year) for elementary, middle, and high 
schools in your district. 

Days Virtual 
Total number of virtual days in the 2020-21 school year (number 
of days and percent of the year) for elementary, middle, and high 
schools in your district. 

Quarantine Closures 

Summarize the number of days or weeks schools were closed due 
to quarantine and how that varied across the district. Differentiate 
between elementary, middle and high schools and only provide 
summaries in the context of broad impact (number of students 
impacted, on average). 

Additional Impacts 
on Instructional 
Time 

Summarize any other significant impacts on instructional time (more 
than 5 days). Examples may include: staffing shortages, weather or 
natural disasters, technology access or issues, etc. 

Overall Impact 
Summarize engagement in virtual instruction, by grade band. This 
should include the academic and relational experience during the 
2020-21 school year. 

Student Achievement, Instructional Materials and Interventions 

Benchmark Data 
Provide the district average for beginning, middle, and end-of-year 
diagnostic/screener data comparisons. Provide overall data as well 
as by student group. 

Literacy Summarize the impact of early reading compared to previous years. 
Provide overall data as well as by student group. 

ACT 
Summarize ACT data for your district (participation and outcomes) 
compared to previous years. Provide overall data and by student 
group. 

Interventions (Above 
and Beyond RTI) 

Summarize any proactive interventions included in 2020-21 to 
address potential concerns, as applicable. 

School Activities and 
Enrichment 

Summarize any impacts on enrichment programs, school activities, 
etc. during the 2020-21 school year. 

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students. 
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus 
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial. 
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STUDENT READINESS 
Topic Supporting Data and Notes Interpretation of Data and Identified Needs 

Transitions and Pathways 

Transitions into 
Middle School 

Summarize challenges for students new to middle school during the 
2020-21 school year. 

Transitions from 
Middle School 

Summarize challenges related to students who are leaving middle 
school in Spring 2021. 

Transitions into High 
School 

Summarize challenges for students new to high school during the 
2020-21 school year. 

Graduation Rates Summarize challenges related to students who will graduate in Spring 
2021 compared to previous years. 

Dropout Rates and 
Disengagement 

Summarize challenges related to expected drop-out rates credit 
recovery needs or engagement concerns with high school students in 
the 2020-21 school year compared to previous years. 

CTE 
Provide any decrease in the number of CTE courses, concentrators, 
completers, and/or inabilities to participate in coursework needed to 
fulfill concentrator/completer status due to pandemic restrictions. 

Course Availability 
Provide an overview of courses that were not able to be offered 
during the 2020-21 school year as a result of pandemic related 
challenge (not including CTE, which is referenced above). 

Special Populations and Mental Health 

Special Populations 

Summarize challenges related to supporting students with 
disabilities, English learners, students experiencing homelessness, 
students in foster care, migrant students, and economically 
disadvantaged students during the 2020-21 school year. 

Mental Health, 
Behavioral and 
Other Supports, 
Interventions and 
Staffing 

Summarize challenges related to mental and behavioral health. As 
applicable, include limitations related to observation and interaction 
with student in the virtual learning environment. 

School Nurses Summarize challenges related to shortages or limitations in school 
nurses (or similar). 

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students. 
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus 
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial. 
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EDUCATORS 
Topic Supporting Data and Notes Interpretation of Data and Identified Needs 

Staff Retirements 
Summarize differences in the number of staff retirements during 
the 2020-21 school year as compared to previous years. Please 
differentiate between instructional staff and other staff. 

Staff Resignations 
Summarize differences in the number of staff resignations which 
occurred during the 2020-21 school year as compared to previous 
years. Please differentiate between instructional staff and other staff. 

Extended 
Quarantines 

Provide the number and percent of instructional staff and non-
instructional staff who faced more than two quarantine periods (10 
days or longer). 

Classroom 
Vacancies 

Provide the total vacancies for the teacher of record in the district 
during the 2020-21 school year. 

Other Vacancies Summarize any other critical vacancies that impacted the district 
during the 2020-21 school year. 

OTHER CONSIDERATIONS 
Topic Supporting Data and Notes Interpretation of Data and Identified Needs 

Access to Technology 
Provide the percent of time when students learning in a virtual 
environment did not have consistent access to a device. Provide this 
information for elementary, middle, and high school grade bands. 

Access to High-
Speed Internet 

Summarize student and staff access to high-speed internet during 
virtual instruction, how that changed over the year, and how that 
might have impacted opportunity and access. 

Facility Constraints Summarize facility constraints that impacted instruction (ie. space 
concerns leading to hybrid schedules). 

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students. 
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus 
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial. 
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Summary of Key Priorities 
For each of the sections below, list the top 3 investments your district will make to address the data indicated above and accelerate 
student achievement. 

ACADEMICS 

1 

2 

3 

STUDENT READINESS 

1 

2 

3 

EDUCATORS 

1 

2 

3 

FOUNDATIONAL ELEMENTS 

1 

2 

3 
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	Text Field 2: Franklin County
	Text Field 3: Franklin County
	Text Field 4: Stanley Bean
	Text Field 5: 215 S College Street Winchester, TN 37398
	Text Field 6: 931
	Text Field 7: 967
	Text Field 8: 0626
	Text Field 9: The mission of the Franklin County School System is to provide students the opportunity to achieve their potential in an environment conducive to optimal learning. The vision of the Franklin County School System is that all students graduate with skills required to become responsible, productive, and contributing citizens in a rapidly changing global society.
	Text Field 10: PreK-12
	Text Field 11: 11
	Text Field 12: 4795
	Text Field 13: .23
	Text Field 14: 1
	Text Field 15: 6
	Text Field 16: 7
	Text Field 17: 1
	Text Field 18: 85
	Text Field 19: 1
	Text Field 20: 49
	Text Field 21: 3
	Text Field 22: .7
	Text Field 23: 1
	Text Field 24: .25
	Text Field 25: .06
	Text Field 26: .04
	Text Field 27: 
	Text Field 28: 13 out of 376 Kindergarten students were remote for 50% or more of the 20-21 school year and will have their first time experience in  a formal school setting in 2021-22.
	Text Field 29: 160 total number of in-person days 
89% of the year
	Text Field 30: 12 total number of virtual days for system
7% of the year
	Text Field 32: There were 8 inclement weather days. Lack of staff was an issue due to COVID.
	Text Field 33: Our classroom teachers had both in-person and virtual learners during the entire 2020-2021 school year.  Virtual instruction was primarily asynchronous for K-5 students, with teachers posting daily videos of instruction.  Teachers also had regular office hours for individual or small group assistance and several had synchronous lessons to support student learning and to develop both peer to peer and student/teacher relationships with those virtual learners.  Classrooms and schools also had several virtual opportunities for students to engage with the school-wide experience and culture for virtual learners, including virtual school assemblies, programs, and field trips
	Text Field 34: K-8 
Exact Path District ELA Data                  
Percentile  Diagnostic 1 Diagnostic 2 Diagnostic 3                       
0-24th             39%                  27%                18%                      
25-49th           34%                  31%                27%                      
50-74th           17%                  23%                26%                      
75-99th            1%                   18%                29%                      
i-Ready District Math Data Window 1 Window 2 Window 3
Mid or Above Grade Level        5%              9%           26%
Early On Grade Level                 8%            15%           21%
One Grade Below                      50%            50%          36%
Two Grades Below                   20%             12%            7%
Three or More Below              16%             12%          10%       
Student groups were not entered in these programs.            
	Text Field 36: ACT Data Average ACT Score for FCSD
                          English                 Math               Reading                      
2018-2019          19.2                     18.6                   19.6                      
2019-2020          18.7                      18                      19.4                      
2020-2021          17.6                      17.5                   19.2                      
% of Students Who Met College Readiness Beanchmarks                Eng           Math       Reading                      
2018-2019                           56               23           33                      
2019-2020                           53               20           26                      
2020-2021                           47               19           28                      
Participation                          
2018-2019      300                        
2019-2020      275                        
2020-2021      347                        
Avg Comp-Race/Ethnicity  18-19     19-20      20-21                      
Black/ African American      18           17          13.9                      
Am Ind/ Alaska Native                         25          27                      
White                                        22.5       19.5        18.2                      
Hispanic/Latino                      18         19.3         16.2                      
Asian                                          16                          22.4                      
Nat Haw/Other Pacific Isl       No Data                         
Two or More Races                                     17            18.8                      
Prefer not to respond             19.9           19.7         17.5                      
                         
	Text Field 38: The FCSD had limited programs and activities during 20-21. Field trips were not offered and school activities were limited with parents being asked not to come or the number being limited.
	Text Field 37: An opportunity for tutoring was available at all schools. Teacher burn out impacted the number of schools that participated. 
	Text Field 35: The above data includes early reading grades.  Since we changed programs, there was not a way to compare year to year.  We continued to offer in person learning and in the early learning K-2 group, 2nd grade had the largest group that was virtual. It was was only 13%.
	Text Field 31: The district never fully closed.  When the system and/or schools had to close, the virtual option was used.
	Text Field 40: The middle schools offered virtual orientations for all students to meet administration and staff as well as see a virtual tour of the school.
	Text Field 41: The FCSD was in person during the 20-21 school year. The students leaving middle school were prepared to enter high school and orientations were held.
	Text Field 42: The FCSD was in person during the 20-21 school year. The student leaving middle school and transitioning to the high school met with counselors to set schedules and were offered a virtual orientation.
	Text Field 43: Althoug these students missed the spring of their junior year, classes were continued virtually and full in person was offered for their senior year. The ACT was offered several times during and outside of the school day and students were given opportuntities in the summer to make up for any missing credits.
	Text Field 44: The FCSD did not experience an increase in drop out rates. More students were in need of credit recovery and classes were offered on Saturdays as well as during the summer.
	Text Field 45: The FCSD did not experience any decrease in the CTE department due to COVID.
	Text Field 46: There were no courses that were not offered, however, those students that decided to participate in virtual learning could not take CTE courses such as welding.
	Text Field 47: Benchmarking/Progress Monitoring
There are a variety of measurements that Franklin County utilizes in addition to EasyIEP and Dibels that
either indicate that Franklin County SPED students did not lose any more ground than they typically
would lose over a summer break or that showed that they were actually closing the gap. One of the
biggest complaints from our Staff and Stakeholder Survey focused on the benchmarking and progress
monitoring tools.
Although existing research has shown that they are sensitive enough to show change and growth; our
Staff and Stakeholder Survey results indicate that stakeholders do not feel that these measurements
that assess skills actually translate into the applications required in the classrooms or real world.
Stakeholders do not feel that they are valid predictors of student success (or skill growth) and often the
measurements contradict each other depending on the vendor.
To summarize, even though the data “shows” that the students lost little ground or are closing skill gaps,
the interventionists, teachers, students and parents that completed the Staff and Stakeholder Survey do
not see that fact translated into daily standard growth in the academic setting. Stakeholders state that
if student skills are growing and the students are being exposed to standards instruction/practice, that
they feel the student’s standards mastery should be growing as well—this has not been the case.
Extra-Curricular Activities
With COVID’s school closures in FY20 also came the closure of extra-curricular activities—there were no
clubs, sports, dances/proms or events such as graduation/project graduation. In addition, Franklin
County SPED students often did not have internet to be able to participate in synchronous learning and
with the closure of extra-curricular activities, their worlds often closed to their peer groups.
This trend continued into FY21 where although events did reopen, often they reopened at limited
capacity or some never reopened at all (Special Olympics). The closure of in-person Special Olympics
events had a huge impact on Franklin County students with significant disabilities since this if often the
only extra-curricular activity that the students qualify or meet the eligibility requirements to participate
so they have gone another year without their main extra-curricular events.
Internet/Educational Quality Equity
As mentioned in other areas, access to internet is a key requirement in a virtual education environment.
In this day and time internet should be considered a necessary utility—no different than water or
electricity. With COVID and virtual instruction in FY20, the divide between the haves and have nots was
blatantly apparent and had a direct translation into students having access to quality education (all
synchronous) to what is the equivalent of no education (asynchronous or paper packets).
This is not just a monetary issue but a geographical issue because those in rural areas even if they have
money cannot access high-speed internet due to its lack of availability. Franklin County is both a rural
district (no availability) and a high-poverty district (affordability) with all of its school being able to
qualify as Title schools. Even with some companies nationally “giving away” internet so all students
could have access, this had very little impact on our rural communities who did not have those providers
in our areas or those providers did not have fiber lines or towers to provide access to their services. In
the end, internet access and equity had an enormous impact for our student’s educational access.
Mental Health Issues
Students and staff members experienced the impact that COVID had on them, their families and their
students. Our Staff and Stakeholder Survey noted mental health issues from all staff respondents and
many stakeholder respondents. Though many outside stakeholders were empathetic towards the
demands placed on educational staff, there were just as many who were not and complained in-person,
via email, calls and social media complaints—which were additional constant stressors to staff.
Furthermore, Franklin County SPED underwent three federal/state monitoring requirements during
FY21—Desktop, Fiscal and IEP Self-Monitoring, which required additional work, IEP meetings and follow
up trainings to an already taxed and overworked SPED staff. This had an enormous impact on Franklin
County SPED staff morale, mental health stability and quality of work performance according to our Staff
and Stakeholder Survey.
Overall mental health anxiety and strife had a direct impact on mental capacities of staff and was
apparent in their questions of SPED constructs that they used to know (such as importance of and
timeline requirements—we called this COVID brain) to instructional performance. Students had similar
anxiety/depression issues that directly impacted the quality, timeliness and academic tasks
requirements.
In many rural communities (including our own), all stakeholders lacked access to mental health
providers. School guidance counselors could not cover all of the needs and although Franklin County
had a MOU with local mental health agencies, they could not find staff to fill their openings.
Furthermore, Franklin County SPED department has decreased from 4 to 2 school psychologists/mental
health providers who can barely keep up with assessment requirements and have no time to provide
mental health services. Franklin County only has one school social worker.
Even with funding available to staff mental health positions, in-person candidates cannot be located due
to not having enough preparation programs in TN with capacity to fill needs of systems other than our
largest systems—Memphis, Metro Nashville, Rutherford/Williamson/Hamilton and Knox County who
engulf those school psychologist and social workers who stay in the state leaving no candidates for other
systems.
Professional Development
There are not enough professional development hours available in a school calendar, including our own,
to cover the needs that COVID and federal/state monitoring has created. With increasing state
requirements for specified training, the need to train on intervention/instruction/progress monitoring
programs and with the advent of virtual instruction for which very few educators were prepared for,
professional development in a virtual world was not at a level adequate to meet needs or translate into
proficiency levels necessary to give educators skills they needed to perform their job duties at a level
that would have positive impact on student skill acquisition. Levels of training only were adequate at
exposing them to skill sets needed in today’s educational environment.
Staff Burnout/Exiting Profession:
The pandemic put a strain on our teachers and support staff (as noted in mental health issues). From
our Staff and Stakeholder Survey, they were experiencing the same impact that COVID was having on
students and community members yet were still required to engage in their teaching profession that
now required more work and demands, without the commensurate hazard pay or overtime pay that
other professions were receiving. Prior to COVID, the average teacher/interventionist already work 
more than a 7.5 hour work-day, many reported in the Staff and Stakeholder Surveys that since COVID,
their work days have increased by 2-3 hours of additional work a day. This trend continued into the
FY21 school year where teachers were teaching both in-person and virtual students without additional
planning time or pay.
Franklin County SPED department had 5 special education teacher staff as well as our contracted
teacher of the visually impaired and Occupational Therapist resign the week before school started for
FY21 due to concerns with returning to in-person instruction and their personal health issues that
prevented them from returning and being exposed to COVID. That trend has continued at the end of
FY21 with another five teachers/staff members deciding to retire; three more pursuing other options
and two being non-renewed thereby leaving the Franklin County SPED department for FY22 again with
vacancies that may not be able to be filled or filled with teachers that were non-renewed by us in the
past and/or by their current employers—this will leave our students with subpar interventionists when
they need the best interventionists available.
Substitutes (COVID Isolations/Quarantines)
With COVID required isolations and quarantines with exposures, Franklin County often did not have
consistent staff to educate and intervene with students during the FY21 school year. Many staff had
multiple isolations and compensatory educational funds provided via state funding would not have
come near covering the costs associated with missed intervention or therapy times. Furthermore, Staff
and Stakeholders Surveys from parents/students expressed concerns that it was the students who were
being penalized and made to pay the price two-fold as they missed their initial therapies/interventions
and then have to give up their summers, breaks or after school hours to make up missed sessions—
which they do not want to do and in essence have often refused the compensatory services.
During FY21, though funding was available for substitutes, substitutes were often hard to find/staff as
the number of available substitutes were not at the needed substitute positions. This fact left in-person
available teachers/staff having to pull double-duty as the needed substitutes could not be found to
cover all vacancies needed across the county on a daily basis. This led to issues in consistency of
interventionists providing services to students with disabilities.
Virtual Students:
Upon school closure in FY20, our students/schools were forced into transitioning into an immediate
virtual learning environment. Our seasoned staff had never utilized Google Classroom, Zoom meetings,
and had no clue about asynchronous or synchronous instruction/interventions. Neither staff, nor
students, knew how to use the virtual platforms, had the technology or software apps to support virtual
instruction nor the internet to support it the majority of the time.
These issues continued into the FY21 school year where students were given the option to choose
virtual instruction or in-person instruction. Many special education parents chose the virtual option for
their students with disabilities due to comorbid medical issues.
Although Franklin County teachers did have 2 days of Google training prior to the school year starting,
and were offered optional virtual trainings during the summer, not all teachers participated and even
those that did, the training provided was not adequate or deep enough for them to become proficient in
Google Classroom, Google Docs, Google Sheets as well as live/synchronous instruction. Therefore,
according to Staff and Stakeholder Surveys, it was typically more a learn as you go (as one teacher put
it—building the plane as you were flying it). Although staff and students become more successful in 
navigating the virtual instructional world, it was not at a proficient level and often times resulted in the
majority of work and instruction being presented in an asynchronous format/tasks rather than
synchronous instruction.
Research has shown that “worksheets” do not grow dendrites—they do not promote learning or growth
and asynchronous virtual tasks or zero-contact paper packets would be the equivalent of only using
worksheets in an in-person learning environment. Students who were already behind were basically
trying to “teach” themselves new concepts or previously unmastered concepts. Students with
disabilities are already by definition behind in one or more of the following: academic, communication,
behavioral, social/emotional tasks, prevocational/vocational, motor and/or transition tasks and this
statistically had to widen those skill gaps.
Furthermore, with no state/federal guidance or mandates, instructional time/tasks could vary from 1
hour to 3 or 4 depending on the teacher; regardless, it was never commensurate with their in-person
peer time. Accountability for instructional time and progress monitoring or skill acquisition was sub-par
at best and are likely not true reflections of the reality of virtual education.
	Text Field 49: The FCSD has had school nurses in all buildings for many years, so a shortage of nurses was not an issue.
	Text Field 48: Counselors offered virtual sessions to those students that did not return for in-person instrution. The counselors also offered small group sessions for the virtual learners to come in and participate with appropriate social distancing.
	Text Field 51: In the 2020-21 fiscal year (from July 1 through June 30) there were 34 retirements – 20 certified employees and 14 classified employees.  This is a 36% increase from 2019-20.  
In the four years prior to 2020-21, there was an average of 20 retirees (10 certified employees and 10 classified employees).
Since January 1, 2020, there have been a total of 53 retirements – 33 certified employees and 20 classified employees.  Franklin County Schools typically employs about 410 certified employees and 300 classified employees – this means that the school system has lost about 8% of the certified staff, and 11% of the classified staff.
In the 2019-20 fiscal year (from July 1 through June 30) there were 25 retirements – 16 certified employees and 9 classified employees.  
In the 2018-19 fiscal year (from July 1 through June 30) there were 17 retirements – 6 certified employees and 11 classified employees.  
In the 2017-18 fiscal year (from July 1 through June 30) there were 18 retirements – 8 certified employees and 10 classified employees.  
In the 2016-17 fiscal year (from July 1 through June 30) there were 22 retirements – 12 certified employees and 10 classified employees.  

	Text Field 52: In the 2020-21 fiscal year (from July 1 through June 30) there were 59 resignations – 30 certified employees and 29 classified employees.  This is a 28.3% increase from 2019-20.  
In the four years prior to 2020-21, there was an average of 46 resignations (21 certified employees and 25 classified employees).
Since January 1, 2020, there have been a total of 88 resignations – 48 certified employees and 40 classified employees.  Franklin County Schools typically employs about 410 certified employees and 300 classified employees – this means that the school system has lost about 12% of the certified staff, and 13% of the classified staff.
In the 2019-20 fiscal year (from July 1 through June 30) there were 44 resignations – 27 certified employees and 17 classified employees.  
In the 2018-19 fiscal year (from July 1 through June 30) there were 50 resignations – 18 certified employees and 32 classified employees.  
In the 2017-18 fiscal year (from July 1 through June 30) there were 36 resignations – 13 certified employees and 23 classified employees.  
In the 2016-17 fiscal year (from July 1 through June 30) there were 55 resignations – 26 certified employees and 29 classified employees.  

	Text Field 53: *Out of 305 Classified employees 38 were out 2x = 12.5%
*Out of 414 Certified employees 75 were out 2x  = 18.0%

	Text Field 54: * School Counselor at Rock Creek
*Art Teacher at Broadview/North Lake
*Elementary Teachers at Cowan - 2
*Pre-School Teacher at Rock Creek
*CTE Teacher (Machining) at Franklin County High

	Text Field 55: For the first time in almost twenty (20) years, the school system was forced to apply for two (2) permits.  No one with a license and the needed endorsement was available.

The number of available substitutes shrunk by about 50% or more.  Only 2-3 retirees (with a valid license and the needed endorsement) were willing to substitute.

Several non- instructional positions remained open for weeks before the school system was able to employ a replacement.  One custodial positions was not filled for months.

 The CDC guidelines were followed for staff members who tested positive for COVID as well as the staff members in close contact (both same household and others) with a positive case.  This created staffing issues – many times assistants had to fill-in as substitutes.  Many times, a teacher would have to cover any teacher class during the normal planning time.  

In November and December, some schools had to go Virtual for a few days when the number of staff vacancies exceeded the number of available staff members.

Human Resources was contacted 624 times by employees who had to be absent from work at least one day for a COVID-19 related absence.

	Text Field 56: All students in a virtual environment were given a device by the school system to use.
	Text Field 57: Students were required to have access to high speed internet in order to participate in our virtual learning program.
	Text Field 58: Schools did not have enough space for social distancing which 
lead to approximately 19% of our students participating in virtual. This lead to a need for outdoor classroom space and new structures for our school system.
	Text Field 59: Hiring extra staff to provide RTI and small group instruction
	Text Field 63: Mental health supports to include extra personnel for life skills and the purchase of Rhithm which is a wellness check-in tool to be used at all schools to inform counselors of students in needs of additional support
	Text Field 66: Hiring additional supports to include instructional coaches and educational assistants
	Text Field 69: Reburshing buildings
	Text Field 61: Provide before, after and in school tutoring with sessions to include counseling 
	Text Field 64: Alignment of primary curriculum with benchmark assessments, diagnostic screeners and intervention materials
	Text Field 67: Technology to include desktops and flat panel screens for teachers
	Text Field 70: Outdoor classrooms
	Text Field 62: Instructional Programs: Math Curriculum, Nearpod, Edgenuity: Study Island and Reading Eggs, USA Test Prep and Classlink
	Text Field 65: Increased opportunity for intervention amd acceleration in before, during and after school tutoring
	Text Field 68: Providing bonuses across the board
	Text Field 71: School requests that include purchasing flexible seating and health needs such as AEDs


